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Introduction 
 

1) Describe the institutional environment, which includes the following: 
 

a. year institution was established and its type (e.g., private, public, land-grant, etc.) 
 
All public institutions of higher education in the State of Tennessee are governed by the Tennessee 
Higher Education Commission (THEC), a nine-member panel of Governor-appointed 
commissioners that each serve six-year terms.  THEC was formed in 1967 to manage the state 
master plan for higher education, which includes coordinating and approving degree programs and 
administration of the state funding formula.  
 
Chartered in 1909 as East Tennessee State Normal School, East Tennessee State University 
(ETSU) is a state-supported institution governed locally by the independent ETSU Board of 
Trustees (BoT). The institution became East Tennessee State Teachers College in 1925 and, five 
years later, State Teachers College. Beginning in 1943, the institution was known as East 
Tennessee State College. It became East Tennessee State University in 1963. 
 
THEC maintains institutional profiles for each of its institutions. The most current THEC profile for 
ETSU, approved March 2018, is reproduced below: 
 

“East Tennessee State University is a traditionally selective institution located in Johnson City. 
Undergraduate students represent approximately 78 percent of headcount enrollment; 
students in graduate and professional programs constitute the remaining 22 percent, a result 
of programmatic growth and responsiveness to community and workforce needs. The 
university educates significant numbers of low-income students, adult students, and students 
pursuing degrees in the basic and clinical health sciences. ETSU awards degrees in over one 
hundred baccalaureate, masters and doctoral programs, including distinctive interdisciplinary 
programs. An emphasis on the clinical and health sciences, with respect to doctoral and 
professional programs supporting research and clinical service delivery, is a distinctive feature 
of the university. ETSU's enrollment profile displays a clear focus on Tennessee and Southern 
Appalachia. The university is especially committed to serving rural populations throughout the 
region and around the world; it does this through a commitment to teaching, research, and 
service that supports the needs of Tennessee and Southern Appalachia first then sharing that 
knowledge to improve outcomes in similar communities around the world. ETSU is an R2 
Research University according to the Carnegie Foundation classification (Doctoral University: 
High Research Activity). Additionally, ETSU has a Carnegie Undergraduate Program 
classification of "Professions plus arts & sciences, high graduate coexistence" and a Graduate 
Program classification of ''Research Doctoral: Professional – dominant.” 

  
b. number of schools and colleges at the institution and the number of degrees offered by the 

institution at each level (bachelor’s, master’s, doctoral and professional preparation 
degrees) 
 
ETSU houses 10 colleges: Arts and Sciences, Business and Technology, Clinical and 
Rehabilitative Health Sciences, Graduate and Continuing Studies, Clemmer College, Nursing, 
Public Health, Honors College, James H. Quillen College of Medicine, and the Bill Gatton College 
of Pharmacy. 
 
The university offers 146 bachelor’s degree programs, 79 master’s degree programs, three 
specialist degree programs, and 34 doctoral degree programs. 

  

https://www.etsu.edu/ehome/
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c. number of university faculty, staff, and students 
 
As of Fall 2022, the university employs 925 full-time faculty and 380 adjunct faculty and 1,516 full-
time staff members. As of Fall 2022 census, the university enrolled 13,717 students (10,554 
undergraduates and 3,163 graduate and professional students). 
 

d. brief statement of distinguishing university facts and characteristics 
 
ETSU is the fourth largest university in the state and has off-campus centers in nearby Kingsport, 
Elizabethton, and Sevierville.  It is a regionally accessible university classified among "R2: Doctoral 
Universities – High research activity.” ETSU has a long-standing focus on the health sciences, 
including a comprehensive academic health science center, known as ETSU Health, which is home 
to the five health science colleges (including the Public Health) as well as a large network of health 
clinics and community health centers in the region. ETSU also emphasizes interprofessional 
education and offers a range of interprofessional experiences through its Interprofessional 
Education (IPE) program.   Unique programs at ETSU include an accredited program in Bluegrass, 
Old Time, and Country Music, America's lone master's degree in Storytelling, and the Appalachian 
Studies minor programs, focused on the surrounding Appalachian region.   
 

e. names of all accrediting bodies (other than CEPH) to which the institution responds. The 
list must include the institutional accreditor for the university as well as all specialized 
accreditors to which any school, college or other organizational unit at the university 
responds  
 
Accreditation Council for Education in Nutrition and Dietetics of the Academy of Nutrition and Dietetics  
Accreditation Council for Pharmacy Education  
American Chemical Society  
American Psychological Association  
Applied and Natural Science Accreditation Commission of ABET  
Association to Advance Collegiate Schools of Business  
Commission on Accreditation for Respiratory Care  
Commission on Accreditation in Physical Therapy Education  
Commission on Collegiate Nursing Education  
Commission on Dental Accreditation of the American Dental Association  
Computing Accreditation Commission of ABET  
Council for Accreditation of Counseling and Related Educational Programs  
Council for Interior Design Accreditation  
Council for the Accreditation of Educator Preparation  
Council for Standards in Human Service Education (Baccalaureate)  
Council on Academic Accreditation in Audiology and Speech-Language Pathology of the American Speech-
Language-Hearing Association  
Council on Social Work Education  
Engineering Technology Accreditation Commission of ABET  
Joint Review Committee on Education in Radiologic Technology  
Liaison Committee on Medical Education  
National Association of Schools of Art and Design  
National Association of Schools of Music  
National Association of Schools of Theatre  
National Environmental Health Science and Protection Accreditation Council  
Southern Association of Colleges and Schools Commission on Colleges 

 
f. brief history and evolution of the school of public health (SPH) and related organizational 

elements, if applicable (e.g., date founded, educational focus, other degrees offered, 
rationale for offering public health education in unit, etc.) 
 
While ETSU was first accredited by the Council on Education for Public Health as a graduate 
program in 2000, and as a school in 2009, ETSU’s commitment to public health education is 
longstanding. The first course in Community Hygiene was offered in 1933, and a Bachelor of 

https://www.etsu.edu/ahsc/ipe/
https://www.etsu.edu/ahsc/ipe/
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Science degree in Physical Education and Health, with a concentration in Health was first offered 
in 1938.  By 1955, a full complement of courses was developed and approved to offer a BS in 
Health Education, making ETSU one of the earlier programs to offer an undergraduate degree in 
public health in the country.   The School of Health at East Tennessee State College (the forerunner 
of ETSU) was officially created in 1959, under the direction of John P. Lamb, Jr. The College of 
Public and Allied Health was created in 1978. Over the years, the School of Health and/or the 
College of Public and Allied Health have included degrees in nursing (first offered in 1949), Speech 
and Hearing (1956), a National Environmental Sanitation School (1957) Environmental Sanitation 
(1963), Health Science (1965), Dental Hygiene (1968), Health Education (1965) Health Sciences 
(1965), Physical Therapy (1994) and many other programs. 
 
The College of Public Health was officially created in December 2007 with the division of the  
College of Public and Allied Health to form two new Colleges in ETSU’s Health Sciences Division—
the College of Public Health and the College of Clinical and Rehabilitative Health Sciences. The 
Tennessee Board of Regents (TBR) and the Tennessee Higher Education Commission (THEC) 
had previously approved ETSU’s request to create the first College of Public Health in the state of 
Tennessee. Following this approval, in August 2007, ETSU submitted its request to the Council on 
Education for Public Health (CEPH) to initiate the accreditation process to transition from the 
accredited MPH program to an accredited school of public health.  CEPH approved the request in 
October 2007. Subsequently, in November 2007, the College was accepted as an Associate 
Member in the Association of Schools of Public Health. 
 
As with the previously existing College of Public and Allied Health, the two new colleges both 
became independent colleges within ETSU’s Health Sciences Division. The division also housed 
the James H. Quillen College of Medicine, the Bill Gatton College of Pharmacy, and the College of 
Nursing. The Health Sciences Division was rebranded in 2019 as ETSU Health.   
 
The College of Public Health was created by transferring the Departments of Health Sciences, 
Environmental Health, and Public Health to the new entity.  The latter department was subsequently 
divided into three new departments, eventually known as Biostatistics and Epidemiology, 
Community and Behavioral Health, and Health Services Management and Policy.   
 
The current College of Public Health houses the Nation’s oldest existing undergraduate degree 
program in Environmental Health, accredited by the National Environmental Health Science & 
Protection Accreditation Council (EHAC).   
 
The first MPH students graduated in 1986. Fully online MPH degree programs in epidemiology, 
community health, and public health administration were added in the early 2000s to help meet the 
workforce training needs in Tennessee and beyond.  These were some of the earliest online MPH 
programs in the country. In the past ten years, the Departments currently in the College of Public 
Health have awarded over 1,000 degrees, including more than 400 MPH degrees. 
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2) Organizational charts that clearly depict the following related to the school:  
 

a. the school’s internal organization, including the reporting lines to the dean 
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b. the relationship between school and other academic units within the institution. Organizational charts may include committee 
structure organization and reporting lines 

and 
 

c. the lines of authority from the school’s leader to the institution’s chief executive officer (president, chancellor, etc.), including 
intermediate levels (e.g., reporting to the president through the provost)  
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d. for multi-partner schools and schools (as defined in Criterion A2), organizational charts must depict all participating institutions 
 

Not applicable. 
 
  



11 
 

3) An instructional matrix presenting all of the school’s degree schools and concentrations including bachelor’s, master’s and 
doctoral degrees, as appropriate. Present data in the format of Template Intro-1. 
 

Instructional Matrix - Degrees and Concentrations 

  
Categorized as 
public health* 

Campus based Distance based 

Bachelor's Degrees 

Public Health: Community Health concentration BS x BS  

Health Administration BS x BS  

Environmental Health BSEH  BS  

Microbiology   BS  BS  

Health Sciences: Human Health concentration BS  BS  

Health Sciences: Biomedical Sciences concentration BS    

Master's Degrees Academic Professional   

Biostatistics  MPH x MPH MPH 

Community Health  MPH x MPH MPH 

Environmental Health  MPH x MPH  

Epidemiology  MPH x MPH MPH 

Health Administration  MHA  MHA MHA 

Doctoral Degrees Academic Professional   

Community Health  DrPH x DrPH  

Epidemiology  DrPH x DrPH  

Health Management and Policy  DrPH x DrPH  

Joint Degrees (Dual, Combined, Concurrent, Accelerated 
Degrees) 

Academic Professional   

2nd Degree Area 
Public Health 
Concentration 

     

Medicine Biostatistics  MD/MPH x MD/MPH  

Medicine Community Health  MD/MPH x MD/MPH  

Medicine Epidemiology  MD/MPH x MD/MPH  

Pharmacy Any MPH concentration  PharmD/MPH x PharmD/MPH  

Accelerated Bachelor's to Master's Any MPH concentration  Bachelor's-MPH x Bachelor’s-MPH Bachelor’s-MPH* 

Accelerated Bachelor's to Master's Health Administration  Bachelor's-MHA  Bachelor’s-MHA Bachelor’s-MHA* 

*May be completed online depending on student’s choice of bachelor’s degree program and MPH concentration



12 
 

4) Enrollment data for all of the school’s degree schools, including bachelor’s, master’s and 
doctoral degrees, in the format of Template Intro-2. Schools that house “other” degrees and 
concentrations (as defined in Criterion D18) should separate those degrees and concentrations 
from the public health degrees for reporting student enrollments. 

 

Degree Current Enrollment 

Master's (Public Health)  

  MPH - Biostatistics 18 

  MPH - Community Health1  46 

  MPH - Environmental Health 8 

  MPH – Epidemiology2 129 

  MPH - Public Health Administration* 6 

  MD/MPH - Biostatistics 3 

  MD/MPH - Community Health 20 

  MD/MPH - Epidemiology 20 

  MD/MPH - Public Health Administration* 8 

  PharmD/MPH - Biostatistics 0 

  PharmD/MPH - Community Health 0 

  PharmD/MPH - Environmental Health 0 

  PharmD/MPH - Epidemiology 0 

  PharmD/MPH - Public Health Administration * 1 

Master's (Other) 

  MHA3 41 

Doctoral 

  DrPH - Community Health 17 

  DrPH - Epidemiology 14 

  DrPH - Health Management and Policy 15 

Bachelor's (Public Health) 

  BS - Public Health 39 

  BS - Health Administration 144 

Bachelor's (Other) 

  
BS - Health Sciences: Human Health 323 

BS - Health Sciences: Biomedical Sciences  14 

  BS - Microbiology 68 

  BSEH - Environmental Health 35 
1 One MPH – Community Health student is an accelerated bachelor’s-to-master’s degree (ABM) student and is 
also counted in the enrollment number for the BS – Microbiology degree. 
2  Six MPH – Epidemiology students are ABM students and are also counted in the enrollment numbers for the 
BS – Health Sciences degree. 
3 Three MHA students are ABM students and are also counted in the enrollment number for the BS – Health 
Administration degree. 
*The MPH concentration in Public Health Administration is not accepting new students, as the concentration 

was converted and modified to a Master of Health Administration.   



13 
 

A1. Organization and Administrative Processes  
 
The school demonstrates effective administrative processes that are sufficient to affirm its ability 
to fulfill its mission and goals and to conform to the conditions for accreditation.  
 
The school establishes appropriate decision-making structures for all significant functions and 
designates appropriate committees or individuals for decision making and implementation. 

 
The school ensures that faculty (including full-time and part-time faculty) regularly interact with 
their colleagues and are engaged in ways that benefit the instructional school (e.g., participating in 
instructional workshops, engaging in school-specific curriculum development and oversight). 
 

1) List the school’s standing and significant ad hoc committees. For each, indicate the formula 
for membership (e.g., two appointed faculty members from each concentration) and list the 
current members.  
 

Councils, standing committees, and significant ad-hoc 
committees 

 

Shared Governance Committees Identified in the Body of the Bylaws 

Faculty Council 

Charge The Faculty Council supports the mission of the College of Public Health in 
education, research, and service through representing the needs and interests of 
the faculty for those issues that transcend department-specific concerns; provides 
the avenue for formal communication among the faculty of the College; may 
submit recommendations to the Dean for action; and may call meetings of the 
faculty. The Faculty Council will identify and develop its own operating 
procedures, protocols and related items. The Faculty Council will schedule at least 
one COPH Faculty Development event per semester; discuss budgeting with the 
Assistant Dean for Finance and Administration and other offices/persons as 
deemed necessary; finalize and implement plans for the event and submit to the 
Dean a written statement of the Council’s recommendation. 

Composition The Faculty Council shall be composed of all College faculty representatives to 
the University’s Faculty Senate, faculty from departments not represented, and 
one research faculty from a center.  

Membership K. Beatty (Chair and Faculty Senate and HSMP Member), W. Alali (Faculty 
Bio/Epi Member), R. Blackwell (Faculty Senate and COBH Member), H. Mamudu 
(Faculty Senate and HSMP Member), T. Metts (Faculty ENVH Member), A. 
Wahlquist (Research Faculty Member), M. Zahner (Faculty Senate and HSCI 
Member) 

Leadership Council 

Charge The Leadership Council provides the avenue for formal communication among the 
leadership of the College; shall advise the Dean regarding the formulation of 
general policies governing conduct of operations of the College and evaluation of 
the effectiveness of such policies; may submit recommendations to the Dean for 
action; may call meetings of the faculty, staff, and/or students; may consult with 
the Dean concerning recommendations for appointments including that of 
Department Chairs, Associate/Assistant Deans, Acting Chairs, and other key 
administrative personnel; may call upon other members of the faculty and appoint 
ad hoc committees to assist the Council in the performance of its duties; may 
organize itself, subject to this document, in any manner appropriate to the 
accomplishment of its duties. 
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Composition The Leadership Council shall be composed of the Chairs of the academic 
departments, Associate and Assistant Deans, a staff designee from the Office of 
the Dean, and other members as approved by the Council. The Dean or the 
Dean’s representative shall serve as Chair of the Council. 

Membership R. Wykoff (Chair), R. Chakraborty (HSCI Chair), T. Dula (Assistant Dean for 
Student Services), K. Ervin (Assistant Dean for Finance and Administration), N. 
Hale (Associate Dean for Research), R. Kellogg (Assistant Dean for Assessment 
and Accreditation), A. Khoury (HSMP Chair), M. Quinn (Interim ENVH Chair and 
Associate Dean for Community & Global Engagement), D. Shoham (Bio/Epi 
Chair), D. Slawson (COBH Chair), J. Stork (Dean’s Office Staff Designee) 
Vacant:  Academic Affairs Dean 

Staff Council 

Charge The Staff Council supports the mission of the College of Public Health in 
education, research, and service and through representing the needs and 
interests of the staff; provides the avenue for formal communication among the 
Staff of the College; may submit recommendations to the Dean for action; and 
may call meetings of the Staff. The Staff Council will identify and develop its own 
operating procedures, protocols and related items; and will schedule the annual 
staff development day. 

Composition The Staff Council shall be represented by regular full-time staff members from 
each primary academic department, each research center and the Office of the 
Dean.   

Membership L. Cutshaw (Chair and Bio/Epi Staff Member), J. Gidley (HSMP Staff Member), A. 
Hash (Research Center Staff Member), E. Jones (HSCI Staff Member), C. Lewis 
(Research Center Staff Member), N. Miller (Research Center Staff Member), C. 
Patton (ENVH Staff Member), T. Rogers (COBH Staff Member), J. Stork (Office of 
the Dean Staff Member) 

Student Council 

Charge The Student Council supports the mission of the College of Public Health in 
education, research, and service through representing the needs and interests of 
the students for those issues that transcend discipline-specific concerns; provides 
the avenue for formal communication among the students of the College; may 
submit recommendations to the Dean for action; and may call meetings of the 
students. The Student Council will identify and develop its own operating 
procedures, protocols and related items. 

Composition The Student Council shall represent the broad cross-section of students in the 
College, reflecting, where possible, both the diversity of academic disciplines and 
the levels of instruction in the College. 

Membership D. Mitchell (President and BSHA/MHA Representative), E. Abikoye (DrPH HMP 
Representative), S. Anazor (MPH Bio/Epi Representative), A. Ayers (BSM 
Representative), M. Bentley (MPH COBH Representative), S. Castellanos (BSPH 
Representative), B. Reynolds (BSEH Representative), C. Smalling (MPH ENVH 
Representative) 

Standing Committees 

Assessment and Evaluation Committee 

Charge Review the results of the College alumni and employer surveys and other 
assessment mechanisms, and make appropriate recommendations to the dean, 
chairs and/or program directors; assess, on a regular basis, the status of outcome 
measures of academic programs; guide the use of assessment and evaluation 
data with college administration and faculty on an annual basis and oversee 
accreditation efforts 

Composition Includes one or more representatives of the following constituents:  faculty, 
students, College Research Office, College Academic/Student Office, and the 
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Office of the Dean. The Chair shall be the Assistant Dean for Assessment and 
Accreditation. 

Membership R. Kellogg (Chair and Assistant Dean for Assessment and Accreditation), P. 
Brown (HSCI Faculty Member), T. Dula (Student Services Dean), B. O’Connell 
(COBH Faculty Member), W. Oliver (HSMP Faculty Member), H. Plackemeier 
(Student Representative), M. Quinn (ENVH Faculty Member), H. Robinson 
(Research Office Representative), D. Shoham (Bio/Epi Faculty Member), C. 
Sutter (Office of the Dean Representative) 
Vacant:  Academic Affairs Dean 

Awards and Scholarship Committee 

Charge Review nominations for each of the COPH awards; maintain confidentiality of all 
committee deliberations and decisions; serve as a screening committee for 
nominations for the ETSU Distinguished Faculty Awards (teaching, research, 
service) in accordance with Section 3.8 of the ETSU Faculty Handbook; assemble 
nomination materials and a composite supporting statement for outstanding 
nominees, if any, for the ETSU Distinguished Faculty Awards. Review scholarship 
applications and MOU's and notify award recipients of the decision. 

Composition Faculty member representative from each department, which may include up to 
two department chairs, one or more of the previous years' award recipients, one 
or more staff representatives; not more than one-third of the membership serving 
a consecutive year term. The Event and Project Coordinator will serve as a non-
voting support staff member.   

Membership W. Oliver (Chair and HSMP Faculty Member), M. Altura (HSCI Faculty Member), 
H. Booker (Staff Member), A. Hash (Previous Award Winner and Staff Member), 
A. Rowe (COBH Faculty Member), P. Scheuerman (ENVH Faculty Member), J. 
Stork (Event and Project Coordinator), S. Zheng (Bio/Epi Faculty Member) 

Curriculum Committee 

Charge Review all UG and graduate curriculum proposals affecting COPH curricula; 
evaluate policies regarding the COPH curricula; direct College curriculum 
proposals to the Dean for action and forward to the University Curriculum and 
Graduate Council as appropriate 

Composition One faculty member from each department, appointed by the Dean upon 
recommendation by the Chair will serve a three-year term, an associate dean 
serving as ex officio member; student representative selected by the Student 
Council. Chair will be elected by the voting members of the committee to serve a 
two-year term after serving in the position of Chair-elect for one-year 

Membership K. Beatty (Chair & HSMP Faculty Member), B. Brooks (Co-Chair & Bio/Epi Faculty 
Member), A. Hollenbeck (Student Representative) M. Johnson (COBH Faculty 
Member), T. Metts (ENVH Faculty Member), S. Rice (HSCI Faculty Member) 
Vacant: ex-officio Academic Affairs Dean 

DrPH Operations Committee 

Charge Oversees the policies and procedures of the DrPH program including admissions, 
curricular and other program-level functions. 

Composition DrPH coordinator (Chair), faculty member(s) from each department with a DrPH 
degree, the associate dean for academic affairs, the Data Services Manager 
(support), and DrPH student representatives. 

Membership D. Slawson (Chair & DrPH Coordinator), O. Agbejimi (Bio/Epi Student 
Representative), R. Blackwell (COBH Faculty Member), N. Hale (HSMP Faculty 
Member), A. Khoury (HSMP Faculty Member), M. Maisonet (Bio/Epi Faculty 
Member), D. Shoham (Bio/Epi Faculty Member), K. Surles (COBH Student 
Representative), C. Sutter (Data Services Manager), P. Tchoua (HSMP Student 
Representative) 
Vacant:  Academic Affairs Dean 

Diversity, Equity, Inclusion & Civility Committee 
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Charge To advise the Dean and the Leadership Council on development and 
implementation of the college strategic diversity, equity and inclusion plan; to 
systematically follow college progress on the strategic goals and the objectives 
outlined in the diversity, equity and inclusion plan; to advise faculty, staff, and 
student recruitment activities related to diversity, equity and inclusion issues; to 
interface with appropriate university, community and regional bodies to address 
diversity, equity and inclusion related issues of regional importance; to 
recommend in-house lectures, seminars or other activities that focus on diversity, 
equity, inclusion, cultural awareness, and social justice. 

Composition At least two faculty, two staff and two students from across the college 
recommended by the Department Chairs and selected by the Chair of the 
Committee, and as appropriate, an Ex officio representative from the ETSU Office 
of Equity and Diversity. The Chair will be appointed by the Dean. 

Membership H. Mamudu (Chair and Faculty Member), R. Blackwell (Faculty Member), L. 
Cutshaw (Staff Member), S. Dalal (Faculty Member), T. Dula (Faculty Member), K. 
Ervin (Staff Member), R. Harrison (Undergraduate Student Representative), G. 
Kidwell (Staff Member), Kayla Lee (ex-officio ETSU Office of Equity and Diversity), 
M. Prough (Graduate Student Representative), D. Shoham (Faculty Member) 

MPH Operations Committee 

Charge Oversees the policies and procedures of the MPH program including admissions, 
curricular and other program-level functions. 

Composition MPH Director (Chair), MPH academic advisor, departmental chair or designee 
from each department with a MPH degree, the Data Services Manager (support), 
Associate Dean for Academic Affairs and MPH student representatives. 

Membership K. Beatty (Chair & MPH Director), J. Demonjic (MPH Student Representative), J. 
Hunt (Academic Advisor), A. Khoury (HSMP Chair), Y. Li (ENVH Designee), C. 
Morrison (MPH Student Representative), D. Shoham (Bio/Epi Chair), D. Slawson 
(COBH Chair), C. Smalling (MPH Student Representative), C. Sutter (Data 
Services Manager) 
Vacant: Academic Affairs Dean 

Promotion and Tenure Committee 

Charge Review all dossiers according to university policies, procedures, criteria, and 
schedule in accord with the ETSU faculty handbook; maintain confidentiality of all 
committee deliberations and decisions. 

Composition Includes members of the tenured full-time faculty at professorial ranks.  

Membership L. Powers (Chair & Associate Professor), P. Brown (Associate Professor), A. 
Forsman (Professor), P. Scheuerman (Professor), M. Stoots (Professor), S. 
Zheng (Professor) 

Research Advancement Committee 

Charge Develop, implement, and oversee a plan advance externally funded research in 
the College; and make recommendations to the dean, the vice-provost for 
research and other appropriate positions in support of this plan, maintain 
confidentiality of committee deliberations and decisions 

Composition Faculty Members from each academic department, graduate student 
representative and Director of Research Operations, The Chair shall be the 
Associate Dean for Research 

Membership N. Hale (Chair & Associate Dean for Research), M. Brannock (Graduate Student 
Representative), J. Ledogar (HSCI Faculty Member), Y. Li (ENVH Faculty 
Member), H. Mamudu (HSMP Faculty Member), Beth O’Connell (COBH Faculty 
Member), M. Quinn (Bio/Epi Faculty Member), H. Robinson (Director of Research 
Operations) 

Recruitment and Retention Committee 

Charge Develop and implement a plan for student recruitment and retention and present 
on progress in recruitment and retention to the college on a regular basis. 
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Composition Assistant Dean for Student Services; One representative from each primary 
academic department, the Recruiter/Admissions Counselor for the college; and a 
student. 

Membership T. Dula (Chair & Assistant Dean for Student Services), R. Evans (Student 
Representative), J. Hedrick (Recruiter/Admissions Counselor), W. Oliver (HSMP 
Representative), C. Patton (ENVH Representative), S. Rice (HSCI 
Representative), D. Shoham (Bio/Epi Representative), M. Stoots (COBH 
Representative) 

Significant Ad-hoc Committees 

2021-26 Strategic Planning Committee 

Charge Develop a comprehensive strategic plan for the college, developing goals and 
objectives that support the college’s mission and vision and identifying outcome 
measures and targets to monitor progress toward achieving those goals and 
objectives.  

Composition A faculty member from each department in the college, a representative from the 
Office of Student Services, student representatives representing each department 
and each degree level, one administrative staff representative, and one support 
staff representative.  

Membership N. Hale (Chair & HSMP Faculty Member), A. Alamian* (Bio/Epi Faculty Member), 
K. Baker* (COBH Faculty Member), J. Peterson* (HSCI Faculty Member), Y. Li 
(ENVH Faculty member), T. Dula (OSS Representative), H. Ihrig (BS COBH 
Student Representative), H. Tolley (BS ENVH Student Representative), W. 
Wamack (BS HSCI Student Representative), C. Boykin (MPH Bio/Epi Student 
Representative), M. Awasthi (DrPH HSMP Student Representative), C. Sutter 
(Administrative Staff), J. Stork (Support Staff), R. Kellogg (ex-officio, Office of the 
Dean), A. Khoury (ex-officio, Office of the Dean). 
*No longer with the college 

 

2) Briefly describe which committee(s) or other responsible parties make decisions on each of 
the following areas and how the decisions are made:  
 
a. degree requirements 

 
Undergraduate degree requirements are subject to university policies, including the general 
education curriculum, minimum number of credit hours, minimum GPA required for graduation, 
and other university-wide policies that are published in the undergraduate catalog. 
 
Graduate degree requirements are also subject to university-wide policies, including a required 
culminating experience, minimum GPA for graduation, and matriculation limits (e.g., time to 
graduation). University-level graduate degree requirements are published in the graduate 
catalog.  
 
The faculty of the College of Public Health, under the leadership of undergraduate degree 
program coordinators and the respective Operations Committees for the MPH and DrPH 
degrees, develop the specific means for implementing university and accreditation 
requirements in a way that is best suited to each degree program. The college Curriculum 
Committee reviews all proposals developed by faculty to revise or create new undergraduate 
and graduate courses, as well as proposals to revise or establish curricula for degrees and 
certificates in the college. The Curriculum Committee also evaluates policies related to 
admissions, graduation, and degree requirements, and directs curriculum proposals to the 
Dean for approval and review by the appropriate university-level committees. After review and 
approval by the respective department chair, Curriculum Committee and the Dean, new 
academic proposals are reviewed by the university-level undergraduate or graduate curriculum 
committee and then by academic council.  New academic programs are ultimately approved 
by the Board of Trustees.   

https://catalog.etsu.edu/content.php?catoid=46&navoid=1916
https://catalog.etsu.edu/content.php?catoid=47&navoid=1954


18 
 

 
b. curriculum design 

 
Within the general guidance of university policies and procedures, curriculum design is the 
responsibility of the faculty of the relevant department, with input and review by the appropriate 
college committees. Curricular development and revision generally begin in each department 
and extend through faculty committees at both the college and university level. The faculty in 
each department are responsible for providing coherent and relevant courses of study that are 
consistent with established program competencies. Curricular design and course content are 
also influenced by emerging trends and workforce development needs, input from practicing 
professionals via departmental advisory committees/boards, student and alumni feedback, 
faculty expertise, research, and/or practice experience, and accreditation requirements. 
Curricular proposals for new programs or for modifications to existing programs are initiated by 
the relevant program coordinator or department chair following review, discussion, and 
approval by the program faculty. The coordinator/chair submits the curricular proposal to the 
college Curriculum Committee for review and approval. After review by the Curriculum 
Committee, potential revision (with faculty consent), and decision by the dean, the proposal is 
forwarded to the appropriate university-level committee—either the Undergraduate Curriculum 
Committee or the Graduate Council Subcommittee and Graduate Council. Proposals approved 
by either body are then submitted to the university’s Academic Council, which makes an 
appropriate recommendation to the president. Depending on the nature of the proposal, it may 
also be reviewed by the Tennessee Higher Education Commission (THEC). 
 
The curricula for the public health graduate degrees were redesigned in 2017-18 in response 
to the new foundational competencies developed by the Council on Education for Public Health 
under the 2016 Accreditation Criteria. Two ad-hoc committees were formed to oversee the 
development of a foundational curriculum for each degree. The ad hoc MPH Revision 
Committee and DrPH Revision Committee were comprised of one or more faculty 
representatives from each of the public health departments that houses MPH and DrPH 
concentrations, along with the Associate Dean for Academic Affairs, and student and staff 
representatives. Under the leadership of these committees, faculty developed common course 
sequences that provided instruction in each facet of the foundational competencies within the 
context(s) of the most relevant discipline(s). The efforts of these committees to collaboratively 
develop these courses were designed to ensure that students receive appropriate depth of 
instruction without unnecessary redundancy and that they are prepared in the skill and 
knowledge areas necessary for all public health professionals and for success in their 
concentration courses and their applied and integrative learning experiences. Concentration-
specific courses were developed to address department-created concentration competencies. 
The new MPH and DrPH curricula then underwent the same college-level and university-level 
review processes described above before they were offered to students. 
 
The BS in Public Health and BS in Health Administration degree curricula were developed 
by program faculty, under the leadership of their respective program coordinators and with 
input of professional advisors, students, and alumni. The coordinators for both public health 
undergraduate degrees confer with each other on courses shared between the programs to 
ensure that these courses meet the needs of both degrees.  
 
Curricula for non-public health degrees, including the BS in Environmental Health, BS in 
Health Sciences, BS in Microbiology, and the Master of Health Administration, have been 
designed and are revised as needed by faculty of the departments that house the degrees.  
They are reviewed by the same college and university committees as described above. 
 

c. student assessment policies and processes 

 
Methods of assessment of student learning are developed and approved with the design and 
revision of courses. New course or course revision proposals include competencies and other 
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learning outcomes mapped to the course, a catalog of graded assignments, and grade-weight 
values associated with each assignment. These assessment plans are reviewed by the 
relevant department chair, the college’s Curriculum Committee, the dean, and the university-
level committees described above.  They are included in the syllabus that is distributed to all 
students at the start of each course.   
 
The MPH and DrPH Operations Committees collaboratively develop processes for assessment 
of students in experiences that are shared across concentrations. For example, faculty 
workgroups within the committees developed standardized rubrics for assessment of students’ 
demonstration and synthesis of competencies, as appropriate, in the Applied Practice 
Experience, MPH capstone courses (MPH Integrative Learning Experience/ILE), and doctoral 
dissertation (DrPH ILE). 
 
Professional advisors assess the progress of undergraduate and master’s level students 
through their program of study by tracking course completion and achievement of required 
milestones. Each DrPH student’s Major Professor, who also serves as the Doctoral Advisory 
Committee Chair, similarly assesses progress toward completion of the degree.  
 

d. admissions policies and/or decisions 
 
All admissions policies for graduate degrees in the college are established by the respective 
operations committee (MPH Operations Committee, DrPH Operations Committees) and align 
with those set forth by the College of Graduate and Continuing Studies. The operations 
committees meet on a regular basis, at least monthly or more as needed, and oversee academic 
standards and policies of each program, including admissions policies and procedures, while 
ensuring coordination among the departments involved in the delivery of each program.  

 
Following the guidance developed by the college-level operations committees, each 
department’s Admissions Committee reviews applicants to determine who should be admitted. 
Admissions recommendations are forwarded to the College of Graduate and Continuing Studies 
for processing and formal applicant notification. 
 

e. faculty recruitment and promotion 
 
The Faculty Handbook provides extensive detail on faculty hiring, promotion, and tenure. 
Specifically, Section 2 of the Faculty Handbook, “Employment,” details the university’s 
commitment to equal opportunity for employment, defines hiring procedures, promotion and 
tenure, and details issues of workload, reporting, and performance evaluation. 
 
Faculty recruitment 
Each department in the college has primary responsibility for the recruitment and selection of 
its faculty consistent with the university policies. Functionally, to fill a position, the department 
creates an appropriately constituted ad-hoc search committee of faculty, staff and students. This 
committee develops the job advertisement and recruitment plan and works with the Assistant 
Dean for Finance and Administration to advertise in the appropriate places. The Office of Equity 
and Diversity reviews the constitution of the search committee and the language and placement 
of each advertisement. Once the search committee selects a panel of candidates for interview, 
the Office of Equity and Diversity reviews this panel and certifies candidates for interview. This 
Office “monitors the university's policy on equal opportunity and affirmative action in employment 
and education to ensure that educational and employment opportunities are available to all 
eligible persons without regard to race, creed, color, sex, religion, age, national origin, 
disabilities, veteran status or sexual orientation/gender identity.” The search committee submits 
its recommendations to the department chair who, in conjunction with the Dean and the 
Assistant Dean for Finance and Administration, negotiates with the selected candidate and 
submits the Request to Hire form for review and approval by the appropriate authorities. The 
selected candidate then receives the official offer from the Office of the President. 

https://www.etsu.edu/senate/facultyhandbook/section2.php#b
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Faculty retention, promotion, and tenure.  
The departments have primary responsibility for the retention of their faculty, with support of the 
college standing committees and the university. Once hired, faculty complete an initial 
university-wide orientation, annual planning and review process known as the FAP/FAR/FAE 
(Faculty Activity Plan/Faculty Activity Report/Faculty Activity Evaluation), and periodic “peer 
review of instruction.” The FAP, which is developed by the faculty member in consultation with 
and guidance from the department chair, includes recommended instructional and research 
development activities to enhance teaching and research effectiveness of the faculty. At least 
annually, the faculty member meets with their chair to review their performance, and, as 
appropriate, their progress towards promotion and tenure. To further facilitate communication 
and constructive feedback, the college adopted in 2014 a third-year review policy for tenure-
track faculty. 

Several committees and workgroups within the College of Public Health contribute to faculty 
retention, promotion, and tenure by supporting faculty development and career growth. These 
groups include the Faculty Council; the Awards and Scholarships Committee; the Diversity, 
Equity, Inclusion, and Civility Committee; and the Promotion and Tenure Committee. 

The Faculty Council provides an opportunity for faculty to regularly communicate with one 
another, voice concerns and needs, measure faculty satisfaction with various aspects of the 
college and university, and collaborate to develop recommendations to the Dean. The Faculty 
Council also coordinates professional development events for faculty. 

The Awards and Scholarships Committee solicits nominations for the annual college faculty 
awards (Faculty Teaching Award, Faculty Research Award, and Faculty Service Award) that 
allow for recognition of outstanding contributions in each of these areas at an annual Faculty & 
Staff Picnic each August. The committee, which includes at least one faculty member from each 
department, one award winner from the previous year, and one staff member, reviews 
nominations and selects award recipients. The committee is also responsible for selecting and 
supporting the individuals nominated by the college for the university-wide faculty awards in 
teaching, research/scholarship/creative activity, and service. Faculty and staff are also eligible 
for university-wide awards The Dean also selects individuals and/or groups to receive the 
“Dean’s Special Recognition” award.   

The Diversity, Equity, Inclusion, and Civility Committee supports the faculty recruitment and 
retention processes. In 2021, this committee developed the second five-year Diversity Strategic 
Plan for the college, developing outcome measures and action plans to guide the college’s 
ongoing efforts to foster recruitment, retention, and professional development opportunities in 
the areas of diversity, equity, inclusion, cultural awareness, and social justice.  

The Promotion and Tenure Committee is composed of senior faculty representatives from the 
college. The committee is responsible for independently and confidentially reviewing all faculty 
applications for promotion and tenure, and for forwarding its recommendations to the dean. The 
committee conducts its review relative to the departmental promotion and tenure guidelines and 
departmental workload policies.  Specifically, a candidate for promotion and/or tenure compiles 
a comprehensive dossier of their accomplishments. The dossier is reviewed, in order, by a 
departmental promotion and tenure committee, department chair, the college Promotion and 
Tenure Committee, the Dean, and the Provost/Senior Vice President for Academics before 
being forwarded to the president and the Board of Trustees. This is a highly iterative process 
where the candidate can review the comments and recommendations of each level of review. 

Retention is also promoted by regular communication between the college leadership and the 
faculty and staff.  This is facilitated by “all hands” meetings that are held shortly after ‘census’ 
for each semester.  These are formalized meetings that include systematic updates on progress 
towards the college’s success metrics (enrollment, student satisfaction, research productivity, 
external recognition, etc.) and selected training opportunities.  The Dean and the Media 

https://www.etsu.edu/senate/facultyhandbook/colldept/collpubhealth.php


21 
 

Coordinator also develop “News and Events” items that recognize and celebrate research 
accomplishments, awards and recognitions, and other major events for faculty, staff, students 
and alumni.  These are posted on the college’s News site, and distributed each month in a 
Month-in-Review from the Dean.   
 
The College also has implemented both a Research Incentive and a Teaching Incentive that 
recognizes and rewards faculty for excellence in either area. In the first five years, the Teaching 
Incentive was awarded to 36 different faculty, distributing $336,831.  In the first six years, the 
Research Incentive was awarded to 35 different faculty, distributing $615,758.    The details of 
these incentives are included in Criteria E3 and E4.  
 
At the university level, the Center for Teaching Excellence, Academic Technology Services, the 
Office of Research and Sponsored Programs, and a wide range of faculty associations, services 
and supports contribute to faculty development and success. 
 

f. research and service activities 
 
Every department in the college defines its faculty’s research and service expectations and 
policies in its departmental workload policy and tenure and promotion criteria The departments 
develop their research and service expectations within the general guidance of the university 
(as detailed in the Faculty Handbook and consistent with the college’s research and service 
outcome measures (as defined in the strategic plan).  
 
Consistent with the department workload policy, each faculty member, as a part of their annual 
FAP/FAR/FAE planning and performance review process, works with their department chair to 
identify an expected workload for the year. This includes a specific percent effort expectation 
for teaching, research, and service and, where appropriate, administration. In addition, the FAP 
(Faculty Activity Plan) defines goals and specific objectives that the faculty member is expected 
to achieve during the year. After agreement of the faculty and the chair, the dean reviews and 
approves the faculty member’s FAP. At the end of the year, and as a part of developing their 
FAR (Faculty Activity Report), the faculty member reports on their achievement of each of the 
research and service objectives defined in their FAP. This process ensures clarity in research 
and service expectations and transparency in the performance review process. Faculty 
members include their FARs in their third-year review dossiers and in their application for 
tenure and promotion in order to facilitate review by the departmental and college tenure and 
promotion committees. 
 
Faculty are supported in their efforts to engage in research and service activities by entities 
within the college. The 2021-26 College Strategic Plan establishes goals and specific 
objectives in these areas. Implementation of the strategic plan action items related to research 
and service are facilitated primarily by the Associate Dean for Research and the Associate 
Dean for Community and Global Engagement.  
 

3) A copy of the bylaws or other policy documents that determine the rights and obligations 
of administrators, faculty, and students in governance of the school. 

 
A copy of the College of Public Health bylaws is available in ERF A1.3.    
 

4) Briefly describe how faculty contribute to decision-making activities in the broader 
institutional setting, including a sample of faculty memberships and/or leadership positions 
on committees external to the unit of accreditation.  

 
The leadership of ETSU is exceptionally committed to shared governance. The President and the 
Provost, among others, frequently meet with, and seek input from faculty, staff, and students.  All 
new policies and procedures are released for public comment.  As members of the broader ETSU 
Community, college faculty have multiple opportunities to participate in institutional decision-

https://www.etsu.edu/senate/facultyhandbook/colldept/collpubhealth.php
https://www.etsu.edu/senate/facultyhandbook/section2.php
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making processes and to help shape the campus climate. College faculty serve on the Faculty 
Senate, on multiple university-level committees and boards, and in positions of leadership within 
collaborative partnerships among multiple academic units. 
 
Some examples of faculty service in university governance include:   
 

University-level Service  Faculty Member and Department  

Academic Council  Randy Wykoff, Dean 

Academic Technology Support (ATS) Online Liaison  Kate Beatty, HSMP  

Center for Teaching Excellence (CTE) Advisory Council  

Patrick Brown, HSCI  

Kate Beatty, HSMP  

Bill Brooks, Bio/Epi  

Center for Teaching Excellence (CTE) Fellow  Patrick Brown, HSCI  

Chapter 125 Equity and Inclusion Task Force Whitney Oliver, HSMP 

Continuing Medical Education Advisory Board   Nathan Hale, HSMP 

Council of Chairs Executive Committee  Deborah Slawson, COBH  

Council of Chairs  

Deborah Slawson, COBH  

Amal Khoury, HSMP  

David Shoham, Bio/Epi  

Ranjan Chakraborty, HSCI  

Megan Quinn, ENVH  

Dean’s Council  Randy Wykoff, Dean  

ETSU Health Dean’s Council  Randy Wykoff, Dean  

ETSU Online Assessment Working Group  Jennifer Hunt, HSMP  

Executive Vice Provost  Rob Pack, COBH  

Faculty Senate  

Kate Beatty, HSMP  

Roger Blackwell, COBH  

Hadii Mamudu, HSMP  

Matthew Zahner, HSCI  

Faculty Senate Executive Committee  Kate Beatty, HSMP  

General Education Advisory Committee Mikki Johnson, COBH 

Graduate Council  
Megan Quinn, Bio/Epi, Associate 
Dean  

Information Technology Council  Jennifer Hunt, HSMP  

Institutional Biosafety Committee, Chair  Phil Scheuerman, ENVH  

Institutional Review Board  Kate Beatty, HSMP 

Instructional Space Group  Patrick Brown, HSCI  

Inter Professional Education (IPE) Advisory Board  Kate Beatty, HSMP  

Inter Professional Education (IPE) Planning Committee Ryan Youngblood, HSMP 

Inter-Collegiate Athletics Committee  Nathan Hale, HSMP  

Interprofessional Engagement Series Ryan Youngblood, HSMP 

International Advisory Council  
Megan Quinn, Bio/Epi, Associate 
Dean 

Office of Equity and Inclusion, CPH Liaison  Hadii Mamudu, HSMP  

Outstanding Capstone Project Committee  Jennifer Hunt, HSMP  



23 
 

Quality Enhancement Plan (QEP) for Community-
Engaged Learning  
      Leadership Team  
      Assessment Subcommittee 

Megan Quinn, Bio/Epi, Associate 
Dean  

Quality Enhancement Plan (QEP) for Community-
Engaged Learning 
     Curricular and Co-Curricular Planning Subcommittee 

Taylor Dula, COBH/ Assistant 
Dean 

Quality Enhancement Plan (QEP) for Community-
Engaged Learning 
     Faculty & Staff Engagement Subcommittee 

Kate Beatty, HSMP 

Radiation Safety Committee  
Phil Scheuerman, ENVH  
Ranjan Chakraborty, HSCI 

Research Development Committee  
Mike Smith, HSMP  

Bill Brooks, Bio/Epi 

Safety Committee Jennifer Hunt, HSMP 

Strong BRAIN Institute, Associate Director of Extramural 
Funding and Innovation  

Megan Quinn, Bio/Epi,  Associate 
Dean  

Student Veteran’s Success Committee  Jennifer Hunt, HSMP  

Undergraduate Curriculum Committee  Julie Bowers, HSCI  

University Research Council  
Nathan Hale, HSMP, Associate 
Dean 

 
5) Describe how full-time and part-time faculty regularly interact with their colleagues (self-

study document) and provide documentation of recent interactions, which may include 
minutes, attendee lists, etc. 

 
Faculty colleagues have multiple opportunities to both collaborate and socialize with one another. 
All faculty, along with staff and a Student Council representative, are invited to the All-Hands 
College Meetings held in September and February each year. At these meetings, the dean brings 
the college together near the beginning of each semester to give structured updates on progress 
toward college goals and to discuss achievements, new initiatives, and other college business. The 
Faculty Council plans and implements at least one well-attended college-level faculty professional 
event each year. The college also sponsors a faculty/staff picnic every August for full-time and part-
time faculty and staff and retirees. All new faculty and staff are introduced at the picnic, and college 
awards are presented. The college sponsors a welcome-back picnic for students, a Student Awards 
ceremony, and a Pinning and Hooding ceremony where faculty, staff and students can intermingle. 
All college faculty and staff are likewise invited to periodic Tea with the Dean meetings, which 
transformed into i-Tea with the Dean during the COVID-19 pandemic, for the purpose of sharing 
updates, ideas, and concerns. Faculty, staff, and students also gather several times a year at 
informal meet and greet receptions and Q&A sessions held before or after college-sponsored public 
events like the Leading Voices in Public Health lectures, each of which sponsors a meet-and-greet, 
prior to the event. The college also supports university athletics and its student athletes, hosting a 
tailgating event at each home football game and gathering for a lunch and basketball game each 
year. Faculty, staff, alumni, students, and their families mingle at these events in a social setting. 
 
Full-time and part-time faculty also meet and collaborate more frequently within their home 
departments. During regular department meetings, faculty discuss topics including the curriculum, 
advising, research priorities, coverage and scheduling of courses, and feedback received through 
student, alumni, and employer surveys, advisory committee meetings, and other sources.  
 
Full-time and part-time faculty also co-design and/or co-teach courses. Recent examples include: 

• EPID 5430: Epidemiology of Infectious Disease, co-taught by Dr. Megan Quinn (Bio/Epi) 
and Dr. David Kirschke (Medical Director of the Northeast Regional Health Office) 
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• EPID 6435: Field Epidemiology, co-taught by Dr. Quinn (Bio/Epi) and Dr. Kirschke 

• HSMP 5525: Health Services Organization & Delivery, co-taught from 2015-2019 by Dr. 
Kate Beatty (HSMP) and Ryan Youngblood (Quillen Rehabilitation Hospital, now a full-time 
HSMP faculty member) 

• HSMP 5950: Capstone in Health Administration, co-designed and co-taught by Dr. Kate 
Beatty (HSMP), Dr. Hadii Mamudu (HSMP), and Tim Attebery (CEO of the American 
Cardiology Association, former President and CEO of Holston Valley Medical Center) 

• COBH 3950: Emergency/Disaster Preparedness for Organizations and Systems, co-taught 
by Dr. Deborah Slawson (COBH), Aimee Rowe (COBH), and Mark Moody (Emergency 
Response Coordinator, Sullivan County Regional Health Department) 

• COBH 2030: First Aid & Emergency Care, co-taught by Aimee Rowe (COBH) and Susan 
Faucette.  
 

Adjunct instructors also share their expertise with students outside of their assigned courses by 
delivering guest lectures in courses taught by full-time faculty members. 
 
Seminars hosted by departments and centers also offer opportunities for intellectual exchange on 
timely topics. Examples include the Health for Her seminar series in the Center for Applied 
Research and Evaluation in Women’s Health (CARE Women’s Health) and Bio/Epi Grand Rounds 
in the Department of Biostatistics and Epidemiology. 

