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The purpose of this study was to explore how kindergarten through third-grade teachers in Tennessee perceive and understand early literacy instruction within a structured literacy curriculum grounded in the science of reading. Research of literature supports the importance of evidence-based reading practices, which also align with the learning theories of Vygotsky and Piaget. 
Data collection strategies were in-depth, semi-structured interviews and document reviews. Analysis of data occurred in three phases: categorizing responses under guiding factors, building a narrative explanation, and re-examining the data for accuracy. This phenomenological approach focused on capturing teachers’ lived experiences rather than testing a theory or evaluating a program. The credibility of the analysis was protected by triangulation, member checking, and maintaining an audit trail. 
The results revealed that literacy grounded in the science of reading has transformed classroom practices and necessitated teacher adaptation. Seven themes emerged from the interviews: (1) recognition of the need for change, (2) varied experiences with communication and decision-making, (3) implementation described as challenging yet supported through PD and collaboration, (4) supportive conditions such as Reading 360 and leadership guidance, (5) challenges involving mindset shifts and preparation demands, (6) individual factors influencing 
readiness, and (7) strong reflections endorsing structured literacy, with advice to trust the process, implement gradually, and anchor instruction in research.