 
Adjunct faculty also participate in the governance of the college and provide input into curriculum 
development and revision. For example, Matthew Lazari (HSMP), who teaches courses in Health 
Administration, serves on the Health Services Management & Policy Professional Advisory 
Committee. Heather Mullins (Bio/Epi) serves on the Biostatistics & Epidemiology Advisory 
Committee. Ginger Bastian (HSMP) served on the Planning Workgroup for a Public Health 
Leadership & Policy concentration of the MPH degree that is currently under development with a 
projected launch date of Fall 2023. 

 
There are a number of events at the university level that bring together faculty and staff, including 
the faculty convocation, the President Noland’s State of the University address, commencement, 
and many athletic, social and artistic events. Faculty frequently attend professional development 
as a group as well, with many of the colleges' faculty attending the annual Conference for High-
Impact Instructional Practices (CHIIPS) (see E3) and the Equity & Inclusion Conference (see G1) 
together. Importantly, part-time faculty, just like their full-time colleagues, are eligible to participate 
in all instructional development activities offered by the University and college. The college has 
also created an honorarium for part-time faculty to support professional development activities to 
further support interaction and collaboration at university and college training and development 
events. 
 
A selection of documents showing examples of faculty interaction can be found in ERF A1.5: 
 

6) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area.  

 
Strengths 
 

1. The college has well-established and effective processes for decision-making with the input 
of key constituents. College faculty contribute to the governance of the university by serving 
in various leadership roles and on multiple university-level committees and councils.  

2. Assuring collegial interactions also is a priority for both the university and the college, as 
reflected in their core values. College faculty regularly meet, collaborate, and socialize with 
each other and with their colleagues across the university through multiple formal and 
informal channels.  

 

https://www.etsu.edu/conf/chiips/
https://www.etsu.edu/conf/chiips/
https://www.etsu.edu/equity/conference.php
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Weaknesses 
 

1. Part-time faculty are invited and encouraged to participate in decision-making and 
professional development opportunities within the college but are often limited by their 
schedules and obligations outside the college.  

 
2. While not a weakness, per se, the casual interaction of faculty, staff and students was more 

difficult during a) the COVID-19 pandemic, when all courses were moved to an on-line 
format, and b) during the renovation of Lamb Hall. As a result of the latter, even when the 
university returned to on-ground instruction, faculty and staff were located in nine different 
locations, across campus.  With the anticipated reoccupation of Lamb Hall in spring 2023, 
this challenge should be addressed by the time of the site visit. 

 
Future plans 
 

1. The lack of pay for governance activities and attendance at professional development 
events may disincentivize participation, which the college has sought to address through 
an honorarium program to facilitate and encourage part-time faculty participation in 
professional development activities.  

 
2. As the college continues to grow, and, especially, as it adds research track faculty primarily 

associated with the growing research centers, it will be important to continue hosting events 
that bring people together across programs. 
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A2. Multi-Partner Schools (applicable ONLY if functioning as a “collaborative unit” as defined in 
CEPH procedures)  
 
Not applicable 
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A3. Student Engagement 
 

Students have formal methods to participate in policy making and decision making within the 
school, and the school engages students as members on decision-making bodies whenever 
appropriate. 
 

1) Describe student participation in policy making and decision making at the school level, 
including identification of all student members of school committees over the last three 
years, and student organizations involved in school governance. Schools should focus this 
discussion on students in public health degree programs. 

 
Students in the College of Public Health have multiple opportunities to engage in policy making and 
decision making within the college through committees and councils. Student committee members 
represent their peers and express opinions, interests, future directions, and concerns from the 
student body. Students serve as members on committees that affect educational and curricular 
matters and student engagement and success. Student representatives may be undergraduate or 
graduate students depending on student interest and purpose of the committee. Student members 
are chosen in consultation with the chair and faculty/staff members of each committee.  
 
Student representatives participate in the following committees:  

 
o Assessment and Evaluation Committee – 1 student representative 
o Curriculum Committee – 1 student representative 
o Diversity, Equity, Inclusion, and Civility (DEIC) Committee – 2 student representatives  
o MPH Operations – 3 student representatives (MPH students)  
o DrPH Operations – 3 student representatives (DrPH students) 
o Recruitment and Retention Committee – 1 student representative 
o Research Advancement Committee – 1 graduate student representative 
o Student Council – multiple representatives elected by the student body 

 
The Assessment and Evaluation Committee, which oversees the college’s evaluation plan and 
accreditation efforts, includes at least one student representative who is a member of the Public 
Health Student Association. In addition to providing input regarding elements in and the execution 
of the evaluation plan, the student member also serves as an ambassador to the student body by 
communicating with students about the role that student feedback plays in decision-making and 
operations within the college. In the past three years, two MPH students have served on this 
committee: A. Whittle (EPID) and H. Plackemeier (COBH). 
 
Three student representatives serve on the MPH Operations Committee and three on the DrPH 
Operations Committee, which oversee policies and procedures of their respective programs. 
These students participate in the discussions and deliberations of the committee, except in 
circumstances that require that individual student privacy be protected. Students serving on the 
Operations Committees provide valuable guidance related to the expected impact of proposed 
policies, the development of guidelines, forms and other documents, strategies for communication 
with enrolled and prospective students, and other matters. MPH Operations Committee student 
representatives from the past three years include K. McClellan (COBH), A. Brennan (BSTA), A. 
Sloop (COBH), M. Simon (ENVH), C. Morrison (EPID) J. Demonjic (COBH), and C. Smalling 
(ENVH/HSMP). DrPH Operations Committee student representatives include P. McCartt (HSMP), 
D. Nyarambi (COBH), E. Adeniran (EPID), F. Osedeme (COBH), K. Surles (HMP), P. Tchoua 
(COBH), and O. Agbejimi (EPID). 
 
Students work with faculty to review proposals for revisions to courses and curricula and new 
courses and curricula on the Curriculum Committee. Students serving in the past three years 
include K. Tatro (DrPH HSMP) and A. Hollenbeck (MHA). Students serving on the Research 
Advancement Committee (formerly the Research Development Committee) in the past three 
years include M. Brannock (DrPH COBH). 
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Students also actively engage in strategic planning efforts. The strategic planning committee for 
the college 2021-2026 Strategic Plan included five students who, together, represented all three 
degree levels and all five academic departments in the college. These students, who participated 
fully in the committee’s deliberations and in the drafting of the strategic plan, comprised almost 
40% of the voting members of the committee and were instrumental in the process of identifying 
priorities, outcomes, and actions for the college. The Diversity, Equity, Inclusion, and Civility 
(DEIC) Committee (formerly the Diversity and Social Justice Committee), which drafted the DEIC 
section of the college strategic plan and guides the implementation and assessment of DEIC 
activities, also includes student representatives. Student representatives on the Strategic 
Planning Committee include Harrison Ihrig (BSPH and now MPH COBH), H. Tolley (BSEH), W. 
Wamack (BSHS and now MPH COBH), C. Boykin (MPH BSTA), and M. Awasthi (DrPH HMP). 
Students serving on the DEIC Committee during the past three years include E. Adeyemi (MPH 
EPID), S. N’sapo (BSPH) G. Abrego (DrPH EPID), M. Prough (DrPH EPID), and R. Harrison 
(BSHA). 
 
The College of Public Health Student Council includes student representatives from all degree 
levels and multiple departments. Advised by faculty member Jennifer Hunt, the Student Council is 
charged with supporting the college in education, research, and service by representing student 
needs and interests, providing avenues for formal communication among students in the college, 
submitting recommendations to the Dean, and calling student meetings as appropriate. The 
Student Council traditionally hosts a welcome-back event each fall to allow new and returning 
students to meet their council representatives, as well as faculty, staff, and other students. The 
council also promotes college and university professional development and social events to 
students and conducts student satisfaction surveys. A Student Council officer is invited to attend 
the all-hands college meetings each fall and spring as a voting member. The Dean meets with the 
President of the Student Council at least once a semester. Because of the importance of 
confidential communication, minutes of these meetings are not kept. The following students have 
served on this committee in the past three years: T. Cook (BSHA), K. Tatro (DrPH HMP), M. Bentley 
(BSPH and MPH COBH), C. Bell (MPH COBH), S. Hernandez (BSEH), J. Baptist (MPH ENVH), S. 
Cardwell (BSHS), J. Okworo (DrPH EPID), A. Archer (BSHA/MHA), H. Chadwell (BSPH), A. Dixon 
(BSEH), C. Crocker (MPH ENVH), G. Abrego (DrPH EPID), D. Mitchell (BSHA), E. Adebayo-
Abikoye (DrPH HMP), S. Flores Castellanos (BSPH), B. Reynolds (BSEH), C. Smalling (MPH 
ENVH), A. Ayers (BSM), S. Obianuju Anazor (MPH EPID). 
 
Students are also invited to participate in the hiring of new faculty members for the college by 
serving on search committees, attending meet and greet events for faculty candidates, or by sitting 
in on faculty teaching and/or research presentations. Search committees elicit feedback from 
students at these meetings and presentations.    
 
Students have multiple opportunities to participate in the many student organizations that are 
associated with the college, as described in Criterion F2. Through this participation, and their 
engagement with faculty, students also have the opportunity to contribute to college- and 
department-level decision making. 
 
Informal feedback from students is welcomed and encouraged.  Many faculty members meet one-
on-one with students to discuss a range of issues.  Additionally, the Academic Advisors are often 
trusted contacts for students.  Because the Academic Advisors hold faculty rank, they can 
anonymously share concerns with the relevant departments.  The Assistant Dean for Student 
Services also serves on the Leadership Council and can share issues with that group.  
 
Each student in the college is also asked to provide feedback at graduation through the Exit Survey, 
which is further explained in Criterion B. At the conclusion of each course, students are asked to 
complete Student Assessment of Instruction (SAI) surveys. All survey results are compiled and 
reviewed by the College Leadership Council, department chairs, the Office of Student Services, 
and/or Assessment and Evaluation Committee as appropriate.  
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2) If applicable, assess strengths and weaknesses related to this criterion and plans for 

improvement in this area.  
 

Strengths 
 
1. The college involves students in formal committees and decisions whenever appropriate and 

ensures broad representation.  
 

2. All students in the college have a formal means of having needs and concerns brought to the 
attention of college leadership through the Student Council. 

 
3. Students also contribute to decision-making and planning through less formal means, including 

focus groups conducted by various college committees for planning purposes.  
 
Weaknesses 
 
1. Because many students have jobs (both on-campus and in the community), they sometimes 

report that while they would like to be more involved, their time is limited. This limitation was 
exacerbated during COVID-19 when many on-campus activities were curtailed.   

 

2. Additionally, students receive many email communications from across campus, and report 
that it can be difficult to determine which are important and/or relevant to them.   

 
Plans for Improvement  
 
The college will continue to collaborate with and engage students, both formally through surveys 
and meetings with student organizations, and informally, through meetings and discussions, to 
identify how best to engage students in activities that are meaningful to them.   
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A4. Autonomy for Schools of Public Health 
 
A school of public health operates at the highest level of organizational status and independence 
available within the university context. If there are other professional schools in the same university 
(e.g., medicine, nursing, law, etc.), the school of public health shall have the same degree of 
independence accorded to those professional schools. Independence and status are viewed within 
the context of institutional policies, procedures, and practices. 
  

1) Briefly describe the school’s reporting lines up to the institution’s chief executive officer. 
The response may refer to the organizational chart provided in the introduction. 

 
College of Public Health Dean Randy Wykoff, MD, MPH&TM, reports to the Provost and Senior 
Vice President for Academic Affairs, Kimberly McCorkle, JD, who reports to ETSU President, Brian 
Noland, PhD. These relationships are depicted in the organizational charts in Intro-2. 
 

2) Describe reporting lines and levels of autonomy of other professional schools located in 
the same institution and identify any differences between the school of public health’s 
reporting lines/level of autonomy and those of other units.  

The College of Public Health holds equal autonomy with all other colleges in the university. Each 
college has similar autonomy being directed by a dean and senior staff who answer directly to the 
Provost / Senior Vice President for Academics. Within the policies and procedures of the university 
and the ETSU Board of Trustees, each college has full authority to select students for admission; 
recruit, hire, promote, and tenure faculty; develop, promulgate, and implement academic standards 
and policies; collect and assess student success data from alumni, employers, preceptors and 
other stakeholders; and recognize and reward excellence by students, faculty, and staff. 

 
Budgetary Authority and Decisions Relating to Resource Allocation 
Each college is responsible for its budgetary decisions within the general guidelines established by the 
Board of Trustees and specific practices articulated by the university. In the College of Public Health, the 
dean, in consultation with the Leadership Council, has primary responsibility for the college budget. The 
Leadership Council discusses budget issues, and the dean approves resource allocation based on those 
discussions and the college priorities as identified in the strategic plan. The Assistant Dean for Finance 
and Administration within the college is responsible for managing the college budget and reports directly 
to the dean. Departmental expenditures are under the direction of the chair. The principal investigator on 
grants is responsible for overseeing grant expenditures. 
 
Lines of Accountability 
The deans of each of the 10 ETSU colleges, including the dean of the College of Public Health, report 
directly to the Provost / Senior Vice President for Academic Affairs. The deans meet with the provost, as a 
group, twice a month (once as part of Academic Council and once as the Deans Council). Additionally, 
each dean is scheduled to meet one-on-one with the provost each month. In addition to the scheduled 
meetings, the provost is accessible at other times and frequently holds ad hoc meetings with the deans to 
discuss urgent matters. The provost reports directly to the president, who reports to the Board of 
Trustees. 
 
Personnel Recruitment, Selection and Advancement 
The College of Public Health is responsible for all personnel recruitment, selection, and advancement 
decisions, within the general human resources guidelines of the university and the Board of Trustees. For 
staff positions, the hiring unit within the college advertises the vacant position, reviews and screens 
applications, selects candidates for interview, and, following approval from the university’s Office of Equity 
and Inclusion, interviews selected candidates, identifies a candidate for hire, and submits the Request to 
Hire to the college and other university authorities for approval. Once hired, the immediate supervisor of 
the staff member is responsible for orientation and training (beyond the university’s orientation), for 
recommending appropriate professional development activities, and for conducting performance 
evaluations, with review by the Office of the Dean. 
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Similarly, the college recruits and selects its own faculty, as described above. The college is responsible 
for faculty development, including instructional and research development, as detailed in Criterion E3 and 
E4. The college procedures for faculty advancement include annual planning and performance 
evaluation, mid-term review for tenure-track faculty, and support for promotion and tenure. The 
department chair and the dean review and approve each faculty member’s annual activity plan. The 
department chair and the dean also review and provide feedback about each faculty member’s annual 
evaluation report. The departmental and college promotion and tenure committees support faculty 
advancement. The formal procedures for evaluating faculty competence and performance are also 
detailed in Criterion E. 
 
Academic Standards and Policies 
Primary responsibility for academic programs is at the departmental level. This includes admissions 
criteria and admissions decisions, curriculum development and evaluation, student advising, and 
graduation requirements. For degree programs that span multiple departments (e.g., MPH, DrPH), 
college-wide operations committees (e.g., MPH Operations Committee, DrPH Operations Committee) 
provide oversight of academic policies and procedures. New programs, and substantial revisions to 
existing programs, require a formal process that extends from each department to the college Curriculum 
Committee, and following approval, to the appropriate university committees including Academic Council, 
before submission to the Board. A full description of the college’s governance related to academic 
standards and procedures is provided in Criterion 1.5.b. 
 
There are minor, but justified, differences among some of the colleges in ETSU Health (the academic 
health science center). For example: 

 
1. The School of Graduate Studies oversees all graduate degrees in the health science colleges, 

including in the Colleges of Public Health, Nursing and Clinical and Rehabilitative Health 
Sciences, except for professional degrees in the Quillen College of Medicine (QCOM) and the 
Gatton College of Pharmacy (GCOP). This means that the School of Graduate Studies formally 
admits graduate students to ETSU and awards diplomas. All decisions about admission, 
academic advancement, and curricular issues, however, are made by solely by the individual 
colleges. 

2. The GCOP is run as a “private school” and raises its operating expenses from tuition, research 
dollars, philanthropy, and other non-state sources. All other AHSC colleges receive some state 
funds. 

3. The QCOM receives a separate budget line from the state, and its budget is, therefore, handled 
differently from the budgets of all of the other colleges (both on the ETSU Health and the 
academic side). 

 
3) If applicable, assess strengths and weaknesses related to this criterion and plans for 

improvement in this area.  
 

Strengths 
 

The College of Public Health is accorded the same status as all other colleges at the 
university, with comparable responsibilities for faculty and staff hiring, promotion and 
tenure, student recruitment, academic independence and all other relevant areas.   
 

Weakness 
 

None noted 
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A5. Degree Offerings in Schools of Public Health 
 
A school of public health offers a professional public health master’s degree (e.g., MPH) in at least 
three concentrations representing at least three distinct sub-disciplinary areas in public health and 
public health doctoral degree programs (academic or professional) in at least two concentrations 
representing at least two distinct sub-disciplinary areas in public health.  A school may offer more 
degrees or concentrations at either degree level. 
 

1) Affirm that the school offers professional public health master’s degree concentrations in 
at least three areas and public health doctoral degree programs of study in at least two 
areas. Template Intro-1 may be referenced for this purpose.  

 
The ETSU College of Public Health offers an MPH degree with concentrations in Biostatistics, 
Community Health, Environmental Health, and Epidemiology, and a DrPH with concentrations in 
Community Health, Epidemiology, and Health Management and Policy. Additional degrees are 
listed in “Template Intro-1 Instructional Matrix” in ERF A5.1. 
 

2) An official catalog or bulletin that lists the degrees offered by the school.  
 

A list of all graduate degrees offered by the university can be found here in the ETSU Graduate 
Catalog. Each program is linked to admissions and curricular requirements. Graduate degrees 
offered by the College of Public Health include the MPH, MHA, DrPH, MD/MPH (with Quillen 
College of Medicine), and PharmD/MPH (with Gatton College of Pharmacy).  
 
A list of all undergraduate degrees offered by the university can be found here in the ETSU 
Undergraduate Catalog. Each program is linked to curricular requirements. Majors offered by the 
College of Public Health include Public Health, Health Administration, Environmental Health, Health 
Sciences, and Microbiology.  

 
 

  

https://catalog.etsu.edu/content.php?catoid=47&navoid=1963
https://catalog.etsu.edu/content.php?catoid=47&navoid=1963
https://catalog.etsu.edu/content.php?catoid=46&navoid=1909
https://catalog.etsu.edu/content.php?catoid=46&navoid=1909
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B1. Guiding Statements  
 

The school defines a vision that describes how the community/world will be different if the school 
achieves its aims. 
 
The school defines a mission statement that identifies what the school will accomplish 
operationally in its instructional, community engagement and scholarly activities. The mission may 
also define the school’s setting or community and priority population(s). 
 
The school defines goals that describe strategies to accomplish the defined mission. 
 
The school defines a statement of values that informs stakeholders about its core principles, 
beliefs, and priorities. 
 
 

1) The school’s vision, mission, goals, and values.  
 

The vision of the ETSU College of Public Health, developed by the faculty and staff at an all-hands 
meeting in 2013 and reaffirmed at a subsequent All-College Meeting in February 2020, is consistent 
with the vision of the university: “Developing a world-class environment to enhance student success 
and improve the quality of life in the region and beyond.” It is also the impetus behind the college 
mission, values, and goals, and the foundation of our current and previous strategic plans.  
 
 

Vision 
 

The ETSU College of Public Health is the school of choice  
for students who want an exceptional educational experience in  

a world-class environment. 
 
 
The three major elements—“students,” “exceptional educational experience,” and “world-class 
environment”—of the vision statement both encapsulate the college’s core values and provide a 
framework by which the college regularly measure and report on its success.  At every “all hands” 
meeting, the Dean explicitly uses the Vision Statement as the framework by which he reports on 
the progress of the college.   
 
As articulated by the Dean: 
 

• “The vision is, first and foremost, focused on students. We quantify our success in this 
regard, by tracking enrollment growth and following the diversity of our student body.”  

• “Exceptional educational experience” is important in that it specifically commits us to focus 
on all aspects of the student experience—not just the classroom experience.  It also 
challenges us to provide an experience that meets both definitions of exceptional—
relatively rare and of highest quality.   Progress in this regard is measured by frequently 
gathering feedback from current students, graduating seniors, employers and alumni in the 
form of surveys and focus groups. We also analyze student evaluations of faculty for every 
course offered in the college and recognize exceptional faculty through our teaching 
incentive and annual award[s] for teaching excellence.   

• “World-class environment” has three meanings for the college: the region in which we live 
and practice, our scholarly productivity, and how we treat each other. Many of the college’s 
strategic goals focus not only on growing its research portfolio, but also on ensuring that 
faculty and student scholarship are directed toward the health needs of Appalachian 
communities. The college also measures student, faculty, and staff satisfaction with the 
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college’s programs, resources, and environment through frequent check-ins to cultivate a 
learning and working environment that is truly world-class. The Exit Surveys, the Alumni 
Surveys and the Advising Satisfaction Surveys all explicitly evaluate the student 
experience. 

• Progress towards our Vision Statement is reported regularly to the college as our “success 
metrics.”   

 
 

Mission 
 

To advance health and well-being for all through  
innovative teaching, research, and community engagement 

 
 

Goals 
 

The College of Public Health developed a college strategic plan for 2014-2019 (including academic 
years 14-15 through 19-20) through a faculty-led process that included direct participation of 
faculty, staff, and students, input from professional and community members, including alumni and 
advisory committees. It was also informed by findings of student exit surveys, alumni surveys, field 
preceptor evaluations, and employer surveys. The college integrated this input into a detailed and 
comprehensive strategic plan with goals, objectives, outcome measures, targets, and action items 
for six (6) major areas: education, research, service and applied public health, diversity, workforce, 
and resources. This plan was in effect during the college’s previous reaccreditation visit in 2014 
and has continued to guide planning and continuous quality improvement efforts into part of the 
reporting period for the current reaccreditation cycle. Although planning for the current 2021-26 
Strategic Plan was initiated in 2019, with delays caused by the COVID-19 pandemic, the college 
continued to use the 2014-19 Strategic Plan through AY 20-21 to allow more time to gather data 
and fine-tune the new strategic plan during the pandemic.  
 
The development of the 2021-26 Strategic Plan was led by a committee of faculty, staff, and 
graduate and undergraduate students. College faculty, staff, and administrators were invited to 
provide feedback throughout the process of identifying and ranking priority areas and efforts that 
were predicted to yield the highest return (measured in terms of student success, the reputation of 
the college, and/or resources to support the college) on investment. Eight domains and 
corresponding goals were established to guide the ongoing enhancement of teaching, research, 
and community engagement so that the college continues to be the school of choice for students 
who want an exceptional educational experience in a world-class environment. 
 
 

Domain Goal 

Future of the College 
Position the college for optimal impact at the local, regional, 
and national level 

Academic Programs 
Advance excellence in program delivery to effectively meet 
student and workforce needs 

Teaching and Course 
Delivery 

Deliver high-quality courses using best practices in teaching 
pedagogy and course delivery 

Research 
Produce high-impact relevant research focused on solutions to 
key health challenges 
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Domain Goal 

Student Success and 
Experience  

Expand opportunities for student engagement beyond the 
classroom 

Faculty and Staff Support 
Ensure faculty and staff are adequately resourced for career 
success 

Diversity, Equity, and 
Inclusion 

Foster a culture and environment where faculty, staff and 
students feel welcome, valued and actively included 

Strategic Partnerships 
and Community 
Engagement 

Seek mutually beneficial partnerships with community-based 
organizations and other institutions to support growth 

 
 
Objectives, outcome measures, and targets are included in the 2014-20 Strategic Plan Report 
and 2021-26 COPH Strategic Plan documents in ERF B1.2. 

 

Core Values 
 
The college’s core values were initially adopted in 2008 and were modified at an all-hands 
meeting in 2020: 
 
Altruism: Nurture altruism and empathy 
Dignity: Treat all people with unwavering dignity and respect 
Diversity and Inclusion: Foster equity and diversity in an inclusive environment 
Excellence: Advance excellence in teaching, scholarly activity and service to our communities 
and professions 
Innovation: Nurture creativity and resourcefulness 
Integrity: Adhere to the highest ethical standards of honesty and fairness 
Teamwork: Foster a collaborative environment that is professionally and personally rewarding 

 
2) If applicable, a school-specific strategic plan or other comparable document.  

 
The current college strategic plan includes eleven goals, each with one to four objectives. For each 
objective, at least one specific measure or indicator has been established. As with the previous 
strategic plans, this plan also includes the data source, person or group responsible for tracking 
data, frequency of monitoring, a specific target (where appropriate), and data signifying our 
progress to date for each measure.  
 
The 2021-2026 College Strategic Plan may be found in ERF B1.2.  
 

3) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area.  
 
Strengths 
 

1. Since its inception as a CEPH-accredited School of Public Health in 2009, the College of 
Public Health has closely tracked its progress toward specific goals and objectives. These 
goals and objectives were guided and developed through highly inclusive and participatory 
processes that included college faculty, staff, students, alumni, and external partners.  

 
2. Data collected to measure progress toward the goals and objectives are reviewed annually 

by the Assessment & Evaluation Committee, the Leadership Council, and relevant 
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operations committees and program coordinators, with highlights presented at the all-
hands meeting at the beginning of each semester.  

 
Weaknesses 
 

As with all strategic planning processes, unexpected events (COVID-19, new state and 

Federal legislation) will necessitate the ability to modify, supplement, or edit the plan as it 

goes forward.   

 
Plans for Improvement 
 

An in-depth midterm review, involving internal and external partners, is slated for Summer 
2024. The purpose of this review will be to reexamine the targets established at the 
inception of the plan, identify any existing deficiencies in data availability, and identify new 
data sources that could provide additional measures of our progress. 
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B2. Evaluation and Quality Improvement 
 

The school defines and consistently implements an evaluation plan that fulfills the  
following functions: 
 

• includes all measures listed in Appendix 1 in these Accreditation Criteria 

• provides information that allows the school to determine its effectiveness in advancing its 
mission and goals (as defined in Criterion B1) 

o Measures must capture all aspects of the unit’s mission and goals. In most cases, 
this will require supplementing the measures captured in Appendix 1 with additional 
measures that address the unit’s unique context. 

• defines a process to engage in regular, substantive review of evaluation findings, as well as 
strategic discussions about their implications 

• allows the school to make data-driven quality improvements e.g., in curriculum, student 
services, advising, faculty functions, research and extramural service, and operations, as 
appropriate 

 
1) Present an evaluation plan in the format of Template B2-1 that lists the following for each 

required element in Appendix 1: 
a. the specific data source(s) for each listed element (e.g., alumni survey, student 

database) 
b. a brief summary of the method of compiling or extracting information from the 

data source 
c. the entity or entities (generally a committee or group) responsible for reviewing 

and discussing each element and recommending needed improvements, when 
applicable 

d. the timeline for review (e.g., monthly, at each semester’s end, annually in 
September) 
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Template B2-1 

The 2021-2026 strategic plan incorporates domains representing broad strategic priorities and 
goals mapped to each domain. The domains and corresponding goals are as follows:  
  
Future of the college: Position the college for optimal impact at the local, regional, and national 
level  
Academic programs: Advance excellence in program delivery to effectively meet student and 
workforce needs   
Teaching and Course delivery: Deliver high-quality courses using best practices in teaching 
pedagogy and course delivery  
Student success and experience: Expand opportunities for student engagement beyond the 
classroom   
Research: Produce high-impact relevant research focused on solutions to key health challenges  
Faculty and staff support: Ensure that faculty are prepared and equipped to conduct this 
research  
Diversity, equity, and inclusion: (1) Foster a culture and environment that celebrate diversity, 
equity, inclusion, civility (DEIC), and encourage cultural awareness; (2) Increase the 
representation and success of underrepresented populations; (3) Foster diversity, equity, and 
inclusion in research and service; (4) Foster diversity, equity, and inclusion in teaching 

Strategic partnerships and community engagement: Seek mutually beneficial partnerships 
with community-based organizations and other institutions to support growth  
  
For simplicity of mapping, some related goals have been combined in the table below.  
 
It is important to note that while the responsibility for review of data and decision-making may 
officially belong to a specific person or group, data generated through the college’s evaluation plan 
are disseminated widely and frequently. Updates on the college’s enrollment, student and alumni 
satisfaction, feedback from employers, research and service productivity data, and other 
performance metrics are shared at the All-Hands college meetings each semester. Survey results 
and other data are shared at departmental meetings and with various committees as appropriate 
for continuous quality improvement of programs, services, and functions of the college. The 
Assessment & Evaluation Committee reviews the outcome measures, methods of data compilation 
and analysis, and the data itself to ensure that data are tabulated consistently and are reflective of 
the college’s performance. Evaluation data are also furnished to faculty- and staff-led committees 
upon request to answer specific questions as needed for evaluation and/or planning. 
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Measures  
Criteria 

or 
Template  

Data source & method of analysis  

Who has review 
& decision-
making 
responsibility?  

GOALS 

Academics /  
Student 

Experience /  
Faculty 

Support  

Research / 
Faculty 

Support  

Diversity, 
Equity, & 
Inclusion  

Future /   
Strategic 

Partnership  

Student enrollment  Intro-2  

The Data Services Manager compiles enrollment 
numbers from Banner after census each fall 
semester and maintains a running spreadsheet 
(Enrollment Report), which is reviewed and 
utilized by the dean and chairs/coordinators.  

Leadership Council  x        

Unit-defined measure 1 
Donations: Amount of funds donated 
and number of alumni who donate to 
the CPH  

B2-1  

The Director of Development and the Event and 
Project Coordinator prepare a Fundraising 
Strategic Plan Report based on data provided by 
University Advancement. The report is prepared in 
early Spring and encompasses the previous 
calendar year.  

Dean, Director of 
Development         x  

At least three specific examples of 
improvements undertaken in the last 
three years based on the evaluation 
plan. At least one of the changes must 
relate to an area other than the 
curriculum  

B2-2  
Discussions with program coordinators, MPH and 
DrPH Operations Committees department chairs, 
and Leadership Council  

Leadership Council   x      x  

Graduation rates  B3-1  

The Data Services Manager maintains rosters of 
all students, cohorted by AY of entry. Once a 
cohort has reached the maximum time allowed to 
graduate, the Data Services Manager reports the 
final graduation rate for inclusion in the Strategic 
Plan Progress Report and in program-level 
SACSCOC Institutional Effectiveness Plans for 
monitoring by the appropriate program coordinator 
or Operations Committee.  

Program 
Coordinators (BS, 
MHA), Operations 
Committees (MPH, 
DrPH)  

x      x  

Doctoral student progression (e.g., # 
newly admitted, # completed 
coursework)  

B3-2  

DrPH Operations Committee holds a Case 
Management Review meeting to discuss the 
progress of all doctoral students near the end of 
the Spring semester. Beginning in AY 22-23, these 
meetings will be held in fall and spring.  

DrPH Program 
Coordinator  x        
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Measures  
Criteria 

or 
Template  

Data source & method of analysis  

Who has review 
& decision-
making 
responsibility?  

GOALS 

Academics /  
Student 

Experience /  
Faculty 

Support  

Research / 
Faculty 

Support  

Diversity, 
Equity, & 
Inclusion  

Future /   
Strategic 

Partnership  

Post-graduation outcomes (e.g., 
employment, enrollment in further 
education)  

B4-1  

Data compiled from multiple sources (e.g. field 
experience presentations, alumni survey, web and 
social media searches, student-faculty 
communication) by Assistant Dean for 
Assessment and Accreditation annually in 
advance of ASPPH and CEPH Annual Reports.  

Dean  x        

Actionable data (quantitative and/or 
qualitative) from recent alumni on their 
self-assessed preparation for post-
graduation destinations  

B5  

Alumni are invited to complete an Alumni Survey 
in the summer following their 1-year graduation 
anniversary. The survey asks alumni to review 
relevant competencies and domains and rate the 
importance and their level of preparation in each 
area. An Alumni Survey Report is prepared each 
fall.  

Leadership Council  x  
        

Budget table  C1-1  

The Assistant Dean for Finance & Administration 
prepares the budget table for the most recent 
academic year for submission of the CEPH and 
ASPPH Annual Reports in Nov/Dec each year.   

Assistant Dean for 
Finance & 
Administration 

       x  

Unit-defined measure 2 
Proportion of college budget from 
sources other than state/university 
funds 

C1-1 
The Assistant Dean for Finance & Administration 
prepares this figure at the close of the fiscal year 
for reporting in the Strategic Plan Report. 

Assistant Dean for 
Finance & 
Administration 

 x  x 

Student perceptions of faculty 
availability  C2  

Graduating students and alumni are asked to rate 
(1) satisfaction with the availability of faculty office 
hours and (2) faculty responsiveness to 
email/phone communication from students in the 
Exit Survey and Alumni Survey. Focus groups 
are also conducted in the fall to capture qualitative 
data.  

A&E Committee, 
Leadership Council  x         
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Measures  
Criteria 

or 
Template  

Data source & method of analysis  

Who has review 
& decision-
making 
responsibility?  

GOALS 

Academics /  
Student 

Experience /  
Faculty 

Support  

Research / 
Faculty 

Support  

Diversity, 
Equity, & 
Inclusion  

Future /   
Strategic 

Partnership  

Student perceptions of class size & 
relationship to learning  C2  

Graduating students and alumni are asked to 
report their level of agreement with the statement: 
"Overall, the class sizes in my classes within the 
College of Public Health were conducive to my 
learning." (Exit Survey and Alumni Survey). 
Focus groups are also conducted in the fall to 
capture qualitative data and a Focus Group 
Summary Report is prepared.  

A&E Committee, 
Leadership Council x         

List of all faculty, which concentrations 
they support & their FTE allocation to 
the unit as a whole  

C2-1, E1-1, 
E1-2  

The Assistant Dean for Finance & Administration 
reviews and prepares faculty data for submission 
of the CEPH and ASPPH Annual Reports in 
Nov/Dec each year.  

Assistant Dean for 
Finance & 
Administration, 
Dean  

x       x  

Ratios for student academic advising 
(all degree levels)  C2-2  

Undergraduate: Assistant Dean for Student 
Services tracks advisement caseload  
MPH: MPH Advisor reports on advisement 
caseload annually (for both professional 
advisement and Departmental Professional 
Advisor)  
DrPH: DrPH Program Coordinator tracks 
advisement ratios  

ADSS, Department 
chairs  x        

Ratios for supervision of MPH ILE  C2-2  

The MPH ILE is completed through a capstone 
course within each concentration. The chair of 
each department reviews course enrollment each 
semester to ensure appropriate faculty coverage.  

Department chairs  x         

Ratios for supervision of bachelor’s 
cumulative/experiential activity  C2-2  

The cumulative/experiential activity for public 
health undergraduates is completed in the form of 
an internship course. Department chairs review 
course enrollment each semester to ensure 
appropriate faculty coverage.  

COBH and HSMP 
Department Chair  x         

Ratios for DrPH ILE advising  C2-2  

Faculty report student advisement and mentoring 
activities on the FAR. Ratios are reviewed by 
department chairs to ensure appropriate faculty 
coverage for dissertation. 

Department chairs  x         
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Measures  
Criteria 

or 
Template  

Data source & method of analysis  

Who has review 
& decision-
making 
responsibility?  

GOALS 

Academics /  
Student 

Experience /  
Faculty 

Support  

Research / 
Faculty 

Support  

Diversity, 
Equity, & 
Inclusion  

Future /   
Strategic 

Partnership  

Count, FTE (if applicable), and 
type/categories of staff resources  C3-1  

The Assistant Dean for Finance & Administration 
prepares the staff list for the most recent academic 
year for submission of the CEPH and ASPPH 
Annual Reports in Nov/Dec each year.  

Assistant Dean for 
Finance & 
Administration, 
Dean  

       x  

Faculty participation in 
activities/resources designed to 
improve instructional effectiveness 
(maintain ongoing list of exemplars)  

E3  
Compiled from Faculty Activity Report by Assistant 
Dean for Assessment & Accreditation into annual 
Professional Development Report  

Leadership Council   x        

Faculty currency & instructional 
technique measure 1  
Annual or other regular reviews of 
faculty productivity, relation of 
scholarship to instruction  

E3  

Faculty report on the introduction of their 
scholarship into the classroom on their annual 
FARs. Department chairs review these activities 
with faculty each fall.  

Department chairs  x  x      

Faculty currency & instructional 
technique measure 2  
Student satisfaction with instructional 
quality 

E3  

Student Assessments of Instruction (SAI) 
completed by students are reviewed by 
Department Chairs and discussed with faculty as 
part of the faculty annual review process. SAI 
summary reports are also compiled by the Event 
& Project Coordinator to be reviewed by the Dean 
and to distribute teaching incentive awards for the 
year. Summary numbers are also included in the 
annual Strategic Plan Progress Report.  

Department chairs, 
Dean  x          

Faculty currency & instructional 
technique measure 3  
Courses that involve community-based 
practitioners 

E3  

Department chairs review this information from 
faculty in their departments as part of the faculty 
annual review process. Also compiled from 
Faculty Activity Report by Assistant Dean for 
Assessment & Accreditation. This report is located 
in section E3.  

  Chairs, Dean x      x  

Unit-defined measure 3 
Proportion of faculty participating in 
professional development activities 

E3 

Faculty enter professional development activities 
in Watermark Faculty Success as they participate 
throughout the year. Chairs review each individual 
faculty member’s activities as part of the annual 
review in the fall. Activities are compiled into a 
report each winter by the Assistant Dean for 
Assessment and Accreditation. 

Chairs, Leadership 
Council 

x    
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Measures  
Criteria 

or 
Template  

Data source & method of analysis  

Who has review 
& decision-
making 
responsibility?  

GOALS 

Academics /  
Student 

Experience /  
Faculty 

Support  

Research / 
Faculty 

Support  

Diversity, 
Equity, & 
Inclusion  

Future /   
Strategic 

Partnership  

Faculty research/scholarly activities 
with connections to instruction 
(maintain ongoing list of exemplars)  

E4  

Reported by faculty in annual Faculty Activity 
Report (FAR) and reviewed by / discussed with 
department chairs. All FAP FAR FAEs are also 
reviewed by the dean.  

Chairs, Dean   x        

Faculty scholarship measure 1  
Total research funding  E4-1  

Office of Research and Sponsored Programs 
Administration (ORSPA) produces an ORSPA 
Annual Report of extramural funding, broken 
down by college and department. Data on 
additional funding sources and projects funded 
through the college’s Centers compiled with 
assistance of center faculty in Research and 
Service Funding and Projects database.  

Associate Dean for 
Research    x       

Faculty scholarship measure 2   
Number of articles published in peer-
reviewed journals 

E4-1  
Compiled from Faculty Activity Report by Assistant 
Dean for Assessment and Accreditation into 
annual Publications Report. 

Associate Dean for 
Research    x       

Faculty scholarship measure 3  
Presentations at professional meetings E4-1  

Compiled from Faculty Activity Report by Assistant 
Dean for Assessment & Accreditation into annual 
Presentations Report  

Associate Dean for 
Research    x       

Unit-defined measure 4 
Proportion of total research projects 
that involve student participation 

E4-1 

Compiled from Faculty Activity Report by Assistant 
Dean for Assessment & Accreditation into 
Research and Service Funding and Projects 
database. 

Associate Dean for 
Research 

x x   

Unit-defined measure 5 
Proportion of peer-reviewed journal 
articles that have student authors 

E4-1 
Compiled from Faculty Activity Report by Assistant 
Dean for Assessment & Accreditation into annual 
Publications Report  

Associate Dean for 
Research 

x x   

Faculty extramural service activities 
with connections to instruction 
(maintain ongoing list of exemplars)  

E5  

Department chairs review this information from 
faculty in their departments as part of the faculty 
annual review process. Compiled for self-study by 
Assistant Dean for Assessment & Accreditation  

Chairs, Dean  x         
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Measures  
Criteria 

or 
Template  

Data source & method of analysis  

Who has review 
& decision-
making 
responsibility?  

GOALS 

Academics /  
Student 

Experience /  
Faculty 

Support  

Research / 
Faculty 

Support  

Diversity, 
Equity, & 
Inclusion  

Future /   
Strategic 

Partnership  

Faculty service measure 1   
Percent of faculty participating in 
extramural service activities  

E5  

Compiled from Faculty Activity Report by Assistant 
Dean for Assessment & Accreditation into an 
annual Community and Professional Service 
Report  

Chairs, Dean         x  

Faculty service measure 2 
Number of community-based service 
projects 

E5  Compiled from FAR annually by Assistant Dean 
for Assessment & Accreditation Chairs, Dean         x   

Faculty service measure 3   
Public/private or cross-sector 
partnerships for engagement and 
service  

E5  
Compiled from FAR data and additional faculty 
input by Assistant Dean for Assessment & 
Accreditation 

Dean          x   

Actionable data (quantitative and/or 
qualitative) from employers on 
graduates’ preparation for post-
graduation destinations  

F1  

Employers identified during the process of 
gathering data on post-graduation outcomes are 
invited to complete an Employer Survey every 
other year.  

Leadership Council, 
Program 
Coordinators, 
Chairs  

x        

Unit-defined measure 6 
APE Preceptor scores, by 
competency  

F1 

Preceptors evaluate graduate public health 
students at the conclusion of their Applied Practice 
Experience. They assess students' demonstration 
of their 5 (or more) selected competencies and 
their performance in 15 indicators of professional 
skills and behaviors (MPH only). Scores for each 
competency and dimension of professionalism are 
compiled and reported by year by the Assistant 
Dean for Assessment and Accreditation. The MPH 
APE Preceptor Score Summaries and DrPH 
APE Preceptor Score Summaries are reviewed 
by the MPH and DrPH Operations Committees. 
BSPH Field Experience Preceptor Score 
Summaries and BSHA Field Experience 
Preceptor Score Summaries are reviewed by 
program coordinators. 

MPH and DrPH 
Operations 
Committees, BSPH 
and BSHA Program 
Coordinators 

x      
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Measures  
Criteria 

or 
Template  

Data source & method of analysis  

Who has review 
& decision-
making 
responsibility?  

GOALS 

Academics /  
Student 

Experience /  
Faculty 

Support  

Research / 
Faculty 

Support  

Diversity, 
Equity, & 
Inclusion  

Future /   
Strategic 

Partnership  

Feedback from external stakeholders 
on changing practice & research needs 
that might impact unit priorities and/or 
curricula  

F1  

Data on graduates' preparation for the workplace 
are collected through an Employer Survey and 
on alumni assessment of the relevance of our 
curricula to post-graduation employment / 
continuing education in the annual Alumni 
Survey.  
Departments also communicate with their 
discipline-specific Professional Advisory Boards / 
Committees on a regular basis, as shown in the 
Departmental Advisory Committee Meeting 
Minutes. College leadership meets periodically 
with the College Advisory Board to solicit feedback 
on the needs of the public health workforce, as 
shown in the College Advisory Board meeting 
minutes.  

Leadership Council / 
Chairs  x  x      

Feedback from stakeholders on 
guiding statements and ongoing self-
evaluation data  

F1  

Key evaluation data and success metrics reviewed 
by College Advisory Board most recently on July 
29, 2022. Specific guidance was requested on the 
needed cross-cutting skills for success in the 
workforce.   

Leadership Council  x      x  

Professional AND community service 
activities that students participate in 
(maintain ongoing list of exemplars)  

F2  

Faculty indicate student participation in service 
activities reported on the FAR; student 
involvement in service is also indicated in the 
Community and Professional Service Report 
compiled by the Assistant Dean for Assessment 
and Accreditation.  
Information is also gathered from conversations 
with student organization leaders, research 
centers, and faculty who support and collaborate 
with students on research projects. 

Department chairs, 
Leadership Council  x      x  
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Measures  
Criteria 

or 
Template  

Data source & method of analysis  

Who has review 
& decision-
making 
responsibility?  

GOALS 

Academics /  
Student 

Experience /  
Faculty 

Support  

Research / 
Faculty 

Support  

Diversity, 
Equity, & 
Inclusion  

Future /   
Strategic 

Partnership  

Current educational and professional 
development needs of self-defined 
communities of public health workers 
(individuals not currently enrolled in 
unit’s degree programs)  

F3  

Respondents to the Employer Survey are asked to 
identify ongoing professional development needs 
for their organizations. Responses are included in 
the Employer Survey Report.   

         x  

Continuing education events presented 
for the external community, with 
number of non-student, non-faculty 
attendees per event (maintain ongoing 
list)  

F3-1  

List of Leading Voices in Public Health and Health 
for Her lectures, online COVID-19 updates, and 
additional conferences/lectures posted on college 
website and maintained by Dean's Office. 
Attendance records are maintained by the Event 
and Project Coordinator for college-level events or 
the hosting department / research center.  
Records of trainings presented through the 
Tennessee Public Health Training Center are 
maintained by the PI of the TPHTC.  

Projects and Events 
Coordinator        x  

Student AND faculty (staff, if 
applicable) perceptions of unit’s 
climate regarding diversity & cultural 
competence  

G1  
College Climate Survey conducted by the 
Diversity, Equity, Inclusion, and Civility (DEIC) 
Committee in odd years.  

DEIC Committee, 
Leadership Council      x    

Quantitative and qualitative 
information that demonstrates 
unit’s ongoing efforts to increase 
representation and support success 
of self-defined priority underserved 
populations—among students AND 
faculty (and staff if applicable)  

G1 

Data on representation among faculty and staff 
compiled annually by Assistant Dean for 
Assessment & Accreditation from college 
directory. Data on representation among students 
compiled by Data Services Manager. Recruitment 
events are added to OSS records as they happen 
by the Recruiter and Assistant Dean for Student 
Services.  

Leadership Council, 
DEIC Committee 

  x  

Unit-defined measure 7 
Number of in-house seminars or 
lectures open to the public that focus 
on diversity, equity, inclusion, cultural 
awareness, and/or social justice  

G1 

This measure is part of Domain 7: Diversity, 
Equity, and Inclusion of the 2021-26 College 
Strategic Plan. The Leading Voices in Public 
Health lecture series, held 2 to 4 times a 
semester, frequently relates to diversity, equity, 
inclusion, cultural awareness—both in the topics 
covered and in the speakers. Records of LVPH 
and other special events are maintained by the 
Events Coordinator in the Dean’s Office. 

Dean, DEIC 
Committee 

x     x    
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Measures  
Criteria 

or 
Template  

Data source & method of analysis  

Who has review 
& decision-
making 
responsibility?  

GOALS 

Academics /  
Student 

Experience /  
Faculty 

Support  

Research / 
Faculty 

Support  

Diversity, 
Equity, & 
Inclusion  

Future /   
Strategic 

Partnership  

Unit-defined measure 8 
Percent alumni who report satisfaction 
with the college’s commitment to 
diversity, equity, and inclusion. 

G1 
Students are invited to complete the Alumni 
Survey during the summer that follows their 1-
year graduation anniversary. 

Leadership Council, 
DEIC Committee 

x  x  

Unit-defined measure 9 
Percent students who report “program 
helped me embrace diversity and treat 
all people with dignity and respect”   

G1 

All degree-seeking students in the college are 
invited and encouraged to complete an Exit 
Survey in their final semester. Responses from 
Summer, Fall, and Spring graduates are compiled 
into an annual Exit Survey Report each summer 
and are reported on the Strategic Plan Progress 
Report. The Exit Survey Report is reviewed by 
the Leadership Council each summer, with 
highlights frequently presented at All-Hands, 
departmental, and other meetings.   

Leadership Council, 
Operations 
Committees, 
Program 
Coordinators  

x     x    

Student satisfaction with academic 
advising  H1  

Graduating students and alumni are asked to rate 
their satisfaction with academic advisement when 
they complete the Exit Survey during their last 
semester and the Alumni Survey during the 
summer that follows their 1-year graduation 
anniversary.   

Leadership Council x        

Student satisfaction with career 
advising  H2  

Graduating students are asked to rate their 
interest in and satisfaction with opportunities for 
career/professional development in the Exit 
Survey they complete during their last semester. 
Alumni are asked to rate their satisfaction with 
career advisement when they complete the Alumni 
Survey during the summer that follows their 1-year 
graduation anniversary. Results are compiled in 
annual Alumni Survey Report and Exit Survey 
Report.  

Leadership Council  x        



48 
 

Measures  
Criteria 

or 
Template  

Data source & method of analysis  

Who has review 
& decision-
making 
responsibility?  

GOALS 

Academics /  
Student 

Experience /  
Faculty 

Support  

Research / 
Faculty 

Support  

Diversity, 
Equity, & 
Inclusion  

Future /   
Strategic 

Partnership  

Events or services provided to assist 
with career readiness, job search, 
enrollment in additional education, etc. 
for students and alumni (maintain 
ongoing list of examples)  

H2  
The Assistant Dean for Student Services tracks 
professional development events in the Career 
Development Events spreadsheet 

 ADSS  x        

Number of student complaints filed 
(and info on disposition or progress)  H3  

The Associate Dean for Academic Affairs 
responds to and documents student complaints 
and their resolutions. The Assistant Dean for 
Student Services is tracking these complaints in 
the interim until the ADAA position is filled. 

ADAA, ADSS, 
Dean  x        

Recruitment & admissions measure  
Undergraduate public health degrees: 
UG PH degrees: mean GPA 
MPH: mean GPA  
DrPH: mean GPA  

H4  
The Data Services Manager compiles these data 
from Banner and SOPHAS and reports them to 
the Assistant Dean for Student Services  

ADSS x        

  
2) Provide evidence of implementation of the plan described in Template B2-1. Evidence may include reports or data summaries 

prepared for review, notes from meetings at which results were discussed, etc. 
 
Documents referred to in bold in Template B2-1 are located in ERF B2.2. 
 

 
 
 
 

  



49 
 

3) Provide at least three specific examples of improvements undertaken in the last three years based on the evaluation plan. At least 
one of the changes must relate to an area other than the curriculum. See Template B2-2. 

 

Measure that 
informed the 
change 

Data that indicated 
improvement was needed 

Improvement undertaken* 

Student satisfaction 
with career 
advising 

Exit surveys of graduating students 
showed room for improving student 
satisfaction with opportunities for 
professional and career 
development. These findings were 
corroborated by responses to a new 
question about satisfaction with 
career advisement that was added 
to the Alumni Survey beginning with 
the cohort that graduated in AY 
2017-18. 

Our approach to improving career development has been multi-faceted. The college created a new position 
that allowed us to create a new dual-focused advising model. The new MPH Program Advisor was hired in 
Spring 2019 to advise MPH students on academic requirements and policies. This allowed faculty members 
who were assigned as Departmental Professional Advisors (DPAs) to focus on conversations about career 
goals and professional development with students. The Faculty Development Committee has also 
partnered with the ETSU Center for Teaching Excellence (CTE) and Dr. Joseph Ayoob of the Center for the 
Improvement of Mentored Experiences in Research (CIMER) to offer two "Entering Mentoring" workshops 
to faculty to help foster additional skills to support students. The Office of Student Services offered career-
related events such as Networking Night and alumni panels. And new courses were added to the curricula, 
including Skills and Encounters in the BSPH degree program and Professional Development and 
Experiences in the BSHA degree program.  

 
Satisfaction with career advisement among alumni has increased over the past three years from 71% to 
81% to 87% (class of 2017-18, 2018-19, 2019-20); satisfaction with opportunities for professional and 
career development among graduating students has increased from 88% among 2019-20 graduates to 
96% and 95% among 2020-21 and 2021-22 graduates, respectively. 
 
With the hiring of a new full-time staff in OSS this fall, OSS will develop  and offer additional career 
development services for students. Additional improvements have also been implemented recently by 
departments within the college. For example, the Department of Biostatistics and Epidemiology launched 
an Epidemiology Grand Rounds lecture series in Spring 2022. These talks are delivered by faculty 
members and other epidemiologists to introduce students to public health problems and solutions 
developed by epidemiologists.  

Student satisfaction 
with academic 
advising 

Exit Survey and Alumni Survey data 

This change is partially discussed above. A new dedicated MPH advisor began working with students in 
Spring 2019 and has continued to improve the college's approach to advisement of master's degree 
students over the past three years. Beginning in 2020, developed a set of resources for incoming students 
to assist them with preparing for grad school. Resources include information on options for financing their 
education, housing, information for veterans, certificate programs, health insurance, and special 
considerations for international students. The advisor reaches out to newly admitted students to introduce 
herself and explain her role, set up a proposed schedule, provide a link to this cache of resources, and offer 
to set up a one-on-one advisement appointment for questions or schedule modifications. She has also 
developed an administrative site for all enrolled MPH students to house additional resources and 
announcements, and to help build community among students. Incoming MPH students have personal 
contact with their advisor immediately upon admission, and the general resources that are provided up front 
allow the one-on-one advising sessions to be more focused on each student's individual questions and 
concerns. 

  
Satisfaction with academic advising among MPH students in the years preceding the rollout of this new 
advising model, as captured by the Exit Survey, was 81% (16-17), 77% (17-18), and 74% (18-19). As the 

https://www.etsu.edu/cph/biostat_epidemiology/seminars.php
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Measure that 
informed the 
change 

Data that indicated 
improvement was needed 

Improvement undertaken* 

new advisor began meeting with students and refining her processes, satisfaction rose to 84% (19-20), then 
94% (20-21), then 95% (21-22). 

Actionable data 
(quantitative and/or 
qualitative) from 
employers on 
graduates’ 
preparation for 
post-graduation 
destinations  

A survey of the Health Management 
& Policy Professional Advisory 
Committee in 2020 and a follow-up 
meeting in 2022 revealed a desire 
among committee members to see 
undergraduate students develop 
increased skills in the realm of 
public speaking, including the ability 
to anticipate and respond to critical 
questions from the audience. 

The course instructors for HSMP 4850 / COBH 4850, the culminating experience course for public health 
bachelor's degrees, enhanced this course beginning in Fall 2022 to better prepare students to effectively 
engage their audience and field difficult questions when delivering an oral presentation. Students now 
participate in a round-table discussion with local public health and health care professionals to discuss 
audience engagement and strategies for anticipating and responding to questions. A specific element 
related to fielding questions has been added to the grading rubric for the final presentation in the course. 

Unit-defined 
measure 6 
APE Preceptor 
scores, by 
competency 

Relatively lower scores in 
Foundational Competencies 1-4 
(Evidence-Based Approaches 
domain) were reported by 
preceptors in AY 2020-21. 

The Chair of the Department of Biostatistics and Epidemiology worked with the instructor of EPID 5100: 
Analytic Methods in Public Health to develop more applied assignments involving data analysis and 
interpretation. 

Graduation rates 

Graduation rates in both our 
graduate and undergraduate 
programs have historically been 
above target. However, of the 6 
students who began the DrPH 
Program in 2016-17, 3 withdrew 
before completing the program. 

The DrPH Coordinator and DrPH Operations Committee, began holding annual DrPH Case Management 
meetings in Spring 2019. (As of AY 2022-23, these meetings are held every semester.) All faculty who 
advise doctoral students attend these meetings to provide updates on students' progress, discuss 
assistance and support for students who may need help, and identify common stumbling blocks and 
predictors of success among future applicants. 

Feedback from 
external 
stakeholders on 
changing practice 
& research needs 
that might impact 
unit priorities 
and/or curricula 

Epidemiology and Biostatistics 
students responding to Alumni 
Surveys frequently suggested a 
need for more training in robust 
statistical analysis software 
packages.  

The Department of Biostatistics and Epidemiology developed and delivered a four-part free extracurricular 
workshop, "R Seminar Series," in October 2021. Led by Amy Wahlquist, newly hired research faculty with 
over 15 years of experience as a research associate and instructor, the series was open to current 
students, alumni, and friends of the college and covered installation of R Studio and data management, 
analysis, and visualization. The department is in the process of creating a formal R course and will include 
this course in the curriculum beginning in the 2023-24 academic year. 

 



51 
 

4) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area.  

 
Strengths 
 

1. The College is deeply committed to a continuous process of self-evaluation and self-
improvement. Through multiple surveys (Exit Survey, Alumni Survey, Employer Survey, 
preceptor evaluations of students) and through an active process of interaction with its 
professional advisory committees, the College receives a significant amount of information 
directly relevant to its quality improvement efforts.  
 

2. All survey results are presented and discussed at Leadership Council meetings, and 
selected elements are routinely reported by the Dean to all faculty and staff. All Leadership 
Council members encourage input from faculty, staff, and students. The Dean’s motto “The 
Truth is the Truth No Matter Who Speaks it” reflects the commitment to encourage a free 
flow of information and opinions. 
 

Weaknesses  
 

1. The weakness in this area relates to the variation in the size of degree programs across 
the college. It is sometimes difficult, statistically, to have enough student responses in the 
smaller programs to guide quality improvement efforts. 

 
2.   Students report “survey fatigue” as a result of both college and university-level surveys.  

This results in decreasing response rates and the possibility that surveys are not fully 
capturing the student experience.       

 
Plans for Improvement  
 

1. To counter decreasing response rates, there may be opportunities to use focus groups with 
current students and interviews with alumni to enhance our understanding of the student 
experience.  These are planned for the winter break and spring semesters. 

2.   The college has increased efforts to inform students, graduates and Advisory Committee 
members of improvements that have been made based on their feedback and will continue 
to seek out new means of publicizing and celebrating the impact that this feedback has on 
future of the college. 
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B3. Graduation Rates 
 

The school collects and analyzes graduation rate data for each public health degree offered (e.g., 
BS, MPH, MS, PhD, DrPH). 

 
The school achieves graduation rates of 70% or greater for bachelor’s and master’s degrees and 
60% or greater for doctoral degrees.  
 

1) Graduation rate data for each degree in unit of accreditation. See Template B3-1.  
 

 

Students in Public Health BS Degree (All Concentrations),  
by Cohorts Entering Between 2016-17 and 2021-22 

*Maximum Time to Graduate:  6 Years 

  Cohort of Students 16-17 17-18 18-19 19-20 20-21 21-22 

2016-
17 

# Students entered 59           

# Students withdrew, dropped, etc. 1           

# Students graduated 18           

Cumulative graduation rate 31%           

2017-
18 

# Students continuing or # entering 40 62         

# Students withdrew, dropped, etc. 1 3         

# Students graduated 31 26         

Cumulative graduation rate 83% 42%         

2018-
19 

# Students continuing or # entering  8 33 45       

# Students withdrew, dropped, etc. 1 0 2       

# Students graduated 6 27 11       

Cumulative graduation rate 93% 86% 24%       

2019-
20 

# Students continuing or # entering 1 6 32 39     

# Students withdrew, dropped, etc. 0 0 0 1     

# Students graduated 1 5 27 10     

Cumulative graduation rate 95% 94% 84% 26%     

2020-
21 

# Students continuing or # entering 0 1 5 28 41   

# Students withdrew, dropped, etc. 0 1 0 0 5   

# Students graduated 0 0 5 24 7   

Cumulative graduation rate 95% 94% 96% 87% 17%   

2021-
22 

# Students continuing or # entering 0 0 0 4 29 48 

# Students withdrew, dropped, etc. 0 0 0 0 1 3 

# Students graduated 0 0 0 3 4 1 

Cumulative graduation rate 95% 94% 96% 95% 27% 2% 

 # Students active (at end of AY 22) 0 0 0 1 24 44 

 Cumulative graduated & active rate 95% 94% 96% 97% 85% 94% 
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Students in MPH Degree (All Concentrations),  
by Cohorts Entering Between 2016-17 and 2021-22 

*Maximum Time to Graduate:  6 Years 

  Cohort of Students 16-17 17-18 18-19 19-20 20-21 21-22 

2016-
17 

# Students entered 78           

# Students withdrew, dropped, etc. 6           

# Students graduated 0           

Cumulative graduation rate 0%           

2017-
18 

# Students continuing or # entering 72 83         

# Students withdrew, dropped, etc. 3 7         

# Students graduated 49 0         

Cumulative graduation rate 63% 0%         

2018-
19 

# Students continuing or # entering  20 76 83       

# Students withdrew, dropped, etc. 2 5 10       

# Students graduated 11 44 1       

Cumulative graduation rate 77% 53% 1%       

2019-
20 

# Students continuing or # entering 7 27 72 95     

# Students withdrew, dropped, etc. 0 0 4 8     

# Students graduated 6 19 42 0     

Cumulative graduation rate 85% 76% 52% 0%     

2020-
21 

# Students continuing or # entering 1 8 26 87 124   

# Students withdrew, dropped, etc. 0 0 0 2 18   

# Students graduated 1 6 16 41 0   

Cumulative graduation rate 86% 83% 71% 43% 0%   

2021-
22 

# Students continuing or # entering 0 2 10 44 106 131 

# Students withdrew, dropped, etc. 0 0 0 0 1 6 

# Students graduated 0 1 5 9 10 0 

Cumulative graduation rate 86% 84% 77% 53% 8% 0% 

 # Students active (at end of AY 22) 0 1 5 35 95 125 

 Cumulative graduated & active rate 86% 86% 83% 89% 85% 95% 
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Students in DrPH Degree (All Concentrations),  
by Cohorts Entering Between 2015-16 and 2021-22 

*Maximum Time to Graduate: 7 Years 

  Cohort of Students 15-16 16-17 17-18 18-19 19-20 20-21 21-22 

2015
-16 

# Students entered 6             

# Students withdrew, dropped, etc. 0             

# Students graduated 0             

Cumulative graduation rate 0%             

2016
-17 

# Students continuing or # entering 6 6           

# Students withdrew, dropped, etc. 0 1           

# Students graduated 0 0           

Cumulative graduation rate 0% 0%           

2017
-18 

# Students continuing or # entering 6 5 6         

# Students withdrew, dropped, etc. 0 1 1         

# Students graduated 2 0 0         

Cumulative graduation rate 33% 0% 0%         

2018
-19 

# Students continuing or # entering  4 4 5 6       

# Students withdrew, dropped, etc. 0 0 1 0       

# Students graduated 1 0 0 0       

Cumulative graduation rate 50% 0% 0% 0%       

2019
-20 

# Students continuing or # entering 3 4 4 6 8     

# Students withdrew, dropped, etc. 0 0 0 0 2     

# Students graduated 1 1 1 0 0     

Cumulative graduation rate 67% 17% 17% 0% 0%     

2020
-21 

# Students continuing or # entering 
newest cohort) 

2 3 3 6 6 13   

# Students withdrew, dropped, etc. 0 0 0 0 0 0   

# Students graduated 0 0 3 0 0 0   

Cumulative graduation rate 67% 17% 67% 0% 0% 0%   

2021
-22 

# Students continuing or # entering 
newest cohort) 

2 3 0 6 6 13 18 

# Students withdrew, dropped, etc. 0 1 0 0 0 0 0 

# Students graduated 2 0 0 4 0 0 0 

Cumulative graduation rate 100% 17% 67% 67% 0% 0% 0% 

 # Students active (at end of AY 22) 0 2 0 2 6 13 18  

 Cumulative graduated & active rate 100% 50% 67% 100% 75% 100% 100% 
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2) Data on doctoral student progression in the format of Template B3-2.  
 

Doctoral Student Data for Year 2023 

  
Community 

Health 
Epidemiology 

Health 
Management 

& Policy 

# newly admitted in 2023  4 3 7 

# currently enrolled (total) in 2023  
(as of Fall 2022 census date) 

 17 14 15 

# completed coursework during 2022* 3 4 3 

# in candidacy status (cumulative) 
during 2022 

8  3  4  

# graduated in (2022) 5 2 2 

 
3) Explain the data presented above, including identification of factors contributing to any 

rates that do not meet this criterion’s expectations and plans to address these factors.  
 
Graduation rates are presented by academic year of entrance, which begins with the Summer term 
and ends with the Spring term. Students who entered a program either in Summer 2016, Fall 2016, 
or Spring 2017, for example, would be counted with the cohort entering in AY 16-17. The point of 
“entry” for each program is as follows: 

• Public health bachelor’s degrees: in the fall semester after each student has declared the 
Public Health or Health Administration major and completed 75 credits 

• MPH: first semester of enrollment 

• DrPH: first semester of enrollment, provided the student has successfully completed at 
least one course in the degree 

These classification methods are consistent with our annual reports to CEPH and ASPPH and with 
our internal record-keeping and reporting processes. 
 

4) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area.  
 
Strengths 
 

Graduation rates meet or exceed CEPH requirements with the exception of one cohort 
(entering 2016-17) of DrPH students. 

 
Weaknesses 
 

The college did not meet the required graduation rate for one DrPH cohort. 
 

Plans for Improvement/Actions taken 
 

As part of the college’s continuous quality improvement process, the DrPH Coordinator and 
Operations Committee have implemented a new initiative to increase DrPH student retention 
and success. Beginning in Spring 2019, all faculty who advise DrPH students meet at least 
once per year with the DrPH Operations Committee to give an update on their student’s 
progress. Beginning Fall 2022, the case management meetings are held every semester. The 
purpose of these meetings is to identify support needs of doctoral students whose progress 
through the program has slowed.  
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B4. Post-Graduation Outcomes 
 

The school collects and analyzes data on graduates’ employment or enrollment in further education 
post-graduation, for each public health degree offered (e.g., BS, MPH, MS, PhD, DrPH). 
 
The school achieves rates of 80% or greater employment or enrollment in further education within 
the defined time period for each degree. 
 

1) Data on post-graduation outcomes (employment or enrollment in further education) for each 
degree. See Template B4-1.  

 
Table B4-1a: Post-graduation outcomes for undergraduate bachelor’s degree graduates 

 

Post-Graduation Outcomes - BS 
2018-19         
Number and 
percentage 

2019-20      
Number and 
percentage 

2020-21          
Number and 
percentage 

Employed 28 (64%) 18 (42%) 24 (59%)* 

Continuing education/training (not employed) 4 (9%) 10 (23%) 7 (17%)* 

Not seeking employment or not seeking 
additional education by choice 

- - - 

Actively seeking employment or enrollment in 
further education 

- 1 (2%) - 

Unknown 8 (27%) 14 (33%) 10 (24%)* 

Total graduates (known + unknown) 44 (100%) 43 (100%) 41 (100%) 

*preliminary 
 
 
Table B4-1b: Post-graduation outcomes for MPH graduates 

 

Post-Graduation Outcomes - MPH 
2018-19         
Number and 
percentage 

2019-20      
Number and 
percentage 

2020-21          
Number and 
percentage 

Employed 41 (66%) 40 (61%) 39 (58%)* 

Continuing education/training (not employed) 12 (19%) 10 (15%) 8 (12%)* 

Not seeking employment or not seeking 
additional education by choice 

1 (2%) 1 (2%) - 

Actively seeking employment or enrollment in 
further education 

  - 

Unknown 8 (13%) 15 (23%) 20 (30%)* 

Total graduates (known + unknown) 62 (100%) 66 (100%) 67 (100%) 

*preliminary 
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Table B4-1c: Post-graduation outcomes for DrPH graduates 
 

Post-Graduation Outcomes - DrPH 
2018-19         
Number and 
percentage 

2019-20      
Number and 
percentage 

2020-21          
Number and 
percentage 

Employed 1 (100%) 4 (100%) 3 (75%) 

Continuing education/training (not employed) - - 1 (25%) 

Not seeking employment or not seeking 
additional education by choice 

- - - 

Actively seeking employment or enrollment in 
further education 

- - - 

Unknown - - - 

Total graduates (known + unknown) 1 (100%) 4 (100%) 4 (100%) 

 
2) Explain the data presented above, including identification of factors contributing to any 

rates that do not meet this criterion’s expectations and plans to address these factors.  
 

Over the past three years, we have been able to follow up with the vast majority of our recent 
alumni, with post-graduation placement status documented for at least two-thirds of graduates of 
each program each year. Our public health alumni enjoy a placement rate of 98-100%, exceeding 
accreditation expectations. 
 
The college has been consistently working to increase the proportion of alumni whose 12-month 
post-graduation outcomes are known to us so that we have a more representative and accurate 
understanding of our graduates’ first destinations after commencement. Beginning in 2018 with the 
class graduating in academic year 2016-17, the Assistant Dean for Assessment and Accreditation 
extended the college’s data collection methods beyond the student exit survey and alumni survey 
to include job offers and degree program acceptances reported at students’ field experience 
presentations, updates from graduates to faculty and staff advisors, and web and social media 
searches. Beginning in Spring 2020, graduating students have also been given an additional 
opportunity to include their career plans in our Spring and Fall Pinning and Hooding Ceremony. 
These efforts have significantly increased the college’s knowledge of post-graduation placements.  
For each of the five most recent graduating classes, the college has been able to report on 71-81% 
of alumni in spite of decreasing alumni survey response rates.  
 

3) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area.  

 
Strengths 
 

The College of Public Health has an outstanding rate of placement in jobs and/or further 
education. 
 

Weakness 
 

The College has experienced difficulty in getting survey responses from recent graduates.  
This appears to have been exacerbated by the COVID-19 pandemic.   
 

Opportunities for Improvement 
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In addition to using multiple social media platforms to update student status, the college 
will reinforce the importance of survey responses with current students, especially those 
who are graduating.   
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B5. Alumni Perceptions of Curricular Effectiveness 
 

For each degree offered, the school collects information on alumni perceptions of their preparation 
for the workforce (or for further education, if applicable). Data collection must elicit information on 
what skills are most useful and applicable in post-graduation destinations, areas in which graduates 
feel well prepared, and areas in which they would have benefitted from more training or preparation. 
 
The school defines qualitative and/or quantitative methods designed to provide useful information 
on the issues outlined above. “Useful information” refers to information that provides the unit with 
a reasonable basis for making curricular and related improvements. Qualitative methods may 
include focus groups, key informant interviews, etc.  
 
The school documents and regularly examines its methodology, making revisions as necessary, to 
ensure useful data. 
 

1) Summarize the findings of alumni self-assessment of their preparation for post-graduation 
destinations. 

 

Annual Alumni Survey 
 
All College of Public Health graduates are invited and encouraged to complete a survey in the 
summer following the first anniversary of their graduation. For example, students who graduated in 
August 2020, December 2020, or May 2021 were invited to complete the survey in Summer 2022. 
 
Alumni rate their satisfaction with various facets of their experiences as students and then rate their 
level of agreement with a number of statements about their degree program outcomes. Responses 
from the past three years are summarized below. 
 

Public Health Bachelor’s 
Degrees 

2020 Survey 
(18-19 Graduates) 

n=11 

2021 Survey 
(19-20 Graduates) 

n=14 

2022 Survey* 
(20-21 Graduates) 

n=8 

 
% satisfied / 

agree 
% satisfied / 

agree 
% satisfied / agree 

Overall satisfaction with education 100% 92% 100% 
Coursework 100% 93% 100% 
Fieldwork / internship 91% 86% 100% 
Training relevant to job 100% 100% 100% 
Degree helped me achieve professional goals 100% 92% 100% 
Degree prepared me for advanced education 100% 90% 100% 
Degree helped develop critical thinking / problem-
solving skills 

100% 93% 100% 

Degree prepared me to write effectively 100%  100% 
Program helped me speak effectively in public 100%  100% 
Degree prepared me to communicate effectively  100%  
I have / would recommend COPH 100% 100% 100% 

*Preliminary 
 
 

MPH 
2020 Survey 

(18-19 Graduates) 

n=30 

2021 Survey 
(19-20 Graduates) 

n=31 

2022 Survey* 
(20-21 Graduates) 

n=19 

 
% satisfied / 

agree 
% satisfied / 

agree 
% satisfied / agree 

Overall satisfaction with education 100% 97% 100% 
Coursework 100% 94% 89% 
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Fieldwork / internship 86% 94% 89% 
Training relevant to job 97% 100% 94% 
Degree helped me achieve professional goals 90% 100% 100% 
Degree prepared me for advanced education 100% 97% 100% 
Degree helped develop critical thinking / problem-
solving skills 

90% 90% 100% 

Degree prepared me to write effectively 97%  95% 
Program helped me speak effectively in public 83%  100% 
Degree prepared me to communicate effectively  93%  
I have / would recommend COPH 93% 87% 100% 

*Preliminary 
 

DrPH 
2020-2022 Surveys* 

(18-19 through 20-21 Graduates) 
n=8 

 % satisfied / agree 

Overall satisfaction with education 100% 
Coursework 88% 
Fieldwork / internship 100% 
Dissertation 100% 
Training relevant to job 88% 
Degree helped me achieve professional goals 100% 
Degree prepared me for advanced education 100% 
Degree helped develop critical thinking / problem-solving skills 75% 
Degree prepared me to write effectively 100% 
Program helped me speak effectively in public 75% 
Degree prepared me to communicate effectively 75% 
I have / would recommend COPH 88% 

*Preliminary 
*Data from three years are combined due to low number of graduates / respondents 

 
  
Graduates then review a list of skills and knowledge areas that concisely represent the 
competencies and domains associated with their program of study. For each skill / knowledge area 
on the list, respondents rate how useful and how applicable the skill or knowledge is in their current 
occupation (which could refer to employment or continuing education) and how well their degree 
program prepared them in this area. Respondents provide ratings on a scale from 1-4, with 4 
meaning “very useful” / “very well.”  
 
Note: The college has structured the Alumni Survey in this way since the inception of the survey 
in 2010. This section of the survey for graduate public health programs was significantly revised 
in 2021 (for 2019-20 graduates) to capture data on alumni perceptions of the importance and 
their preparation in the new competencies and domains included in the new curricula developed 
in response to the new 2016 CEPH Accreditation Criteria. For this reason, data from the 2021 
and 2022 Alumni Surveys are presented below for MPH and DrPH graduates and from the 2020, 
2021, and 2022 surveys for public health bachelor’s degree graduates.  
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On a scale from 1-4, with 4 being "Very frequently useful" or "Very well," 

How useful / applicable are these skills in your occupation? 

How well did your degree prepare you in these areas? 
 

 
Public health bachelor’s degrees: 2020 – 2022 Surveys (n=33) 
 

History and foundations of public health  

The science of human health and disease  

Communicating public health information  

Locating, using, evaluating, and synthesizing public health 
information 

 

Determinants of health   

Program / project implementation  

Legal, regulatory, economic, and ethical dimensions of public health   

Data collection, use, and analysis  

Population health  

Structure and function of health systems  

Community Health concentration  

Integrating cultural values into public health interventions  

The ways that various systems influence the public’s health  

Health Administration major  

Strategic planning for organizations  

Quality and process improvement  

Role of health informatics in health services delivery  

Teamwork, managing change, and negotiating toward consensus  

 
  

2.4

2.9

3.6

3.4

3.0

3.5

3.3

3.1

4.0

3.2

3.8

3.8

3.6

3.7

2.7

3.9

3.0

3.0

3.6

3.4

3.2

3.6

3.2

3.2

3.7

3.2

3.7

3.8

3.4

3.7

3.1

3.8
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On a scale from 1-4, with 4 being "Very frequently useful" or "Very well," 

How useful / applicable are these skills in your occupation? 

How well did your degree prepare you in these areas? 

 
MPH: 2021 – 2022 Surveys (n=49) 

Epidemiologic methods  

Data collection, analysis, and interpretation  

Organization, structure, and function of health systems in the 
U.S. and abroad 

 

Barriers and challenges to achieving health equity  

Population needs assessment and program design  

Knowledge of program implementation, management, and 
evaluation 

 

Role of cultural competence in public health communication and 
programming 

 

Evaluation of and advocacy for policies and programs to 
improve health equity 

 

Building and sustaining coalitions among diverse stakeholders  

Leadership skills to advance shared goals  

Communicating public health information orally and in writing to 
diverse audiences 

 

Using systems-thinking tools to visually represent public health 
issues 

 

 
MPH Biostatistics Concentration (n=2) 

Design of analytical plan for population-based study 
 

Data management and analysis using appropriate statistical 
software 

 

Formulating research questions using public data 
 

Study designs, analytic methods, and analytical plans for 
research involving human subjects 

 

Longitudinal or categorical data analysis 
 

Development of tables, figures, and statistical summaries 
 

 

MPH Community Health Concentration (n=10) 
Theory- and data-informed health assessment, program 
planning, and evaluation  

 

Application of ethical and social justice principles in 
community health 

 

Community-based participatory research 
 

Consulting and advocacy strategies to strengthen 
community partnerships 

 

Development and dissemination of health communication 
and social marketing programs 

 

3.04

3.64

3.34

3.48

3.26

3.44

3.30

3.10

3.06

3.62

3.68

3.24

3.35

3.48

3.48

3.44

3.32

3.43

3.32

3.35

3.23

3.40

3.55

3.48

4.00

3.50

4.00

4.00

4.00

4.00

4.00

3.50

4.00

4.00

4.00

4.00

3.40

3.60

3.30

3.80

3.40

3.60

3.30

3.40

3.40

3.22
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On a scale from 1-4, with 4 being "Very frequently useful" or "Very well," 

How useful / applicable are these skills in your occupation? 

How well did your degree prepare you in these areas? 

 

MPH Environmental Health Concentration (n=1) 
 

Risk assessment and communication 
 

Research and evaluation of environmental health 
programs 

 

Roles of various stakeholders in environmental regulation 
 

Effects of environmental hazards and approaches for 
controlling exposures 

 

Role of environmental programs in community 
environmental health management 

 

Technical, managerial, and social issues that govern 
environmental health programs 

 

 

MPH Epidemiology Concentration (n=20) 
 

Design of analytical plan for population-based study 
 

Data management and analysis using appropriate 
statistical software 

 

Formulating research questions using public data 
 

Differentiating epidemiologic study designs in practice and 
in published literature 

 

Modeling the causal inference process 
 

Synthesis of epidemiologic literature  
 

 
 
 
  

3.00

3.00

3.00

4.00

4.00

3.00

3.00

3.00

3.00

4.00

4.00

3.00

3.25

3.70

3.45

3.05

3.00

3.35

3.50

3.50

3.70

3.60

3.25

3.50
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On a scale from 1-4, with 4 being "Very frequently useful" or "Very well," 

How useful / applicable are these skills in your occupation? 

How well did your degree prepare you in these areas? 

 
DrPH: 2021 – 2022 Surveys (n=7) 
 

Utilizing the array of research and evaluation methods to 
address health issues  

 

Strategies for health improvement, equity, and inclusion  
 

Communication with diverse stakeholders at all levels of 
health literacy  

 

Facilitating shared decision-making to guide organizational 
change  

 

The role of surveillance systems and national surveys in 
public health policies and programs  

 

Integrating perspectives from multiple professions and 
systems to improve public health  

 

Strategic planning and resource alignment  
 

Designing system-level interventions (policies or programs) that integrate 
cultural values, science, legal and regulatory considerations  

 

Delivering educational experiences using best teaching 
practices and with the audience’s knowledge and needs in 
mind  

 

 

DrPH Community Health Concentration (n=4) 
 

Translating research and theory into public health 
interventions  

 

Community engagement in the selection and design of 
culturally appropriate interventions 

 

Collaborative capacity-building strategies at multiple levels 
 

Community needs and asset assessment using 
community-based participatory research 

 

 

DrPH Epidemiology Concentration (n=3) 
Selection and evaluation of secondary data sources 

 

Interpreting data to identify risk factors and causes of 
health and disease 

 

Data collection tools and protocols 
 

Internal and external validity, effect modification, and 
interaction  

 

Synthesis of public health and other scientific literature 
 

Control and prevention strategies based on epidemiologic 
field data 

 

Ethical and legal principles of research and practice  
 

Use of software for data management, analysis, and 
reporting 

 

 

3.00

3.00

3.43

3.43

3.43

3.57

3.57

2.86

3.43

3.43

2.86

3.71

3.14
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3.14

2.86

3.75

3.25
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3.25

3.25

3.75

4.00

4.00

4.00
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3.67
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3.33

4.00

3.67

3.67

3.67

3.67

3.67

3.33

3.00
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Graduates are also invited to respond to two open-ended questions designed to gather more 
detailed information about how their training relates to their current work or continuing education: 
 

• In what topics or subject matter do you wish you had additional training while pursuing your 
degree program? 

• What aspects of your training at the ETSU College of Public Health are most helpful in your 
job? 

 
Specific responses to these questions are included in the Alumni Survey Reports in the resource 
file. Responses are too varied within programs to succinctly summarize common themes, as 
graduates referred to several discrete skills and concepts they would have liked to explore further 
during their time in the college. This range and variety may very well be a sign that the curricula 
are sufficiently broad and comprehensive to prepare students for their post-graduation destinations, 
as repeated references to the same specific skill or concept would indicate that a program is lacking 
in coverage of essential skills that are important in many employment settings.  
The college is addressing the broad range of professional and personal interests expressed by 
graduates (and students) by developing additional independent studies, special topics courses, 
and graduate certificate programs to offer students a broader range of opportunities to explore 
topics of interest to them. For example, the Department of Health Services Management and Policy 
is offering a new course in “Grant Writing and Leadership in Health” in spring 2022.  This course 
will be available as an elective for both graduate and undergraduate students. In fact, the 2021-26 
College Strategic Plan includes a target related to new course development -- three new or 
substantially revised courses will be offered every 2 years by the end of the strategic plan term. 
The college has recently launched new graduate certificates in Health Data Analytics and Recovery 
Research (focused on substance use disorders) and is redesigning its long-standing certificate in 
Rural Health. 
 
Responses to these open-ended questions are also interpreted within the context of Employer 
Survey findings and feedback received from Departmental Advisory Committees. For example, 
acting on requests for more training in data analysis and statistical software packages from multiple 
stakeholders, the Department of Biostatistics and Epidemiology offered a month-long workshop 
series on R October 2021 and is in the process of developing that series into a credit-bearing 
course. 
 

2) Provide full documentation of the methodology and findings from quantitative and/or 
qualitative data collection.  

 
Alumni Survey Reports from the 2020 and 2021 surveys are available in ERF B5.2. (The 2022 
report will be available with the final self-study) 
 

3) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area.  

 
Strengths  

 
The college carefully follows feedback and input from alumni who answer questions about 
satisfaction with various elements of their experience in the college, degree outcomes, and 
the value of the skills and knowledge they acquired in their occupations. These survey 
results are presented to Leadership Council, which includes department chairs, and to the 
operations committees. Selected data are presented to all faculty and staff at All-Hands 
meetings.  

 
Weaknesses 

 
1. As with many surveys of this type, the limitations are related to low response rates.  
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2. Because the college significantly revised the MPH and DrPH curriculum in response to the 
2016 CEPH Accreditation Criteria, the majority of survey respondents are not evaluating 
the current curriculum. 
 

3. The diversity of the public health job market will inevitably result in some students feeling 
that one topic or another is either under- or over-emphasized.  The college must look at 
multi-year responses, and compare them to the responses from the employer survey to 
determine when/if curricular changes are justified.   

 
 

Plans for Improvement 
 

1. Future efforts will focus on working with alumni and with graduating students to reiterate 
the importance of survey responses and to explore the most effective mechanisms to 
increase response rates.   
 

2. There may also be opportunities for multiple CEPH-accredited institutions to share alumni 
perceptions about future needs of the public health workforce. 
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C1. Fiscal Resources   
  
The school has financial resources adequate to fulfill its stated mission and goals. Financial 
support is adequate to sustain all core functions, including offering coursework and other elements 
necessary to support the full array of degrees and ongoing operations. 
 

1) Describe the school’s budget processes, including all sources of funding. This description 
addresses the following, as applicable: 

 
East Tennessee State University (ETSU) currently provides budgetary support to the college  
through tuition and fees and state appropriations in excess of eight million dollars. In addition to 
these funds, the college relies on extramural funding from grants and contracts, indirect cost 
recovery from extramural awards, and gifts, in order to support its mission. The indirect cost 
recovery rate to the university is 50 percent, with approximately 41 percent of the total earned 
returned to the relevant college. The returns are budgeted within the college at the discretion of the 
Dean. Gifts and endowments are received through the university’s Office of Advancement. The 
office and the college co-fund a Director of Development to work with the Dean in donor 
development and in support of the college’s philanthropic efforts. 

 
Overall management of the budget is the responsibility of the Assistant Dean for Finance and 
Administration who works closely with the department chairs and the center directors.  For oversight 
of grant-funded activities, the Assistant Dean also works with the Director of Research Operations. 
 
Each year, the Dean and the Assistant Dean for Finance and Administration are asked for a budget 
presentation to the President, the Provost and their senior staff.  General guidance is provided as 
to any expected priorities or any limitations on the types of requests that can be made.   
 
Within the College, budget issues are discussed formally by the Leadership Council twice a year 
at their retreats.  The Dean provides an overview of the budget, as a part of the “state of the 
University” presentation at each semester’s “all hands” meeting. 
 
At the State level, the Fiscal Affairs Division of the Tennessee Higher Education Commission 
(THEC) is responsible for coordination and execution of Tennessee’s higher education fiscal policy. 
The division develops the funding formula for the distribution of state funding among public 
institutions. The most current funding formula model is available at 
https://www.tn.gov/thec/bureaus/policy--planning--and-research/fiscal-policy/redirect-fiscal-
policy/outcomes-based-funding-formula-resources/redirect-outcomes-based-funding-formula-
resources/2015-20-outcomes-based-funding-formula.html. 

  
ETSU utilizes a modification of a responsibility center management (RCM) budget model. The 
university operates on a fiscal year basis starting July 1 and ending June 30. Primary sources of 
revenue for the college consist of state appropriation, tuition and fees, University funds, 
grants/contracts, and gifts.  At the time of this writing, the budget model is under review with the 
assistance of an outside consultant.   

  
ETSU has an extensive history of managing its financial resources in a responsible manner. 
ETSU’s trend analysis based on audited financial statements demonstrates the responsible 
management of financial resources. Trends show the current ratio has increased in the last two 
years. The analysis shows income is continuing to grow while expenditures declined in fiscal year 
2021. Cash flows from operations are positive and trended up in fiscal year 2021. Cash and 
equivalents have grown steadily over the years. 
  
The university prepared a statement of financial position of unrestricted net assets, exclusive of 
plant assets and plant-related debt, and exclusive of the impact of pension and other post-
employment benefit assets, liabilities, deferred inflows and deferred outflows. Unadjusted 

https://www.tn.gov/thec/bureaus/policy--planning--and-research/fiscal-policy/redirect-fiscal-policy/outcomes-based-funding-formula-resources/redirect-outcomes-based-funding-formula-resources/2015-20-outcomes-based-funding-formula.html
https://www.tn.gov/thec/bureaus/policy--planning--and-research/fiscal-policy/redirect-fiscal-policy/outcomes-based-funding-formula-resources/redirect-outcomes-based-funding-formula-resources/2015-20-outcomes-based-funding-formula.html
https://www.tn.gov/thec/bureaus/policy--planning--and-research/fiscal-policy/redirect-fiscal-policy/outcomes-based-funding-formula-resources/redirect-outcomes-based-funding-formula-resources/2015-20-outcomes-based-funding-formula.html
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unrestricted net position grew by $27.6 million and adjusted net position grew by $38 million. A 
trend analysis from 2017 through 2021 shows growth in unrestricted net position which 
demonstrates the responsible management of university financial resources. 
  
Responsible management of financial resources begins with an assessment of revenues. A five-
year review of state appropriations demonstrates that state appropriations have trended up and 
fiscal year 2023 has an 11.77% increase. Tuition revenue was negatively impacted by the 
pandemic in fiscal year 2021 when tuition rates remained the same as the prior year with concerns 
about students’ ability to pay fees. Enrollment at ETSU declined in fiscal years 2021 and 2022 as 
did enrollment at many regional institutions.  A more promising finding is that the number of 
incoming freshmen increased in fall 2022, for the first time in several years.   
 
a) Briefly describe how the school pays for faculty salaries. If this varies by individual or 

appointment type, indicate this and provide examples.  
 

The university currently provides state budgetary support to the college in excess of seven 
million dollars per year to support salaries, benefits, and operating costs. Salaries and benefits 
are also supported by redirected salary savings generated through external funding. Faculty 
salaries are negotiated at hire based on budgets, faculty credentials and experience and 
planned teaching, service, and research expectations. Faculty hired with a research 
expectation typically have an “at risk” component (generally ranging from 10 to 20 percent) 
which is covered for 3-4 years and then must be covered by external funding.  
 

b) Briefly describe how the school requests and/or obtains additional faculty or staff 
(additional = not replacements for individuals who left). If multiple models are possible, 
indicate this and provide examples. 

 
Additional faculty or staff positions may be requested from the ETSU Board of Trustees two 
times annually and prior to the budget meetings. Funding for additional positions must be 
provided by the college through revenue generation. Externally funded grants provide support 
for additional faculty and staff when awarded to the college. The college has established 
several research Centers which house faculty and staff through externally funded grants. 
These positions are contingent upon the continuation of external funding. 

 
c) Describe how the school funds the following: 

 
a. operational costs (schools define “operational” in their own contexts; definition 

must be included in response) 
 
Operational costs are funded by state budgetary support and revenue generated by the 
college. Operational costs include non-personnel costs, such as travel, phones, 
computers, office supplies and other purchased items. These costs are included in the 
operational budgets for the Dean’s office as well as the academic departments. 
Departments with laboratory and equipment costs rely on the funds generated by the fee 
revenue in the college.  Additional operating resources are created by salary savings 
generated by externally funded research. 
 

b. student support, including scholarships, support for student conference travel, 
support for student activities, etc. 
 
The college offers two types of graduate assistantships (GA) to masters and doctoral 
students – GA positions funded jointly by the ETSU School of Graduate and Continuing 
Studies and the college (which support teaching, research and/or administration, as 
needed), and GA (Research Assistant) positions supported by external research funding. 
GA positions cover the student’s full-time tuition and provide a stipend. GAs are expected 
to work 20 hours per week.  
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The college also offers Tuition Scholar (TS) positions for incoming/new graduate students. 
TS positions are supported by ETSU’s School of Graduate and Continuing Studies. TS 
positions cover the student’s full-time tuition, and the student is expected to provide eight 
hours of services per week. 
 
Public health students are eligible to be considered for a range of ETSU sponsored 
scholarships for all types of students: first-time freshmen, transfer, veteran, international, 
undergraduate and graduate students, as detailed at: ETSU Scholarships  

 
The college offers several scholarships specifically for public health students. These 
scholarships are funded through endowments and donor support within the college and 
are awarded by the College Awards and Scholarships Committee.  The college also offers 
scholarships to support its students pursuing international field experiences. There are two 
scholarship opportunities that off-set the costs for students who wish to complete their 
applied practice experience in an international setting.  Scholarships are generally for one 
year and are announced at the Student Awards Ceremony in April of each year.   
 
Student organizations are usually self-funded with dues or by conducting money-raising 
activities (for example the Public Health Student Association teaches CPR and First aid to 
community group), or by applying for BucFunds from the University for specific activities.  
Some activities, such as the PHSA trip to Nashville, have received partial funding from the 
College.   
 
Support for student conference travel is made possible through a number of sources 
depending on the purpose of travel and student need. Funds may be available from the 
student’s home department, the college Dean’s Office, ETSU’s Graduate and Professional 
Student Association, ETSU’s Office of Equity and Inclusion, external grant funding, and 
other sources. 
 

c. faculty development expenses, including travel support. If this varies by individual 
or appointment type, indicate this and provide examples 

 
Faculty development and travel support are funded by each faculty member’s academic 
department, research center, or external grant(s). The college returns a portion of indirect 
funds to research centers, and these funds can be used to support faculty development.  
Additionally, ETSU’s Presidential Grants-in-Aid fund supports faculty participation in 
professional development activities specifically intended to enhance a faculty member's 
skills in teaching, research or creative activity, or public service. Presidential Grant-In-Aid 
(etsu.edu)  
 

d) In general terms, describe how the school requests and/or obtains additional funds for 
operational costs, student support and faculty development expenses. 

 
The university implemented a new budget model in 2018 which allows each college to 
generate revenue based on increases in credit hour production.  The college also collects 
course fee revenue based on each enrolled credit hour. The college relies on external 
funding from grants and contracts, indirect cost recovery from external awards, as well as 
philanthropic support, to complement its funding from the state. The college has an 
embedded development officer who is the main liaison between the college and potential 
donors.   

 
e) Explain how tuition and fees paid by students are returned to the school. If the school 

receives a share rather than the full amount, explain, in general terms, how the share 
returned is determined. If the school’s funding is allocated in a way that does not bear 
a relationship to tuition and fees generated, indicate this and explain. 

https://www.etsu.edu/financial-aid-and-scholarships/scholarships/
https://www.etsu.edu/provost/grant-in-aid.php
https://www.etsu.edu/provost/grant-in-aid.php
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While the budget model is currently under review by an external consultant, prior to the 
COVID-19 pandemic, the college budget would increase (or decrease) proportionate to 
increases (or decreases) in total credit hour production.  In general, the college receives 
(or loses) 70% of any increase (or decrease) in total credit hour production. The use of the 
budget model was deferred during the pandemic in 2021 when tuition revenue was 
negatively impacted. During the fiscal year 2021-2022, consultants were contracted by the 
university to perform a review of the budget model. Based on the results of this review, the 
budget model may be continued or there may be significant changes.  
 
Funds are also generated through course fees and the college currently retains 
approximately 80% of course fee revenue. 

 
f) Explain how indirect costs associated with grants and contracts are returned to the 

school and/or individual faculty members. If the school and its faculty do not receive 
funding through this mechanism, explain. 

 
The current federally negotiated indirect rate is 50 percent. Total indirect costs generated 
by the college are distributed among the college, the university, research and sponsored 
programs, and other university offices in order to help cover administrative costs in those 
areas. The college generally receives approximately 41 percent of the total indirect costs 
as revenue to the college. Where possible, the college returns one third of the returned 
indirect funds to the Department or the Center that generated them.   

 
If the school is a multi-partner unit sponsored by two or more universities (as defined in 
Criterion A2), the responses must make clear the financial contributions of each sponsoring 
university to the overall school budget. The description must explain how tuition and other 
income is shared, including indirect cost returns for research generated by the school of 
public health faculty appointed at any institution. 
 
Not applicable 
 

2) A clearly formulated school budget statement in the format of Template C1-1, showing 
sources of all available funds and expenditures by major categories, for the last five years.  
 

Sources of Funds and Expenditures by Major Category, FY 2018 to FY 2022 

  2017-18 2018-19 2019-20 2020-21 2021-22 

Source of Funds 

Tuition & Fees $934,215 $1,103,933 $960,540 $952,995 $937,748  

State Appropriation $500,000 $500,000 $1,500,000 $750,000 $750,000  

University Funds $6,327,070 $6,671,520 $6,800,150 $6,725,330 $6,623,040  

Grants/Contracts $3,283,316 $5,305,537 $3,937,079 $5,990,304 $7,020,600  

Indirect Cost 
Recovery 

$119,810 $188,850 $187,770 $188,080 $244,650  

Endowment $15,100 $610 $39,710 $45,692 $26,248  

Gifts $28,002 $97,580 $1,608,167* $1,584,006* $1,799,560*  

Other - 
Entrepreneurial 
Revenue 

$238,500         

Total $11,446,013 $13,868,030 $15,033,416 $16,236,407 $17,401,846  

  

Expenditures 
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Faculty Salaries & 
Benefits 

$8,210,050 $9,745,390 $9,118,439 $10,852,360 $12,300,977  

Staff Salaries & 
Benefits 

$1,497,070 $1,535,880 $1,279,559 $1,663,374 $1,527,472  

Operations $1,763,011 $1,530,550 $1,103,633 $1,330,145 $1,484,690  

Travel           

Student Support $459,655 $487,800 $615,678 $672,015 $755,530  

University Tax           

Total $11,929,786 $13,299,620 $12,117,309 $14,517,894 $16,068,669  

*Funding from Ballad Health to create and operate the Center for Rural Health Research is handled 
by the University as a gift.   
 
If the school is a multi-partner unit sponsored by two or more universities (as defined in 
Criterion A2), the budget statement must make clear the financial contributions of each 
sponsoring university to the overall school budget.  
 
Not applicable 
 

3) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area.  

 
Strengths 

Because the college has been growing robustly, in both total enrollment (over 7 percent 

annual growth rate since 2008) and in research productivity (from well under a million in 

annual expenditure to over seven million since 2012), the college has been able to maintain 

a healthy budget, increase faculty numbers, offer competitive compensation packages, 

meet its operational needs, and support its faculty and students.  

 

Through the additional funding awards and gifts to support research and service activities, 

the college has created significant revenue beyond the funds allocated by the 

state/university to support the college. From FY 2014-2015 to the most recent FY, the 

proportion of the college’s budget from sources other than university/state funds has 

increased to 50 percent.   

 

Weaknesses 

Because total enrollment at the university has been slowly decreasing, total credit hour 

production by the college for non-majors, has been inconsistent—with some years of 

decrease and some years of increase, despite consistent growth in total enrollment for 

majors. This budget inconsistency was exacerbated by across-the-board budget cuts 

necessitated by enrollment declines during COVID-19.   

 

Plans for Improvement 

It is anticipated that the new budget model may require some recalculation of base budgets 

based on total enrollment, which is expected to benefit the college.  
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C2. Faculty Resources  
 
The school has adequate faculty, including primary instructional faculty and non-primary 
instructional faculty, to fulfill its stated mission and goals. This support is adequate to sustain all 
core functions, including offering coursework and advising students. The stability of resources is 
a factor in evaluating resource adequacy.  
 
Students’ access to a range of intellectual perspectives and to breadth of thought in their chosen 
fields of study is an important component of quality, as is faculty access to colleagues with shared 
interests and expertise.  
 
All identified faculty must have regular instructional responsibility in the area. Individuals who 
perform research in a given area but do not have some regular expectations for instruction cannot 
serve as one of the three to five listed members. 
 

1) A table demonstrating the adequacy of the school’s instructional faculty resources in the 
format of Template C2-1. 

 

  
FIRST DEGREE LEVEL 

SECOND 
DEGREE 

LEVEL 

THIRD 
DEGREE 

LEVEL 

ADDITIONAL 
FACULTY+ 

CONCENTRATION PIF 1* PIF 2* FACULTY 3^ PIF 4* PIF 5*  

              

Biostatistics Ying Liu 
1.0 

Shimin 
Zheng 

1.0 

Bill Brooks 
1.0 

NA NA PIF: 2, Non-PIF:0 
MPH 

              

Community 
Health Deborah 

Slawson 
1.0 

Beth 
O’Connell 

1.0 

Roger 
Blackwell 

1.0 

Mikki Johnson 
1.0 

Mike Stoots 
1.0 

PIF: 5, Non-PIF: 7 BS 
MPH 
DrPH 

              

Environmental 
Health 

Phil 
Scheuerman 

1.0 

Ying Li  
1.0 

Tricia Metts 
1.0 

NA NA PIF: 0, Non-PIF: 2 
MPH 

              

Epidemiology 
David Shoham 

1.0 

Megan 
Quinn 

1.0 

Mildred 
Maisonet 

1.0 

Walid Alali  
1.0 

NA PIF: 4, Non-PIF: 2 MPH 
DrPH 

              

Health 
Administration Whitney Oliver 

1.0 
Manik Ahuja 

1.0 

Ryan 
Youngblood 

1.0 
NA NA PIF: 5, Non-PIF: 3 

BS 

              

Health 
Management & 

Policy 
Amal Khoury 

1.0 
Nathan Hale 

1.0 

Hadii 
Mamudu 

1.0 
NA NA PIF: 5, Non-PIF: 3 

DrPH 

 Total PIF 35     

 Non-PIF 18     
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2) All primary instructional faculty, by definition, are allocated 1.0 FTE. Schools must explain 
the method for calculating FTE for any non-primary instructional faculty presented in C2-1.  

 

FTE for non-primary faculty is based on the number of courses that the faculty member 
teaches per academic year. One course is equal to 0.1 FTE. 
 

3) If applicable, provide a narrative explanation that supplements reviewers’ understanding of 
data in the templates.  

 
Templates E1-1 and E1-2 identify all faculty who teach public health courses in the college. 
Additional faculty who teach non-public health classes and faculty who conduct research in the 
college are listed in C3, along with college staff. 
 

4) Data on the following for the most recent year in the format of Template C2-2. See 
Template C2-2 for additional definitions and parameters. 
 
Students in the two public health bachelor’s degrees are advised by the Assistant Dean for Student 
Services. Effective Fall 2022, a new full-time academic advisor position was created and filled to 
support advising for these degree programs.   
 
MPH students each have two advisors. The MPH Program Advisor serves as the first point of 
contact for incoming graduate students and provides general academic advising. The Departmental 
Professional Advisor (DPA) provides career counseling and guides students through the APE, 
selection of elective courses, and preparation for the job search.  
 
Students in the Accelerated Bachelor’s to Master's degree program are advised both by their 
respective undergraduate program advisor and the MPH Program Advisor. Dual degree (MD/MPH 
and PharmD/MPH) students receive advisement through the College of Medicine or the College of 
Pharmacy in addition to the services they receive through the College of Public Health. 
 
DrPH students choose their Advisory Committee Chair during their first semester. Because cohorts 
are admitted in the Fall, new Fall 2022 students have not all been paired with an advisor. Therefore, 
advising ratios for Spring 2022 are presented and will be replaced with ratios for Spring 2023 with 
the submission of the final self-study document in March 2023. 

 

General advising & career counseling  

Degree level Average Min Max 

Public Health Bachelor’s Degrees (Full-time position) 182 182 182 

MPH (Full-time MPH Program Advisor) 272* 272* 272* 

MPH (Departmental Professional Advisor – DPA) 16 1 40 

DrPH 3.15 1 10 

*This number is greater than the current MPH enrollment number reported in the Template Intro-2 for two 
reasons. Students in the Accelerated Bachelor’s to Master’s degree program may be enrolled in 
undergraduate courses but still receive advisement from the MPH Program Advisor and DPA. Students 
taking a leave of absence also have access to their advisors while not enrolled. These two groups of 
students are included in the advising caseloads. 

   

Advising in MPH integrative experience 

 Average Min Max 

Fall 2022 7.33 2 14 



74 
 

 

Supervision/Advising of bachelor's cumulative or experiential activity 

 Average Min Max 

Fall 2022 4.5 2 7 

    

Mentoring/primary advising on DrPH ILE / dissertation 

 Average Min Max 

Fall 2022 1.63 1 4 

 
 

Backup data for advising ratios is provided in ERF C2.4. 
 

5) Quantitative data on student perceptions of the following for the most recent year. Schools 
should only present data on public health degrees and concentrations. 
 
a. Class size and its relation to quality of learning (e.g., The class size was conducive to 

my learning) 
 
Students in their last semester are invited to complete an Exit Survey. They are asked to rate 
their level of agreement with the following statement: 
 
Overall, the class sizes in my classes within the College of Public Health were conducive 
to my learning. 
  
Responses from the most recent Exit Survey (including 2021-22 graduates) are shown below. 
With 71% of public health students responding, nearly all students (99%) reported that their 
class sizes were conducive to their learning.  
 
Student agreement with the statement that classes sizes were conducive to learning 

 N % Agree 

Public Health Bachelor’s Degrees 26 96% 

MPH 57 100% 

DrPH 9 100% 

Public Health Overall 92 99% 
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b. Availability of faculty 
 

The Exit Survey also asks students to rate their satisfaction with both faculty availability and 
faculty responsiveness. The tables below show responses to both of these questions. (These 
items may have been impacted by the COVID-19 pandemic, as it required a rapid move to on-
line education in March, 2020).   
 
Student satisfaction with availability of faculty for consultation during office hours, 
advisement, and/or mentoring 

 N % Satisfied 

Public Health Bachelor’s Degrees 26 96% 

MPH 52 98% 

DrPH 8 100% 

Public Health Overall 86 98% 

 
Student satisfaction with faculty responsiveness to email and/or phone communication 

 N % Satisfied 

Public Health Bachelor’s Degrees  26 92% 

MPH 57 96% 

DrPH 9 88% 

Public Health Overall 91 95% 

 
 

6) Qualitative data on student perceptions of class size and availability of faculty. Only present 
data on public health degrees and concentrations. 
 
After reviewing Exit Survey responses from students graduating in the 2021-22 academic year, the 
college further explored student perceptions of class size and faculty availability and support among 
enrolled students. All enrolled students were invited and encouraged to complete a student 
satisfaction survey in Fall 2022. Fifty-one students, including 36 public health students from all 
degree levels and a broad range of concentrations, responded to the survey.  
 
Comments about class sizes were overwhelmingly positive. A small sample of comments are 
included below to illustrate specific dimensions of student satisfaction with class sizes in the 
college, including the quality of in-class interactions and discussions with other students and the 
opportunity to connect with faculty. Full results can be found in ERF C2.6. 

 

• “Class sizes are suitable because they are not large, and professors can give more focus to 
each student”. (BSHA student) 

• “Very happy. Class sizes are small enough so that you can get to know everyone in your 
class and gain lots of friendships” (BSHA student) 

• “Class sizes for the COBH concentration courses are just right and allow for good 
discussions.” (MPH student) 

• “I think the class sizes have been great.” (MPH student) 

• “Class sizes have ranged between 8-19 students for all of my courses to-date. This is not an 
overwhelming amount. The more students, the more discussion and learning from each 
other.” (DrPH student) 

• “Small, I have enjoyed that very much. It is very personal when you have a class size of less 
than 20.” (MPH student) 
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Students are similarly satisfied with the availability and responsiveness of faculty in the college. 
They reported that faculty have been supportive and have made themselves available to students 
to provide feedback, guidance, and assistance, as seen in this sample comments below: 

 

• “In my experience, faculty have been very responsive and accessible. They seem to be very 
in-tune with the needs of their students and altering project deadlines and offering additional 
support when needed.” (MPH student) 

• “Very responsive, all my lecturers do respond to their emails quicker and give me some more 
time for assignments when required.” (MPH student) 

• “Faculty have been readily available and have gone out of their way to help. In several cases, 
the professor of certain classes will schedule a Zoom meeting with me even outside of office 
hours to help with homework assignments or other concerns.” (MPH student) 

• “Faculty are outstanding. They care for their students and truly want to see us succeed. {X} 
has been a tremendous advocate to many other students and me. She always goes out of 
her way to help students even when they are not in her classes.” (BSHA student) 

• “Very helpful! Much more than any other major I have had experience with. The faculty in this 
major truly are the best.” (BSHA student) 

• “INCREDIBLY!! The faculty and staff have been amazing throughout our time here in the 
College of Public Health.” (BSPH student) 

• “I feel very connected to the faculty and appreciate their responsiveness to questions.” 
(BSPH student) 

• “Faculty have always been available and responsive to questions or requests, be it in person 
or by email. All faculty I have connected with are eager to support my learning of content and 
are flexible if a deadline or assignment needs to be extended. I feel our communication is 
friendly and professional”. (DrPH student) 

• “The faculty in the college have gone above and beyond to make themselves accessible to 
me.” (DrPH student) 

• “The faculty have made themselves readily available for assistance, feedback, and advice in 
general!” (MPH student) 

• “For the most part, faculty have been amazing at providing feedback and guidance on course 
material. Faculty have been very supportive and responsive to any questions or concerns 
that I have.” (DrPH student) 

• “The faculty has been responsive with matters concerning my academics and any requests 
I have made.” (BSHA student) 

• “The faculty always makes themselves available for help outside of the classroom.” (DrPH 
student) 
 

A small number of students expressed concerns about growing class sizes. The specific classes 
that students identified as being large (or larger than expected) were EPID 5100: Analytic Methods 
in Public Health and HSMP 5040: Health Systems, Regulations, and Policies. These foundational 
MPH courses, when first offered in fall 2019 as a part of the new MPH curriculum, were taken by a 
smaller cohort of entering MPH students. Over the next two years, enrollment in these courses 
increased. The college had already begun to address this growth in enrollment at the time these 
responses were received. In fall 2022, HSMP 5040 was divided into three sections, each section 
taught by a different instructor, and each with support from a teaching assistant. Additional faculty 
resources were also allocated to EPID 5100 which was team-taught by two instructors in fall 2022 
to allow for more focused attention and feedback for students. It seems that the students who 
mentioned these courses in their responses to the survey had taken these courses in previous 
terms because they referenced them in the past tense. Additional feedback will be sought on an 
ongoing basis from students and faculty to assess satisfaction with class size moving forward.  
Full survey results are available in ERF C2.6. 
 

7) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area.  
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Strengths 
 

1. The overwhelming majority of students express satisfaction with their class sizes in the 
college and with the support they receive from faculty. Satisfaction scores in both areas 
have remained consistently high across the past four years, and open-ended responses 
as of the fall 2022 semester indicate overall satisfaction. 

2. Faculty are committed to supporting students by meeting outside of class time, connecting 
students to research and service opportunities, and providing career advisement and 
mentoring. Undergraduate and master’s level students also have access to a full-time 
professional academic advisor to help them navigate academic policies, procedures, and 
requirements.  

3. The student experience is explicitly defined as a major goal of the college, as outlined in 
its Vision Statement. 

 
Weaknesses 
 

1. The growth in student enrollment has increased foundational class sizes.  
2. The growth in research productivity, while important for connecting faculty to public health 

practice, enhancing teaching, and creating opportunities for students to engage in 
significant research activities, may eventually impact faculty time available for instruction. 

 
Plans for Improvement 
 

1. Although student satisfaction with advising, class sizes and faculty availability is 
exceptionally high, the college will continue to monitor these indicators on an on-going 
basis and will collect additional data via student and faculty surveys and focus groups to 
inform its planning and evaluation efforts. 

2. New faculty and staff positions have and will continue to be created to support the college’s 
academic programs. For example, a new full-time teaching-track faculty position was 
created and filled in the HSMP department in fall 2022 as was a new academic advisor.  
These positions will help to further support student success.  

3. The college will continue to expand and strengthen its pool of qualified adjunct faculty who 
support teaching while bringing in a valuable practice perspective.  
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C3. Staff and Other Personnel Resources  
  
The school has staff and other personnel adequate to fulfill its stated mission and goals. The 
stability of resources is a factor in evaluating resource adequacy.  
 

1) A table defining the number of the school’s staff support for the year in which the site visit 
will take place by role or function in the format of Template C3-1. Designate any staff 
resources that are shared with other units outside the unit of accreditation. Individuals 
whose workload is primarily as a faculty member should not be listed. 

 
Template C3-1. College of Public Health Staff  

Name Title FTE 

College-Level Staff 

Holly Booker Director of Development 1.0 

Karen Ervin Assistant Dean for Finance and Administration 1.0 

Jared Hedrick Admissions Counselor / Recruiter 1.0 

Rachel Kellogg Assistant Dean for Assessment and Accreditation 1.0 

Hazel Robinson Director of Research Operations 1.0 

Chris Sutter Data Services Manager 1.0 

Janet Stork Event and Project Coordinator 1.0 

Veronica Roberson Academic Advisor 1.0 

Department Staff 

Lee Cutshaw Project Coordinator 1.0 

Julie Gidley Departmental Executive Aide 1.0 

Robin Grindstaff Lab Assistant 1.0 

Eric Jones Departmental Executive Aide 1.0 

Chuck Patton Departmental Executive Aide 1.0 

Trisha Rogers Departmental Executive Aide 1.0 

Research Centers and Institute Staff 

Kathy Booher Communications Specialist, CRHR 1.0 

Elizabeth Childress SBIRT Coordinator, ASC 1.0 

Jordan de Jong Research Project Manager, CARE Women's Health 1.0 

Robert Dunnam Community Data Support Specialist, CRHR 1.0 

Opal Frye-Clark Community Data Support Specialist, CRHR 1.0 

AnnMarie Hash Office Coordinator, CARE Women's Health 1.0 

Ginny Kidwell Executive Director, TNIPH 1.0 

Marissa Kluk Director of Recovery Ecosystem Alignment 1.0 

Ted Leinaar 
Associate Director of Research and Data Management,  
CARE Women's Health 

1.0 

Chris Lewis Office Coordinator, ASC 1.0 

Nancy Miller Office Coordinator, CRHR 1.0 

Tamimi Samira Community Data Support Specialist, CRHR 1.0 

Molly Sharp Communications Specialist, CARE Women's Health 1.0 

Chesnee Sumner Community Data Support Specialist, CRHR 1.0 

Kiana White Research Coordinator, CARE Women's Health 1.0 

Total FTE 29.0 
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Three additional full-time faculty members also devote significant time to student advisement 
performing job functions that are traditionally associated with staff roles. Taylor Dula and Jennifer 
Hunt are also included in Template E1-1 because of their regular teaching responsibilities in the 
college. 
 

Taylor Dula Assistant Dean for Student Services 1.0 

Jennifer Hunt MPH Program Coordinator/Advisor 1.0 

Dara Young Academic Advising Coordinator 1.0 

 
2) Provide a narrative description, which may be supported by data if applicable, of the 

contributions of other personnel.  
 

In addition to the staff named in Table C3, non-instructional faculty, instructional faculty in non-
public health degrees, graduate assistants, and student workers support the efforts of the college. 
 
The College of Public Health workforce includes nine research faculty who do not have instructional 
responsibilities and are not listed among the primary or adjunct faculty in E1. These faculty 
members contribute to research and community engagement in three of the college’s research 
centers. 
 

Angela Hagaman 
Director of Operations, ASC 
Assistant Professor, COBH 

1.0 

Stephanie Mathis Research Assistant Professor ASC and CRHR, COBH 1.0 

Michael Meit 
Co-Director, CRHR 
Research Associate Professor, HSMP 

1.0 

Hannah Regan 
Research Assistant Professor, CARE Women’s Health, 
HSMP 

1.0 

Laura Hunt Trull Research Assistant Professor, CRHR, HSMP 1.0 

Liane Ventura Research Associate, CARE Women’s Health, HSMP 1.0 

Amy Wahlquist Research Associate Professor, CRHR, Bio/Epi 1.0 

Melissa White-Archer Research Associate, CARE Women’s Health, HSMP 1.0 

Liwen Zeng 
Research Assistant Professor, CARE Women’s Health, 
HSMP 

1.0 

 
 
An additional 14 faculty members have appointments in the Department of Health Sciences. They 
are not included in Template E1-1 because they teach in non-public health degrees. However, they 
contribute significantly to the operation of the college, through research productivity, teaching and 
service. 
 

Ranjan Chakraborty Professor and Chair, Health Sciences 1.0 

Melissa Altura Clinical Instructor 1.0 

Julie Bowers Associate Professor 1.0 

Patrick Brown Associate Professor 1.0 

Suman Dalal Assistant Professor 1.0 

Allan Forsman Professor 1.0 

Sean Fox Lecturer 1.0 

Bert Lampson Associate Professor 1.0 

Justin Ledogar Assistant Professor 1.0 

Erik Petersen Assistant Professor 1.0 
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Laraine Powers Associate Professor 1.0 

Chris Pritchett Associate Professor 1.0 

Stephen Rice Assistant Professor 1.0 

Matt Zahner Assistant Professor 1.0 

 
The college also currently employs 50 graduate assistants and four tuition scholars to support the 
research, outreach/service, and administrative work of the college. Departments also hire hourly 
student workers to assist with administrative and clerical work. 
 

3) Provide narrative and/or data that support the assertion that the school’s staff and other 
personnel support is sufficient or not sufficient. 

 
The college has sufficient staff to support its operations. The continued enrollment growth in degree 
programs and the expansion of the research portfolio have allowed the college to create and fill 
four additional research staff positions, four new research faculty positions, and an undergraduate 
advisor position for the 2022-23 year. 
 

4) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area.  

 
Strengths 
 

1. Low turnover among college staff allows for continuity of support from staff who are 
committed to the college’s mission and vision and familiar with the needs of its students 
and the surrounding community.  

2. Recent significant gains in external funding to support research and service have allowed 
for the creation of new faculty and staff positions to help carry out this work.  

3. The college has created and filled an additional full-time academic advisor position in Fall 
2022 to expand the capacity for advising and professional development for students.  

 
Weaknesses 
 

There is always a delay between enrollment growth and budget adjustments, and this is 
particularly true when the budget model is being re-evaluated. Until that process is 
complete, it is not possible to know whether there will be a budgetary shortfall.   
 

Plans for Improvement 
 
While it is anticipated that the new budget model will be favorable for the college, it is 
possible that some adjustments will need to be made. Assuming that the new model is 
favorable for the college, the Leadership Council will meet to determine how best to 
allocate the new funds.    
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C4. Physical Resources   
  
The school has physical resources adequate to fulfill its stated mission and goals and to support 
instructional schools. Physical resources include faculty and staff office space, classroom space, 
student shared space and laboratories, as applicable. 
 

1) Briefly describe, with data as applicable, the following. (Note: square footage is not required 
unless specifically relevant to the school’s narrative.) 

 
The college has grown significantly since its initial accreditation as a School of Public Health in 
2009. This growth in faculty and staff positions and student enrollment has increased the need for 
office space, instructional space, and areas for meeting and collaboration. Renovation and 
expansion of Lamb Hall began in summer 2021 and is expected to be complete in spring 2023.  
Once $23 million renovation is completed, the project will provide new state-of-the-art teaching 
spaces (classrooms and instructional labs) and an increased number of faculty and staff offices.  
Lamb Hall will have added about 50,000 new square feet of space and will include 73 faculty/staff 
offices for the College of Public Health, as well as three modern teaching labs, four large 
classrooms and twelve smaller classrooms.  There will also be a large computer lab, 9 
conference/common areas and “landing space” for students including several student lounges. 
While renovations are underway, departments are housed in various locations on campus.  
 
In addition to space in Lamb Hall, the college has multiple office and meeting areas to support its 
teaching and research outside of its main location. These include office space in Sam Wilson Hall 
(7 offices, one conference room and student space) next door to Lamb Hall, for CARE Women’s 
Health, as well as space in the Innovation Lab approximately 2.5 miles from campus for the 
Addiction Science Center (3 offices and meeting space), Center for Rural Health Research (11 
offices and one conference room), and Center for Cardiovascular Risk Research (one office). 
Additionally, the college has about 20,000 square feet of workspace, two faculty offices, two 
classrooms and a computer lab at the ETSU/Eastman Valleybrook campus about 10 miles from 
campus for its award-winning Project EARTH activities and related courses. The Department of 
Environmental Health has both lab space and two faculty offices in Hutchison Hall (next to Lamb 
Hall).   
 

• Faculty office space. 

 
In the renovated Lamb Hall, all full-time faculty will have private offices, with lockable doors, that 
are equipped with desktop computers, internet access, a phone, office furniture and filing space, a 
local or nearby network copier and network printer, and other furniture and equipment as needed. 
Almost all office furniture will be new. Lamb Hall will also have “landing space” for part-time faculty. 
Additionally, the building will have multiple locations for conferences and for informal, but private, 
small group meetings. 

 

• Staff office space.  

 
All full-time staff members have private offices or cubicles outfitted with the same amenities 
described above. Full-time staff will have private offices upon completion of Lamb Hall renovations. 

 

• Classrooms.  

 
The college enjoyed exceptional, technology-equipped classrooms in Lamb Hall prior to the 
renovation. The expansion of Lamb Hall will create additional state-of-the-art teaching facilities, 
including teaching labs for Health Sciences and Environmental Health and large teaching 
classrooms for all programs.    
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• Shared student space.  

 
Lamb Hall will house a new student lounge, a new computer lab, and multiple spaces for informal 
student and faculty meetings.  The main entrance way for the building is being designed as a 
common space for students.   

 

• Laboratories, if applicable to public health degree school offerings.  

 
Lamb Hall will house state-of-the-art teaching labs for all lab-based courses. They will be larger and 
more modernized compared to the previously available teaching labs. There will also be a large 
open-concept area for teaching CPR and First Aid. Currently, three wet-lab researchers from the 
Department of Health Sciences are physically located in the laboratory space in Stanton-Gerber Hall 
(the main medical school building).   
 

2) Provide narrative and/or data that support the assertion that the physical space is sufficient 
or not sufficient.  

 
With the 50,000 square foot expansion and renovation of Lamb Hall, there will be significantly more 
available space for faculty and staff offices, for classrooms, and for teaching labs.  All classrooms 
and teaching labs will be state-of-the-art with modern equipment and furnishings.    The 
ETSU/Eastman Valleybrook campus, with two classrooms that seat 30 students each, a computer 
lab with 24 stations and almost 20,000 square feet of work space, provides more than adequate 
space for the ESSENTIALS Course (COBH 2000) and several other classes. As described above, 
the majority of research-faculty are located in Sam Wilson Hall or the Innovation Lab.  Wet lab 
researchers are located on the medical school campus.   
 

3) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area.  

 
Strengths 
 

1. The Lamb Hall renovation/expansion project is nearing completion. Faculty and staff are 
expected to move back to the building in Spring 2023. Lamb Hall will offer a student-
focused environment that promotes teaching, collaboration, and interaction among faculty, 
staff, and students. With the expansion and renovation of Lamb Hall, the college will have 
more modernized space than at any other time in its history.   

2. The college will continue to have access to multiple locations outside of Lamb Hall to 
support its teaching and research programs. 

3. The ETSU/Valleybrook campus offers unique space for experiential learning about global 
public health and low-resource settings for public health students. 

 
Weaknesses 
 

The continued growth in priority research programs has necessitated the identification of 
office space off-campus for several research centers. Though not on the main campus, this 
space is still highly accessible to the community and research partners.   

 
Plans for Improvement  

 
The college will continue to work closely with the university to assure that sufficient space 
is made available for its growing research enterprise.   

  



83 
 

C5. Information and Technology Resources  
 
The school has information and technology resources adequate to fulfill its stated mission and 
goals and to support instructional schools. Information and technology resources include library 
resources, student access to hardware and software (including access to specific software or other 
technology required for instructional schools), faculty access to hardware and software (including 
access to specific software required for the instructional schools offered) and technical assistance 
for students and faculty. 
 

1) Briefly describe, with data if applicable, the following: 
 

• Library resources and support available for students and faculty 
 

ETSU Libraries include the Charles C. Sherrod Library on the main campus and the Quillen 
College of Medicine Library (Medical Library) on the Veterans Administration (VA) campus. 
Sherrod Library is the primary service point for public health students, with additional health 
sciences support provided by the Medical Library. Both libraries provide discipline-specific 
information resources, services, and spaces to support the undergraduate, master, and 
doctoral programs in the college. Sherrod Library is a Selective Federal Depository Library and 
the Association of Southeastern Research Libraries (ASERL) Center of Excellence for the 
Substance Abuse and Mental Health Services Administration. Sherod Library maintains the 
Cooperative Law Collection that provides WestlawNext Campus Research access for ETSU.  
  
Sherrod Library provides a variety of study rooms and spaces for groups and individuals. Group 
study rooms can be reserved by students. The library houses models relevant to students in 
the various Anatomy and Physiology courses offered by the college.  Graduate students have 
exclusive access to a study room with mixed seating and lockers on a silent study floor. Tables, 
carrels, and casual seating are available throughout the building with areas designated for 
collaboration or quiet study. Room 309 is a flexible, technology-enabled space for library 
instruction, collaborative learning, and presentation (e.g., capstone projects, invited lectures). 
Sherrod Library houses the largest open computer lab on the main campus, supported by 
Information Technology Services (ITS). Printing is available and the library also provides two 
Knowledge Imaging Center (KIC) self-service document scanners for scanning documents as 
large as newspapers. ScanPro 2000/3000 microform scanning stations enable users to read, 
print, save, or email items in the microform collections.  Sherrod library is open 24 hours a day, 
five days a week (24/5) during the fall and spring semesters.  
  
Research and instruction services are offered at both library locations and electronically 
through meeting software, chat, telephone, and course-specific web pages. Research 
consultations can assist students with question evolution, resource selection, searching 
subject-specialized databases, conducting interdisciplinary research, conducting literature 
reviews, and citation management. Sherrod Library also provides consulting services to faculty 
on copyright, author rights, online professional identity, and research impact. Instruction 
services are available by request for classes on-campus, off-campus, and online. Librarians 
work with faculty to customize instruction for class needs and can develop handouts, research 
guides, and instructional videos tailored for course assignments.  
  
The libraries license over 200 subject-specialized databases and invest most of the budget for 
collections in electronic resources to maximize access on campus, off campus, and 
online.  Sherrod Library maintains a subject specific guide for public health that covers 
recommended databases, books, media, data sources, and reference tools 
(https://libraries.etsu.edu/research/guides/publichealth). Since its creation in 2018, this guide 
has actively been utilized by public health users with over 2,000 views. ETSU faculty, staff, and 
students sign in to access licensed content, request books and media in the library collections 
for pickup or delivery, and request items unavailable locally on interlibrary loan (ILLiad). 
OneSearch (Ex Libris’ Alma/Primo) has been the ETSU Libraries’ discovery platform since 

https://libraries.etsu.edu/research/guides/publichealth
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2015. ETSU Libraries’ collections are discoverable through Google Scholar. eJournal holdings 
are automatically uploaded to Google Scholar weekly. ETSU-authenticated users are directed 
to available full-text options using the Alma link resolver labeled Get It @ ETSU.  In addition, 
students can obtain a Tennessee Academic Library Card that permits them to go to any 
participating Tennessee academic library and check out materials.  
  
Of the over 200 databases available, the following support the College of Public Health: 
PubMed, Web of Science, Public Health Database (ProQuest), CINAHL, APA PyscInfo, 
Cochrane Database of Systematic Reviews (CDSR), Cochrane Controlled Trials Register, 
Database of Abstracts of Reviews of Effectiveness, Environment Complete, Nutrition Care 
Manual, ScienceDirect, Sociological Abstracts, STAT!Ref, Health and Psychosocial 
Instruments (HaPI), Coronavirus Research Database, Anatomy.TV, Acland’s Video Atlas of 
Human Anatomy, and Biomedical and Life Sciences Lectures.   
  
Sherrod Library also provides general research tools that support the college. SAGE Research 
Methods is a cross-disciplinary research methods tool that helps users with designing and 
conducting a research project, specific research methods, performing a literature review and 
writing about research results. Data source and visualization tools such as ICPSR, 
SimplyAnalytics, and Statista allow users to access reports and customize interactive maps 
using thousands of data variables. Academic Writer helps instructors support students through 
the process of writing papers in courses that require APA Style.  A full list of tools and 
databases are available at https://libraries.etsu.edu/az.php.  
  
Sherrod Library has approximately half a million print volumes and provides access to 409,881 
eBooks and 49,750 eJournals. The library subscribes to many of the top journals in the field of 
public health. A browsable list is available at 
https://browzine.com/libraries/1168/subjects/62/bookcases/121?sort=rank. Interlibrary loan 
(ILL) is utilized for unacquired titles or embargoed issues. This service is provided at no cost 
to current students, staff and faculty served by the Sherrod Library.  The library pays lending 
and copyright fees, including Get It Now article delivery service for journal articles unavailable 
on ILL.  Faculty, staff, and students can recommend items to add to the library collections using 
the Suggest a Purchase form found on the library website.  Items required for instruction are 
top priority for acquisitions.    
  
The library continues to meet its goals of educating and supporting the college students, faculty, 
and staff in their information and research needs.    

 

• Student access to hardware and software (including access to specific software or other 
technology required for instructional schools) 

 
Students have access to Adobe Acrobat and Creative Cloud, Anti-Virus software, and Microsoft 
Office 365 (see details below) for download on their personal devices as long as they are 
enrolled at ETSU. Additionally, ETSU has an open computer lab for all students housed in the 
Charles Sherrod Library on ETSU’s main campus. The Sherrod Library contains 112 Dell 
desktop PCs, 12 Apple iMacs, 5 black and white printers, 1 color laser printer, and 1 color 
scanner. Additionally, the Information Technology Services (ITS) has 222 Dell Laptops and 200 
WiFi hotspots that students can checkout for personal use. All open lab computers have the 
full suite of software listed below.  

 
Once renovated, Lamb Hall will have a fully updated computer lab that will be used for classes, 
academic advising, and general access by students.   There is also a 20-seat computer lab at 
the ETSU/Eastman Valleybrook campus. 

 
 

 

https://libraries.etsu.edu/az.php
https://browzine.com/libraries/1168/subjects/62/bookcases/121?sort=rank
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The following programs are included in the standard image installed on all ITS-supported lab 

computers: 

 

Microsoft:  Windows 10; Office 2019; ExpressionWeb 

 

Adobe Creative Cloud: Acrobat DC; After Effects CC 2019; Animate CC 2019; Audition 

CC 2019; Character Animator CC; Dreamweaver CC 2019; Fireworks; Fucse CC; 

Illustrator CC 2019; InCopy CC 2019; InDesign CC 2019; Lightroom; Must CC 2019; 

Photoshop CC 2019; Prelude CC 2019; Premiere Pro CC 2019; SpeedGrade CC 2019 

 
Statistical Software: SPSS; SAS; Minitab; R; R-Studio 

 
Web Browsers: Edge; Internet Explorer; Firefox; Chrome; Opera 

 
Other Software: ArcGIS Pro 2.42; iTunes; Flash Player; Panopto Video Management; 

CAMEO; GeoDa; Inkscape; Python; SketchUp; TerrSet; VLC Player; Adobe Air; PHStat; 

Respondus LockDown Browser; Alice; Wolfram CD player; Raptor; PopGen; JASP; 

JetBrains; Mega; Mplus; Notepad++; Starlogo; Netlogo; Google Earth; CrimeStat IV; 

GIMP; Eclipse; Raptor; Ruby; VMWare Player  

 

• Faculty access to hardware and software (including access to specific software or other 
technology required for instructional schools) 

 
Faculty have access to all software included in the standard package (see student section 
above) on a computer for their personal exclusive use. These ITS-supported machines are on 
a three-year replacement cycle. ETSU faculty have the option to choose a Dell desktop PC or 
an Apple desktop.  Faculty can also install the same Adobe, Microsoft Office, and Anti-virus 
software on their personal devices as well. In addition to laptops and hotspots, faculty can also 
checkout Sony Handycam video recorders, H2 Zoom microphone and audio recorders, 
portable projectors, presentation tools, webcams, and headset microphones. With approval, 
faculty and staff can have protected remote access to their office computer from off-site 
locations.   

 

• Technical assistance available for students and faculty 
 

ETSU Office of Information Technology Services (ITS) offers a full suite of services to assist 
faculty, staff, and students with all technical and information service needs. These include 
information security services, password resets, extensive training and assistance with the 
Desire to Learn (D2L) online learning platform, web services, email, and other instructional 
technologies.  
 
Additionally, ITS has special research services geared toward faculty. These services include 
advanced computing, crowdfunding for research, data management, research computer 
support, and assistance with writing research grants that include special computing needs. 
 
For a complete description of ITS support services, see https://www.etsu.edu/its/services/.  

 
2) Provide narrative and/or data that support the assertion that information and technology 

resources are sufficient or not sufficient.  
 

The university has invested heavily in assuring that faculty, staff and students have access to 
information resources, technological capabilities and appropriate support mechanisms to assure 
that its educational mission is met. Students in the college have access to all library and technology 
resources, including two computer labs (one in the renovated Lamb Hall and one at the 

https://www.etsu.edu/its/services/


86 
 

ETSU/Eastman Valleybrook Campus). Additionally, there are mechanisms to provide faculty 
access to software packages and related items necessary for their work. Training programs exist, 
including some offered by the college.   

 
3) If applicable, assess strengths and weaknesses related to this criterion and plans for 

improvement in this area.  
 

Strengths 
 

1. Information and technology resources are exceptionally strong. 
2. Library services, including staff and resources, are highly accessible and effectively meet 

the teaching and research needs of faculty and students. 
3. The university’s Information Technology Services (ITS) and Academic Technology 

Services (ATS) provide wide-ranging support for faculty and students including trainings 
and technical assistance on important topics and developments.  

4. The university has laptops that students can borrow. 
 
Weaknesses 
 

None noted. 
 
Plans for Improvement 
 

With the return to Lamb Hall in 2023, students will have access to additional computer lab 
spaces to support their learning. 
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D1. MPH & DrPH Foundational Public Health Knowledge 
 
The school ensures that all MPH and DrPH graduates are grounded in foundational public health 
knowledge.  
 
The school validates MPH and DrPH students’ foundational public health knowledge through 
appropriate methods. 
 

1) Provide a matrix, in the format of Template D1-1, that indicates how all MPH and DrPH 
students are grounded in each of the defined foundational public health learning objectives 
(1-12). The matrix must identify all options for MPH and DrPH students used by the school.  

 
All MPH and DrPH students admitted in Fall 2019 or later are required to complete HSMP 5010: 
Foundations of Public Health, a 3-credit course that covers the foundational public health 
knowledge. Students are exempt from this requirement only if they have previously earned a 
degree from a CEPH-accredited school or program of public health. 

 

Content Coverage for MPH and DrPH degrees 

Content 

Course number(s) 
& name(s) or other 

educational 
requirements 

1. Explain public health history, philosophy, and values 

HSMP 5010: 
Foundations of 
Public Health  

2. Identify the core functions of public health and the 10 Essential 
Services* 

3. Explain the role of quantitative and qualitative methods and sciences 
in describing and assessing a population’s health  

4. List major causes and trends of morbidity and mortality in the US or 
other community relevant to the school or program 

5. Discuss the science of primary, secondary, and tertiary prevention in 
population health, including health promotion, screening, etc. 

6. Explain the critical importance of evidence in advancing public health 
knowledge  

7. Explain effects of environmental factors on a population’s health 

8. Explain biological and genetic factors that affect a population’s health 

9. Explain behavioral and psychological factors that affect a 
population’s health 

10. Explain the social, political, and economic determinants of health 
and how they contribute to population health and health inequities 

11. Explain how globalization affects global burdens of disease 

12. Explain an ecological perspective on the connections among 
human health, animal health, and ecosystem health (e.g., One Health) 
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2) Document the methods described above. This documentation must include all referenced 
syllabi, samples of tests or other assessments and web links or handbook excerpts that 
describe admissions prerequisites, as applicable.  

 
The HSMP 5010 syllabus and assignment descriptions can be found in ERF D1.2. 
 

3) If applicable, assessment of strengths and weaknesses related to this criterion and plans 
for improvement in this area.  

 
Strengths 
 

Students receive instruction in the foundational public health knowledge areas in one 
introductory class. The course includes assignments that assess students in each of the 
12 foundational public health learning objectives, giving students the opportunity to apply 
this knowledge in a relevant public health context. The course consistently receives some 
of the highest scores on the Student Assessment of Instruction (SAI) end-of-term 
evaluation. 

 
Weaknesses 
 

Because students, especially master-level students, have such diverse academic and 
professional backgrounds, there is wide variation in their existing experience and expertise 
in these foundational areas.  As such, their need for, and appreciation of, the Foundations 
of Public Health course can vary.   

 
Plans for Improvement  
 

As with all courses, the Foundations of Public Health course will be carefully evaluated 
against information from graduates, advisory committee members, peer institutions and 
others.   
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D2. MPH Foundational Competencies 
 
The school documents at least one specific, required assessment activity (e.g., component of 
existing course, paper, presentation, test) for each competency, during which faculty or other 
qualified individuals (e.g., teaching assistants or other similar individuals without official faculty 
roles working under a faculty member’s supervision) validate the student’s ability to perform the 
competency. 
 
Assessment opportunities may occur in foundational courses that are common to all students, in 
courses that are required for a concentration or in other educational requirements outside of 
designated coursework, but the school must assess all MPH students, at least once, on each 
competency. Assessment may occur in simulations, group projects, presentations, written 
products, etc. This requirement also applies to students completing an MPH in combination with 
another degree (e.g., joint, dual, concurrent degrees).  
 
Since the unit must demonstrate that all students perform all competencies, units must define 
methods to assess individual students’ competency attainment in group projects Also, assessment 
should occur in a setting other than an internship, which is tailored to individual student needs and 
designed to allow students to practice skills previously learned in a classroom. Additionally, 
assessment must occur outside of the integrative learning experience (see Criterion  
D7), which is designed to integrate previously attained skills in new ways. 
 
These competencies are informed by the traditional public health core knowledge areas, 
(biostatistics, epidemiology, social and behavioral sciences, health services administration and  
environmental health sciences), as well as cross-cutting and emerging public health areas. 
 
1) List the coursework and other learning experiences required for the school’s MPH degrees, 

including the required curriculum for each concentration. Information may be provided in the 
format of Template D2-1 or in hyperlinks to student handbooks or webpages, but the 
documentation must present a clear depiction of the requirements for each MPH degree.  

 

Part A: Foundational requirements for MPH degree 

 Course 
number 

Course name Credits 

Foundational courses for all MPH students regardless of concentration 

EPID 5100 Analytic Methods in Public Health 4 

COBH 5250 Community-Based Methods in Public Health 4 

HSMP 5040 Health Systems, Regulations, and Policies 4 

HSMP 5200 Health Leadership and Management 4 

IPE 5727 Interprofessional Education 0 

IPE 6727  Interprofessional Education 0 

HSMP 5010* Foundations of Public Health 3 

  TOTAL FOUNDATIONAL CREDITS 16-19 

*Required for students who have not completed a CEPH-accredited degree program 
 
    
Part B: Concentration requirements for MPH degree in Biostatistics 

 Course 
number 

Course name Credits 

APE & ILE courses 

BSTA 5850 Public Health Program Field Experience - Biostatistics 6 

BSTA 5950 Capstone in Biostatistics and Epidemiology 3 

Concentration courses for Biostatistics concentration 

BSTA 5350 Intermediate Biostatistics 3 

BSTA 5630 Clinical Research: Design and Analysis 3 
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BSTA 6170 SAS Programming with Research Applications in Public Health 3 

BSTA 5370 
or 
BSTA 5385 

Categorical Data Analysis 
or 
Applied Longitudinal Data Analysis 

3 

Electives 

Electives   6 

  TOTAL CONCENTRATION CREDITS 27       
 
 

Part B: Concentration requirements for MPH degree in Community Health 

 Course 
number 

Course name Credits 

APE & ILE courses 

COBH 5850 Public Health Program Field Experience - Community & Behavioral Health 6 

COBH 5955 Capstone in Community Health 3 

Concentration courses for Community Health concentration 

COBH 5110 Community Health Assessment Research 3 

COBH 5120 Health Program Planning and Evaluation 3 

COBH 5130 Consulting and Implementation of Health Programs and Services 3 

COBH 5377 Health Communication 3 

Electives 

Electives   6 

  TOTAL CONCENTRATION CREDITS 27             
 
 

Part B: Concentration requirements for MPH degree in Environmental Health 

Course 
number 

Course name Credits 

APE & ILE courses 

ENVH 5850 Public Health Program Experience - Environmental Health 4 

ENVH 5640 Environmental Risk Assessment 4 

Concentration courses for Environmental Health concentration 

ENVH 5100  Environmental Health Practice I 3 

ENVH 5357 Toxicology 3 

ENVH 5860 Environmental Health Administration 3 

ENVH 5870 Public Health Law 3 

ENVH 5910 Seminar 1 

Electives 

Electives   6 

  TOTAL CONCENTRATION CREDITS 27       
 
 

Part B: Concentration requirements for MPH degree in Epidemiology 

 Course 
number 

Course name Credits 

APE & ILE courses 

EPID 5850 Public Health Program Field Experience - Epidemiology 6 

EPID 5950 Capstone in Biostatistics and Epidemiology 3 

Concentration courses for Epidemiology concentration 

BSTA 5350 Intermediate Biostatistics 3 

EPID 5405  Intermediate Epidemiology 3 

BSTA 6170 SAS Programming with Research Applications in Public Health 3 
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EPID 5420 
or 
EPID 5430 

Epidemiology of Chronic Disease 
or 
Epidemiology of Infectious Disease 

3 

Electives 

Electives   6 

  TOTAL CONCENTRATION CREDITS 27 

 
2) List the required curriculum for each combined degree option in the same format as above, 

clearly indicating (using italics or shading) any requirements that differ from MPH students who 
are not completing a combined degree. 
 

Part B: Concentration requirements for MPH degree in Community Health (MPH/MD) 

 Course 
number 

Course name Credits 

APE & ILE courses (as applicable) 

COBH 5850 Public Health Program Field Experience - Community & Behavioral 
Health 

6 

COBH 5955 Capstone in Community Health 3 

Concentration courses for Community Health concentration 

IDMD 1940 Rural Health Research and Practice 3 

IDMD 2950 Rural Community-Based Health Projects 3 

RPCT 3059 / 
3009 

Junior RPCT Primary Care Clerkship 18-22 

CSKL 1350 Doctoring I 20 

Electives  

Electives  
 

6 

  TOTAL CONCENTRATION CREDITS 59-61 

 
3) Provide a matrix, in the format of Template D2-2, that indicates the assessment activity for each 

of the foundational competencies. If the school addresses all of the listed foundational 
competencies in a single, common core curriculum, the school need only present a single 
matrix. If combined degree students do not complete the same core curriculum as students in 
the standalone MPH school, the school must present a separate matrix for each combined 
degree. If the school relies on concentration-specific courses to assess some of the 
foundational competencies listed above, the school must present a separate matrix for each 
concentration.  

 

Assessment of Foundational MPH Competencies (All Concentrations) 

 

Competency 
Course 
number(s) and 
name(s)* 

Describe specific assessment opportunityⁿ 

Evidence-based Approaches to Public Health 

1. Apply 
epidemiological 
methods to 
settings and 
situations in 
public health 
practice 

EPID 5100: 
Analytic 
Methods in 
Public Health 

Written Assignment #1 - Identify a current public health issue 
and address the interface of epidemiology and public health by 
discussing person, place, and time and discussing a 
hypothesized explanation for the distribution observed.  

Quantitative Assignment #1 - Using data tables provided by 
the instructor, calculate age-specific death rates, maternal and 
infant mortality rates, crude birth rate, and fertility rates. Estimate 
prevalence and differentiate between incidence and prevalence. 
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Competency 
Course 
number(s) and 
name(s)* 

Describe specific assessment opportunityⁿ 

Quantitative Assignment #2 - Using data provided, calculate 
risk difference, population risk difference, etiologic fraction, 
population etiologic fraction, relative risk.  

Quantitative Assignment #3 - Apply Hill's criteria for evaluation 
of epidemiologic associations. Present and explain one of three 
models of causation. 

Quantitative Assignment #4 - Design 2x2 tables for data 
collected while testing sensitivity, specificity, positive predictive 
value, and negative predictive value. 

2. Select 
quantitative 
and qualitative 
data collection 
methods 
appropriate for 
a given public 
health context 

EPID 5100: 
Analytic 
Methods in 
Public Health 

Written Assignment #2 - The instructor provides a published 
report of an ecologic study, a cross-sectional study, a case-
control study, a cohort study, and a clinical trial. Students select 
the quantitative data collection methods used for each study 
design and discuss strengths and weaknesses of each study 
design and the appropriateness of the data collection methods(s) 
within each particular public health context. 

COBH 5250: 
Community-
Based Methods 
in Public Health 

Module 2 Assignment - Students design a qualitative data 
collection instrument and analyze a small qualitative dataset. 
Students consider their previously identified community health 
problem and design an interview guide that would be appropriate 
to guide an interview with a community member who has been 
impacted by that health concern. Students identify a focus 
population, establish a research question, and design a 10-
question semi-structured interview guide to collect data needed 
to answer their research question.  In the second component of 
this assignment, students are given a small qualitative data set 
from a 12-person focus group.  They use the principles of 
qualitative data analysis to develop a coding frame for the data 
set that includes categories identified, definitions, and examples 
from the provided data. 

3. Analyze 
quantitative 
and qualitative 
data using 
biostatistics, 
informatics, 
computer-
based 
programming, 
and software, 
as appropriate 

EPID 5100: 
Analytic 
Methods in 
Public Health 

All Quantitative Methods Lab exercises are performed using a 
Health Information National Trends Survey (HINTS) dataset. For 
each lab, the instructor presents a research question. Students 
conduct various analyses using the software associated with 
each lab and prepare a lab report that includes the results of the 
data, visual representation (tables, graphs, etc.) as appropriate, 
and a narrative interpretation of the data analysis.  

Quantitative Assignment 1 - Students work with at least one 
continuous and one categorical value. They use Excel to 
calculate mean, median, mode, range, variance, and standard 
deviations, count, percent, and frequencies. Construct a bar 
chart for a categorical variable and a histogram for a continuous 
variable.  

Quantitative Assignment 2 - Using data provided, calculate risk 
difference, population risk difference, etiologic fraction, 
population etiologic fraction, relative risk.  
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Competency 
Course 
number(s) and 
name(s)* 

Describe specific assessment opportunityⁿ 

Quantitative Assignment 3 - Students work with one 
continuous variable and one binary variable. They use SPSS to 
perform independent t-test for comparison of means and prepare 
lab report including t-value, degree(s) of freedom, and p-value. 
Students then work with two binary variables. They construct a 
2x2 contingency table and use SPSS to perform chi-square 
analysis to measure the association between the two variables. 
Estimate the odds ratio (OR) and relative risk (RR). Prepare a 
lab report including the contingency table, chi-square statistic, p-
value, OR, and RR. Finally, students work with one continuous 
variable and one categorical variable. They use SPSS to perform 
one-way ANOVA and prepare lab report including means, 
variances, F value, and p-value. Apply Hill's criteria for 
evaluation of epidemiologic associations. Present and explain 
one of three models of causation. 

Quantitative Assignment 4 - Students work with two continuous 
variables, including an independent and an outcome variable. 
They perform Pearson correlation analyses. Use SPSS to 
perform linear regression analysis. Prepare a lab report including 
the correlation coefficients, regression coefficient, t-value, and p-
values.  

COBH 5250: 
Community-
Based Methods 
in Public Health 

Module 2 Assignment - Students design a qualitative data 
collection instrument and analyze a small qualitative dataset. 
Students consider their previously identified community health 
problem and design an interview guide that would be appropriate 
to guide an interview with a community member who has been 
impacted by that health concern. Students identify a focus 
population, establish a research question, and design a 10-
question semi-structured interview guide to collect data needed 
to answer their research question. In the second component of 
this assignment, students are given a small qualitative data set 
from a 12-person focus group. They are to use the principles of 
qualitative data analysis to develop a coding frame for the data 
set that includes categories identified, definitions, and examples 
from the provided data. 

4. Interpret 
results of data 
analysis for 
public health 
research, policy 
or practice 

EPID 5100: 
Analytic 
Methods in 
Public Health 

All Quantitative Methods Lab exercises are performed using a 
Health Information National Trends Survey (HINTS) dataset. For 
each lab, the instructor presents a research question. Students 
conduct various analyses using the software associated with 
each lab and prepare a lab report that includes the results of the 
data, visual representation (tables, graphs, etc.) as appropriate, 
and a narrative interpretation of the data analysis.  

Quantitative Assignment 1 - Students work with at least one 
continuous and one categorical value. They use Excel to 
calculate mean, median, mode, range, variance, and standard 
deviations, count, percent, and frequencies. Construct a bar 
chart for a categorical variable and a histogram for a continuous 
variable and interpret results.  
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Competency 
Course 
number(s) and 
name(s)* 

Describe specific assessment opportunityⁿ 

Quantitative Assignment 4 - Students work with two continuous 
variables, including an independent and an outcome variable. 
They perform Pearson correlation analyses. Use SPSS to 
perform linear regression analysis. Prepare a lab report including 
the correlation coefficients, regression coefficient, t-value, and p-
values and interpret results. 

COBH 5250: 
Community-
Based Methods 
in Public Health 

Module 2 Assignment - Students design a qualitative data 
collection instrument and analyze a small qualitative dataset. 
Students consider their previously identified community health 
problem and design an interview guide that would be appropriate 
to guide an interview with a community member who has been 
impacted by that health concern. Students identify a focus 
population, establish a research question, and design a 10-
question semi-structured interview guide to collect data needed 
to answer their research question. In the second component of 
this assignment, students are given a small qualitative data set 
from a 12-person focus group. They are to use the principles of 
qualitative data analysis to develop a coding frame for the data 
set that includes categories identified, definitions, and examples 
from the provided data. 

Public Health and Health Care Systems 

5. Compare the 
organization, 
structure, and 
function of 
health care, 
public health, 
and regulatory 
systems across 
national and 
international 
settings 

HSMP 5040: 
Health Systems, 
Regulations, 
and Policies 

Comparative Analysis of Systems - After viewing Sick Around 
the World, students answer a series of questions comparing the 
organization, structure, and function of the U.S. health care and 
public health systems and those of other countries featured in 
the film. Next, students choose an additional country outside of 
the ones presented in the film for further study and answer a 
series of guided questions about the health system of their 
selected country.  Students develop a PowerPoint presentation 
to be uploaded to the discussion board for the course. Students 
enhance their understanding of similarities and differences 
among different public health and health care systems by 
responding to at least two of their classmates' posts. 

UN Sustainable Development Goals - Students select one of 
the UN Sustainable Goals and a specific target for the selected 
goal. They identify a program or policy in the U.S. and in another 
country addressing the selected goal target and prepare a 
presentation including descriptions of the programs/policies, the 
communities of focus, and statistical data relevant to the goal 
and communities of focus. 

6. Discuss the 
means by 
which structural 
bias, social 
inequities and 
racism 
undermine 

HSMP 5040: 
Health Systems, 
Regulations, 
and Policies 

Case Study Briefs - Students complete 2 case study analyses: 
Health vs Health Care: Students discuss the roles of 
determinants of health, including socioeconomic factors, in 
health outcomes. 
Flint Michigan Water Crisis: students discuss the legal 
framework, population of Flint, and justice-related issues that 
contributed to this crisis. 
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Course 
number(s) and 
name(s)* 

Describe specific assessment opportunityⁿ 

health and 
create 
challenges to 
achieving 
health equity at 
organizational, 
community and 
systemic levels 

Policy Analysis Paper - Students select a public health issue 
and choose two policies that address this issue. One component 
of this assignment is a high-level review of the two policies, in 
which students assess the community(ies) served by the 
policies, the effects of the social determinants of health on the 
affected communities, and ethical considerations associated with 
these policies. Students evaluate each policy's impact on health 
equity on the communities they serve. 

Trainings - Students complete two trainings on "Cultural 
Humility and the Transformation of Scripts of Inequality" and on 
"Effective Communication for Healthcare Teams" (with a focus 
on heath literacy). Students write and submit a summary of each 
training.   

Planning and Management to Promote Health 

7. Assess 
population 
needs, assets, 
and capacities 
that affect 
communities’ 
health 

HSMP 5040: 
Health Systems, 
Regulations, 
and Policies 

Coalition Proposal - Students identify a priority health problem 
for their community.  For the first part of this assignment, 
students assess the burden of the problem on their chosen 
community and identify stakeholders within the community with 
interest and/or capacity to help address the problem.  

Advocacy Plan - This is a multi-faceted assignment that, in part, 
requires that students assess the needs of a specified population 
using health and spatial data and identify a program or policy to 
address these needs.  

COBH 5250: 
Community-
Based Methods 
in Public Health 

Module 1 Assignment - Students complete a community 
assessment and problem analysis.  Students choose a 
community of interest from a list provided by the instructor, write 
a community description, identify a community health problem, 
and analyze that community health problem given secondary 
data and other sources of credible information. The community 
description should include the community's physical and 
geographical characteristics, demographics, government and 
politics, institutions, groups and organizations, and economics 
and employment. Students then choose one health 
outcome/problem specific to their chosen community and provide 
an analysis of the health problem that is to be defined by its:  
frequency, duration, scope, severity, equity, and perception.  As 
a final component of this assignment, students craft a problem 
analysis that identifies its root causes as well as the restraining 
and driving forces that affect the problem. 
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Competency 
Course 
number(s) and 
name(s)* 

Describe specific assessment opportunityⁿ 

8. Apply 
awareness of 
cultural values 
and practices to 
the design, 
implementation, 
or critique of 
public health 
policies or 
programs  

COBH 5250: 
Community-
Based Methods 
in Public Health 

Module 3 Assignment - Students identify evidence-based 
strategies for improving community health, design a community 
intervention using a logic model, and succinctly present their 
intervention approach to an audience. Students continue to focus 
their work on the health problem they identified in the Module 1 
Assignment.  They are to use the provided resources and/or the 
peer-reviewed literature to propose an evidence-based 
intervention to address this problem. They are to provide a 
justification for their intervention choice, including necessary 
cultural adaptations, along with the reference(s) used. Using the 
evidence-based intervention identified, they are to create a logic 
model for an intervention specific to the chosen community.  The 
logic model should include information about the proposed 
intervention’s purpose, context, inputs, activities, outputs, and 
short-, mid-, and long-term effects. As the final component of this 
assignment, students are to do a two-minute presentation to 
pitch the intervention design as if to a panel of reviewers from 
the Robert Wood Johnson Foundation for a chance to secure a 
$25,000 grant to support their work.  

9. Design a 
population-
based policy, 
program, 
project, or 
intervention 

COBH 5250: 
Community-
Based Methods 
in Public Health 

Module 1 Assignment - Students complete a community 
assessment and problem analysis.  Students choose a 
community of interest from a list provided by the instructor, write 
a community description, identify a community health problem, 
and analyze that community health problem given secondary 
data and other sources of credible information.  The community 
description should include the community's: physical and 
geographical characteristics, demographics, government and 
politics, institutions, groups and organizations, and economics 
and employment. Students then choose one health 
outcome/problem specific to their chosen community, and 
provide an analysis of the health problem that is to be defined by 
its:  frequency, duration, scope, severity, equity, and perception.  
As a final component of this assignment, students will craft a 
problem analysis the identifies its root causes as well as the 
restraining and driving forces that affect the problem. 
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Competency 
Course 
number(s) and 
name(s)* 

Describe specific assessment opportunityⁿ 

Module 3 Assignment - Students identify evidence-based 
strategies for improving community health, design a community 
intervention using a logic model, and succinctly present their 
intervention approach to an audience. Students continue to focus 
their work on the health problem they identified in the Module 1 
Assignment.  They are to use the provided resources and/or the 
peer-reviewed literature to propose an evidence-based 
intervention to address this problem. They are to provide a 
justification for their intervention choice, including any necessary 
cultural adaptations, along with the reference(s) used to select 
the intervention. Using the evidence-based intervention 
identified, they are to create a logic model for an intervention 
specific to the chosen community.  The logical model should 
include information about the proposed intervention’s: purpose, 
context, inputs, activities, outputs, and short-, mid-, and long-
term effects. As the final component of this assignment, students 
are to do a two-minute presentation to pitch the intervention 
design as if to a panel of reviewers from the Robert Wood 
Johnson Foundation for a chance to secure a $25,000 grant to 
support their work.  

HSMP 5200: 
Health 
Leadership and 
Management 

Intervention Design Proposal - Students utilize principles of 
intervention design to address a public health priority in a defined 
population. Students develop a proposal under one of two 
scenarios provided in the course. For their proposal, students 
develop a problem statement; select an evidence-base 
intervention (policy or program) that addresses their selected 
priority area; and develop a logic model for the intervention 
including inputs, activities, and short, intermediate and long-term 
objectives. 

10. Explain 
basic principles 
and tools of 
budget and 
resource 
management1 

HSMP 5200: 
Health 
Leadership and 
Management 

Action (Work) Plan and Budget for Population-Based 
Initiative - Based on the program logic model (see above), 
students will develop an (1) action plan for their proposed 
population-based intervention (policy or program), including 
activities/tasks to be implemented in order to achieve the 
intervention goals and objectives, timeframes, and persons 
responsible for each activity; and (2) a budget including 
personnel and non-personnel resources, complete with a 
narrative justification. Students will utilize appropriate tools for 
developing their action plan and budget.  

11. Select 
methods to 
evaluate public 
health 
programs 

HSMP 5200: 
Health 
Leadership and 
Management 

Evaluation Plan for a Population-Based Initiative - Students 
will develop an evaluation plan for their proposed population-
based intervention. As a part of this plan, students: (1) identify 
stakeholders having an investment in their evaluation findings; 
(2) design an evaluation strategy that includes process and 
impact evaluation components; (3) select evaluation study 
designs to assess their intervention effects; (4) identify data 
sources for gathering evidence for their evaluation; (5) propose 
recommendations for action based on alternative scenarios of 
evaluation findings. 
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Competency 
Course 
number(s) and 
name(s)* 

Describe specific assessment opportunityⁿ 

Policy in Public Health 

12. Discuss the 
policy-making 
process, 
including the 
roles of ethics 
and evidence  

HSMP 5040: 
Health Systems, 
Regulations, 
and Policies 

Policy Analysis Paper - Students select a public health issue 
and choose two policies that address this issue. The selected 
policies can be public health policy, health care policy, education 
policy, environmental policy, or social policy that may impact the 
health of communities. Students are required, in part, to review 
the two policies including the policies' environments and to 
discuss the legislative, judicial, and regulatory factors 
surrounding these policies; ethical considerations associated 
with the policies; and the data/evidence that provided a rationale 
for policy development. 

13. Propose 
strategies to 
identify 
stakeholders 
and build 
coalitions and 
partnerships for 
influencing 
public health 
outcomes 

HSMP 5040: 
Health Systems, 
Regulations, 
and Policies 

Coalition Proposal - Students identify a priority health problem 
for their community and propose a community-based coalition to 
address the identified problem. Students develop a hub-and-
spoke diagram of stakeholder categories and a detailed chart of 
stakeholders for their specific topic. Students then recommend 
approaches for collaboration and partnership to address the 
health problem and discuss the importance of collaboration 
among diverse communities and constituencies. 

14. Advocate 
for political, 
social, or 
economic 
policies and 
programs that 
will improve 
health in 
diverse 
populations 

HSMP 5040: 
Health Systems, 
Regulations, 
and Policies 

Advocacy Plan - Students develop an advocacy plan for their 
identified priority health problem. Students select two audiences 
for this project that must be different from one another, for 
example, in terms of power, interests, position, background. The 
planning phase of the advocacy plan includes a thorough 
analysis of the needs of the target audiences, including a 
description of how cultural values, beliefs, and practices may 
influence their understanding of and response to the message(s) 
and delivery modes/channels. The advocacy plan will follow 10 
steps: (1) identification of the health issue, and of the policy or 
program/advocacy challenge or opportunity; (2) key audiences 
with two selected for the project (e.g., community members, 
policymakers, philanthropic organizations); and for each 
audience (3) current knowledge/perceptions; (4) sources of 
information; (5) SMART advocacy objectives; (6) appropriate 
communication messages incorporating evidence and relevant 
ethical considerations; (7) appropriate communication activities 
and channels to deliver these messages; (8) resources needed 
to complete each activity; (9) timelines for advocacy efforts 
including responsible partners; and (10) evaluation plan for each 
objective. 

15. Evaluate 
policies for their 
impact on 
public health 
and health 
equity 

HSMP 5040: 
Health Systems, 
Regulations, 
and Policies 

Policy Analysis Paper - Students select a priority public health 
issue and choose two policies aimed at addressing this issue. As 
a component of this multi-faceted assignment, students evaluate 
the impact of each policy on the public health issue and on 
health equity on the communities served, and make a final 
recommendation(s) based on their analysis and evaluation of the 
two policies. 
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Competency 
Course 
number(s) and 
name(s)* 

Describe specific assessment opportunityⁿ 

Leadership 

16. Apply 
leadership 
and/or 
management 
principles to 
address a 
relevant issue4 

HSMP 5200: 
Health 
Leadership and 
Management 

Leadership Case Studies Analysis and Essay - Each student 
will apply principles of leadership through analysis of five 
different case studies, in which scenarios of governance, 
management, vision creation, employee empowerment, 
collaboration and decision-making are represented. The analysis 
will be guided by a series of in-depth questions provided by the 
instructor. Each student will then prepare a five-page (not 
including cover page and references) integrative essay of their 
analysis including recommendations for promoting collaborative 
decision-making and positive communication.     

17. Apply 
negotiation and 
mediation skills 
to address 
organizational 
or community 
challenges5 

HSMP 5200: 
Health 
Leadership and 
Management 

Negotiation Case Study Analysis and Essay - This case is a 
negotiation simulation that allows participants to assume union 
and hospital roles to work toward an acceptable collective 
bargaining agreement. The case gives students experience in 
labor-management negotiations and provides basic information 
about win-win negotiations. Each student will demonstrate 
application of mediation and negotiation through case analysis 
and development of a three-page (not including cover page and 
references) essay. The analysis and essay will be guided by a 
series of in-depth questions provided by the instructor. 

Communication 

18. Select 
communication 
strategies for 
different 
audiences and 
sectors  

HSMP 5200: 
Health 
Leadership and 
Management 

PowerPoint Presentation and Press Release - Students will 
communicate information about their proposed intervention for 
two different audiences. (1) Students will develop a PowerPoint 
presentation outlining the key features of the intervention to a 
professional audience. This presentation will include the 
intervention design, action plan and budget, and the evaluation 
plan. (2) Students will draft a press release to announce the 
launch of the intervention program to the community/general 
public. This message will focus on community/population needs, 
the purpose of the intervention, and how this intervention will 
affect the community.  
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Competency 
Course 
number(s) and 
name(s)* 

Describe specific assessment opportunityⁿ 

COBH 5250: 
Community-
Based Methods 
in Public Health 

Module 1 Assignment - Students complete a community 
assessment and problem analysis.  Students choose a 
community of interest from a list provided by the instructor, write 
a community description, identify a community health problem, 
and analyze that community health problem given secondary 
data and other sources of credible information.  The community 
description should include the community's: physical and 
geographical characteristics, demographics, government and 
politics, institutions, groups and organizations, and economics 
and employment. Students then choose one health 
outcome/problem specific to their chosen community, and 
provide an analysis of the health problem that is to be defined by 
its:  frequency, duration, scope, severity, equity, and perception.  
As a final component of this assignment, students will craft a 
problem analysis the identifies its root causes as well as the 
restraining and driving forces that affect the problem. 

Module 3 Assignment - Students identify evidence-based 
strategies for improving community health, design a community 
intervention using a logic model, and succinctly present their 
intervention approach to an audience. Students continue to focus 
their work on the health problem they identified in the Module 1 
Assignment.  They are to use the provided resources and/or the 
peer-reviewed literature to propose an evidence-based 
intervention to address this problem. They are to provide a 150-
word justification for their intervention choice, including any 
necessary cultural adaptations, along with the reference(s) used 
to select the intervention. Using the evidence-based intervention 
identified, they are to create a logic model for an intervention 
specific to the chosen community.  The logical model should 
include information about the proposed intervention’s: purpose, 
context, inputs, activities, outputs, and short-, mid-, and long-
term effects. As the final component of this assignment, students 
are to do a two-minute presentation to pitch the intervention 
design as if to a panel of reviewers from the Robert Wood 
Johnson Foundation for a chance to secure a $25,000 grant to 
support their work.  

19. 
Communicate 
audience-
appropriate 
(i.e., non-
academic, non-

EPID 5100: 
Analytic 
Methods in 
Public Health 

5-Minute Final Presentation - students will develop and present 
a power point (or other preferred presentation software) slide 
deck on a chosen chronic or infectious disease and its 
implications for public health. Students will be provided with a list 
of diseases to choose from along with prompts for developing 
their presentation.  
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Competency 
Course 
number(s) and 
name(s)* 

Describe specific assessment opportunityⁿ 

peer audience) 
public health 
content, both in 
writing and 
through oral 
presentation 

HSMP 5200: 
Health 
Leadership and 
Management 

PowerPoint Presentation and Press Release - Students will 
communicate information about their proposed intervention for 
two different audiences. (1) Students will develop a PowerPoint 
presentation outlining the key features of the intervention to a 
professional audience. This presentation will include the 
intervention design, action plan and budget, and the evaluation 
plan. (2) Students will draft a press release to announce the 
launch of the intervention program to the community/general 
public. This message will focus on community/population needs, 
the purpose of the intervention, and how this intervention will 
affect the community.  

COBH 5250: 
Community-
Based Methods 
in Public Health 

Module 1 Assignment - Students complete a community 
assessment and problem analysis.  Students choose a 
community of interest from a list provided by the instructor, write 
a community description, identify a community health problem, 
and analyze that community health problem given secondary 
data and other sources of credible information.  The community 
description should include the community's: physical and 
geographical characteristics, demographics, government and 
politics, institutions, groups and organizations, and economics 
and employment. Students then choose one health 
outcome/problem specific to their chosen community, and 
provide an analysis of the health problem that is to be defined by 
its:  frequency, duration, scope, severity, equity, and perception.  
As a final component of this assignment, students craft a 
problem analysis that identifies its root causes as well as the 
restraining and driving forces that affect the problem. 

Module 3 Assignment - Students identify evidence-based 
strategies for improving community health, design a community 
intervention using a logic model, and succinctly present their 
intervention approach to an audience. Students continue to focus 
their work on the health problem they identified in the Module 1 
Assignment.  They are to use the provided resources and/or the 
peer-reviewed literature to propose an evidence-based 
intervention to address this problem. They are to provide a 150-
word justification for their intervention choice, including any 
necessary cultural adaptations, along with the reference(s) used 
to select the intervention. Using the evidence-based intervention 
identified, they are to create a logic model for an intervention 
specific to the chosen community.  The logical model should 
include information about the proposed intervention’s: purpose, 
context, inputs, activities, outputs, and short-, mid-, and long-
term effects. As the final component of this assignment, students 
are to do a two-minute presentation to pitch the intervention 
design as if to a panel of reviewers from the Robert Wood 
Johnson Foundation for a chance to secure a $25,000 grant to 
support their work.  
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Competency 
Course 
number(s) and 
name(s)* 

Describe specific assessment opportunityⁿ 

20. Describe 
the importance 
of cultural 
competence in 
communicating 
public health 
content 

HSMP 5040: 
Health Systems, 
Regulations, 
and Policies 

Advocacy Plan - Students develop an advocacy plan for their 
identified priority health problem. Students select two audiences 
for this project that must be different from one another, for 
example, in terms of power, interests, position, background. The 
planning phase of the advocacy plan includes a thorough 
analysis of the needs of the target audiences, including a 
description of how cultural values, beliefs, and practices may 
influence their understanding of and response to the message(s) 
and delivery modes/channels. In developing their advocacy plan, 
students are expected to ensure that their advocacy objectives, 
communication messages, communication activities and 
channels are all audience-appropriate incorporating audience-
specific considerations to facilitate success. 

Trainings - Students complete two trainings on "Cultural 
Humility and the Transformation of Scripts of Inequality" and on 
"Effective Communication for Healthcare Teams" (with a focus 
on heath literacy). Students write and submit a summary of each 
training.   

COBH 5250: 
Community-
Based Methods 
in Public Health 

Module 1 Assignment - Students complete a community 
assessment and problem analysis.  Students choose a 
community of interest from a list provided by the instructor, write 
a community description, identify a community health problem, 
and analyze that community health problem given secondary 
data and other sources of credible information.  The community 
description should include the community's: physical and 
geographical characteristics, demographics, government and 
politics, institutions, groups and organizations, and economics 
and employment. Students then choose one health 
outcome/problem specific to their chosen community, and 
provide an analysis of the health problem that is to be defined by 
its:  frequency, duration, scope, severity, equity, and perception.  
As a final component of this assignment, students will craft a 
problem analysis the identifies its root causes as well as the 
restraining and driving forces that affect the problem. 
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Competency 
Course 
number(s) and 
name(s)* 

Describe specific assessment opportunityⁿ 

Module 3 Assignment - Students identify evidence-based 
strategies for improving community health, design a community 
intervention using a logic model, and succinctly present their 
intervention approach to an audience. Students continue to focus 
their work on the health problem they identified in the Module 1 
Assignment.  They are to use the provided resources and/or the 
peer-reviewed literature to propose an evidence-based 
intervention to address this problem. They are to provide a 150-
word justification for their intervention choice, including any 
necessary cultural adaptations, along with the reference(s) used 
to select the intervention. Using the evidence-based intervention 
identified, they are to create a logic model for an intervention 
specific to the chosen community.  The logical model should 
include information about the proposed intervention’s: purpose, 
context, inputs, activities, outputs, and short-, mid-, and long-
term effects. As the final component of this assignment, students 
are to do a two-minute presentation to pitch the intervention 
design as if to a panel of reviewers from the Robert Wood 
Johnson Foundation for a chance to secure a $25,000 grant to 
support their work.  

Interprofessional Practice  

21. Integrate 
perspectives 
from other 
sectors and/or 
professions to 
promote and 
advance 
population 
health6 

IPE 5727: 
Interprofessional 
Education (Fall) 

Lead Abatement Case - In this case activity, students integrate 
clinical care and population health. Students read a lead 
abatement case and collaborate to develop a plan to interview 
the parent of the patient in the case, using the IHELP tool to 
assess and address social determinants of health influencing the 
health of the family in the case. Students then examine the 
community / population and policy concerns, as well as 
resources available to assist the patient and family. Students will 
debrief with faculty facilitators from programs included in the 
course to reflect on the ways that environmental, social, and 
policy factors influence health. 

IPE 6727: 
Interprofessional 
Education 
(Spring) 

Community Lead Case: Communication with a Housing 
Authority Manager - As a team, students advocate for residents 
in a housing authority by communicating directly to the housing 
authority manager through a D2L discussion board. Students will 
use the DESC (Describe, Explain, State desired outcome, 
Consequence) tool covered earlier in the semester as needed to 
resolve conflict and move toward a resolution for the lead 
problem in the housing area. 

Aging in Place Activity - Students read a letter of concern 
about the limited resources for the elderly in a community. As a 
team, they discuss the concerns that the town is facing, from the 
perspectives of their disciplines. The team develops a plan to 
collaborate with the aging in place coordinator to identify 
challenges faced by a town where many of the elderly are 
moving away and to develop a specific plan for the community. 
Students debrief with faculty facilitators.  
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Competency 
Course 
number(s) and 
name(s)* 

Describe specific assessment opportunityⁿ 

Systems Thinking 

22. Apply a 
systems-
thinking tool to 
visually 
represent a 
public health 
issue in a 
format other 
than standard 
narrative7 

HSMP 5040: 
Health Systems, 
Regulations, 
and Policies 

Mapping your health problem - After discussing a developed 
systems-thinking approach in class, students will use a systems 
thinking model to map their public health problem. Students will 
use the tools presented in class (feedback loops, causal loops, 
or stock and flow) to map their health problem. Students will 
collect peer and instructor feedback to help finalize their model. 

 
4) Include the most recent syllabus from each course listed in Template D2-1, or written guidelines, 

such as a handbook, for any required elements listed in Template D2-1 that do not have a 
syllabus. If the syllabus does not contain a specific, detailed set of instructions for the 
assessment activity listed in Template D2-2, provide additional documentation of the 
assessment, e.g., sample quiz question, full instructions for project, prompt for written 
discussion post, etc. 
 
Syllabi and supporting documents, including assignment details and/or grading rubrics, can be found 
in ERF D2.4. 
 

5) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area.  

 
Strengths 
 

1. All MPH students complete four foundational courses designed specifically to provide 
instruction and assessment of the MPH foundational competencies. These courses were 
designed by a multi-disciplinary faculty team and were carefully reviewed to ensure that 
students have the opportunity to attain the skills embodied in these competencies. The courses 
have been updated based on feedback from students and the college’s community of field 
preceptors.  

 
2. Students also enroll in a year-long IPE (Inter-Professional Education) seminar with students in 

other health sciences colleges within the university to gain exposure to the perspectives and 
approaches of multiple disciplines in solving health challenges. College of Public Health faculty 
participate in these seminars as facilitators at a ratio of approximately 1 COPH faculty member 
per 10 MPH students. 

 
Weaknesses 
 

None noted. 
 

       Plans for Improvement 
 
As a part of continuous quality improvement, the college will continue to evaluate the foundational 
courses, update and refine them, as needed. 
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D3. DrPH Foundational Competencies (if applicable) 
 
The school documents at least one specific, required assessment activity (e.g., component of 
existing course, paper, presentation, test) for each competency, during which faculty or other 
qualified individuals validate the student’s ability to perform the competency.  
 
Assessment opportunities may occur in foundational courses that are common to all students, in 
courses that are required for a concentration or in other educational requirements outside of 
designated coursework, but the school must assess all DrPH students, at least once, on each 
competency. Assessment may occur in simulations, group projects, presentations, written 
products, etc.  
 

1) List the coursework and other learning experiences required for the school’s DrPH 
degrees. Information may be provided in the format of Template D3-1 or in hyperlinks to 
student handbooks or webpages, but the documentation must present a clear depiction 
of the requirements for each DrPH degree.  

 

Part A: Foundational requirements for DrPH degree 

 Course number Course name Credits 

Foundational courses for all DrPH students regardless of concentration 

COBH 6150 Program Implementation and Evaluation in Public Health 3 

COBH 6160 Leadership and Systems: Mobilization of Public Health Assets 3 

COBH 6250 Program Planning and Design for Public Health 3 

EPID 6490 Advanced Research Methods in Public Health 4 

HSMP 6120 
Interprofessional Communication and Workforce Development in 
Public Health 

3 

HSMP 6330 Health Policy, Advocacy, and Ethics 3 

HSMP 6340 Strategic Management and Resource Alignment in Public Health 3 

  TOTAL FOUNDATIONAL CREDITS 22 

   

Part B: Concentration requirements for DrPH degree in Community Health 

 Course number Course name Credits 

APE & ILE courses 

COBH 6850 Doctor of Public Health Practicum - Community and Behavioral Health 6 

COBH 6960 
Doctor of Public Health Dissertation - Community and Behavioral 
Health 

9 

Concentration courses for Community Health concentration 

COBH 6200 Intervention Design in Public Health 3 

COBH 6210 Advanced Theoretical Modeling and Survey Development 3 

COBH 6220 Advanced Qualitative Methods in Community Health Research 3 

COBH 6240 Organizing Communities for Health Action 3 

Electives 

Electives   9 

  TOTAL CONCENTRATION CREDITS 36 
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Part B: Concentration requirements for DrPH degree in Epidemiology 

 Course number Course name Credits 

APE & ILE courses 

EPID 6850 Doctor of Public Health Practicum - Epidemiology 6 

EPID 6960 Doctor of Public Health Dissertation - Epidemiology 9 

Concentration courses for Health Management & Policy concentration 

EPID 6410 Advanced Multivariate Epidemiologic Data Analysis 3 

EPID 6420 Applied Epidemiologic Analysis 3 

EPID 6435 Field Epidemiology 3 

EPID 6470 Risk Behavior Epidemiology 3 

Electives 

Electives   9 

  TOTAL CONCENTRATION CREDITS 36 

   

Part B: Concentration requirements for DrPH degree in Health Management & Policy 

 Course number Course name Credits 

APE & ILE courses 

HSMP 6850 Doctor of Public Health Practicum - Health Management and Policy 6 

HSMP 6960 Doctor of Public Health Dissertation - Health Management and Policy 9 

Concentration courses for Health Management & Policy concentration 

HSMP 5300 Quality Improvement in Health Services Organizations 3 

HSMP 6310 Population Health Management 3 

HSMP 6320 Health Services Research Methods 3 

HSMP 6840 Organizational Behavior in Health Services Management 3 

Electives  

Electives   9 

  TOTAL CONCENTRATION CREDITS 36 
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2) Provide a matrix, in the format of Template D3-2, that indicates the assessment activity 
for each of the foundational competencies. If the school addresses all of the listed 
foundational competencies in a single, common core curriculum, the school need only 
present a single matrix. If the school relies on concentration-specific courses to assess 
some of the foundational competencies listed above, the school must present a separate 
matrix for each concentration. 

 
 

Assessment of DrPH Foundational Competencies (All Concentrations)  

 

Competency Course 
number(s) and 
name(s)* 

Describe specific assessment opportunityⁿ 

Data & Analysis  

1.  Explain 
qualitative, 
quantitative, mixed 
methods and policy 
analysis research 
and evaluation 
methods to 
address health 
issues at multiple 
(individual, group, 
organization, 
community and 
population) levels 

EPID 6490 
Advanced 
Research 
Methods in Public 
Health 

Literature Synthesis and Identification of Research Gaps - 
Students conduct a scoping literature review in which they synthesize 
existing peer-reviewed literature on a selected topic and identify 
research gaps. Students then deliver a presentation outlining the steps 
taken in the scoping review, a summary of the main findings, and the 
knowledge gaps identified by the student. 

Evidence-Based Research Introduction - Students organize the 
information gathered during the literature review to write a report that 
includes a research introduction, research purpose, research 
question(s), and study variables. 

Qualitative Methods Assignments: Building on the Evidence-Based 
Research Introduction, students explain the appropriateness of 
qualitative methods to answer their proposed research question(s). 
They then develop a protocol for the implementation of a project using 
a focus group to collect qualitative data to address a particular health 
issue. 

Quantitative Methods Assignments: Building again on the literature 
review and evidence-based research introduction assignments, 
students explain whether quantitative methods approaches are 
appropriate to answer their proposed research question(s). Students 
will plan and execute data analyses of a publicly available secondary 
database using statistical software and report analysis results. 

COBH 6150 
Program 
Implementation 
and Evaluation in 
Public Health 

Meta-Evaluation Project - Students explore a public-health issue 
through a semester-long multi-component project. After identifying a 
problem and a proposed intervention, students develop a meta-
evaluation of peer-reviewed evaluation studies related to the chosen 
problem and propose a best practice intervention informed by these 
evaluations. Students will then also describe the evaluation designs 
that will be used for their intervention, justify those choices, and 
discuss threats to the validity of the study designs chosen. The 
evaluation plan will include a participatory or collaborative evaluation 
using stakeholder input, process evaluation, and effectiveness (impact 
and outcome) evaluation plans as well as data collection plans and a 
discussion of the strengths and limitations of the evaluation plans. 
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Competency Course 
number(s) and 
name(s)* 

Describe specific assessment opportunityⁿ 

Applied Evaluation Group Project - Students work in groups to 
provide program implementation guidance, as well as process and 
effectiveness evaluation planning and assistance, to program partners 
at a regional community-based organization.  
In consultation with the instructor, students interact with stakeholders 
to develop deliverables, which include: (1) problem description 
(including assessment of population health data and community 
needs) (2) best practices program recommendations and related 
evaluation elements. Students present their evaluation plans to 
partners at the food bank. 

2.  Design a 
qualitative, 
quantitative, mixed 
methods, policy 
analysis or 
evaluation project 
to address a public 
health issue 

COBH 6250 
Program Planning 
& Design for 
Public Health 

Report 3: Evaluation Plan - Students design an evaluation plan to 
assess the effectiveness of the intervention program designed in 
Report 2. This assignment requires that students explain their 
proposed research design, data to be collected, and anticipated 
findings. 

COBH 6150 
Program 
Implementation 
and Evaluation in 
Public Health 

Meta-Evaluation Project - Students conduct a semester-long project 
that begins with a meta evaluation of peer-reviewed evaluation studies 
of interventions related to the public health problem they have chosen. 
Using what they have learned through the meta evaluation, students 
develop an evaluation plan for the intervention they have designed, 
including participatory/collaborative evaluation, process evaluation, 
and effectiveness (impact and outcome) evaluations. Students lay out 
their plan for data collection and analysis and discuss the strengths 
and limitations of their evaluation plans. 

Applied Evaluation Group Project - Students work in groups to 
provide program implementation guidance, as well as process and 
effectiveness evaluation planning and assistance, to program partners 
at a regional community-based organization.  
In consultation with the instructor, students interact with stakeholders 
to develop deliverables, which include: (1) problem description 
(including assessment of population health data and community 
needs) (2) best practices program recommendations and related 
evaluation elements. Students present their evaluation plans to 
partners at the food bank. 

3. Explain the use 
and limitations of 
surveillance 
systems and 
national surveys in 
assessing, 
monitoring and 
evaluating policies 
and programs and 
to address a 
population’s health 

EPID 6490 
Advanced 
Research 
Methods in Public 
Health 

Surveillance/National Survey Critiques:  Student will prepare a one-
page report explaining the use and limitations of a surveillance system 
or a national survey in evaluating policies and programs to address a 
population’s health. 

COBH 6150 
Program 
Implementation 
and Evaluation 

Meta-Evaluation Project - In a semester-long project, students 
develop an intervention for a public health issue and an evaluation 
plan for that intervention. Students will discuss the use of secondary 
data sources, including surveillance data, in the evaluation plans for 
their proposed interventions, including a discussion of the strengths 
and limitations of the use of such data in program evaluation.  

Leadership, Management & Governance  
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Competency Course 
number(s) and 
name(s)* 

Describe specific assessment opportunityⁿ 

4. Propose 
strategies for 
health 
improvement and 
elimination of 
health inequities by 
organizing 
stakeholders, 
including 
researchers, 
practitioners, 
community leaders 
and other partners  

COBH 6160 
Leadership and 
Systems: 
Mobilization of 
Public Health 
Assets 

Stakeholder Engagement Session - Students will explore a health 
problem of their choice, for which they will develop a systemic 
intervention by the end of the semester, by first soliciting feedback 
from stakeholders. Students first identify key partners to interview; 
partners must include at least one researcher, one practitioner, one 
community leader, and one other partner. They conduct their 
interviews and submit interview transcripts. 

Systemic Intervention Proposal - Building on the Stakeholder 
Engagement Session assignment (above) and the Systems Diagram 
(see competency 6) assignment, students will develop a systemic 
intervention proposal that incorporates the feedback and perspectives 
of the multiple stakeholders interviewed earlier in the semester. 

COBH 6250 
Program Planning 
& Design for 
Public Health 

Report 1: Problem Assessment and Literature Review - Students 
gather epidemiological/surveillance data and consult with stakeholders 
to measure the burden of a priority public health issue in a community 
and examine potential solutions. Students seek input from public 
health officials, program administrators, policymakers, advisory 
groups, and community members to consider potential solutions and 
potential outcomes. These data are synthesized with information 
drawn from a literature review in preparation for the development of an 
intervention plan in the next assignment. 

Report 2: Planning the Approach - Building on their work from 
Report 1, students determine the priority region and/or population for a 
proposed intervention and propose an evidence-based intervention 
plan to address the student's chosen health issue. The proposed 
intervention includes analysis of risk factors, intervention strategy, 
SMART program objectives, work plan and timetable, budget and 
justification. Input from the stakeholders consulted for the previous 
assignment is used to define the target population and develop a 
culturally appropriate intervention strategy. 

5. Communicate 
public health 
science to diverse 
stakeholders, 
including 
individuals at all 
levels of health 
literacy, for 
purposes of 
influencing 
behavior and 
policies 

COBH 6150 
Program 
Implementation 
and Evaluation in 
Public Health 

Meta-Evaluation Project - In a semester-long project, students 
develop an intervention for a public health issue and an evaluation 
plan for that intervention. Students will discuss the use of secondary 
data sources, including surveillance data, in the evaluation plans for 
their proposed interventions, including a discussion of the strengths 
and limitations of the use of such data in program evaluation.  

Applied Evaluation Group Project - Students work in groups to 
provide program implementation guidance, as well as process and 
effectiveness evaluation planning and assistance, to program partners 
at a regional community-based organization.  
In consultation with the instructor, students interact with stakeholders 
to develop deliverables, which include: (1) problem description 
(including assessment of population health data and community 
needs) (2) best practices program recommendations and related 
evaluation elements. Students present their evaluation plans to 
partners at the food bank. 

6. Integrate 
knowledge, 
approaches, 
methods, values 
and potential 
contributions from 

COBH 6160 
Leadership and 
Systems: 
Mobilization of 
Public Health 
Assets 

Systems Diagram - Students will analyze and model a complex 
problem of their choice using the fundamental principles of a systems 
thinking approach. The assignment includes the following 
components: (1) problem definition, (2) brief literature review on how 
multiple professions approach the problem, and (3) a systems 
model/map/diagram. 
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Competency Course 
number(s) and 
name(s)* 

Describe specific assessment opportunityⁿ 

multiple 
professions and 
systems in 
addressing public 
health problems 

Systemic Intervention Proposal: Building from the Systems Diagram 
and the Stakeholder Engagement Session, students will submit a 
systemic intervention proposal. This proposal will include: (1) 
boundary critique; (2) methodological pluralism; (3) systems 
leadership principles; and (4) communities of practice. The proposal 
will be informed by the input students gather in their Stakeholder 
Interviews assignment earlier in the semester.  

7. Create a 
strategic plan 

HSMP 6340 
Strategic 
Management and 
Resource 
Alignment in 
Public Health 

Strategic Plan - Students complete a formal strategic plan for a health 
organization that includes: (1) assessment of key public health 
issue(s) relevant to the organization; (2) development of organizational 
mission, vision, and values statements; (3) external environmental 
assessment, with multiple relevant data points; (4) internal capacity 
assessment including a SWOT/gap analysis; and (5) formal 
identification of strategic organizational priorities that reflect findings 
from previous sections. Students deliver a written strategic plan 
document and a presentation. 

8. Facilitate shared 
decision making 
through negotiation 
and consensus-
building methods 

HSMP 6330 
Health Policy, 
Advocacy, Ethics 

Advisory Committee Project - Students are presented with an 
important and controversial hypothetical scenario that would be 
discussed by a federal or state advisory committee in order to reach a 
decision/recommendation for action. One student presents a "pro" 
position and another presents a "con" position to the committee, with 
both positions based on scientific evidence and knowledge of relevant 
policy, legal, and ethical issues under discussion. Students will 
present their positions and field questions from advisory committee 
"members" (invited guests/ professionals and other students in the 
class). The committee will take a vote on the issue after discussion. 
The exercise is repeated as needed throughout the semester so that 
all students have the opportunity to present and facilitate discussions. 

ESSENTIALS Demonstration - Students work in teams to design and 
build different toys from basic recycled materials to encourage healthy 
educational, therapeutic and/or developmental play among children in 
a refugee camp. Teams are limited to a short list of specific items and 
must develop toys and pictorial assembly instructions. The group must 
also define a target age group for each toy and ensure that it is safe 
for that group. Each student in the group will lead the process of 
designing and building one toy and developing the instructions, while 
helping with the development process for other toys as led by other 
members of the group. Groups will later assemble other groups' toys 
using the pictorial instructions. 

9. Create 
organizational 
change strategies 

HSMP 6340 
Strategic 
Management and 
Resource 
Alignment in 
Public Health 

Strategic Implementation Plan - In this assignment, students 
translate the priorities identified in their strategic plan into an 
organizational strategic implementation plan. The strategic 
implementation plan will include:(1) summary of strategic priorities 
derived from the Strategic Plan; (2) organizational goals and 
objectives aligned with the strategic priorities identified; (3) proposed 
evidence-based initiatives to address organizational goals and 
objectives; (4) assessment of current organizational resources 
(human, fiscal, other capacity) and proposal of new resources needed 
to optimize capacity and impact; and (5) a performance management 
plan to monitor organizational progress. Students deliver a written 
strategic implementation plan and a presentation. 
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Competency Course 
number(s) and 
name(s)* 

Describe specific assessment opportunityⁿ 

HSMP 6330 
Health Policy, 
Advocacy, Ethics 

Grant Application - Students will work in groups to develop and 
present a proposal for a comprehensive two-year pilot program to 
provide education and/or support to caregivers (parents or guardians) 
who are caring for children under the age of three in the region. The 
“simulation” is that each student group, representing a local non-profit 
organization, has been invited by a local philanthropy to submit an 
application for a two-year initiative to educate and/or support 
caregivers in the region. The application will consist of a three-page 
written proposal and a one-page budget (not to exceed $250,000). 
Students will also give a 10-minute oral presentation of their proposal 
and address questions. The grant applications will be submitted two 
weeks prior to the group’s presentation before the President of the 
Niswonger Foundation who will provide feedback, advice, and 
suggestions. The grant application will be evaluated based on: 
proposing an evidence-based, comprehensive initiative that includes 
strategies to promote inclusion and equity; development of a multi-
sectoral collaborative plan to implement the proposed initiative; and 
creating organizational change strategies to forge and facilitate the 
multi-sectoral collaboration.   

10. Propose 
strategies to 
promote inclusion 
and equity within 
public health 
programs, policies 
and systems 

COBH 6150 
Program 
Implementation 
and Evaluation in 
Public Health 

Meta-Evaluation Project - Component II-B includes a proposed "best 
practices" multi-component intervention. Students are required to 
include strategies for the promotion of inclusion of diverse target 
populations and cultural subgroups, along with a plan for ensuring 
equity in terms of access to services and intervention outcomes. 

Applied Evaluation Group Project - Students work in groups to 
provide program implementation guidance, as well as process and 
effectiveness evaluation planning and assistance, to program partners 
at a regional community-based organization. In consultation with the 
instructor, students interact with stakeholders to develop deliverables, 
which include: (1) problem description (including assessment of 
population health data and community needs); and (2) best practices 
program recommendations and related evaluation elements. Students 
present their evaluation plans to partners at the food bank. 

COBH 6160 
Leadership and 
Systems: 
Mobilization of 
Public Health 
Assets 

Systemic Intervention Proposal: Building from the Systems Diagram 
(see Competency 6) and the Stakeholder Engagement Session (see 
Competency 4), students will submit a systemic intervention proposal. 
This proposal will include: (1) boundary critique; (2) methodological 
pluralism; (3) systems leadership principles; and (4) communities of 
practice. This proposal will incorporate feedback and perspectives 
from multiple diverse stakeholders (via the previous Stakeholder 
Engagement Session), including at least one researcher, one 
practitioner, one community leader, and one additional partner whose 
expertise is relevant to the chosen public health issue. 

HSMP 6330 
Health Policy, 
Advocacy, Ethics 

Grant Application - Students will work in groups to develop and 
present a proposal for a comprehensive two-year pilot program to 
provide education and/or support to caregivers (parents or guardians) 
who are caring for children under the age of three in the region. The 
“simulation” is that each student group, representing a local non-profit 
organization, has been invited by a local philanthropy to submit an 
application for a two-year initiative to educate and/or support 
caregivers in the region. The grant application will be evaluated, 
among other criteria, based on proposing an evidence-based, 
comprehensive initiative that includes strategies to promote inclusion 
and equity. 
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Competency Course 
number(s) and 
name(s)* 

Describe specific assessment opportunityⁿ 

ESSENTIALS Demonstration - Students work in teams to design and 
build different toys from basic recycled materials to encourage healthy 
educational, therapeutic, and/or developmental play among children in 
a refugee camp. In doing so, students demonstrate leadership skills 
for low-resource settings and propose innovative uses of available 
"products." Teams are limited to a short list of specific items/products 
and must use these to develop toys and pictorial assembly 
instructions. The group must also define a target age group for each 
toy and ensure that it is safe for that group. Each student in the group 
will lead the process of designing and building one toy and developing 
the instructions, while helping with the development process for other 
toys as led by other members of the group. Groups will later assemble 
other groups' toys using the pictorial instructions. Students are 
evaluated, in part, based on the enduring value of their product in 
promoting equity and access to resources for underserved 
communities. 

11. Assess one’s 
own strengths and 
weaknesses in 
leadership 
capacities including 
cultural proficiency 

HSMP 6330 
Health Policy, 
Advocacy, Ethics 

Leadership Journey - Building on the Leadership 360 survey, 
students develop: 1) a chronological analysis of past influences on 
their leadership style; 2) current strengths and weaknesses, including 
in the areas of interpersonal skills and cultural proficiency; and 3) 
future goals.  Leadership 360 is a leadership development 
assessment that evaluates 10 leadership areas: strategy, 
communication, knowledge, learning, influence, relationships, 
delegation, priorities, integrity, and confidence. The Leadership 
Journal emphasizes self-assessment and goal setting. Each student's 
Leadership Journey will be evaluated based on the degree of self-
reflection and the clarity of their presentation. 

ESSENTIALS Demonstration - After student teams develop toys and 
assembly instructions to be carried out by other student teams, 
students conduct a self-assessment of their leadership and 
collaborative abilities for the development project they led. Students 
are also assessed by their peers on their performance/contribution to 
the project and cultural proficiency. Additionally, students are 
assessed by outside observers on the quality of their product and its 
enduring value in promoting equity and access for underserved 
communities. Outside observers include a toy store owner, Dr. Mike 
Stoots, a child, and one additional observer. These assessments are 
shared with the students, and together with their self-assessment, 
factor into their project grade. 

12. Propose 
human, fiscal and 
other resources to 
achieve a strategic 
goal 

HSMP 6340 
Strategic 
Management and 
Resource 
Alignment in 
Public Health 

Strategic Implementation Plan - In this assignment, students 
translate the priorities identified in their strategic plan into an 
organizational strategic implementation plan. The strategic 
implementation plan will include:(1) summary of strategic priorities 
derived from the Strategic Plan; (2) organizational goals and 
objectives aligned with the strategic priorities identified; (3) proposed 
evidence-based initiatives to address organizational goals and 
objectives; (4) assessment of current organizational resources 
(human, fiscal, other capacity) and proposal of new resources needed 
to optimize capacity and potential impact; and (5) a performance 
management plan to monitor organizational progress. Students deliver 
a written strategic implementation plan and a presentation. 
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Competency Course 
number(s) and 
name(s)* 

Describe specific assessment opportunityⁿ 

HSMP 6330 
Health Policy, 
Advocacy, Ethics 

Grant Application - Students will work in groups to develop and 
present a proposal for a comprehensive two-year pilot program to 
provide education and/or support to caregivers who are caring for 
children under the age of three in the region. The application will 
consist of a three-page written proposal and a one-page budget (not 
to exceed $250,000) outlining needed resources to achieve the 
proposed goal. Students will also give a 10-minute oral presentation 
of their proposal and address questions. The grant applications will be 
submitted two weeks prior to the group’s presentation before the 
President of the Niswonger Foundation, who will provide feedback, 
advice, and suggestions.    

13. Cultivate new 
resources and 
revenue streams to 
achieve a strategic 
goal 

HSMP 6340 
Strategic 
Management and 
Resource 
Alignment in 
Public Health 

Capacity Building Proposal - Building on work completed for the 
Strategic Plan and Strategic Implementation Plan assignments, 
students develop a proposal for expanding capacity to address a 
select strategic priority. The proposal will include: (1) identification of 
key partners with mutual interest in strategic priority; (2) description of 
the partnership structure and key functions; (3) assessment of partner 
resources and identification of potential resources that may be 
leveraged to address the strategic priority; (4) summary of the 
expected collective impact of the partnership; and (5) contingency plan 
of the fallback option(s) should the original plan not materialize. 
Students deliver a written proposal and a presentation.  

HSMP 6330 
Health Policy, 
Advocacy, Ethics 

Grant Application - Students will work in groups to develop and 
present a proposal for a comprehensive two-year pilot program to 
provide education and/or support to caregivers who are caring for 
children under the age of three in the region. The application will 
consist of a three-page written proposal and a one-page budget (not to 
exceed $250,000).  As a part of the proposal, students develop a 
multi-sectoral collaborative plan to cultivate resources and 
implement the proposed initiative. The grant applications will be 
submitted two weeks prior to the group’s presentation before the 
President of the Niswonger Foundation, who will provide feedback, 
advice, and suggestions.    

Policy & Programs  

14. Design a 
system-level 
intervention to 
address a public 
health issue 

COBH 6250 
Program Planning 
& Design for 
Public Health 

Report 1: Problem Assessment and Literature Review - Students 
gather epidemiological/surveillance data and consult with stakeholders 
to measure the burden of a priority public health issue in a community 
and examine potential solutions. Students seek input from public 
health officials, program administrators, policymakers, advisory 
groups, and community members to consider potential solutions and 
potential outcomes. These data are synthesized with information 
drawn from a literature review in preparation for the development of an 
intervention plan in the next assignment. 

Report 2: Planning the Approach - Building on their work from 
Report 1, students determine the priority region and/or population for a 
proposed intervention and propose an evidence-based intervention 
plan to address the student's chosen health issue. The proposed 
intervention includes analysis of risk factors, intervention strategy, 
SMART program objectives, work plan and timetable, budget and 
justification. Input from the stakeholders consulted for the previous 
assignment is used to define the target population and develop a 
culturally appropriate intervention strategy. 
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Competency Course 
number(s) and 
name(s)* 

Describe specific assessment opportunityⁿ 

15. Integrate 
knowledge of 
cultural values and 
practices in the 
design of public 
health policies and 
programs 

COBH 6250 
Program Planning 
& Design for 
Public Health 

Report 1: Problem Assessment and Literature Review and Report 
2: Planning the Approach - Students investigate a chosen public 
health issue and develop a culturally appropriate intervention program 
based, in part, on knowledge of cultural values and practices of the 
target population gathered from stakeholders within or connected to 
the target community. 

Report 2: Planning the Approach - Building on their work from 
Report 1, students determine the priority region and/or population for a 
proposed intervention and propose an evidence-based intervention 
plan to address the student's chosen health issue. The proposed 
intervention includes analysis of risk factors, intervention strategy, 
SMART program objectives, work plan and timetable, budget and 
justification. Input from the stakeholders consulted for the previous 
assignment is used to define the target population and develop a 
culturally appropriate intervention strategy. 

16. Integrate 
scientific 
information, legal 
and regulatory 
approaches, ethical 
frameworks and 
varied stakeholder 
interests in policy 
development and 
analysis 

HSMP 6330 
Health Policy, 
Advocacy, Ethics 

Advisory Committee Project - Each student in the class will 
advocate for a certain position in front of a simulated advisory board. 
Students' preparation and presentations must include scientific 
evidence, a discussion of relevant legal and ethical issues, and 
stakeholder interests. Students choose from a list of topics, almost all 
of which are topics routinely addressed by state and federal regulatory 
and/or policy formation agencies. Representatives of federal agencies 
are among the external participants on the advisory board. 

Article Reviews - Students select six (6) articles to read from the 
proposed reading lists. The articles must be from each of the three 
categories: 1) “Classic” Leadership and Management Articles (from 
Dr. Bishop), 2) “Classic” Public Health Articles (from Dr. Wykoff), and 
3) articles from Dr. Mamudu’s collection. For each article, students 
write a review/analysis that includes a summary of the article as it 
relates to a public health challenge; implications of the article for public 
health practice; and a reflection of how the article informs the student’s 
anticipated career trajectory.   

17. Propose 
interprofessional^ 
team approaches 
to improving public 
health 

COBH 6160 
Leadership and 
Systems: 
Mobilization of 
Public Health 
Assets 

Systemic Intervention Proposal: Building from the Systems Diagram 
and the Stakeholder Engagement Session assignment, students 
submit a systemic intervention proposal. This proposal will include: (1) 
boundary critique; (2) methodological pluralism; (3) systems 
leadership principles; and (4) communities of practice. This proposal 
will incorporate feedback and perspectives from multiple stakeholders 
from diverse professions, including at least one researcher, one 
practitioner, one community leader, and one additional partner whose 
expertise is relevant to the chosen public health issue.  

Education & Workforce Development  

18. Assess an 
audience’s 
knowledge and 
learning needs  

HSMP 6120 
Interprofessional 
Communication 
and Workforce 
Development in 
Public Health 

Training Assessment & Needs Summary - Students will use 
information from the Association of State & Territorial Health Officials 
(ASTHO) WINS assessment of public health workforce and data from 
the Tennessee LIFE PATH workforce assessment to assess existing 
knowledge and identify gaps in training or future training needs. 
Students will select a topic from the training needs identified and will 
use this topic to guide the remainder of the course activities. 
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Competency Course 
number(s) and 
name(s)* 

Describe specific assessment opportunityⁿ 

Issue Brief - Students will draw from assigned readings and additional 
literature to summarize the key principles underpinning adult learning. 
This important information will be used to inform the development of 
the Content Module Training Guide and Content Module Delivery. The 
brief should be between 1200-1500 words.  

19. Deliver training 
or educational 
experiences that 
promote learning in 
academic, 
organizational or 
community settings 

HSMP 6120 
Interprofessional 
Communication 
and Workforce 
Development in 
Public Health 

Content Module Delivery - Students deliver the training/educational 
experience they developed in the Content Module Training Guide 
assignment (below) using best practices in pedagogy. The topic is 
derived from the Training Assessment & Needs assignment. The 
module is designed as an asynchronous web-based video that will be 
uploaded (with the student's permission) to the Tennessee Public 
Health Training Center website (tnphtc.org).  It is recommended that 
the training video include: 1) Background/importance of the training 
and topic; 2) summary of content readings/source materials; 3) 
planned learning activities for the public health workforce; 4) formal 
assessment of learning. In addition, students will be expected to 
present their content in class. 

20. Use best 
practice modalities 
in pedagogical 
practices 

HSMP 6120 
Interprofessional 
Communication 
and Workforce 
Development in 
Public Health 

Content Module Training Guide - Building from the Training 
Assessment topic and key principles of adult learning, students will 
develop a formal training guide for the delivery of a 
training/educational experience content module. The specific 
components comprising the training guide will be submitted 
incrementally, and the instructor will provide feedback about each 
component as the progression of content development continues. 
Each incremental submission will have a formative assessment that 
will collectively comprise 10% of the grade for the final Training Guide. 
Key elements of the training guide will include: 1) session title and 
target audience; 2) training goals and learning outcomes; 3) content 
readings and source materials; 4) planned learning activities and 
content outline; and 4) formal assessments of learning. 

Content Module Delivery - Students deliver the training/educational 
experience they developed in the Content Module Training Guide 
assignment using best practices in pedagogy. The topic is derived 
from the Training Assessment & Need assignment. The module is 
designed as an asynchronous web-based video that will be uploaded 
(with the student's permission) to the Tennessee Public Health 
Training Center website (tnphtc.org). It is recommended that the 
training video include: 1) Background/importance of the training and 
topic; 2) summary of content readings/source materials; 3) planned 
learning activities for the public health workforce; 4) formal 
assessment of learning. In addition, students will be expected to 
present their content in class.   

 
 

3) Include the most recent syllabus from each course listed in Template D3-1, or written 
guidelines for any required elements listed in Template D3-1 that do not have a syllabus. 
If the syllabus does not contain a specific, detailed set of instructions for the 
assessment activity listed in Template D3-2, provide additional documentation of the 
assessment, e.g., sample quiz question, full instructions for project, prompt for written 
discussion post, etc. 
 
Syllabi and supporting documents, including assignment details and/or rubrics, can be found 
in ERF D3.3. 

 



117 
 

4) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area.  

 
Strengths 

 
All DrPH students complete seven (7) foundational courses designed specifically to provide 
instruction and assessment of the DrPH foundational competencies. These courses were 
designed by a multi-disciplinary faculty team and were carefully reviewed to ensure that 
students have the opportunity to attain the skills embodied in these competencies. 

 
Weaknesses 

 
None noted. 

 
Plans for Improvement 

As a part of continuous quality improvement, the college will continue to monitor the 

DrPH foundational courses, update and refine them, as needed. 
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D4. MPH & DrPH Concentration Competencies 
 
The school defines at least five distinct competencies for each concentration or generalist degree 
at each degree level. These competencies articulate the unique set of knowledge and skills 
that justifies awarding a degree in the designated concentration (or generalist degree) and 
differentiates the degree offering from other concentrations offered by the unit, if applicable. 
 
The list of competencies may expand on or enhance foundational competencies, but, in all cases, 
including generalist degrees, the competency statements must clearly articulate the additional 
depth provided beyond the foundational competencies listed in Criteria D2 and D3. 
 
The school documents at least one specific, required assessment activity (e.g., component of 
existing course, paper, presentation, test) for each defined competency, during which faculty or 
other qualified individuals validate the student’s ability to perform the competency.  
 
If the school intends to prepare students for a specific credential (e.g., CHES/MCHES) that has 
defined competencies, the school documents coverage and assessment of those competencies 
throughout the curriculum.  
 

1) Provide a matrix, in the format of Template D4-1, that lists at least five competencies in 
addition to those defined in Criterion D2 or D3 for each MPH or DrPH concentration or 
generalist degree, including combined degree options, and indicates at least one 
assessment activity for each of the listed competencies. Typically, the school will present a 
separate matrix for each concentration.  

 

Assessment of Competencies for MPH in Biostatistics Concentration 

Competency Course 
number(s) and 
name(s) 

Describe specific assessment opportunityⁿ 

1. Design a plan of 
data analysis for a 
population-based 
study incorporating 
the use of 
biostatistical methods 
for sample selection, 
randomization, power 
calculations, and 
advanced statistical 
techniques 

BSTA 5385: 
Longitudinal 
Data Analysis 
[students may 
choose BSTA 
5385 or 5370] 

HW 1: Describe longitudinal data analysis and differentiate it from 
survival analysis; state a statistical hypothesis for longitudinal data 
analysis. 

HW 5: Design an analytic plan using generalized estimating 
equations (GEE) with correlated data structure, to detect whether 
treatment and control groups differ in development over time 
following an intervention. 

BSTA 5370: 
Categorical Data 
Analysis 

Lab 7: Analyze a data set in SAS using the baseline-category logit 
model, including specification of the baseline category of general 
health that will serve as the reference category. 

2. Manage and 
prepare data sets for 
analysis of public 
health problems 

BSTA 5370: 
Categorical Data 
Analysis 

Lab 7: Obtain and prepare a Behavioral Risk Factor Surveillance 
System (BRFSS) data set in SAS for analysis using a baseline-
category logit model, including specification of the baseline category 
of general health that will serve as the reference category. 

BSTA 5385: 
Longitudinal 
Data Analysis 

HW 5: Prepare a dataset in SAS for analysis using generalized 
estimating equations (GEE) with correlated data structure, to detect 
whether treatment and control groups differ in development over time 
following an intervention. 

BSTA 6170: SAS 
Programming 
with Research 

HW 5: download a SAS data set, specify formats of the variables, 
and save as a permanent SAS dataset, and export the data to Excel 
using the SAS EXPORT procedure.  
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Applications in 
Public Health 

Final Exam: Create a SAS analytical dataset by merging three 
datasets from the National Health and Nutrition Examination Survey 
(NHANES) using the SEQN variable, deleting invalid observations 
and recoding variables for analysis. 

3. Use SAS to 
implement advanced 
analytical approaches 
for complex data 
structures 

BSTA 5370: 
Categorical Data 
Analysis 

Lab 7: Adjust analysis of BRFSS data using a baseline-category logit 
model for overdispersion; derive deviance and Pearson's goodness 
of fit (GOF) statistics; fit a proportional odds cumulative model, 
compare GOF to the baseline-category logit model, and choose the 
best fitting model. 

BSTA 5385: 
Longitudinal 
Data Analysis 

HW 5: Analyze longitudinal data using generalized estimating 
equations (GEE) in SAS with correlated data structure, to detect 
whether treatment and control groups differ in development over time 
following an intervention and whether age and treatment interact. 

BSTA 6170: SAS 
Programming 
with Research 
Applications in 
Public Health 

Final Exam: Produce a dataset of predicted values and plot results. 

4. Formulate 
research questions to 
address public health 
issues using public 
data 

BSTA 5370: 
Categorical Data 
Analysis 

Midterm: Write out a logistic regression equation with 3 independent 
variables and an outcome variable. 

BSTA 5385: 
Longitudinal 
Data Analysis 

HW 1: State a statistical hypothesis for longitudinal data analysis. 

BSTA 6170: SAS 
Programming 
with Research 
Applications in 
Public Health 

Final Exam: After merging three NHANES datasets, specify and 
conduct test for differences in body mass index (BMI) between 
groups based on race and poverty-to-income ratio categories using 
SAS; using raw longitudinal data on anti-anxiety medication, 
formulate null and alternative hypotheses for whether anxiety 
symptoms improve over three visits. 

5. Examine the study 
designs and analytic 
methods used for 
contemporary human 
subject protocols  

BSTA 5360: 
Clinical 
Research 

HW6: Identify response (outcome) and independent variables in two 
published studies of oral health outcomes and describe the study 
designs used. 

6. Appraise the plans 
of data analysis in 
peer-reviewed 
published literature 
on human clinical 
research 

BSTA 5360: 
Clinical 
Research 

HW6: Provide critiques of the study designs and analysis used in two 
published studies of oral health outcomes 

7. Perform 
longitudinal data 
analysis or 
categorical data 
analysis of public 
health data, including 
parameter estimates, 
confidence intervals, 
and statistics which 

BSTA 5370: 
Categorical Data 
Analysis 

Lab 9: Using matched pairs of hypertension clinic patient, conduct a 
conditional logistic regression to compare new and standard of care 
drugs in lowering blood pressure; estimate parameters and calculate 
odds ratios for treatment and covariates 

Final Exam: Final oral presentation includes assessment of 
interaction and confounding in categorical or longitudinal data, 
production of a statistical table and statistical summary (including 
parameter estimates, odds ratios, goodness of fit statistics, and 95% 
confidence intervals). 
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quantify the fit of the 
model 

BSTA 5385: 
Longitudinal 
Data Analysis 

HW 5: Analyze longitudinal data using generalized estimating 
equations (GEE) in SAS with correlated data structure, to detect 
whether treatment and control groups differ in development over time 
following an intervention. 

8. Assess potential 
interaction and 
confounding in 
statistical modeling of 
categorical or 
longitudinal data  

BSTA 5385: 
Longitudinal 
Data Analysis 

HW 5: Use GEE to detect whether age and treatment interact in a 
longitudinal dataset, and assess whether confounding is present and 
provide a rationale for the presence of confounding. 

BSTA 5370: 
Categorical Data 
Analysis 

Final Exam: Final oral presentation includes assessment of 
interaction and confounding in categorical or longitudinal data 

9. Produce working 
tables, figures, and 
statistical summaries 
describing research 
in health science 

BSTA 5370: 
Categorical Data 
Analysis 

Final Exam: Final oral presentation includes production of a 
statistical table and statistical summary (including parameter 
estimates, odds ratios, goodness of fit statistics, and 95% confidence 
intervals). 

BSTA 6170: SAS 
Programming 
with Research 
Applications in 
Public Health 

HW 5: Produce a permanent SAS dataset with formatted values and 
print results as a table; export these results to Excel and compare 
with the SAS table. 

Final Exam: Using merged NHANES data, produce a dataset of 
predicted values and plot results. 

  
  

Assessment of Competencies for MPH in Community Health Concentration 

Competency Course 
number(s) and 
name(s) 

Describe specific assessment opportunityⁿ 

1. Develop an 
evaluation plan for a 
community health 
program or service 

COBH 5130: 
Consulting and 
Implementation 
of Health 
Programs and 
Services 

Report of Program Implementation and Evaluation:  Students 
develop and present findings related to their three-semester-long 
Trilogy project, a community-focused and community-integrated 
project whereby they develop an intervention around a priority health 
problem, implement and evaluate the project.  

2. Collaborate with 
stakeholders and 
utilize their input to 
assess community 
health needs and 
capacity 

COBH 5110: 
Community 
Health 
Assessment 
Research 

Needs Assessment: Students choose an issue of public health 
significance, a population of interest, and an organization with which 
to partner. Students will use the PRECEDE model to develop a 
needs assessment; they will choose both qualitative methods in the 
form of stakeholder interviews or focus groups and quantitative 
methods in the form of a survey. Students analyze and report on the 
data collected to assess the needs and capacity of their community 
of interest. 

COBH 5130: 
Consulting and 
Implementation 
of Health 
Programs and 
Services 

Report of Program Implementation and Evaluation:  Students 
develop and present findings related to their three-semester-long 
Trilogy project, a community-focused and community-integrated 
project whereby they develop an intervention around a priority health 
problem, implement and evaluate the project.  
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3. Apply ethical and 
social justice 
principles when 
identifying and 
addressing individual 
and community 
needs 

COBH 5110: 
Community 
Health 
Assessment 
Research 

Needs Assessment: Students choose an issue of public health 
significance, a population of interest, and an organization with which 
to partner. Students will use the PRECEDE model to develop a 
needs assessment; they will choose both qualitative methods in the 
form of stakeholder interviews or focus groups and quantitative 
methods in the form of a survey. Students analyze and report on the 
data collected to assess the needs and capacity of their community 
of interest. 

COBH 5120: 
Health Program 
Planning and 
Evaluation 

Citi Training: All students complete a CITI Training module 

COBH 5130: 
Consulting and 
Implementation 
of Health 
Programs and 
Services 

Progress Report I: Students evaluate their community-based project 
with regard to ethics and social justice by answer the following: What 
processes are in place to protect participants from possible ethical 
issues involved in human subject research studies? What social 
justice issue is my project focused on –how it is addressing a social 
justice issue?  

4. Engage 
communities by 
applying community-
based participatory 
research principles 
through a longitudinal 
community-based 
project 

COBH 5110: 
Community 
Health 
Assessment 
Research 

Needs Assessment: Students work with a community-based 
organization and conduct interviews/focus groups and surveys to 
incorporate perspectives from members of the community in the 
development of a longitudinal project. 

COBH 5120: 
Health Program 
Planning and 
Evaluation 

Needs Statement: Using the needs assessment they have 
conducted in the community, students develop a needs statement 
summarizing the importance of intervention regarding their chosen 
health issue.  
Program Description: Students develop a detailed description of a 
proposed community-based intervention, including the project aims 
and goal(s), description of the intervention, a logic model, and impact 
model, lesson plans, and an evaluation plan.  

5. Employ effective 
consulting and 
advocacy strategies 
to strengthen 
community 
partnerships through 
a longitudinal 
community-based 
project    

COBH 5110: 
Community 
Health 
Assessment 
Research 

Needs Assessment: Students work with a community-based 
organization and conduct interviews/focus groups and surveys to 
incorporate perspectives from members of the community in the 
development of a longitudinal project. 

COBH 5130: 
Consulting and 
Implementation 
of Health 
Programs and 
Services 

Consulting Assignment II: Drawing on multiple readings on 
leadership and consulting in public health, students self-assess their 
roles as consultants in the development of the three-semester 
community-based project they have created in COBH 5110, 5120, 
and 5130. 

6. Develop and 
disseminate effective 
health 
communication and 
social marketing 
programs using 
appropriate tools and 
resources 

COBH 5120: 
Health Program 
Planning and 
Evaluation 

Needs Statement: Using the needs assessment they have 
conducted in the community, students develop a needs statement 
summarizing the importance of intervention regarding their chosen 
health issue.  
Program Description: Students develop a detailed description of a 
proposed community-based intervention, including the project aims 
and goal(s), description of the intervention, a logic model, and impact 
model, lesson plans, and an evaluation plan.  



122 
 

COBH 5377: 
Health 
Communication 

Intervention Materials Assignment: Working off the needs 
assessment conducted earlier in the semester, students' chosen 
theoretical model(s), and information gathered about the students' 
priority population, students will develop communication materials for 
a proposed intervention. Materials must include an intervention name 
and logo, a sales pitch, intervention content (e.g., social media posts, 
text messages, infographics, lesson plans, parts of the resource 
guide), and promotional materials. 

   

Assessment of Competencies for MPH Community Health Concentration (MD/MPH) 

Competency Course 
number(s) and 
name(s) 

Describe specific assessment opportunityⁿ 

1. Develop an 
evaluation plan for a 
community health 
program or service 

IDMD 1940: 
Rural Health 
Research and 
Practice 

Community Health Assessment: Students generate questions 
related to their community during an in-class brainstorming activity. 
Students use primary and secondary data sources to answer 
assigned questions, making comparisons among county, state, and 
national data as well as temporal trends. Windshield & Walking 
Observations: Students complete a tour of their assigned rural 
community. They complete a windshield/walking survey based on 
their observations and brief interviews with community members.     

IDMD 2950: 
Rural 
Community 
Based Health 
Projects 

Final Written Report: Students submit a written report of the results 
of their community project. Report include abstract, needs statement, 
project description, implementation and evaluation plan, results of the 
project, discussion, and conclusions.  

2. Collaborate with 
stakeholders and 
utilize their input to 
assess community 
health needs and 
capacity 

IDMD 1940: 
Rural Health 
Research and 
Practice 

Windshield & Walking Observations: Students complete a tour of 
their assigned rural community. They complete a windshield/walking 
survey based on their observations and brief interviews with 
residents. Stakeholder Interviews: Students conduct interviews with 
community stakeholders about perceived health needs of the 
community. They summarize responses and include recommended 
next steps, additional resources to explore, or other community 
members to interview.   

IDMD 2950: 
Rural 
Community 
Based Health 
Projects 

Community Involvement: Students work with community partners 
to implement the community intervention proposed in IDMD 1940.  

RPCT 3009: 
RPCT Primary 
Care Clerkship 

Community Resource Assessment: Resource Assessments 
consist of the student finding, researching, and reporting on an 
agency whose goal is to decrease healthcare disparities and 
inequities in marginalized patients. The report covers the goals, 
clients covered, funding, access to care, success, and challenges of 
the agency.  

3. Apply ethical and 
social justice 
principles when 
identifying and 
addressing individual 
and community 
needs 

IDMD 1940: 
Rural Health 
Research and 
Practice 

Final Project Proposal: Students develop a detailed proposal for a 
community-based intervention, including community description and 
need, identified priority issue(s), project goals, objectives and 
rationale, methods to achieve goals, logic model, evaluation plan, 
community partners, ethical considerations, and budget. Their 
proposal addresses the following questions: How have you aligned 
with community priorities? How do you intend to share your results? 
How you protect the rights of research participants? 
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RPCT 3009: 
RPCT Primary 
Care Clerkship 
 
 
 
 
 

  

Community Resource Assessment: Resource Assessments 
consist of the student finding, researching, and reporting on an 
agency whose goal is to decrease healthcare disparities and 
inequities in marginalized patients. The report covers the goals, 
clients covered, funding, access to care, success, and challenges of 
the agency. 

Patient Needs Assessment: The student uses a standardized tool 
such as PRAPARE to discover the social determinants of health, 
challenges, and resources of marginalized patients.  

4. Engage 
communities by 
applying community-
based participatory 
research principles 
through a longitudinal 
community-based 
project 

IDMD 1940: 
Rural Health 
Research and 
Practice 

Stakeholder Interviews: Students conduct interviews with 
community stakeholders about perceived health needs of the 
community. They summarize responses and include recommended 
next steps, additional resources to explore, or other community 
members to interview. Final Project Proposal: Students develop a 
detailed proposal for a community-based intervention, including 
community description and need, identified priority issue(s), project 
goals, objectives and rationale, methods to achieve goals, logic 
model, evaluation plan, community partners, ethical considerations, 
and budget. 

IDMD 2950: 
Rural 
Community 
Based Health 
Projects 

Community Involvement: Students work with community partners 
to implement the community intervention proposed in IDMD 1940. 
(see p.6 of syllabus)  
Final Written Report: Students submit a written report of the results 
of their community project. Report include abstract, needs statement, 
project description, implementation and evaluation plan, results of the 
project, discussion, and conclusions.  

5. Employ effective 
consulting and 
advocacy strategies 
to strengthen 
community 
partnerships through 
a longitudinal 
community-based 
project    

IDMD 1940: 
Rural Health 
Research and 
Practice 

Final Project Proposal: Students develop a detailed proposal for a 
community-based intervention, including community description and 
need, identified priority issue(s), project goals, objectives and 
rationale, methods to achieve goals, logic model, evaluation plan, 
community partners, ethical considerations, and budget. Project 
Proposal Presentation: Students conduct a presentation of their 
proposed community intervention to community stakeholders.  

IDMD 2950: 
Rural 
Community 
Based Health 
Projects 

Poster preparation and presentation: Each student is expected to 
participate in the development of a final poster and oral presentation 
summarizing their group's project findings. Posters be presented to 
the community and placed on display in the College of Medicine.  

6. Develop and 
disseminate effective 
health 
communication and 
social marketing 
programs using 
appropriate tools and 
resources 

IDMD 1940: 
Rural Health 
Research and 
Practice 

Project Proposal Presentation: Students conduct a presentation of 
their proposed community intervention to community stakeholders.  

IDMD 2950: 
Rural 
Community 
Based Health 
Projects 

Poster preparation and presentation: Each student is expected to 
participate in the development of a final poster and oral presentation 
summarizing their group's project findings. Posters be presented to 
the community and placed on display in the College of Medicine.  
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Assessment of Competencies for MPH in Environmental Health Concentration 

Competency Course 
number(s) and 
name(s) 

Describe specific assessment opportunityⁿ 

1. Describe the 
current environmental 
risk assessment 
process, risk 
communication 
strategies and 
identify the 
implications of risk 
management 
decisions in 
relationship to 
environmental 
justice.  

ENVH 5860: 
Environmental 
Health 
Administration 

Writing Assignment and Presentation: An 8-10 page paper 
analyzing and critiquing a state, local, or regional environmental 
health program that has previously been portrayed to the public as 
innovative or novel. Presentation is based on the paper and should 
be a professional level presentation.  

ENVH 5870: 
Public Health 
Law 

Presentation: Students select a public health or environmental 
challenge and use legal tools to bring change. 

2. Analyze and apply 
quantitative and 
qualitative research 
data to evaluate 
environmental health 
programs at the local, 
state, national or 
international level.   

ENVH 5860: EH 
Administration 

Writing Assignment and Presentation: An 8-10 page paper 
analyzing and critiquing a state, local, or regional environmental 
health program that has previously been portrayed to the public as 
innovative or novel. Presentation is based on the paper and should 
be a professional level presentation.  

ENVH 5870: 
Public Health 
Law 

Presentation: Students select a public health or environmental 
challenge and use legal tools to bring change. 

3. Describe the 
respective roles 
played by 
stakeholders, 
researchers, 
enforcement 
agencies and the 
courts in 
environmental 
regulation.   

ENVH 5860: EH 
Administration 

Writing Assignment and Presentation: An 8-10 page paper 
analyzing and critiquing a state, local, or regional environmental 
health program that has previously been portrayed to the public as 
innovative or novel. Presentation is based on the paper and should 
be a professional level presentation. This competency is also 
addressed by students serving as discussants for guest lectures.  
Students have the chance to serve as the lead and second 
discussants for various lectures. They are responsible for posing 
questions and raising issues on the topics that will stimulate critical 
discussion in class. Students should focus on the guest lectures 
background and provide an introduction of the guest speaker about 
their role.  

ENVH 5870: 
Public Health 
Law 

Presentation: Students select a public health or environmental 
challenge and use legal tools to bring change.  
Insight journal assignment: This assignment allows students to gain 
greater insight on a topic related to environmental law and regulation. 
Insight journals are one page long and ask students to think 
holistically with a multi-dimensional view and understanding of 
relevant context. 

4. Propose 
environmental health 
approaches for 
controlling exposures 
and apply them to 
problems and 
scenarios.  

ENVH 5860: EH 
Administration 

Writing Assignment and Presentation: An 8-10 page paper 
analyzing and critiquing a state, local, or regional environmental 
health program that has previously been portrayed to the public as 
innovative or novel. Presentation is based on the paper and should 
be a professional level presentation. 

ENVH 5870: 
Public Health 
Law 

Presentation: Students select a public health or environmental 
challenge and use legal tools to bring change 
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5. Explain general 
mechanisms of 
toxicity in eliciting a 
toxic response to 
various chemical 
exposures including 
factors affecting 
susceptibility and the 
human, ecological, 
and safety effects of 
major environmental 
chemical hazards.   

ENVH 5357: 
Toxicology 

Presentations: Students complete two presentations on a toxicology 
topic during the semester. 
Project: the project will consist of a review paper on the toxicology of 
a selected chemical. The paper will be a maximum of 10 pages in 
length excluding figures and references.  
Exam: students respond to essay questions about chemical 
exposures and hazards 

6. Analyze the role of 
environmental 
programs in 
community 
environmental health 
management.  

ENVH 5860: EH 
Administration 

Writing Assignment and Presentation: An 8-10 page paper 
analyzing and critiquing a state, local, or regional environmental 
health program that has previously been portrayed to the public as 
innovative or novel. Presentation is based on the paper and should 
be a professional level presentation. This competency is also 
addressed by students serving as discussants for guest lectures.  
Students have the chance to serve as the lead and second 
discussants for various lectures. They are responsible for posing 
questions and raising issues on the topics that will stimulate critical 
discussion in class. Students should focus on the guest lectures 
background and provide an introduction of the guest speaker about 
their role. 

ENVH 5870: 
Public Health 
Law 

Presentation: Students select a public health or environmental 
challenge and use legal tools to bring change. 

7. Evaluate common 
technical, 
management, legal 
and social issues that 
govern the operation 
of environmental 
health programs.  

ENVH 5860: EH 
Administration  

Writing Assignment and Presentation; An 8-10 page paper 
analyzing and critiquing a state, local, or regional environmental 
health program that has previously been portrayed to the public as 
innovative or novel. Presentation is based on the paper and should 
be a professional level presentation. This competency is also 
addressed by students serving as discussants for guest lectures. 
Students have the chance to serve as the lead and second 
discussants for various lectures. They are responsible for posing 
questions and raising issues on the topics that will stimulate critical 
discussion in class. Students should focus on the guest lectures 
background and provide an introduction of the guest speaker about 
their role.    

ENVH 5870: 
Public Health 
Law 

Presentation: Students select a public health or environmental 
challenge and use legal tools to bring change.  
Insight journal assignment: This assignment allows students to 
gain greater insight on a topic related to environmental law and 
regulation. Insight journals are one page long and asks students to 
think holistically with a multi-dimensional view and understanding of 
relevant context. 

8. Conduct a 
thorough literature 
review with properly 
cited and referenced 
peer-reviewed 
sources in support of 
environmental health 
research.   

ENVH 5860: EH 
Administration 

Writing Assignment and Presentation: An 8-10 page paper 
analyzing and critiquing a state, local, or regional environmental 
health program that has previously been portrayed to the public as 
innovative or novel. Presentation is based on the paper and should 
be a professional level presentation. This competency is also 
addressed by students serving as discussants for guest lectures.  
Students have the chance to serve as the lead and second 
discussants for various lectures. They are responsible for posing 
questions and raising issues on the topics that will stimulate critical 
discussion in class. Students should focus on the guest lectures 
background and provide an introduction of the guest speaker about 
their role. 
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ENVH 5870: 
Public Health 
Law 

Presentation; Students select a public health or environmental 
challenge and use legal tools to bring change.  
Insight journal assignment: This assignment allows students to 
gain greater insight on a topic related to environmental law and 
regulation. Insight journals are one page long and asks students to 
think holistically with a multi-dimensional view and understanding of 
relevant context. 

ENVH 5910: 
Seminar 

Research proposal: each student will write a research proposal. 
Pick an environmental health or occupational health issue that you 
find interesting and write a proposal to conduct research on that 
topic. 
Presentation: students will make a 25-30 minute oral presentation of 
their proposal. The purpose of this is for students to gain experience 
making technical presentations. 

   

Assessment of Competencies for MPH in Epidemiology Concentration 

Competency Course 
number(s) and 
name(s) 

Describe specific assessment opportunityⁿ 

1. Design a plan of 
data analysis for a 
population-based 
study incorporating 
the use of 
biostatistical methods 
for sample selection, 
randomization, power 
calculations, and 
advanced statistical 
techniques 

BSTA 5350: 
Intermediate 
Biostatistics 

Oral Data Analysis Presentation: Students choose a topic related 
to public health and will download a publicly available dataset 
(NHANES, NSCH, YRBSS, or similar) and develop a plan of 
analysis. Students will then conduct that analysis and present their 
results to the class. 
Lab 2: What are the research purposes of the data analysis? 
Discuss the advantages and disadvantages of the statistical methods 
used for this data analysis. 

2. Manage and 
prepare data sets for 
analysis of public 
health problems 

BSTA 6170: SAS 
Programming 
with Research 
Applications in 
Public Health 

Multiple homework assignments: HW 1-5 and HW 10 involve 
multiple facets of creating, accessing, labeling, and combining 
datasets in SAS. 

BSTA 5350: 
Intermediate 
Biostatistics 

Lab Assignment 6: To present prevalence rates of adolescents in 
United States of America (USA) at-risk weight (85 percentile or 
higher = overweight or obese); To investigate the relationship 
between overweight or obese of adolescents in USA and risk 
behavior, substance abuse, physical activity, and comorbidities. 

3. Use SAS to 
implement advanced 
analytical approaches 
for complex data 
structures 

BSTA 6170: SAS 
Programming 
with Research 
Applications in 
Public Health 

Multiple homework assignments: HW 6-9 require that students 
perform advanced analysis techniques in SAS, including hierarchical 
modeling, generalized mixed model, and generalized estimating 
equations modeling. 

4. Formulate 
research questions to 
address public health 
issues using public 
data 

BSTA 5350: 
Intermediate 
Biostatistics 

Homework 4: Set up hypothesis and research purposes to address 
public health issues; Perform statistical analysis using statistical 
analysis software, such as SAS, SPSS, or others; Discuss analysis 
results and draw conclusions. 
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5. Distinguish and 
defend the theoretical 
principles, 
procedures, and 
applications of 
epidemiologic study 
designs used to 
address 
epidemiologic issues 
of consequence 

EPID 5405: 
Intermediate 
Epidemiology 

Exam 1: Exams include questions that require that students 
differentiate features, proper applications, and assumptions of 
measures of disease occurrence and association and distinguish 
characteristics of selected epidemiologic study designs and 
applications. (Q7-16; 18-22) 

6. Critique 
epidemiologic 
methods (e.g., study 
designs, 
measurement, 
analytic methods) 
used in published 
literature 

EPID 5405: 
Intermediate 
Epidemiology 

Exam 1: Includes questions that require that students distinguish 
types of case-control study designs and describe research 
applications. 

7. Formulate a model 
of the causal 
inference process, 
including strengths 
and weaknesses 

EPID 5405: 
Intermediate 
Epidemiology 

Guided Exercise Week 11: This exercise requires students to 
assess confounding in a dataset using the theory-based model of 
confounding (assessing whether the confounder is associated with 
exposure and outcome of interest and not along the causal pathway 
linking exposure and outcome) and to critically evaluate and interpret 
the results of a stratified analysis to control confounding. 

8. Assess and 
synthesize 
epidemiologic 
literature for issues of 
public health 
importance to include 
chronic or infectious 
disease from 
historical and 
contemporary 
contexts 

EPID 5430: 
Epidemiology of 
Infectious 
Disease 
[students may 
choose to take 
5430 or 5420] 

Data Analysis Project: Each student will complete a data analysis 
project using data from The Demographic and Health Surveys (DHS) 
Program. Students will conduct a literature review on a chosen 
infectious disease to formulate a research question and guide their 
data analysis before preparing a poster and an oral presentation. 

EPID 5420: 
Epidemiology of 
Chronic Disease 
[students may 
choose to take 
5430 or 5420] 

Oral Presentation: Students select a chronic disease from a list of 
available topics and prepare a 10-minute presentation that includes 
the following: significance/public health burden, pathophysiology, and 
risk factors and prevention and control measures. 

9. Demonstrate skills 
in intermediate 
epidemiologic 
methods to access, 
evaluate, and 
interpret public health 
data 

EPID 5405: 
Intermediate 
Epidemiology 

Guided Exercises (Weeks 3, 6, 7, and 11): Students perform 4 data 
analyses exercises that involve cleaning a data file, documenting the 
contents of the file by developing a data dictionary, creating new 
variables, performing data analysis, and reporting and interpreting 
the results of the analyses. 
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Assessment of Competencies for DrPH in Community Health Concentration 

Competency Course 
number(s) and 
name(s) 

Describe specific assessment opportunityⁿ 

1. Translate 
community and 
behavioral research 
into population-based 
programs and 
policies. 

COBH 6200: 
Intervention 
Design 

Report 1: Students work in teams to address a chosen health issue. 
Students conduct a literature review, identify theory-basis for 
intervention and needs assessment and identify a community agency 
with which to work. 

2. Employ the basic 
concepts of 
evidence-based 
decision-making to 
select and design 
effective and 
culturally appropriate 
intervention 
strategies by 
engaging community 
partners and policy 
makers 

COBH 6200: 
Intervention 
Design 

Report 2: Students will report on change objectives and theory 
informed intervention methods, their planned intervention approach 
including their modules, including plan to secure adoption 

3. Collaboratively 
develop capacity-
building strategies at 
the individual, 
organizational, and 
community levels. 

COBH 6220: 
Methods in 
Community 
Health Research 

Final Project Paper: Students work in groups to identify health 
needs, interests, capacities, and disparities of selected communities 
and populations using principles and practices of community based 
participatory research. Students develop an interview guide, conduct 
interviews with community members, analyze and code data, and 
compare their findings with their literature review.  

4. Translate health 
behavior theoretical 
models into public 
health interventions. 

COBH 6200: 
Intervention 
Design,  

Report 2: Students will report on change objectives and theory 
informed intervention methods, their planned intervention approach 
including their modules, including plan to secure adoption 

COBH 6210: 
Advanced 
Theoretical 
Modeling 

Theoretical Model Paper: Each student develops a theoretical 
model focused on a health behavior approved by the instructor by 
using the various strategies and heuristics taught in the class. Each 
student will develop a PowerPoint presentation of their theoretical 
model and its implications in terms of public health interventions.  

5. Translate theories, 
conceptual 
paradigms, and 
evidence to inform 
planning, 
implementation, 
evaluation, and 
dissemination of 
innovative, tailored 
public health 
interventions 

COBH 6200: 
Intervention 
Design,  

Report 2: Students will report on change objectives and theory 
informed intervention methods, their planned intervention approach 
including their modules, including plan to secure adoption 

COBH 6210: 
Advanced 
Theoretical 
Modeling 

Theoretical Model Paper: Each student develops a theoretical 
model focused on a health behavior approved by the instructor by 
using the various strategies and heuristics taught in the class. Each 
student will develop a PowerPoint presentation of their theoretical 
model and its implications in terms of public health interventions.  
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6. Facilitate the 
identification of health 
needs, interests, 
capacities, and 
disparities of 
communities and 
special populations 
using principles and 
practices of 
community-based 
participatory research 

COBH 6240: 
Organizing 
Community for 
Health Action,  

                                                                                                              
Final Project: Students will work with a community partner to 
develop goals and objectives related to community building and 
organizing concepts covered in the course. This will include 
collaborating with an organization to conduct a community capacity 
and needs assessment and may lead to the development of a 
collaborative grant proposal, implementation and/or evaluation of a 
CBPR research/service project, and working with an organization to 
identify and implement strategies to enhance group participatory 
processes.  

COBH 6220: 
Methods in 
Community 
Health Research 

Final Project Paper: Students work in groups to identify health 
needs, interests, capacities, and disparities of selected communities 
and populations using principles and practices of community based 
participatory research. Students develop an interview guide, conduct 
interviews with community members, analyze and code data, and 
compare their findings with their literature review.  

7. Conduct qualitative 
research using well-
designed data 
collection and data 
analysis strategies 

COBH 6220: 
Methods in 
Community 
Health Research 

Final Project Paper: Students work in groups to identify health 
needs, interests, capacities, and disparities of selected communities 
and populations using principles and practices of community based 
participatory research. Students develop an interview guide, conduct 
interviews with community members, analyze and code data, and 
compare their findings with their literature review.  

   

Assessment of Competencies for DrPH in Epidemiology Concentration 

Competency Course 
number(s) and 
name(s) 

Describe specific assessment opportunityⁿ 

1. Select and critically 
evaluate secondary 
data sources 
appropriate for 
addressing a public 
health issue or 
question.   Explain 
limitations of 
secondary data sets 
(e.g., variables of 
interest, nonrandom 
allocation, 
measurement error, 
surrogate outcomes) 
and recommend 
design and analytic 
solutions. 

EPID 6410: 
Advanced 
Multivariate 
Epidemiologic 
Data Analysis 

Data analysis project: Conduct quality control by reviewing dataset 
for missing data, apparent errors, deficiencies, or inconsistencies and 
address these issues.  

EPID 6470: Risk 
Behavior 
Epidemiology 

Poster Presentation (Stage 5 of the Research Project) – Students 
select and conduct an analysis of a publicly available secondary data 
source concerning their chosen risk behavior topic. This analysis 
should include statistical methods designed to identify associations 
between multiple variables and include bivariate and multiple variable 
regression analyses. The methods, results, and conclusions from this 
work will be used to develop a poster for presentation to the class. 
Students will need to ensure that ethical and legal principles of 
human subject’s protection and confidentiality are followed.  The in-
class poster presentation will be 20 minutes in length and should 
include an overview of the topic, data source, analytic methods, 
results, and conclusions. 

2. Apply appropriate 
methods and 
correctly interpret 
complex and 
multifaceted data 

EPID 6410: 
Advanced 
Multivariate 
Epidemiologic 
Data Analysis 

Data analysis project: Conduct quality control by reviewing dataset 
for missing data, apparent errors, deficiencies, or inconsistencies and 
address these issues.  
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analysis in 
determining risk 
factors and causes of 
health and disease in 
populations. 

EPID 6470: Risk 
Behavior 
Epidemiology 

Poster Presentation (Stage 5 of the Research Project) - Students 
select and conduct an analysis of a publicly available secondary data 
source concerning their chosen risk behavior topic. This analysis 
should include statistical methods designed to identify associations 
between multiple variables and include bivariate and multiple variable 
regression analyses. The methods, results, and conclusions from this 
work will be used to develop a poster for presentation to the class. 
Students will need to ensure that ethical and legal principles of 
human subject’s protection and confidentiality are followed.  The in-
class poster presentation will be 20 minutes in length and should 
include an overview of the topic, data source, analytic methods, 
results, and conclusions.  

3. Justify appropriate 
methods for the 
design of data 
collection tools and 
protocols, instrument 
reliability and validity, 
data monitoring and 
quality assurance, 
and data archiving for 
analysis. 

EPID 6470: Risk 
Behavior 
Epidemiology 

Journal article critique: Students will be assigned a peer-reviewed 
journal article and asked to critically evaluate the influence of internal 
and external validity on study findings and their interpretation. 
Students will also comment on the strengths/limitations of the data 
set(s) utilized. 

4. Critically evaluate 
the influence of 
internal and external 
validity, effect 
modification and 
interaction on the 
process and 
interpretation of 
statistical analyses of 
epidemiologic data 
and upon subsequent 
inferences, 
conclusions and 
implications.  

EPID 6470: Risk 
Behavior 
Epidemiology 

Journal article critique: Students will be assigned a peer-reviewed 
journal article and asked to critically evaluate the influence of internal 
and external validity on study findings and their interpretation. 
Students will also comment on the strengths/limitations of the data 
set(s) utilized. 

5. Critically review 
and interpret public 
health and other 
scientific literature to 
synthesize evidence 
in a public health 
area, identify gaps in 
evidence, and 
propose further 
epidemiologic 
investigation. 
  

EPID 6470: Risk 
Behavior 
Epidemiology 

Conceptual framework (Stage 1 of the Research Project) – 
Students will choose a topic during the first weeks of the semester; 
they will review the peer-reviewed scientific literature and develop a 
conceptual framework of potential influences affecting their chosen 
risk behavior.  

Project Introduction (Stage 3 of the Research Project) – Students 
will use their framework to develop a research question and write a 
two-page paper in the format of a journal article introduction section. 
This should include a summary of the literature reviewed as 
pertained to the selected risk behavior and its determinants, potential 
gaps in the literature, and identification of one or more epidemiologic 
research questions. Once completed, students will submit their 
assignment to the professor(s) who will distribute them to the other 
students in the class for review. Project introductions will then be 
discussed in class. 
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Oral presentation (Stage 4 of the Research Project) - The 
presentation will be 20 mins with 10 mins for questions and include 
definition of the risk behavior, current information on the prevalence, 
time trends, economic burden and mortality attributed to the risk 
behavior in the U.S., distribution of the risk behavior by 
sociodemographic characteristics, determinants of the risk behavior, 
and examples of successful interventions to prevent or decrease the 
occurrence of the risk behavior. Lastly, a list of references used 
should be provided at the end of the presentation.  

6. Interpret existing 
public health 
information for 
epidemiologic field 
investigations, 
including public 
health outbreaks, and 
propose 
recommendations 
and policy changes 
for control and 
prevention. 

EPID 6435: Field 
Epidemiology 

Field Report Critique: Students choose a field epidemiology report 
or investigation form a peer-reviewed journal and write a commentary 
on that publication using the Emerging Infectious Diseases (EID) 
guidelines supplied to them by the instructor (link in assignment 
description).  
Field Communication Report: Students complete a CDC case 
study about a multistate outbreak of cyclosporiasis (link in 
assignment description) and develop a document outlining a 
communication report for a similar hypothetical outbreak. Students 
identify key stakeholders, describe how information will be 
communicated, and develop a SOCO for the general public and for 
community professionals. 
Presentation: Students choose an outbreak investigation to present 
as a case study. 

7. Apply the ethical 
and legal principles, 
including the 
concepts of human 
subjects' protection 
and confidentiality, 
related to the 
collection, 
management, use 
and dissemination of 
epidemiologic data 
for the conduct of 
research and public 
health practice 

EPID 6470: Risk 
Behavior 
Epidemiology 

Behavioral Science and Ethics – This short assignment is 
designed to encourage students to think about the application of 
ethics within the discipline of behavioral science. Students will read 
chapter 2 in the assigned text and respond to written prompts which 
require them to outline the basic principles of human subject ethics 
and appraise basic principles of human subject ethics as applied to 
risk behavior epidemiology. 

Poster Presentation (Stage 5 of the Research Project) - Students 
will select and conduct an analysis of a publicly available secondary 
data source concerning their chosen risk behavior topic. This 
analysis should include statistical methods designed to identify 
associations between multiple variables and include bivariate and 
multiple variable regression analyses. The methods, results, and 
conclusions from this work will be used to develop a poster for 
presentation to the class. Students will need to ensure that ethical 
and legal principles of human subject’s protection and confidentiality 
are followed.  The in-class poster presentation will be 20 minutes in 
length and should include an overview of the topic, data source, 
analytic methods, results, and conclusions.  

8. Demonstrate 
proficiency in the use 
of computer software 
for data entry, 
database 
management, data 
analysis and 
displaying and 
reporting results. 

EPID 6435: Field 
Epidemiology 

Surveillance Analysis Report - Students prepare a written report 
and a presentation on an infectious disease chosen from the 
Tennessee Department of Health's Communicable and 
Environmental Disease Emergency Preparedness (CEDEP) website. 
Using data available from CEDEP, students determine the number of 
cases and rate for each TDH region, develop an epi curve, provide 
charts / tables / graphs as appropriate to visualize the data, and 
create a short survey that could be used to actively find cases of the 
disease. 
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Assessment of Competencies for DrPH in Health Management and Policy 
Concentration 

Competency Course 
number(s) and 
name(s) 

Describe specific assessment opportunityⁿ 

1. Evaluate 
organizational 
behaviors, cultures, 
and structures across 
sectors and levels of 
governance to 
promote 
organizational 
effectiveness. 

HSMP 6840: 
Organizational 
Behavior in 
Health Services 
Management  

Organizational Behavior Self-Assessments & Improvement Plan: 
Students engage in various self-assessments to evaluate their 
individual and interpersonal behaviors. These assessments promote 
student self-awareness of Emotional Intelligence, experiential 
evidence, political acumen, personality type and behavior pattern, 
management strategies, creativity, motivation, work values, 
teamwork orientation, conflict resolution style, communication 
experience, perceived stress, and leading through change. Students 
will then use Management by Objectives to create a self-
improvement plan, which will be evaluated at semester's end. 

Theories Comparative Analysis: Students will be assigned to 
study, research, and teach one classical organizational behavior 
theory and one contemporary theory. In addition, students will write a 
2 - 3 page comparative analysis of the two theories to demonstrate 
ability to evaluate theoretical perspectives and understanding of how 
and when they are/were used.  

Governing Board Attendance & Comparative Analysis: Early in 
the semester, students choose two health services organizations to 
attend their governing board meeting and to conduct a comparative 
analysis. Students will write a 3 - 5 page comparative analysis of the 
governing boards of the two organizations, identify each governing 
board as constituency based or competency based, and differentiate 
between governance and ownership structures within organizations.   

2. Integrate individual 
health information, 
population health 
measures, and 
community resources 
to redesign health 
service delivery and 
improve population 
health. 

HSMP 6310: 
Population 
Health 
Management 

Content Synthesis: Students integrate key findings from assigned 
course readings and their own research to develop four (4) content 
synthesis articles, each related to a different population health topic. 
Each assignment is designed to demonstrate critical thinking and 
integration of key foundational principles associated with the topic. 
Topics are 1) The population health imperative; 2) Policies and 
population health; 3) Population health and healthcare delivery 
systems; 4) Health delivery systems, public health, and population 
health.    

Issue Brief: Students develop an Issue Brief (2 - 3 single spaced 
pages) titled "Beyond Clinical Care: The Emerging Role of Health 
Delivery Systems in Population Health." Students are expected to 
integrate and present information about the emerging role of health 
delivery systems as a significant driver of population health. 

Applied Exercises: Students complete three (3) exercises focused 
on implementation and evaluation of a population health 
management program in practice. Students gain practical skills 
related to data acquisition, community-based assessment, and key 
concepts in health services research and evaluation. The exercises 
demonstrate students' ability to operationalize population health 
initiatives in health delivery systems. Topics are 1) Assessment of 
health, social needs, and utilization within service delivery markets; 
2) Program design, implementation, and measurement; 3) Assessing 
the impact and return on investment on the program.   
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Findings Brief: Students submit a formal Findings Brief titled 
"Impact of a Community Health Worker Program on Health Services 
Utilization." The Brief includes four sections: an introduction that 
frames the context and topic, methods, results, and discussion. This 
culminating report integrates content of previous assignments in the 
course with assigned readings and students' research.  

3. Assess the 
effectiveness of 
public health and 
healthcare services 
aimed at improving 
population health 
using applied 
research and 
evaluation methods. 

HSMP 6310: 
Population 
Health 
Management 

Applied Exercises: Students complete three (3) exercises focused 
on implementation and evaluation of a population health 
management program in practice. Students gain practical skills 
related to data acquisition, community-based assessment, and key 
concepts in health services research and evaluation. The exercises 
demonstrate students' ability to operationalize population health 
initiatives in health delivery systems. Topics are 1) Assessment of 
health, social needs, and utilization within service delivery markets; 
2) Program design, implementation, and measurement; 3) Assessing 
the impact and return on investment on the program.   

Findings Brief: Students submit a formal Findings Brief titled 
"Impact of a Community Health Worker Program on Health Services 
Utilization." The Brief includes four sections: an introduction that 
frames the context and topic, methods, results, and discussion. This 
culminating report integrates content of previous assignments in the 
course with assigned readings and students' research.  

HSMP 6320: 
Health Services 
Research 
Methods  

Citi Training: Students complete training in the principles and 
practices of the ethical conduct of research and submit evidence of 
completion. 

Theoretical Framework: Students select and use an established 
framework relevant to their topic to frame their study, identify key 
variables, and examine relationships between variables. Students 
present a visual diagram of the framework including variables.  

Midterm Exam: Assesses students in the areas of research and 
evaluation study designs, internal and external validity, use of survey 
data, and role of qualitative research. 

4. Analyze patterns of 
health services 
utilization, costs and 
outcomes, or health 
system performance 
using applied 
research methods. 

HSMP 6320: 
Health Services 
Research 
Methods  

Research Aims Page: Students select a major topic area and 
provide an aims page that motivates the topic, defines specific 
research expectations, and proposes an appropriate study design 
and data analysis plan to examine the selected topic. Aims page 
should be limited to a single page and range from 350-500 well 
thought out and constructed words.  

Scientific Writing and Analysis Exercises: Students complete a 
Scientific Writing Exercise to demonstrate skills in writing the 
methods and results section of a manuscript/abstract/Brief. Students 
complete two Applied Analysis Exercises where they use secondary 
data to conduct analyses including adjusted and unadjusted analysis, 
difference-in-difference, and demonstrate ability to handle survey 
data and use of weights. 

Conference (ASRF) Abstract: Students prepare and submit a 500-
word abstract of their research study to the Appalachian Student 
Research Forum (ASRF), which is held every April at ETSU. 
Abstracts are reviewed and may be selected for oral or poster 
presentation.  
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Research Brief: Students write a research brief that includes an 
introduction, description of the methods, results, and discussion of 
research findings. This culminating assignment draws on the course 
content and other major assignments. The Brief should be 1400-
1600 words and include tables/figures that describe and/or illustrate 
key research findings. The Brief should be a professional document 
that can be distributed to external audiences. Students will formally 
present results from the research brief. 

HSMP 5300: 
Quality 
Improvement in 
Health Services 
Management 

Quality/Process Improvement Project Presentation: Students 
identify a complaint (from a list provided by the instructor) and using 
Quality Improvement/Process Improvement tools, students analyze 
data and develop measurable metrics that lead to development of a 
corrective action plan. The project is completed as a voice-over 
PowerPoint with visuals, analysis results, and tools that informed the 
corrective actions.  

Event Investigation Final Project: Students conduct an Event 
Investigation of a case scenario and engage in a robust process 
improvement. The investigation should define the problem; present 
laws and public policy relevant to the topic; discuss data analysis, 
process analysis, and tools utilized for measurement; describe the 
outcome and potential causes; and recommend immediate and 
intermediate actions as well as follow-up and prevention strategies. 

5. Apply principles of 
organizational 
analysis and 
organizational 
behavior research to 
support decision-
making and 
leadership within 
health service 
organizations. 

HSMP 6840: 
Organizational 
Behavior in 
Health Services 
Management  

Organizational Analysis Paper and Presentation: Students 
complete an organizational analysis using a framework of their 
choice from the literature. Possible frameworks include the McKinsey 
7S Model, the Rational Model, the Competing Values Framework, 
Pugh et al.'s conceptual scheme, Bolman and Deals Reframing 
structure, or other framework that the student selects. Students begin 
with a SWOT analysis of the organization, followed by the 
organizational analysis utilizing the selected framework. The paper is 
expected to be at least 5 pages and should demonstrate an 
understanding of the importance of organizational analysis before 
engaging in organizational change. Students also present their 
analysis in class.  

Organizational Behavior Research Concept Paper and 
Presentation: Students create a 3 - 5 page organizational behavior 
research design concept paper that incorporates the research 
question(s), a clear description of the project, research plan/method 
including limitations, theory, conceptual framework, and plans/tools 
for data collection and analysis such as survey instrument or 
interview guide. Students demonstrate how the data and analysis will 
answer the question and the role of org. behavior research in 
informing decision-making. Students also summarize ethical issues 
that may arise. Presentation of the concept paper in class facilitates 
peer learning and discussion.  

6. Align 
organizational quality 
improvement 
programs with state 
and national quality 
initiatives to improve 
organizational 

HSMP 5300: 
Quality 
Improvement in 
Health Services 
Management 

Agency Issue Brief: Students select an accrediting or regulating 
agency in the health services environment and write an issue brief 
about the agency and its role in health services delivery. The Brief 
should include the agency's mission and role, laws and public policy 
issues relevant to the agency, accreditation versus certification, and 
discussion of how health services organizations are affected by and 
interact with the agency.  
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effectiveness and 
resource use. 

Quality Measures Scenario: Students will choose from a 
predetermined list of quality measure areas (e.g., falls, pressure 
ulcers, HAI's, CAUTI, CLABSI) and develop a quality improvement 
program, with specific measures, metrics, and tools, for their selected 
area. Students submit a PowerPoint presentation in which the QI 
program and measures are discussed in the notes section of each 
slide.   

Change Case Scenario: Students select a case study from the 
Institute for Healthcare Improvement and propose a strategy for 
effectively persuading and leading the needed QI change within the 
organization. Students integrate the case study information, course 
material, and their own literature search to explain the need for 
change and to justify the proposed QI program.   

 
2) For degrees that allow students to tailor competencies at an individual level in consultation 

with an advisor, the school must present evidence, including policies and sample 
documents, that demonstrate that each student and advisor create a matrix in the format of 
Template D4-1 for the plan of study. Include a description of policies in the self-study 
document and at least five sample matrices in the electronic resource file.  

 
Not applicable 
 

3) Include the most recent syllabus for each course listed in Template D4-1, or written 
guidelines for any required elements listed in Template D4-1 that do not have a syllabus. If 
the syllabus does not contain a specific, detailed set of instructions for the assessment 
activity listed in Template D4-1, provide additional documentation of the assessment, e.g., 
sample quiz question, full instructions for project, prompt for written discussion post, etc. 

 
Syllabi and supporting documents, including assignment guidelines and/or grading rubrics, can be 
found in ERF D4.3. 
 

4) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area.  

 
Strengths 

 
MPH and DrPH students complete concentration courses that are designed to provide 
instruction and assessment of the concentration competencies developed by the 
departments that house each concentration. The concentration competencies build upon 
the foundational competencies and are informed by workforce needs and current and 
emerging developments in the respective discipline. Students have the opportunity to learn 
and be assessed in each of these competencies before integrating them with selected 
foundational competencies in their final capstone course. 

 
Weaknesses 

 
None noted. 
 

       Plans for Improvement 
 
The departments will continue to evaluate the importance and relevance of their 
concentration competencies to practice using data from multiple sources. The 
departments will also continue to assess their concentration courses. These 
assessments will inform updates and refinements to the concentration competencies 
and/or courses as needed. 
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D5. MPH Applied Practice Experiences 
 

MPH students demonstrate competency attainment through applied practice experiences. 
 
The applied practice experiences allow each student to demonstrate attainment of at least five 
competencies, of which at least three must be foundational competencies (as defined in 
Criterion D2). The competencies need not be identical from student to student, but the applied 
experiences must be structured to ensure that all students complete experiences addressing at 
least five competencies, as specified above. The applied experiences may also address additional 
foundational or concentration-specific competencies, if appropriate. 
 
The school assesses each student’s competency attainment in practical and applied settings 
through a portfolio approach, which reviews practical, applied work products that were produced 
for the site’s use and benefit. Review of the student’s performance in the APE must be based on at 
least two practical, non-academic work products AND on validating that the work products 
demonstrate the student’s attainment of the designated competencies. 
 
Examples of suitable work products include project plans, grant proposals, training manuals or 
lesson plans, surveys, memos, videos, podcasts, presentations, spreadsheets, websites, photos 
(with accompanying explanatory text), or other digital artifacts of learning. Reflection papers, 
contact hour logs, scholarly papers prepared to allow faculty to assess the experience, poster 
presentations, and other documents required for academic purposes may not be counted toward 
the minimum of two work products. 
 

1) Briefly describe how the school identifies competencies attained in applied practice 
experiences for each MPH student, including a description of any relevant policies.  
 
MPH students complete the Applied Practice Experience through required for-credit internship 
experience that allows them to spend time working with a relevant organization within the 
community and to network with practicing professionals. Students are eligible to enroll in the MPH 
Applied Practice Experience when they have completed all foundational courses and at least two 
concentration courses. These prerequisite courses ensure that students are grounded in a broad 
array of foundational and concentration competencies before developing their field projects.  
 
Students submit an MPH Applied Practice Experience Application no later than the semester before 
they intend to begin their APE. Students are granted access to register for their concentration’s 
5850 course once their eligibility has been confirmed and their application has been approved by 
their Departmental Professional Advisor (DPA) (Biostatistics and Epidemiology concentrations) or 
designated departmental field experience instructor (Community Health and Environmental Health 
concentrations).  The DPA or designated instructor serves as the instructor of the course and 
mentors each student through the process of developing relevant and appropriate field projects. 
When the student has secured an appropriate host organization for the APE, they will work with 
their DPA/instructor and preceptor to develop (1) a list of at least three foundational competencies 
and at least two concentration competencies to be addressed during the applied practice 
experience and (2) at least one learning objective for each competency. Students will also discuss 
specific projects, and resulting field-based products, that they will develop over the course of the 
experience. 
 
Near the end of their APE, the student initiates a three-part REDCap form which allows students to 
list the competencies they had selected. The competency selections in this form populate 
evaluation forms that are sent to the student’s preceptor and DPA/instructor at the conclusion of 
the semester. Preceptors assess students’ competency attainment as well as 15 dimensions of 
professionalism and work quality. DPAs/instructors assess each student’s demonstration of their 
selected competencies on a 4-point scale, indicating High Competence, Adequate Competence, 
Limited Competence, or Low to No Competence. Students must be rated at the High Competence 
or Adequate Competence level for each competency to successfully complete the 5850 course 
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(Applied Practice Experience). Blank copies of these evaluation forms are included in the resource 
file, and completed evaluation forms are included with student work samples. 
 

2) Provide documentation, including syllabi and handbooks, of the official requirements 
through which students complete the applied practice experience.  

 
The following documents showing the processes through which students, faculty, and preceptors 
coordinate to develop MPH student’s Applied Practice Experience objectives and deliverables can 
be found in ERF D5.2: 

 

• MPH Applied Practice Experience Guidelines 

• XXXX 5850 syllabus template (1 semester version) 

• XXXX 5850 syllabus template (2 semester version) 

• MPH APE Project Planning Map 

• Sample REDCap Student Competency Selection Form 

• Sample REDCap Preceptor Evaluation Form 

• Sample REDCap DPA Evaluation Form 
 

3) Provide samples of practice-related materials for individual students from each 
concentration or generalist degree. The samples must also include materials from students 
completing combined degree schools, if applicable. The school must provide samples of 
complete sets of materials (ie, Template D5-1 and the work products/documents that 
demonstrate at least five competencies) from at least five students in the last three years 
for each concentration or generalist degree. If the school has not produced five students 
for which complete samples are available, note this and provide all available samples.  

 
Samples of APE student deliverables can be found in ERF D5.3, organized in subfolders by 
concentration. 
 

4) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area.  
 
Strengths 
 

1. The college enjoys strong relationships with public health and healthcare agencies in our 
region, including Ballad Health, a healthcare system that serves 22 counties; James H 
Quillen Department of Veterans Affairs Medical Center; the Tennessee Department of 
Health, including county health departments and a regional health office just behind our 
main campus; various city and county school systems; and a multitude of non-profit 
organizations and community coalitions. The nearly 200 field affiliate organizations with 
which the college coordinates give students a diverse array of professional settings to 
practice the skills they have learned in their program of study and to refine their professional 
goals. The college continues to build relationships with organizations outside the region to 
offer additional field experience sites to distance students enrolled in our online programs. 

 
2. The substantial APE requirement (6 credit hours/300 service-learning hours) allows 

students to gain meaningful practice experience that may make them more competitive for 
employment or further education.  Students are encouraged to treat their APE as a 3-month 
job interview. 

 
3. Faculty are committed to mentoring students in selecting an APE site that aligns with their 

career goals and also in selecting competencies and field projects that are conducive to 
their professional growth.  
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4. The APE is structured so that students formally evaluate their experience and their 
progress at midterm, in addition to informal check-ins with their DPA, so that faculty can 
assist with course adjustments, if needed.  

 
5. The APE provides another opportunity for the college to collect feedback from external 

partners. Field preceptors evaluate students’ demonstration of competencies and cross-
cutting professional skills. The MPH Operations Committee regularly reviews preceptor 
assessments of student performance to identify opportunities for improvement in the 
curriculum. 

 
6. The college has implemented a new APE course website for the MPH program as well as 

a new system for APE administration in REDCap. The system includes new forms for 
students to specify their selected competencies and for preceptors and faculty to evaluate 
students.  This new support structure is intended to streamline and standardize the APE 
administration process across departments and faculty advisors. Faculty have expressed 
support for this system and have participated in related training. 

 
Weaknesses  
 

Since the new system for APE administration is relatively new, it may take some time for 
faculty advisors to become fully familiar with its features and to utilize it fully. 

 
Plan for Improvement   
 

To further facilitate APE administration, the college is piloting a new model where a 
designated faculty member in each department has responsibility for APE administration. 
The Department of Community & Behavioral Health and the Department of Environmental 
Health have implemented this model effective fall 2022 for students enrolled in COBH 5850 
and ENVH 5850, respectively. Preliminary experience with this model is positive. The 
HSMP and Bio/Epi departments plan to implement a similar approach effective Fall 2023. 
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D6. DrPH Applied Practice Experience (if applicable) 
 

The work product may be a single project or a set of related projects that demonstrate a depth of 
competence. It may be completed as a discrete experience (such as a practicum or internship) or 
integrated into school coursework. In either case, the deliverable must contain a reflective 
component that includes the student’s expression of personal and/or professional reactions to the 
applied practice experience. This may take the form of a journal or other written product, a 
professional portfolio, or another deliverable as appropriate for the school. 
 
The school identifies a minimum of five foundational and/or concentration-specific competencies 
(as defined in Criteria D3 and D4) that are reinforced and/or assessed through application. The 
school may either choose at least one competency from the leadership, management, and 
governance domain in Criterion D3 or choose a concentration-specific competency identified in 
Criterion D4 if it relates to leadership skills. Competencies may differ from student to student. 

 
1) Briefly describe how the school identifies competencies attained in applied practice 

experiences for each DrPH student, including a description of any relevant policies. 
 

DrPH students complete the Applied Practice Experience through a 6-credit internship experience 
that allows them to spend time collaborating with practicing professionals in a public health or health 
care organization within the community. Students are eligible to enroll in the DrPH Applied Practice 
Experience after the completion of at least 12 credit hours in the DrPH program. 
 
Preparation for the DrPH Applied Practice Experience is a collaborative effort involving the student, 
their DrPH Advisory Committee, and, once selected, the preceptor at the student’s host 
organization. Students submit a DrPH Applied Practice Experience Application no later than the 
semester before they intend to begin their APE. Students select a prospective host organization, 
which is reviewed by the DrPH Advisory Committee to ensure that the organization will offer 
significant advanced-level practical experience collaborating with practitioners and will allow the 
student to develop leadership skills and contribute to the field of public health. Students are granted 
access to register for their concentration’s 6850 course once the application has been approved.  
The chair of the Advisory Committee serves as the instructor for the course and mentors each 
student through the process of selecting their competencies and developing their field project(s). 
Students work with their committee chair (6850 instructor) and preceptor to develop (1) a list of at 
least five competencies to be demonstrated during the APE and (2) at least one learning objective 
for each competency. Students will also discuss specific projects, and resulting field-based 
product(s), that they will develop over the course of the experience. 
 
Once the student, committee chair (instructor), and preceptor have agreed on a set of 
competencies to be addressed, the student will initiate a three-part REDCap form which allows 
students to identify competencies they have selected. The competency selections in this form 
populate evaluation forms that are sent to the student’s preceptor and committee chair at the 
conclusion of the APE. Students must earn a mark of “High Competence” or “Adequate 
Competence,” the two highest marks on a 4-point scale, for each competency to successfully 
complete the 6850 course (APE). Blank copies of these evaluation forms are included in the 
resource file and completed evaluation forms are included with student work samples. 
 

2) Explain, with references to specific deliverables or other requirements, the manner through 
which the school ensures that the applied practice experience requires students to 
demonstrate leadership competencies. 

 
In the semester before the APE begins, each student’s advisory committee reviews the proposed 
host organization to ensure that it will offer sufficient opportunity for the student to develop 
leadership skills and demonstrate competency in this area. Furthermore, students are required to 
choose at least one competency from the Leadership, Management, and Governance domain of 
the DrPH Foundational Competencies. The student’s APE project/deliverable(s) must reflect this 
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competency. Students deliver a public presentation at the conclusion of the APE, in which they 
discuss the specific skills and techniques applied in practice, with an emphasis on leadership skills. 
Students also develop a written reflective report that discusses leadership skills gained and applied 
during the APE. 
 

3) Provide documentation, including syllabi and handbooks, of the official requirements 
through which students complete the applied practice experience.  

 
The following documents showing the processes through which students, faculty, and preceptors 
coordinate to develop MPH student’s Applied Practice Experience objectives and deliverables can 
be found in ERF D6.3:  

 

• DrPH Applied Practice Experience Guide 

• XXXX 6850 Syllabus template  

• DrPH APE Project Planning Map 

• Sample REDCap Student Competency Selection Form 

• Sample REDCap Preceptor Evaluation Form 

• Sample REDCap MP Evaluation Form 
 

4) Provide samples of practice-related materials for individual students from each 
concentration or generalist degree. The school must provide samples of complete sets of 
materials (ie, Template D6-1 and the work products/documents that demonstrate at least 
five competencies) from at least five students in the last three years for each concentration 
or generalist degree. If the school has not produced five students for which complete 
samples are available, note this and provide all available samples.  

 
Samples of APE student deliverables can be found in ERF D6.4, organized in subfolders by 
concentration. 
 

5) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area.  

 
Strengths 
 

1. As discussed in Criterion D5, the college enjoys strong relationships with a diverse array 
of nearly 200 organizations that provide students with applied practical experiences 
relevant to their professional and educational goals. 

 
2. Faculty are committed to mentoring students through the process of selecting 

competencies and field projects in the beginning stages of the APE that are conducive to 
their professional growth. 

 
3. The APE provides another opportunity to collect feedback from the college’s external 

partners. Field preceptors evaluate students’ demonstration of competencies and cross-
cutting professional skills. The DrPH Operations Committee regularly reviews preceptor 
assessments of student performance to identify opportunities for improvement in our 
curriculum. 

 
4. The college has designed a new APE course website for the DrPH program as well as a 

new system for APE administration in REDCap. The system new forms for students to 
specify their selected competencies and for preceptors and faculty to evaluate students. 
This new support structure is intended to streamline and standardize the APE 
administration process across departments and faculty advisors. Faculty have expressed 
support for this system and have participated in related training. 
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Weaknesses  
 

Since the new system for APE administration is relatively new, it may take some time for 
faculty advisors to become fully familiar with its features and to utilize it fully. 

 
Plans for Improvement 
 

As stated in Criterion D5, the college is piloting a model in which one faculty member in 
each concentration serves as the instructor of record and facilitator for all MPH students 
completing the APE. This model may become appropriate for DrPH students in the future. 
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D7. MPH Integrative Learning Experience 
 
MPH students complete an integrative learning experience (ILE) that demonstrates synthesis of 
foundational and concentration competencies. Students in consultation with faculty select 
foundational and concentration-specific competencies appropriate to the student’s educational and 
professional goals; demonstrating synthesis and integration requires more than one foundational 
and one concentration competency.  
 
Professional certification exams (e.g., CPH, CHES/MCHES, REHS, RHIA) may serve as an element 
of the ILE, but are not in and of themselves sufficient to satisfy this criterion. 
 
The school identifies assessment methods that ensure that at least one faculty member reviews 
each student’s performance in the ILE and ensures that the experience addresses the selected 
foundational and concentration-specific competencies. Faculty assessment may be supplemented 
with assessments from other qualified individuals (e.g., preceptors). 
 
1) List, in the format of Template D7-1, the integrative learning experience for each MPH 

concentration, generalist degree or combined degree option that includes the MPH. The 
template also requires the school to explain, for each experience, how it ensures that the 
experience demonstrates synthesis of competencies.  
 

MPH Integrative Learning Experience for Biostatistics Concentration 

Integrative learning 
experience (list all 

options) 
How competencies are synthesized 

BSTA 5950: Capstone in 
Biostatistics and 

Epidemiology 

Biostatistics students complete a capstone course in which they 
retrieve, analyze, and interpret relevant data for a public health 
issue of their choice. Students conduct a literature review, 
develop a procedures manual for the identification and selection 
of data source(s) to be used in this project, prepare a database 
preparation and analysis plan, analyze data using SAS, prepare 
tables, figures, and/or statistical summaries as appropriate, and 
deliver an oral presentation summarizing their findings. Students 
then compile these elements, plus a discussion and 
recommendations, into a high-quality written document for 
external stakeholders (e.g. public health professionals, 
interventionists, policy-makers). This project requires that 
students synthesize MPH Foundational Competencies 1-4 and 
Biostatistics Concentration Competencies 2, 3, 4, 7, 8, and 9. 
Final projects are evaluated by faculty using a rubric [see ERF 
D7.4] that facilitates assessment of (1) demonstration of 
competencies, (2) integration of competencies, and (3) overall 
quality of the written product. 
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MPH Integrative Learning Experience for Community Health Concentration 

Integrative learning 
experience (list all 

options) 
How competencies are synthesized 

COBH 5955: Capstone in 
Community Health 

Community Health students complete a capstone course which 
allows them to build on the skills learned through a longitudinal 
community-based project completed over three semesters in the 
Community Health Trilogy course sequence (COBH 5110, 5120, 
and 5130). Students translate their previous health 
assessment(s), implementation plan(s), and evaluation plan(s) 
into a white paper for external stakeholders. This project requires 
students to integrate Foundational Competencies 3, 4, 11, and 19 
and all Community Health Concentration Competencies. The final 
white paper is evaluated by faculty using a rubric [see ERF D7.4] 
that facilitates assessment of (1) demonstration of competencies, 
(2) integration of competencies, and (3) overall quality of the 
written product. 

  

MPH Integrative Learning Experience for Environmental Health Concentration 

Integrative learning 
experience (list all 

options) 
How competencies are synthesized 

ENVH 5640: Environmental 
Risk Assessment 

Working in small teams, students will identify a local site on which 
they can perform a risk assessment. Students will obtain and 
interpret data and will present their risk analysis via a final written 
document and an oral presentation/mock public hearing attended 
by other students, faculty, and practicing professionals in the 
community. This project requires students to integrate 
Foundational Competencies 2, 18, 19, and 21, and 
Environmental Health Concentration Competencies 1, 2, 4, and 
8. Students are evaluated using practicing professionals’ 
evaluation, faculty evaluation, instructor evaluation, student 
evaluation, and group peer evaluation scores. The final written 
report is evaluated by faculty using a rubric [see ERF D7.4] that 
facilitates assessment of (1) demonstration of competencies, (2) 
integration of competencies, and (3) overall quality of the written 
product. 
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MPH Integrative Learning Experience for Epidemiology Concentration 

Integrative learning 
experience (list all 

options) 
How competencies are synthesized 

EPID 5950: Capstone in 
Biostatistics and 

Epidemiology 

Epidemiology students complete a capstone course in which they 
retrieve, analyze, and interpret the epidemiological significance of 
relevant data for a public health issue of their choice. Students 
conduct a literature review, develop a procedures manual for the 
identification and selection of data source(s) to be used in this 
project, prepare a database preparation and analysis plan, 
analyze data using SAS, prepare tables, figures, and/or statistical 
summaries as appropriate, and deliver an oral presentation 
summarizing their findings. Students then compile these 
elements, plus a discussion and recommendations, into a high-
quality written document for external stakeholders (e.g. public 
health professionals, interventionists, policy-makers). This project 
requires that students synthesize MPH Foundational 
Competencies 1-4 and Epidemiology Concentration 
Competencies 2, 3, 4, 5, 6, and 9. Final projects are evaluated by 
faculty using a rubric [see ERF D7.4] that facilitates the 
assessment of (1) demonstration of competencies, (2) integration 
of competencies, and (3) overall quality of the written product. 

 
 

2) Briefly summarize the process, expectations, and assessment for each integrative learning 
experience.  

 
All MPH students complete a capstone project focused on application and synthesis of foundational 
and concentration competencies to address a public health issue selected by the student. These 
projects are completed under the supervision of a faculty member who mentors students through 
the phases of the project within one of the following capstone courses: 
 

• BSTA 5950: Capstone in Biostatistics and Epidemiology (3 credits) 

• COBH 5955: Capstone in Community Health (3 credits) 

• ENVH 5640: Environmental Risk Assessment (4 credits) 

• EPID 5950: Capstone in Biostatistics and Epidemiology (3 credits) 
 

Students enroll in the capstone course associated with their concentration typically in their last 
semester.  
 
Although the primary goal of the capstone project is the application and synthesis of a broad array 
of competencies within a context that is significant to the student and relevant to their professional 
growth, the structure of the capstone course allows for additional instruction and discussion to 
enhance the quality of the final product. For example, Biostatistics and Epidemiology students 
receive additional support identifying the ideal data sources for their selected public health problem, 
as well as supplemental instruction in best practices for presenting data in written and oral form to 
multiple audiences. Students in the Community Health concentration receive additional instruction 
in community organizing, the IRB process, and the development of a white paper. 
 
The capstone course format also ensures that all students within a concentration are evaluated 
consistently. The instructor for each course evaluates students’ final written projects with a 
standardized rubric to validate each student’s demonstration and synthesis of foundational and 
concentration competencies and to assess the overall quality of the writing. 
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3) Provide documentation, including syllabi and/or handbooks, that communicates integrative 
learning experience policies and procedures to students.  

 
Syllabi for each of the concentration-specific capstone courses can be found in ERF D7.3. 

 
4) Provide documentation, including rubrics or guidelines, that explains the methods through 

which faculty and/or other qualified individuals assess the integrative learning experience 
with regard to students’ demonstration of the selected competencies.  

 
Concentration-specific rubrics that assess demonstration of competencies, integration and 
synthesis of competencies, as well as overall quality of the final written product, can be found in 
ERF D7.4. A rubric for each student is completed by the instructor(s) of the course listed in 
Template D7-1 above. 
 

5) Include completed, graded samples of deliverables associated with each integrative 
learning experience option from different concentrations, if applicable. The school must 
provide at least 10% of the number produced in the last three years or five examples, 
whichever is greater.  

 
Samples of MPH ILE student deliverables can be found in ERF D7.5, organized in subfolders by 
concentration. 

 
6) If applicable, assess strengths and weaknesses related to this criterion and plans for 

improvement in this area.  
 

Strengths 
 

1. The capstone course format provides ample structure for students to complete a guided 
project that allows them to apply their skills and knowledge to an endeavor that is 
meaningful to them professionally and/or personally. Students have the opportunity to 
receive feedback from both peers and at least one senior faculty member (frequently one 
with whom they are already familiar) throughout the completion of their project. A blend of 
foundational and concentration competencies is built into the project, and faculty ensure 
that students have successfully demonstrated and skillfully blended these competencies 
to produce the final product at the conclusion of their MPH degree.  

 
Weaknesses  

 
None noted. 
 

Plans for Improvement 
 
As a part of the continuous improvement of curricula, departments will continue to assess 
and review the capstone courses and identify opportunities for strengthening them. 
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D8. DrPH Integrative Learning Experience 

 
As part of an integrative learning experience, DrPH candidates generate field-based products 
consistent with advanced practice designed to influence programs, policies or systems addressing 
public health. The products demonstrate synthesis of foundational and concentration-specific 
competencies. 

 
The integrative learning experience is completed at or near the end of the program of study. It may 
take many forms consistent with advanced, doctoral-level studies and university policies but must 
require, at a minimum, production of a high-quality written product. 
 
1) List, in the format of Template D8-1, the integrative learning experience for each DrPH 

concentration or generalist degree. The template also requires the school to explain, for 
each experience, how it ensures that the experience demonstrates synthesis of 
competencies.  
 

DrPH Integrative Learning Experience for All Concentrations 

Integrative learning 
experience 

How competencies are synthesized 

Dissertation 
+ 

Three Stand-Alone 
Field-Based Products 

Under the supervision of their Advisory Committee members, 
students develop a dissertation project that is community-engaged, 
incorporates data-driven decisions, and is focused on public health 
practice and /or policy. Students choose five foundational and three 
concentration competencies to be integrated into a comprehensive 
dissertation project and three stand-alone field-based products 
consistent with advanced practice. Specific requirements for the ILE 
products are summarized below and are fully outlined in the DrPH 
Handbook (see ERF D8.3). 

 
2) Briefly summarize the process, expectations, and assessment for each integrative learning 

experience.   
 

All DrPH students enroll in 9 – 12 credit hours of the Doctor of Public Health Dissertation course 
for their concentration (COBH 6960, EPID 6960, and HSMP 6960). Students will prepare a 
dissertation in one of two possible formats. The standard format consists of a dissertation coupled 
with three field-based products: an evidence matrix, a relevant stand-alone project of the student’s 
choice, and a communication and dissemination plan. The manuscript format involves the 
development of three separate manuscripts, including a scoping literature review, empirical article 
formatted for submission to a journal, and a manuscript detailing policy or practice implications of 
the student’s investigations, formatted for submission to a journal. 
 
Students begin their ILE project by presenting and defending their proposal to their advisory 
committee. The advisory committee is composed of at least 3 faculty members selected by the 
student, including a chair from the student’s home department. The proposal should present a 
scholarly research project that is consistent with advanced public health practice and designed to 
influence programs, policies or systems. The project should be relevant to the student’s 
concentration area. The proposal addresses the feasibility of the work, plan for conducting the work 
and engaging the community, and any ethical concerns that need to be addressed. If applicable, 
the proposal is submitted for approval to the ETSU Institutional Review Board (IRB).  
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With their advisory committee, each student selects the competencies to be addressed and 
synthesized through the project. Students choose a minimum of five DrPH Foundational 
Competencies, including at least two from the Leadership, Management, and Governance domain, 
one from the Data and Analysis domain, one from the Programs and Policies domain, and one from 
the Education and Workforce Development domain. Students also select at least three 
concentration competencies. 
 
Students must present and successfully defend their proposal. One the work is completed, students 
present their completed projects at a dissertation defense that is attended by Advisory Committee 
members, the dean, a representative from the College of Graduate & Continuing Studies, and other 
members of the college and the public. Upon successful defense of the dissertation, the student’s 
written materials undergo revisions recommended by the Advisory Committee and are submitted 
to the College of Graduate and Continuing Studies. Students are evaluated by their Advisory 
Committee Chair using a rubric that includes the demonstration of the student’s selected 
competencies, synthesis of foundational and concentration competencies, and overall quality of 
the written work. 

 
3) Provide documentation, including syllabi and/or handbooks, that communicates integrative 

learning experience policies and procedures to students.  
 

The DrPH ILE requirements are communicated to students in the Doctor of Public Health Student 
Handbook (pages 18-25) in ERF D8.3. 

 
4) Provide documentation, including rubrics or guidelines, that explains the methods through 

which faculty and/or other qualified individuals assess the integrative learning experience 
with regard to students’ demonstration of the selected competencies.  

 
An all-concentration DRPH ILE Rubric that can be customized to include each student’s selected 
foundational and concentration competencies can be found in ERF D8.4. 
 

5) Include completed, graded samples of deliverables associated with each integrative 
learning experience option from different concentrations. The school must provide at least 
10% of the number produced in the last three years or five examples, whichever is greater. 
If the school does not have five recent samples for an option, note this and provide all 
available samples.  

 
Sample DrPH ILE student deliverables can be found in ERF D8.5. 

 
6) If applicable, assess strengths and weaknesses related to this criterion and plans for 

improvement in this area.  
 

Strengths 
 

The ILE, in either format, allows students to synthesize foundational and concentration 
competencies, produce applied “real world” work products, and conduct scholarly research 
addressing a significant population health issue that is of interest to the student. Students 
receive meaningful guidance during the inception and throughout the development of their 
project from a multi-disciplinary advisory committee.  

 
Weaknesses  
 

While not a weakness per se, the dissertation in its current format, as an integrative 
learning experience, is still relatively new in the college. Students entering the program in 
2019 or later complete the ILE in its current format. Only a few students in these more 
recent cohorts have progressed through the completion of the ILE project as of the writing 
of this self-study. 
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Plans for improvement 
 

As more students (and their faculty advisors) work through the ILE format, the college will 
have more opportunities to evaluate the effectiveness of this model and how well it 
prepares students for leadership and advanced public health practice. 
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D9. Public Health Bachelor’s Degree Foundational Domains 
 
The requirements for the public health major or concentration provide instruction in the domains. 
The curriculum addresses these domains through any combination of learning experiences 
throughout the requirements for the major or concentration coursework (i.e., the school may 
identify multiple learning experiences that address a domain—the domains listed below do not each 
require a single designated course). 

 
If the school intends to prepare students for a specific credential, the curriculum must also address 
the areas of instruction required for credential eligibility (e.g., CHES). 
 

1) Provide a matrix, in the format of Template D9-1, that indicates the courses/experience(s) 
that ensure that students are exposed to each of the domains indicated. Template D9-1 
requires the school to identify the learning experiences that introduce and reinforce each 
domain. Include a footnote with the template that provides the school’s definition of 
“introduced” and “covered.”  
 
Two undergraduate public health degrees are offered in the college: the Bachelor of Science in 
Public Health with a concentration in Community Health (BSPH), and the Bachelor of Science in 
Heath Administration (BSHA).  
 
Matrices mapping the foundational domains to each degree begin on the next page. 
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Bachelor of Science in Health Administration 
 

Key 
I = Introduced: Subdomain is presented through instructor delivery of content, course activities, and/or course materials. 
C= Covered: Subdomain is central to the course purpose and content. 

  

 Course number and name 

Public Health 
Domain 

COBH 2000: 
ESSENTIALS  

HSMP 
2100: 
Health 

Systems 

BSTA 
3000: 

Intro to 
Biostats 

EPID 
3080: 

Principles 
of Epid 

HSMP 
3200: 
Health 
Service

s 
Admin 

HSMP 
3500: 
Public 
Health 

Budgeting 
Finance 

COBH 
4457: 

Emerging 
Tech for 

the Health 
Prof.  

HSMP 
3210: 

Legal and 
Ethical 

Issues in 
Healthcare 

HSMP 
3220: 
Health 

Services 
Planning 

COBH 4030: 
Community 

Health 

HSMP 3600: 
Quality and 
Utilization 
Assurance 

HSMP 
4250: 

Healthcare 
Revenue 

Cycle 
Mgmt 

HSMP 
4200: 
Health 

Informatics 

COBH 
2750: 

Medical 
Term 

HSMP 
3700: Prof 

Dvlpt & 
Experience 

in 
Healthcare 

HSCI 2010 
and 2020: 
Anatomy & 
Physiology I 

and II 

Math/Quantitative Reasoning: Identify and apply the concepts and applications of basic statistics 

  
Concepts of 
basic statistics 

    I, C I                         

  
Applications of 
basic statistics 

    I, C I, C                         

Science: Address the foundations of biological and life sciences 

  
Foundations of 
biological & life 
sciences 

      I, C                       C 

Overview of Public Health: Address the history and philosophy of public health as well as its core values, concepts, and functions across the globe and in society 

  
Public health 
history 

I, C I   I, C           C             

  
Public health 
philosophy 

I, C I                             

  Core PH values I, C I               I             

  
Core PH 
concepts 

I, C I   I           C             

  
Global functions 
of PH 

I, C                               

  
Societal 
functions of PH 

I, C I               C             

Role and Importance of Data in Public Health: Address the basic concepts, methods, and tools of public health data collection, use, and analysis and why evidence-
based approaches are an essential part of public health practice 

  
Basic concepts 
of data 
collection 

    I C         I   C   C       

  
Basic methods 
of data 
collection 

    I C         I               
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Key 
I = Introduced: Subdomain is presented through instructor delivery of content, course activities, and/or course materials. 
C= Covered: Subdomain is central to the course purpose and content. 

  

 Course number and name 

Public Health 
Domain 

COBH 2000: 
ESSENTIALS  

HSMP 
2100: 
Health 

Systems 

BSTA 
3000: 

Intro to 
Biostats 

EPID 
3080: 

Principles 
of Epid 

HSMP 
3200: 
Health 
Service

s 
Admin 

HSMP 
3500: 
Public 
Health 

Budgeting 
Finance 

COBH 
4457: 

Emerging 
Tech for 

the Health 
Prof.  

HSMP 
3210: 

Legal and 
Ethical 

Issues in 
Healthcare 

HSMP 
3220: 
Health 

Services 
Planning 

COBH 4030: 
Community 

Health 

HSMP 3600: 
Quality and 
Utilization 
Assurance 

HSMP 
4250: 

Healthcare 
Revenue 

Cycle 
Mgmt 

HSMP 
4200: 
Health 

Informatics 

COBH 
2750: 

Medical 
Term 

HSMP 
3700: Prof 

Dvlpt & 
Experience 

in 
Healthcare 

HSCI 2010 
and 2020: 
Anatomy & 
Physiology I 

and II 

  
Basic tools of 
data collection 

    I C         I,C   C   C       

  Data usage     I, C C         I   C   C       

  Data analysis     I, C C         I   C   C       

  
Evidence-based 
approaches 

    I C                 I       

Identifying and Addressing Population Health Challenges: Address the concepts of population health, and the basic processes, approaches, and interventions that 
identify and address the major health-related needs and concerns of populations 

  
Population 
health concepts 

I, C     I, C          I I, C             

  

Introduction to 
processes & 
approaches to 
identify needs & 
concerns of 
populations 

I, C                 I, C C   C       

  

Introduction to 
approaches & 
interventions to 
address needs 
& concerns of 
populations 

I, C                 I, C C   C       

Human Health: Address the underlying science of human health and disease including opportunities for promoting and protecting health across the life course 

  
Science of 
human health & 
disease 

      I                   I, C   C 

  
Health 
promotion 

                  I, C             

  
Health 
protection 

                  I, C     I       

Determinants of Health: Address the socio-economic, behavioral, biological, environmental, and other factors that impact human health and contribute to health 
disparities 



152 
 

Key 
I = Introduced: Subdomain is presented through instructor delivery of content, course activities, and/or course materials. 
C= Covered: Subdomain is central to the course purpose and content. 

  

 Course number and name 

Public Health 
Domain 

COBH 2000: 
ESSENTIALS  

HSMP 
2100: 
Health 

Systems 

BSTA 
3000: 

Intro to 
Biostats 

EPID 
3080: 

Principles 
of Epid 

HSMP 
3200: 
Health 
Service

s 
Admin 

HSMP 
3500: 
Public 
Health 

Budgeting 
Finance 

COBH 
4457: 

Emerging 
Tech for 

the Health 
Prof.  

HSMP 
3210: 

Legal and 
Ethical 

Issues in 
Healthcare 

HSMP 
3220: 
Health 

Services 
Planning 

COBH 4030: 
Community 

Health 

HSMP 3600: 
Quality and 
Utilization 
Assurance 

HSMP 
4250: 

Healthcare 
Revenue 

Cycle 
Mgmt 

HSMP 
4200: 
Health 

Informatics 

COBH 
2750: 

Medical 
Term 

HSMP 
3700: Prof 

Dvlpt & 
Experience 

in 
Healthcare 

HSCI 2010 
and 2020: 
Anatomy & 
Physiology I 

and II 

  

Socio-economic 
impacts on 
human health & 
health 
disparities 

I, C I               I, C             

  

Behavioral 
factors impacts 
on human 
health & health 
disparities 

I, C I   I           I, C       C     

  

Biological 
factors impacts 
on human 
health & health 
disparities 

I, C I                             

  

Environmental 
factors impacts 
on human 
health & health 
disparities 

I, C I   I           I, C             

Project Implementation: Address the fundamental concepts and features of project implementation, including planning, assessment, and evaluation 

  

Introduction to 
planning 
concepts & 
features 

      I I,C C C    I, C I C           

  

Introduction to 
assessment 
concepts & 
features 

      I I       I, C I C   C       

  

Introduction to 
evaluation 
concepts & 
features 

        I       I I C   C       

Overview of the Health System: Address the fundamental characteristics and organizational structures of the U.S. health system as well as to the differences in systems 
in other countries 
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Key 
I = Introduced: Subdomain is presented through instructor delivery of content, course activities, and/or course materials. 
C= Covered: Subdomain is central to the course purpose and content. 

  

 Course number and name 

Public Health 
Domain 

COBH 2000: 
ESSENTIALS  

HSMP 
2100: 
Health 

Systems 

BSTA 
3000: 

Intro to 
Biostats 

EPID 
3080: 

Principles 
of Epid 

HSMP 
3200: 
Health 
Service

s 
Admin 

HSMP 
3500: 
Public 
Health 

Budgeting 
Finance 

COBH 
4457: 

Emerging 
Tech for 

the Health 
Prof.  

HSMP 
3210: 

Legal and 
Ethical 

Issues in 
Healthcare 

HSMP 
3220: 
Health 

Services 
Planning 

COBH 4030: 
Community 

Health 

HSMP 3600: 
Quality and 
Utilization 
Assurance 

HSMP 
4250: 

Healthcare 
Revenue 

Cycle 
Mgmt 

HSMP 
4200: 
Health 

Informatics 

COBH 
2750: 

Medical 
Term 

HSMP 
3700: Prof 

Dvlpt & 
Experience 

in 
Healthcare 

HSCI 2010 
and 2020: 
Anatomy & 
Physiology I 

and II 

  

Characteristics 
& structures of 
the U.S. health 
system 

  I, C       C     C I, C   C         

  
Comparative 
health systems 

  I, C                             

Health Policy, Law, Ethics, and Economics: Address the basic concepts of legal, ethical, economic, and regulatory dimensions of health care and public health policy, 
and the roles, influences, and responsibilities of the different agencies and branches of government 

  

Legal 
dimensions of 
health care & 
public health 
policy 

  I     I I   C   I   C         

  

Ethical 
dimensions of 
health care & 
public health 
policy 

  I     I     C                 

  

Economical 
dimensions of 
health care & 
public health 
policy 

  I       C   I       C         

  

Regulatory 
dimensions of 
health care & 
public health 
policy 

  I       I   C       C         

  

Governmental 
agency roles in 
health care & 
public health 
policy 

  I       I   I       C         

Health Communications: Address the basic concepts of public health-specific communication, including technical and professional writing and the use of mass media 
and electronic technology 
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Key 
I = Introduced: Subdomain is presented through instructor delivery of content, course activities, and/or course materials. 
C= Covered: Subdomain is central to the course purpose and content. 

  

 Course number and name 

Public Health 
Domain 

COBH 2000: 
ESSENTIALS  

HSMP 
2100: 
Health 

Systems 

BSTA 
3000: 

Intro to 
Biostats 

EPID 
3080: 

Principles 
of Epid 

HSMP 
3200: 
Health 
Service

s 
Admin 

HSMP 
3500: 
Public 
Health 

Budgeting 
Finance 

COBH 
4457: 

Emerging 
Tech for 

the Health 
Prof.  

HSMP 
3210: 

Legal and 
Ethical 

Issues in 
Healthcare 

HSMP 
3220: 
Health 

Services 
Planning 

COBH 4030: 
Community 

Health 

HSMP 3600: 
Quality and 
Utilization 
Assurance 

HSMP 
4250: 

Healthcare 
Revenue 

Cycle 
Mgmt 

HSMP 
4200: 
Health 

Informatics 

COBH 
2750: 

Medical 
Term 

HSMP 
3700: Prof 

Dvlpt & 
Experience 

in 
Healthcare 

HSCI 2010 
and 2020: 
Anatomy & 
Physiology I 

and II 

  
Technical 
writing 

    C I   I C I C               

  
Professional 
writing 

  I I I   I C I C           C   

  
Use of mass 
media 

            C   I               

  
Use of 
electronic 
technology 

  I C     I C I I       C       
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Bachelor of Science in Public Health: Community Health concentration  
 

 

Key 
I = Introduced: Subdomain is presented through instructor delivery of content, course activities, and/or course materials. 
C= Covered: Subdomain is central to the course purpose and content. 

  

 Course name and number  

Public Health Domain 
COBH 2000: 
ESSENTIALS 

COBH 3000: 
ESSENTIALS 

II 

COBH 
2030: First 

Aid and 
Emergency 

Care 

EPID 3040: 
Evidence-

Based 
Analytics in 

Public 
Health 

COBH3120: 
Principles 

and 
Practices of 

Public 
Health 

Education I 

HSMP 
3200: 
Health 

Services 
Admin 

COBH 
3330: 

Cultural 
Competenc

e and 
Spirituality 
in Health 

Care 

COBH 
4457: 

Emerging 
Tech for 

the Health 
Professions 

COBH 
4467: 

Emerging 
Technologi
es for the 

Health 
Professions 

COBH 
4019: 

Service 
Grant 

Writing 

COBH 
4120: 

Lifespan 
Health 

Promotion 

COBH 
4030: 

Communi
ty Health 

COBH 3690: 
Behavior 
Change 

Theory for 
Public 
Health 

COBH 
2066: 

Personal 
and 

Communi
ty 

Wellness 

COBH 
2082: 

Skills and 
Encounter

s 

HSCI 2010 
& HSCI 
2020 

Anatomy 
& 

Physiolog
y I & II OR 
BIOL 1110 

& BIOL 
1120 

Biology I 
& II 

Math/Quantitative Reasoning: Identify and apply the concepts and applications of basic statistics 

 Concepts of basic 
statistics 

   I,C             

 Application of basic 
statistics 

   I,C             

Science: Address the foundations of biological and life sciences 

 Foundations of biological 
& life sciences 

   C            C 

Overview of Public Health: Address the history and philosophy of public health as well as its core values, concepts, and functions across the globe and in society 

  Public Health History I, C C          C     

  Public Health Philosophy I, C C  C             

  Core PH Values I, C C  C        C     

  Core PH Concepts I, C C  C        C     

  
Global Functions of 
Public Health 

I, C C  C             

  
Societal Functions of 
Public Health 

I, C C  C        C C    

Role and Importance of Data in Public Health: Address the basic concepts, methods, and tools of public health data collection, use, and analysis and why evidence-based 
approaches are an essential part of public health practice 

  
Basic Concepts of Data 
Collection 

   C             

  
Basic Methods of Data 
Collection 

   C      C       

  
Basic Tools of Data 
Collection 

   C      C       

  Data Usage    C     C C       

  Data Analysis    C     C        
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Key 
I = Introduced: Subdomain is presented through instructor delivery of content, course activities, and/or course materials. 
C= Covered: Subdomain is central to the course purpose and content. 

  

 Course name and number  

Public Health Domain 
COBH 2000: 
ESSENTIALS 

COBH 3000: 
ESSENTIALS 

II 

COBH 
2030: First 

Aid and 
Emergency 

Care 

EPID 3040: 
Evidence-

Based 
Analytics in 

Public 
Health 

COBH3120: 
Principles 

and 
Practices of 

Public 
Health 

Education I 

HSMP 
3200: 
Health 

Services 
Admin 

COBH 
3330: 

Cultural 
Competenc

e and 
Spirituality 
in Health 

Care 

COBH 
4457: 

Emerging 
Tech for 

the Health 
Professions 

COBH 
4467: 

Emerging 
Technologi
es for the 

Health 
Professions 

COBH 
4019: 

Service 
Grant 

Writing 

COBH 
4120: 

Lifespan 
Health 

Promotion 

COBH 
4030: 

Communi
ty Health 

COBH 3690: 
Behavior 
Change 

Theory for 
Public 
Health 

COBH 
2066: 

Personal 
and 

Communi
ty 

Wellness 

COBH 
2082: 

Skills and 
Encounter

s 

HSCI 2010 
& HSCI 
2020 

Anatomy 
& 

Physiolog
y I & II OR 
BIOL 1110 

& BIOL 
1120 

Biology I 
& II 

  
Evidence-based 
Approaches 

   C     C C   C    

Identifying and Addressing Population Health Challenges:  Address the concepts of population health, and the basic processes, approaches, and interventions that identify and 
address the major health-related needs and concerns of populations 

  
Population Health 
Concepts 

I, C C  C        I, C     

  

Introduction to 
Processes and 
Approaches to Identify 
Needs and Concerns of 
Populations 

I, C C  C C       I, C C    

  

Introduction to 
Approaches and 
Interventions to Address 
Needs and Concerns of 
Populations 

I, C C  C C       I,C C    

Human Health:  Address the underlying science of human health and disease including opportunities for promoting and protecting health across the life course 

  
Science of Human 
Health and Disease 

  C  C            

  Health Promotion     C      C I, C C    

  Health Protection     I, C       I, C     

Determinants of Health:  Address the socio-economic, behavioral, biological, environmental, and other factors that impact human health and contribute to health disparities 

  
Socio-economic Impacts 
on Human Health and 
Health Disparities 

I, C C   C      C I, C     

  

Behavioral Factors 
Impacts on Human 
Health and Health 
Disparities 

I, C C C  C  C    C I, C C    

  

Biological Factors 
Impacts on Human 
Health and Health 
Disparities 

I, C C C  C      C  C    
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Key 
I = Introduced: Subdomain is presented through instructor delivery of content, course activities, and/or course materials. 
C= Covered: Subdomain is central to the course purpose and content. 

  

 Course name and number  

Public Health Domain 
COBH 2000: 
ESSENTIALS 

COBH 3000: 
ESSENTIALS 

II 

COBH 
2030: First 

Aid and 
Emergency 

Care 

EPID 3040: 
Evidence-

Based 
Analytics in 

Public 
Health 

COBH3120: 
Principles 

and 
Practices of 

Public 
Health 

Education I 

HSMP 
3200: 
Health 

Services 
Admin 

COBH 
3330: 

Cultural 
Competenc

e and 
Spirituality 
in Health 

Care 

COBH 
4457: 

Emerging 
Tech for 

the Health 
Professions 

COBH 
4467: 

Emerging 
Technologi
es for the 

Health 
Professions 

COBH 
4019: 

Service 
Grant 

Writing 

COBH 
4120: 

Lifespan 
Health 

Promotion 

COBH 
4030: 

Communi
ty Health 

COBH 3690: 
Behavior 
Change 

Theory for 
Public 
Health 

COBH 
2066: 

Personal 
and 

Communi
ty 

Wellness 

COBH 
2082: 

Skills and 
Encounter

s 

HSCI 2010 
& HSCI 
2020 

Anatomy 
& 

Physiolog
y I & II OR 
BIOL 1110 

& BIOL 
1120 

Biology I 
& II 

  

Environmental Factors 
Impacts on Human 
Health and Health 
Disparities 

I, C C C  C  C    C I, C C    

Project Implementation:  Address the fundamental concepts and features of project implementation, including planning, assessment, and evaluation 

  
Introduction to Planning 
Concepts and Features 

    C I, C  C C   I     

  
Introduction to 
Assessment Concepts 
and Features 

    C I      I     

  
Introduction to 
Evaluation Concepts and 
Features 

    C I      I     

Overview of the Health System:  Address the fundamental characteristics and organizational structures of the U.S. health system as well as to the differences in systems in other 
countries 

  
Characteristics and 
Structures of the U.S. 
Health System 

           I, C     

  
Comparative Health 
Systems 

           C     

Health Policy, Law, Ethics, and Economics:  Address the basic concepts of legal, ethical, economic, and regulatory dimensions of health care and public health policy, and the roles, 
influences and responsibilities of the different agencies and branches of government 

  
Legal dimensions of 
health care and public 
health policy 

    C I      I     

  
Ethical dimensions of 
health care and public 
health policy 

 C 
 

  C I           

  
Economical dimensions 
of health care and public 
health policy 

    C            

  
Regulatory dimensions 
of health care and public 
health policy 

 C   C            
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Key 
I = Introduced: Subdomain is presented through instructor delivery of content, course activities, and/or course materials. 
C= Covered: Subdomain is central to the course purpose and content. 

  

 Course name and number  

Public Health Domain 
COBH 2000: 
ESSENTIALS 

COBH 3000: 
ESSENTIALS 

II 

COBH 
2030: First 

Aid and 
Emergency 

Care 

EPID 3040: 
Evidence-

Based 
Analytics in 

Public 
Health 

COBH3120: 
Principles 

and 
Practices of 

Public 
Health 

Education I 

HSMP 
3200: 
Health 

Services 
Admin 

COBH 
3330: 

Cultural 
Competenc

e and 
Spirituality 
in Health 

Care 

COBH 
4457: 

Emerging 
Tech for 

the Health 
Professions 

COBH 
4467: 

Emerging 
Technologi
es for the 

Health 
Professions 

COBH 
4019: 

Service 
Grant 

Writing 

COBH 
4120: 

Lifespan 
Health 

Promotion 

COBH 
4030: 

Communi
ty Health 

COBH 3690: 
Behavior 
Change 

Theory for 
Public 
Health 

COBH 
2066: 

Personal 
and 

Communi
ty 

Wellness 

COBH 
2082: 

Skills and 
Encounter

s 

HSCI 2010 
& HSCI 
2020 

Anatomy 
& 

Physiolog
y I & II OR 
BIOL 1110 

& BIOL 
1120 

Biology I 
& II 

  
Governmental Agency 
Roles in health care and 
public health policy 

 C   C            

Health Communications:  Address the basic concepts of public health-specific communication, including technical and professional writing and the use of mass media and electronic 
technology 

  Technical writing  C   C   C  C     I  

  Professional writing     C   C C C     I  

  Use of Mass Media     C   C C      I  

  
Use of Electronic 
Technology 

    C   C C C     I  
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2) Include the most recent syllabus from each course listed in Template D9-1, or written 

guidelines, such as a handbook, for any required experience(s) listed in Template D9-1 that 
do not have a syllabus.  
 
Syllabi for all courses in the tables above can be found in ERF D9.2. 
 

3) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area.  

 
Strengths   
 
1. Students receive courses from three different departments within the BSPH and BSHA 

programs: Community & Behavioral Health, Health Services Management & Policy, 
Biostatistics & Epidemiology. Each Foundational Domain is introduced and covered in more 
than one course through the SPH and BSHA programs.  

 
2. The BSPH and BSHA programs hold regular curriculum crosswalk discussions to review their 

programs and identify opportunities for improvement. 
 
Weaknesses 
 

None noted 
 
Plans for Improvement  
 
1. As technology in healthcare is ever changing and evolving, the BSHA curriculum will focus on, 

not only providing students with the skills necessary to use technology in health care settings, 
but also how to apply technology to make decisions in the field.  

 
2. As community engagement is a focal point to the BSPH program, the program will enhance 

student exposure to community partners and hands-on learning and experiences through the 
implementation and improvement of the senior capstone project as well as further incorporation 
of experiential learning in the classroom. 
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D10. Public Health Bachelor’s Degree Foundational Competencies 
 
Students must demonstrate the following competencies: 

 

• the ability to communicate public health information, in both oral and written forms, 
through a variety of media and to diverse audiences 

• the ability to locate, use, evaluate and synthesize public health information 
 

1) Provide a matrix, in the format of Template D10-1, that indicates the assessment 
opportunities that ensure that students demonstrate the stated competencies. 

 

Bachelor of Science in Health Administration  
 
 

Competencies 

Course number(s) & 
name(s) or other 

educational 
requirements 

Specific assessment opportunity 

Public Health Communication: Students should be able to communicate public health information, in 
both oral and written forms and through a variety of media, to diverse audiences 

  Oral 
communication 

HSMP 2100: Health 
Systems 

Issue Brief Presentation on a health policy or COVID-
19 topic of the student's choice. 

HSMP 3220: Health 
Services Planning 

Strategic Plan Presentation with information on the 
health services organization, mission, vision, values, 
and environmental analysis. 

HSMP 3210: Legal and 
Ethical Issues in 
Healthcare 

Legal Case Study Presentation including findings, 
recommendation, and defense.  

HSMP 3200: Health 
Services 
Administration 

Scenario Analysis Presentation of a case study in 
health administration including a proposed course of 
action.  

HSMP 3600: Quality 
and Utilization 
Assurance 

Quality Improvement Project Presentation  

HSMP 4200: Health 
Informatics  

Health Informatics Proposal Presentation  

COBH 4457: Emerging 
Technologies for 
Health Professions 

Multi-Media Presentation - students choose a 
technology/health related issue and prepare a 
presentation including PowerPoint slides, an oral 
presentation, a video and a printed infographic.  

HSMP 4850: Field 
Experience-- Health 
Management and 
Policy 

Final Field Experience Presentation delivered to 
classmates, course instructor, other faculty members, 
and community/health care partners.  

  Written 
communication 

HSMP 2100: Health 
Systems 

Issue Brief on a health policy or COVID-19 topic of the 
student's choice (1400 - 2000 words) 

HSMP 3220: Health 
Services Planning 

Integrated Course Learning Activities on different 
aspects of strategic planning  

HSMP 3210: Legal and 
Ethical Issues in 
Healthcare 

Written Briefs on five different health-related legal and 
ethical topics  
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COBH 4030: 
Community Health 

Public Health in the Media - Students search various 
media outlets for different public health topics, locate 
media messages, and submit these media messages to 
the course discussion board throughout the semester.  

HSMP 4200: Health 
Informatics  

Health Informatics Project- written proposal utilizing 
the SBAR (Situation, Background, Assessment, 
Recommendation) framework  

HSMP 4850: Field 
Experience-- Health 
Management and 
Policy 

Field Reports- students complete four field progress 
reports, a Midterm Evaluation of Field Experience, 
and a Final Evaluation of Field Experience. 

  Communicate 
with diverse 
audiences 

HSMP3200: Health 
Services 
Administration  

Interview - students identify, contact and interview a 
health services administrator. Student develop 
questions to guide the interview and ensure meaningful 
communication. 

HSMP 4200: Health 
Informatics  

Digging for Perspectives Homework - students locate 
and interview a professional to gain practice perspective 
on health informatics. Students create a one-page 
infographic summarizing key points of the interview. 

HSMP 4850: Field 
Experience-- Health 
Management and 
Policy 

Field Preceptor Evaluations - students communicate 
with diverse professional and/or lay audiences during 
their 400 hour internship. Field preceptors evaluate 
students' communication skills. The preceptor's 
evaluation comprises 30% of the final grade for this 
experience. 

  Communicate 
through variety 
of media 

HSMP 4200: Health 
Informatics  

Digging for Perspectives Homework - students locate 
and interview a professional to gain practice perspective 
on health informatics. Students create a one-page 
infographic summarizing key points of the interview. 

HSMP 4250: 
Healthcare Revenue 
Cycle Management 

Dashboard - students develop a dashboard with 
financial data for a health services organization. 

COBH 4030: 
Community Health 

Public Health in the Media - Students search various 
media outlets for different public health topics, locate 
media messages, and submit these media messages to 
the course discussion board throughout the semester.  

COBH 4457: Emerging 
Technologies for 
Health Professions 

Multi-Media Presentation - students choose a 
technology/health related issue and prepare a 
presentation including PowerPoint slides, an oral 
presentation, a video, and a printed infographic.  

Information Literacy:  Students should be able to locate, use, evaluate and synthesize public health 
information 

  Locate 
information 

HSMP 2100: Health 
Systems 

Issue Brief requires students to locate five or more 
peer-reviewed articles on a health policy or COVID-19 
topic of their choice. 

HSMP 3220: Health 
Services Planning 

Integrated Course Learning Activities require locating 
and using information about the health services 
organization and its community/environment to inform 
the strategic plan 

HSMP 3210: Legal and 
Ethical Issues in 
Healthcare 

Written Briefs require locating and using information to 
provide reasonable legal and/or ethical arguments and 
counterarguments for the subject. 

HSMP 3600: Quality 
and Utilization 
Assurance 

Quality Improvement Project requires locating and 
using information to guide the improvement process. 
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HSMP 4200: Health 
Informatics  

Health Informatics Project requires locating literature 
and data about health services delivery and health 
information system management to guide the proposal 
development. 

COBH 4457 Emerging 
Technologies for the 
Health Professions 

Multi-Media Presentation - students choose a 
technology/health related issue and locate information 
that they evaluate, use, and synthesize to create a multi-
media presentation and printed infographic. 

  Use 
information 

HSMP 2100: Health 
Systems 

Issue Brief - students use information from multiple 
sources to frame the health issue and its implications. 

HSMP 3220: Health 
Services Planning 

Integrated Course Learning Activities require locating 
and using information about the health services 
organization and its community/environment to inform 
the strategic plan 

HSMP 3210: Legal and 
Ethical Issues in 
Healthcare 

Written Briefs require locating and using information to 
provide reasonable legal and/or ethical arguments and 
counterarguments for the subject. 

HSMP 3600: Quality 
and Utilization 
Assurance 

Quality Improvement Project requires locating and 
using information to guide the improvement process. 

HSMP 4200: Health 
Informatics  

Health Informatics Project requires using literature 
and data to guide the proposal development. 

HSMP 4457: Emerging 
Tech for Health 
Professions 

Multi-Media Presentation - students choose a 
technology/health related issue and locate information 
that they evaluate, use, and synthesize to create a multi-
media presentation and printed infographic. 

  Evaluate 
information 

HSMP 2100: Health 
Systems 

Issue Brief - students evaluate multiple sources of 
information to determine the most credible and relevant 
for the assignment. 

HSMP 3220: Health 
Services Planning 

Strategic Plan Presentation requires evaluating and 
synthesizing health-related information into a 
SWOT/environmental analysis. 

HSMP 3600: Quality 
and Utilization 
Assurance 

Quality Improvement Project - students evaluate 
information and multiple process improvement tools in 
assessing the root causes of the problem and 
recommending improvements  

HSMP 4200: Health 
Informatics  

Health Informatics Project - students evaluate and cite 
published literature relevant to their project topic.  

BSTA 3000: 
Introduction to 
Biostatistics 

Exams and Computer Project - require assessing and 
evaluating data for statistical comprehension and 
computation. 

HSMP 3210: Legal and 
Ethical Issues in 
Healthcare 

Legal Case Study - students evaluate information and 
prepare responses to ethical questions including 
recommended policy changes.  

EPID 3080: Principles 
of Epidemiology  

Examinations - require evaluating epidemiological data  

COBH 2750: Medical 
Terminology  

Examinations/Quizzes - require evaluating course 
content about medical vocabulary and body systems  

  Synthesize 
information 

HSMP 2100: Health 
Systems 

Issue Brief - students synthesize and discuss policy 
relevant demographic, health and health service issues 
facing the US health system. 

COBH 2000 Essentials  Hands-on project - students synthesize information in 
creating items necessary to maintain a healthy daily 
existence in low resource areas. 
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HSMP 3220: Health 
Services Planning 

Strategic Plan Presentation requires evaluating and 
synthesizing health-related information into a 
SWOT/environmental analysis. 

HSMP 3210: Legal and 
Ethical Issues in 
Healthcare 

Legal Case Study - students, acting as a legal defense 
team, synthesize information from multiples sources to 
make a compelling defense argument for the 
organization.  

HSMP 4200: Health 
Informatics  

Health Informatics Project -students synthesize 
information, including interview, literature and data into 
the different components of the proposal.  

COBH 4457: Emerging 
Tech for Health 
Professions 

Multi-Media Presentation - students choose a 
technology/health related issue and locate information 
that they evaluate, use, and synthesize to create a multi-
media presentation and printed infographic. 

 
 
 
 

Bachelor of Science in Public Health: Community Health 
 

Competencies 

Course number(s) & 
name(s) or other 

educational 
requirements 

Specific assessment opportunity 

Public Health Communication: Students should be able to communicate public health information, in 
both oral and written forms and through a variety of media, to diverse audiences 
  

  Oral 
communication 

COBH 2082 Skills & 
Encounters I 

90 Second Presentation - Students present on a public 
health issue developed for hospital board or government 
panel including a story and a take-home message.  

COBH 2066 Personal 
and Community 
Wellness  

Wellness Project -  Students work in teams to plan and 
deliver a 45-minute interactive wellness education 
presentation remotely to a campus site. 

EPID 3040 Evidence-
based Analytics in 
Public Health  

Presentation - Students present a summary of their 
data collection and outputs. 

COBH 3120 Principles 
and Practices of 
Public Health 
Education I 

Health Intervention / Program Development Project - 
Students develop a health intervention and create an 
audio PSA and 30-second video advertisement about 
their intervention. Students present their health 
intervention in class. 

HSMP 3200 Health 
Services 
Administration 

Scenario Analysis Presentation - Students in small 
groups are assigned a health administration case 
scenario to analyze, assess, and develop a proposed 
course of action. Students present their analysis in 
class. 

COBH 3330 Cultural 
Competence and 
Spirituality in Health 
Care 

Oral Presentation - Students present on one of the 
course topics and are graded on the content of the 
presentation and their oral communication skills.   

COBH 4120 Lifespan 
Health Promotion 

Health Intervention/ Strategy Program - Students 
work in a group to develop a health promotion program. 
Elements of the program are submitted throughout the 
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semester. At the end of the semester, all of the 
elements are put together and presented to the class.  

COBH 4457 Emerging 
Technologies for the 
Health Professions 

Multi-Media Presentation - Students choose a 
technology/health related issue and prepare a 
presentation including PowerPoint slides, an oral 
presentation, a video and a printed infographic.  

COBH 4467 Emerging 
Technologies II 

Presentation - Students present on a variety of Public 
Health subjects throughout the semester.  

COBH 4850 Field 
Experience - 
Community and 
Behavioral Health 

Field Experience Presentation - Students prepare a 
12-15 minute presentation to be delivered to 
classmates, course instructor, other faculty members, 
and community/health care partners. Presentation 
includes introduction, summary of activities, tasks, and 
exposures, and an assessment of both the field 
experience and preparatory coursework. 

  Written 
communication 

COBH 3120 Principles 
and Practices of 
Public Health 
Education I 

Health Intervention / Program Development Project - 
Students develop a written report outlining a health 
intervention they have developed for the course. Report 
includes social and epidemiological diagnosis, 
intervention goals, selected behavioral change model, 
description of program/intervention, and plans for 
evaluation of program processes, impact, and 
outcomes. 

COBH 2066 Personal 
and Community 
Wellness  

Module Reflection Papers -  Students submit 
Reflection Papers for each module covered within the 
CPE training program. 

EPID 3040 Evidence-
based Analytics in 
Public Health  

Write-ups - Students write up reports of their data 
collection and outputs.  

Critical Review - Summary and explanation of 
published research. 

COBH 3330 Cultural 
Competence and 
Spirituality in Health 
Care 

Journaling/Short Writing Assignments - Students 
submit journal entries or written assignments before 
class. 

COBH 3690 Behavior 
Change Theory 

Behavior Change Intervention Design -  Students 
choose a behavior change theory that guides the 
creation of the intervention. The student then submits a 
five-page summary outlining the problem, intervention, 
and evaluation. 

COBH 4030: 
Community Health 

Public Health in the Media - Students search various 
media outlets for different public health topics, locate 
media messages, and submit these media messages to 
the course discussion board throughout the semester. 

COBH 4120 Lifespan 
Health Promotion 

Development of a Health Intervention/ Strategy 
Program - Students work in a group to develop a health 
promotion program. Elements of the program are 
submitted throughout the semester. At the end of the 
semester, all of the elements are put together and 
presented to the class.  

 COBH 4850 Field 
Experience - 
Community and 
Behavioral Health 

Field Reports- Students complete four field progress 
reports, a Midterm Evaluation of Field Experience, 
and a Final Evaluation of Field Experience. 
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  Communicate 
with diverse 
audiences 

COBH 2066 Personal 
and Community 
Wellness  

Wellness Projects - Students are responsible for 
working in teams to plan and deliver a 45-minute 
interactive wellness education presentation remotely to 
a campus site. Project format, style and topics will be 
discussed before presentations are conducted. 

COBH 4120 Lifespan 
Health Promotion 

Development of a Health Intervention/ Strategy 
Program - Students work in a group to develop a health 
promotion program. Elements of the program are 
submitted throughout the semester. At the end of the 
semester, all of the elements are put together and 
presented to the class.  

COBH 4850 Field 
Experience - 
Community and 
Behavioral Health 

Field Preceptor Evaluations - Students communicate 
with diverse audiences during their 400-hour internship 
within professional practice. Field preceptors evaluate 
students' performance on a 1-5 scale in multiple 
dimensions, including Networking and Organizational 
Dynamics, Professionalism, and Teamwork and 
Leadership, each of which require communication skills. 
The preceptor evaluations comprise 30% of the final 
grade for this experience. 

COBH 4467 Emerging 
Technologies II 

Presentation - Students present on a variety of Public 
Health subjects throughout the semester.  

Canva Project - Students create a marketable health 
campaign including social media posts, flyers, 
infographics, and voiceovers.  

  Communicate 
through a 
variety of 
media 

COBH 3120 Principles 
and Practices of 
Public Health 
Education I 

Health Intervention / Program Development Project - 
Students develop a health intervention or program and 
create an audio PSA and 30-second video 
advertisement presenting key elements of the 
intervention. Students also present their health 
intervention in class. 

EPID 3040 Evidence-
based Analytics in 
Public Health  

Presentation - Students present a summary of their 
data collection and outputs. 

COBH 4120 Lifespan 
Health Promotion 

Development of a Health Intervention/ Strategy 
Program - Students work in a group to develop a health 
promotion program. Elements of the program are 
submitted throughout the semester. At the end of the 
semester, all of the elements are put together and 
presented to the class.  

COBH 4030 
Community Health 

Public Health in the Media - Students search various 
media outlets for different public health topics, locate 
media messages, and submit these media messages to 
the course discussion board throughout the semester.  

COBH 4457 Emerging 
Technologies for the 
Health Professions 

Multi-Media Presentation - Students choose a 
technology/health related issue and prepare a 
presentation including PowerPoint slides, an oral 
presentation, a video, and a printed infographic.  

COBH 4467 Emerging 
Technologies II 

Canva Project - Students create a marketable health 
campaign. These campaigns include social media posts, 
flyers, infographics, and voiceovers.  

Information Literacy:  Students should be able to locate, use, evaluate, and synthesize information 

  Locate 
information 

COBH 3120 Principles 
and Practices of 

Health Intervention / Program Development Project - 
Students locate epidemiological data to evaluate the 
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Public Health 
Education I 

burden of a public health issue before developing an 
intervention. 

COBH 3000 - 
Essentials II 

Urban Garden - Students work on an agriculture-
centered project that involves research for planning and 
design of an element to be used in the VILLAGE Urban 
Garden. 

COBH 3690 Behavior 
Change Theory 

Behavior Change Intervention Design -  Students 
locate information and choose a behavior change theory 
to guide the intervention design. Students submit a five-
page summary of the problem, intervention, and 
evaluation. 

COBH 4120 Lifespan 
Health Promotion 

Health Intervention/ Strategy Program - Students 
develop a health promotion program. Elements of the 
program are submitted throughout the semester and 
compiled and presented in class at the end of the 
semester.  

COBH 4457 Emerging 
Technologies for the 
Health Professions 

Multi-Media Presentation - Students choose a 
technology/health related issue and locate information 
that they evaluate, use, and synthesize to create a multi-
media presentation and printed infographic. 

COBH 4467 Emerging 
Technologies II 

Canva Project - Students create a marketable health 
campaign including social media posts, flyers, 
infographics, and voiceovers.  

  Use 
information 

COBH 3000 - 
Essentials II 

Water Filter Project - Students use information to 
construct a concrete biosand water filter.  

RE: Cycling - Students use information to refurbish a 
bicycle for the RE: CYCLING program (Contributions to 
Youth Charity and Learning Innovation and New Idea 
Generation).  

Urban Garden - Students work on an agriculture-
centered project and use information to plan and design 
an element in the VILLAGE Urban Garden. 

Adapto Play - Students adapt two toys and construct a 
manual movement device for children who are 
differently abled for the AdaptoPlay component of 
Project EARTH.  

COBH 3120 Principles 
and Practices of 
Public Health 
Education I 

Health Intervention / Program Development Project - 
Students use epidemiological data to evaluate the 
burden of a public health issue before developing an 
intervention. 

COBH 3690 Behavior 
Change Theory 

Behavior Change Intervention Design - Students use 
information about their selected behavior change theory 
to guide the creation of the intervention.  

Case Studies - Students use information in case 
studies to examine theory, measurement and 
evaluation, and the translation fo research into practice. 

COBH 2030 First Aid  Skills Test - Students are assessed on their ability to 
use information in performing first-aid and CPR skills.  

COBH 2066 Personal 
and Community 
Wellness  

Wellness Projects - Students use information to plan 
and deliver a 45-minute interactive wellness education 
presentation remotely to a campus site.  

COBH 4120 Lifespan 
Health Promotion 

Health Intervention/ Strategy Program - Students use 
information to develop a health promotion program and 
present their program in class.  
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COBH 4457 Emerging 
Technologies for the 
Health Professions 

Multi-Media Presentation - Students choose a 
technology/health related issue and locate information 
that they evaluate, use, and synthesize to create a multi-
media presentation and printed infographic. 

COBH 4467 Emerging 
Technologies II 

Presentation - Students use information to present on a 
variety of public health topics throughout the semester.  

Canva Project - Students use information to create a 
marketable health campaign including social media 
posts, flyers, infographics, and voiceovers.  

  Evaluate 
information 

COBH 4019 Service 
Grant Writing 

Grant Proposal - Students evaluate epidemiological 
data and develop a grant proposal for a funding agency.  

COBH 3690 Behavior 
Change Theory 

Behavior Change Intervention Design - Students 
evaluate information related to behavior change and 
submit a five-page summary outlining the problem, 
intervention, and evaluation. 

Case Studies - Students evaluate information for case 
studies that examine theory, measurement and 
evaluation, and the translation of research into practice. 

COBH 3120 Principles 
and Practices of 
Public Health 
Education I 

Health Intervention / Program Development Project - 
Students evaluate the quality of epidemiologic and other 
assessment data collected before developing an 
intervention plan. Students also evaluate the suitability 
of various behavioral change models before choosing 
one for their proposed intervention. 

COBH 4120 Lifespan 
Health Promotion 

Health Intervention/ Strategy Program - Students 
evaluate information to develop a health promotion 
program and present the program in class.  

COBH 4467 Emerging 
Technologies II 

Presentation - Students evaluate information while 
developing presentations on a variety of public health 
topics throughout the semester.  

Canva Project - Students create a marketable health 
campaign including social media posts, flyers, 
infographics, and voiceovers.  

  Synthesize 
information 

COBH 4457 Emerging 
Technologies for the 
Health Professions 

Multi-Media Presentation - Students choose a 
technology/health related issue and locate information 
that they evaluate, use, and synthesize to create a multi-
media presentation and printed infographic. 

COBH 3120 Principles 
and Practices of 
Public Health 
Education I 

Health Intervention / Program Development Project - 
Using the PRECEDE-PROCEED framework, students 
synthesize information gathered during multiple 
assessments (e.g., social, epidemiologic, behavioral) 
and a behavioral change model to develop a health 
intervention program, an audio PSA, a 30-second video 
advertisement, and a class presentation. 

COBH 3690 Behavior 
Change Theory 

Behavior Change Intervention Design - Students 
synthesize information related to behavior change to 
guide the creation of the intervention and to submit a 
five-page summary outlining the problem, intervention, 
and evaluation. 

Case Studies - Students complete case studies that 
examine the theory, measurement and evaluation, and 
the translation of research into practice. 

COBH 4120 Lifespan 
Health Promotion 

Health Intervention/ Strategy Program - Students 
develop elements of a health promotion program 
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throughout the semester and compile and present the 
program in class at the end of the term.  

COBH 4467 Emerging 
Technologies II 

Canva Project - Students create a marketable health 
campaign including social media posts, flyers, 
infographics, and voiceovers.  

COBH 2000 
Essentials  

Hands-on project - Students synthesize information in 
creating items necessary to maintain a healthy daily 
existence in low resource areas. 

 
 

2) Include the most recent syllabus from each course listed in Template D10-1, or written 
guidelines, such as handbook, for any required elements listed in Template D10-1 that do 
not have a syllabus.  

 
Syllabi and supporting documentation can be found in ERF D10.2. 
 

3) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area.  

 
Strengths 
 

Undergraduate public health students are assessed in each competency multiple times 
throughout their programs and receive appropriate instruction and preparation in the areas of 
public health communication and information literacy.  

 
Weaknesses 
 

None noted. 
 
Plans for Improvement  
 

The BSPH and BSHA programs will collaborate with practicing professionals and community 
members to participate in classroom activities focused on communicating public health issues 
with diverse audiences. This will provide students with expert feedback and perspectives from 
the field.   
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D11. Public Health Bachelor’s Degree Cumulative and Experiential Activities 
 
Students have opportunities to integrate, synthesize and apply knowledge through cumulative and 
experiential activities. All students complete a cumulative, integrative, and scholarly or applied 
experience or inquiry project that serves as a capstone to the education experience. These 
experiences may include, but are not limited to, internships, service-learning projects, senior 
seminars, portfolio projects, research papers or honors theses. Schools encourage exposure to 
local-level public health professionals and/or agencies that engage in public health practice. 
 

1) Provide a matrix, in the format of Template D11-1, that identifies the cumulative and 
experiential activities through which students integrate, synthesize, and apply knowledge 
as indicated. 

 

Cumulative and 
Experiential Activity  

Narrative describing how activity provides students the opportunity 
to integrate, synthesize and apply knowledge. 

for BSHA students 
 HSMP 4850: Field 

Experience – Health 
Services Management 

and Policy 
(9 credits) 

The field experience is the culminating course in both the BSHA and BSPH 
degree programs. This applied experience is designed to challenge 
students to integrate and apply the knowledge and skills gained during their 
program of study. This opportunity is made possible through the 
cooperative efforts of the university, the college, and a broad array of public 
and private health organizations.  
 
Under the joint supervision of college faculty and an approved field 
preceptor, this course provides an integrative learning experience where 
students engage in public health or health care practice for a full semester. 
The experience validates student mastery of essential public health 
domains and competencies while providing students with documented 
public health work experience. 
 
Course Objectives: 
 
1.Provide mentored practical observation and hands-on application 

opportunities for students to apply and reinforce learned competencies, 
knowledge and skills taught in the classroom 

2.Give students practical experience as they complete multiple “value-
added” projects and assignments within one or more selected areas 
within a professional public health practice setting 

3.Reinforce an understanding of the importance and reward of community 
service 

4.Provide an element of exposure to aid in career advancement 

5.Set the stage for an agenda of lifetime learning 

6.Help students successfully pursue post-graduation career and/or 
educational goals  

for BSPH students 
COBH 4850: Field 

Experience – Community 
and Behavioral Health 

(12 credits) 

 
 

2) Include examples of student work that relate to the cumulative and experiential activities.  
 

Samples of student deliverables from both HSMP 4850 and COBH 4850 can be found in ERF 
D11.2. 

 
3) Briefly describe the means through which the school implements the cumulative experience 

and field exposure requirements.  
 

The college is strongly committed to undergraduate practical experiences. BSPH and BSHA 
students are required to complete a field experience as their capstone experience. Under the joint 
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supervision of the college faculty and an approved field preceptor, this course is designed to 
provide practice-based learning experiences that validate a student's ability to integrate essential 
public health competencies. The field experience is presently supervised by Mikki Johnson and 
Whitney Oliver, field experience coordinators and full-time faculty in the college. BSPH students 
register for COBH 4850 (12 credit hours) with Ms. Johnson as instructor, and BSHA students 
register for HSMP 4850 (9 credit hours) with Ms. Oliver as instructor. Both courses are equivalent 
to a minimum of 400 service-learning contact hours.  
 
The student should be in the final semester before graduating and should have completed all other 
coursework. In the semester prior to the field experience, the student meets with their advisor to 
confirm eligibility for the field experience. The student submits the Field Experience Application to 
the Office of Student Services. The application is reviewed and approved by the course instructor 
and advisor. The Office of Student Services ensures the college has an affiliation agreement 
(Memorandum of Understanding) with the student’s proposed field site. If not, the Office contacts 
the proposed field site to establish an MOU. The field experience must meet the competencies 
related to the BSPH or BSHA and be a new learning experience (not current employment). 
 
The student, preceptor, and course instructor jointly develop appropriate learning objectives for the 
field experience. The field experience requirements include progress reports, student midterm and 
final evaluations, an integrative professional development learning segment, a final oral 
presentation, and the Major Field Test. The preceptor also submits a midterm and final evaluation 
of the student’s performance relative to the degree program and cross-cutting competencies.  
 
The college field experience website provides students and preceptors with the “field experience 
toolbox” including the Undergraduate Field Experience Guidelines/Syllabus, Field Experience 
Application, Preceptor Guidelines and Forms, Field Affiliate Organization Listing, information 
related to global public health internships and scholarships, and specific requirements for a few 
local field sites. The field website also includes information specifically for preceptors and students 
interested in an international field placement.  

 
Students in the BSPH program learn about the field experience requirement through orientation at 
the start of the program and through visits to the classroom by the Field Experience Coordinator. 
Students in the BSHA program learn about the field experience requirement through visits to the 
classroom by the Field Experience Coordinator, during the senior-level course HSMP 3700: 
Professional Development and Experiences in Health Care, and through open virtual 
information sessions hosted each semester by the Field Experience Coordinator and advisor. 
Further, the advisor meets with all BSPH and BSHA students prior to registration and discusses 
the field experience requirements throughout the students’ program and emails students with 
reminders about deadlines and requirements related to the field experience.  
 
Once BSPH and BSHA students are within their last year of coursework, students will identify and 
contact a field site organization of their interest that meets the competencies of the Field Experience 
course. Students can choose a location that has a Memorandum of Understanding (MOU) already 
established with the College of Public Health or choose a location without an MOU and an MOU 
will be established with the organization. Once students have identified and contacted an 
organization of their choosing, students will complete the Field Experience Application relevant to 
their specific degree program (BSPH or BSHA). The Field Experience Application is routed to the 
appropriate Field Experience Coordinator/Instructor for approval to ensure the placement will meet 
the competencies required. The application will then be reviewed by the Academic Coordinator to 
ensure the student has met the course requirements to participate in the Field Experience (i.e., all 
major coursework complete) and for confirmation that an MOU is in place. If an MOU is not 
established, the Office of Student Services will start the process of establishing an MOU with the 
organization.  
 
Students in the BSPH and BSHA attend a mandatory Field Experience Orientation the week prior 
to the start of the Field Experience to discuss competencies, writing objectives, course 

https://www.etsu.edu/cph/field.php
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requirements, and expectations. Students completing an International Field Experience, whether 
in the BSPH or BSHA program, complete a separate Predeparture Field Experience Orientation 
which additionally covers safety protocols and expectations for studying abroad. 

 
4) Include handbooks, websites, forms, and other documentation relating to the cumulative 

experience and field exposure. Provide hyperlinks to documents if they are available online, 
or include electronic copies of any documents that are not available online.  

 
The following documents are available online or are included in ERF D11.4: 

• COBH 4850 syllabus (ERF) 

• HSMP 4850 syllabus (ERF) 

• Field Experience Application (PDF version of online form) (ERF) 

• Field Experience Checklist 

• Field Affiliate Organization Listing 

• Sample links between competencies and learning objectives / projects for BSHA and BSPH 
students 

• Sample Bachelor’s Degree Field Preceptor Evaluation Form (ERF) 
 

 
  

https://etsu365-my.sharepoint.com/:b:/g/personal/huntjr1_etsu_edu/ER1KN79EndJPml-Q_72uQGIBHkb30MOF1yFP70PGNWHkAQ?e=B4i4nf
https://etsu365-my.sharepoint.com/:b:/g/personal/huntjr1_etsu_edu/ER1KN79EndJPml-Q_72uQGIBHkb30MOF1yFP70PGNWHkAQ?e=B4i4nf
https://cphssplan.etsu.edu/Public/FieldAffiliateOrganizationListing
https://etsu365-my.sharepoint.com/personal/huntjr1_etsu_edu/_layouts/15/onedrive.aspx?id=%2Fpersonal%2Fhuntjr1%5Fetsu%5Fedu%2FDocuments%2FAPE%20%2D%20Field%20Documents%2FCollege%20APE%20Documents%2DLIVE%20SITE%20DOCUMENTS%2FBSHA%2FExample%20BSHA%20Domains%20with%20Project%20Objectives%2Epdf&parent=%2Fpersonal%2Fhuntjr1%5Fetsu%5Fedu%2FDocuments%2FAPE%20%2D%20Field%20Documents%2FCollege%20APE%20Documents%2DLIVE%20SITE%20DOCUMENTS%2FBSHA&ga=1
https://etsu365-my.sharepoint.com/personal/huntjr1_etsu_edu/_layouts/15/onedrive.aspx?id=%2Fpersonal%2Fhuntjr1%5Fetsu%5Fedu%2FDocuments%2FAPE%20%2D%20Field%20Documents%2FCollege%20APE%20Documents%2DLIVE%20SITE%20DOCUMENTS%2FBSPH%2FExample%20BSPH%20Domains%20with%20Project%20Objectives%2Epdf&parent=%2Fpersonal%2Fhuntjr1%5Fetsu%5Fedu%2FDocuments%2FAPE%20%2D%20Field%20Documents%2FCollege%20APE%20Documents%2DLIVE%20SITE%20DOCUMENTS%2FBSPH&ga=1
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D12. Public Health Bachelor’s Degree Cross-Cutting Concepts and Experiences 
 

The overall undergraduate curriculum and public health major curriculum expose students to 
concepts and experiences necessary for success in the workplace, further education, and lifelong 
learning. Students are exposed to concepts through any combination of learning experiences and 
co-curricular experiences.  
 

1) Briefly describe, in the format of Template D12-1, of the manner in which the curriculum and 
co-curricular experiences expose students to the identified concepts.  

 
Students in both public health bachelor’s degrees are exposed to cross-cutting concepts through a variety 
of course assignments, many of which are community-based and/or involve interactions with practicing 
professionals. The college also creates experiences outside of classes for student development and 
interaction. Examples include the Leading Voices in Public Health lecture series, Networking Night, field-
based internships that are required for all students, and participation in regional and state conferences. 
 

Bachelor of Science in Health Administration  
 
 

Concept 
Manner in which the curriculum and co-curricular experiences expose 

students to the concepts 

Advocacy for 
protection and 
promotion of 
the public’s 
health at all 
levels of society 

COBH 2000: ESSENTIALS - Students are tasked with assessing and designing 
solutions to address basic health needs in low-resource areas. 

HSMP 2100 Health Systems: Through readings and assignments, students gain an 
understanding of access and cost issues facing diverse population groups and the 
implications for health care disparities and health equity. 

COBH 4030: Community Health - Students are exposed to advocacy and 
promotion for different community needs. 

HSMP 3220: Health Services Planning - Students gain an understanding of 
population health concepts and how to influence positive change by completing a 
series of Integrated Course Learning (ICL) activities that culminate in development of 
a strategic plan proposal. 

HSMP 3600: Quality and Utilization Assurance- Students use and apply quality 
concepts and tools to protect health and improve health services through multiple 
homework assignments and the final quality improvement project.  

HSMP 4200: Health Informatics- Throughout the course, students learn how to use 
health information to protect and promote population health and improve public 
health and disease management systems. Students research and propose a health 
informatics project to achieve a desired outcome.  

Community 
dynamics 

COBH 4030: Community Health - Students are exposed to how different aspects of 
the community can work together to solve public health issues 

EPID 3080: Principles of Epidemiology - Students gain knowledge of the 
association between community features and health outcomes. 

HSMP 4850: Field Experience - Students are exposed to health professionals and 
practitioners and the diverse communities they serve while completing a semester-
long culminating field internship within the community. 

Co-curricular: Students are invited to Leading Voices in Public Health lectures and 
equity and inclusion lectures/events that promote their understanding of community 
needs, resources, preferences and values. 
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Critical thinking 
and creativity 

COBH 2000: ESSENTIALS - Students analyze a health challenge and create a 
working solution. 

EPID 3080: Principles of Epidemiology - Students critically review and critique 
published research articles. 

HSMP 3210: Legal & Ethical Issues - Students utilize critical thinking while 
developing five Written Briefs, each related to one of the course units. For each 
Brief, students outline the legal and/or ethical dilemma and present reasonable 
arguments and counterarguments for the subject. 

HSMP 3200: Health Services Administration - Students, in small groups, are 
assigned a case scenario to analyze and develop a proposed course of action. 
Students apply critical thinking and problem-solving skills as they address the 
administrative concerns relevant to the scenario. Students deliver a 15-minute 
presentation as a team. (Scenario Analysis Presentation) 

HSMP 3500: Public Health Budgeting and Finance - Students utilize critical 
thinking in developing a proposal for the opening of a new medical practice and 
evaluating the risk and financial viability of the project.   

HSMP 3600: Quality and Utilization Assurance- Students utilize critical thinking 
skills and creativity while developing plans for homework assignments and the final 
Quality Improvement project. 

HSMP 4200: Health Informatics- Students apply critical thinking skills and creativity 
in investigating a health issue and developing a proposal to address the issue using 
a health informatics solution.   

Cultural 
contexts in 
which public 
health 
professionals 
work 

HSMP 4850: Field Experience - Students intern with a diverse group of public 
health professionals and practitioners during their culminating field experience within 
the community. 

HSMP 2100 Health Systems: Students study types of health care providers and 
professionals across multiple settings serving vulnerable populations with diverse 
cultural and social contexts. 

COBH 2000: ESSENTIALS - Students are exposed to different cultural aspects 
through various projects throughout the semester. 

Ethical decision 
making as 
related to self 
and society 

HSMP 3210: Legal & Ethical Issues - Students learn the legal and ethical 
essentials of health services administration. Students' ability to engage in ethical 
decision making is assessed through multiple assignments.    

HSMP 4250: Healthcare Revenue Cycle Management - Students are exposed to 
ethical decision making in the financial management of health services 
organizations, with emphasis on correct coding and billing for health services and 
the implications of Medicare fraud and abuse for organizations and society. 

HSMP 4200: Health Informatics - Through readings, lectures and exams, students 
learn about privacy, security and ethical decision making related to health 
informatics. Students demonstrate ability to comply with health information rules and 
regulations.  

HSMP 3200: Health Services Administration - Students are exposed to ethical 
principles of human resource management in health services organizations and 
apply these principles to a case scenario analysis.  

HSMP 3600: Quality & Utilization Assurance - Students are exposed to ethical 
decision making by learning tools for identifying waste and engaging in simulations 
of A3 thinking to minimize waste and improve resource use. 

Independent 
work and a 

COBH 4457: Emerging Technologies for the Health Professions - Students 
individually create health communication and determine their own deadlines for 
submission. 
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personal work 
ethic 

HSMP 4850: Field Experience - Students work independently during their 
semester-long field internship. Students incorporate the knowledge and skills gained 
during their coursework to develop and meet self-established objectives consistent 
with the organizational needs of their field site. 

HSMP 4250: Healthcare Revenue Cycle Management - Students independently 
complete and submit six guided learning exercises throughout the semester on 
different topics related to revenue cycle and patient care management. Students' 
work ethic is reflected in their ability to synthesize content, analyze data, critically 
evaluate and interpret information, and communicate information specific to each 
exercise by the due date.  

HSMP 3220: Health Services Planning - Students independently work through a 
self-directed learning assignment as well as a professional development assignment.  

COBH 2750 Medical Terminologies - This class is self-guided and requires strong 
personal work ethic and independent work exclusively. 

HSMP 3210: Legal & Ethical Issues - Students individually create five Written 
Briefs following the timelines for submission. 

HSMP 2100: Health systems - Students individually develop a reflection paper of 
professional quality where they relate and connect published articles to the course 
topics. 

HSMP 3700: Professional and Development - Students work independently 
through assignments including their own personal mission statement and goals. 

Networking HSMP 3200: Health Services Administration - Students have the opportunity to 
network with multiple guest speakers to gain professional perspectives and establish 
connections. 

Co-Curricular: Students participate in regional and state conferences, co-sponsor 
Leading Voices in Public Health lectures and interact with lecturers, network with 
professionals during the field internship, and attend Networking Night.  

HSMP 3220: Health Services Planning - Students have the opportunity to network 
with guest speakers working in strategic planning to gain perspective and develop 
connections. 

HSMP 3600: Quality & Utilization Assurance - Students have the opportunity to 
network with guest speakers working in quality improvement field to gain perspective 
and develop connections. 

HSMP 3700: Professional Development - Students are exposed to various 
professionals as guest speakers, build a LinkedIn Profile, interview a practitioner, 
and attend Networking Night. 

HSMP 4200: Health Informatics - Students have the opportunity to network with 
professionals in the health informatics field to gain perspective and develop 
connections. 

Organizational 
dynamics 

HSMP 4850: Field Experience - Students learn first-hand about organizational 
dynamics by working within a community agency, health department, or other health 
care or public health organization to complete their culminating field experience. 

HSMP 3500 Public Health Budgeting and Finance - Students are exposed 
through weekly homework assignments, readings, and discussion to how financial 
decisions and policies, both internal and external to an organization, influence 
organizational development, planning, and well-being. 

HSMP 3220: Health Services Planning - Students are exposed to how various 
departments in an organization work together for purposes of strategic planning and 
think through the important stakeholders involved in that process 
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HSMP 3200: Health Services Administration - Students are exposed to the 
fundamentals of organizational behavior and how employees and departments/units 
operate separately and collectively to achieve organizational goals. Students are 
also exposed to how leadership can influence organizational culture through human 
resources development and shared values and decision-making.     

HSMP 3600: Quality & Utilization Assurance - Students complete a series of 
LinkedIn Learning modules to gain an appreciation for how lean thinking and 
operational excellence impact organizational dynamics including employee 
engagement, workplace productivity, and outcomes. 

HSMP 4200: Health Informatics - Students examine the role of health information 
technology and how it is adapted across different types of health care organizations. 
Students conduct an interview with a health care professional to seek perspective on 
how HIT impacts their organization. 

Professionalism Co-Curricular - Students attend local, regional, and state conferences. Students 
attend a corporate etiquette dining and interview workshop. 

HSMP 4850: Field Experience - Students put professionalism into practice in the 
field internship. 

COBH 2750: Medical Terminology - Students develop an understanding of 
professional communication and medical vocabulary in health service settings. 

HSMP 3210: Legal & Ethical Issues- Students work in teams on a legal case study 
and assume two different professional roles: the administrator's role and the legal 
defense role.  Students must demonstrate professionalism in carrying out these two 
roles and also in their class presentation and attire. 

HSMP 3220: Health Services Planning: Students complete a professional 
development assignment where they have the option of attending a conference 
(either the Tennessee Public Health Association annual meeting or the 
IDEAcademy) or viewing at least 2 TED videos focused on professionalism. 
Students submit a brief written summary of their chosen conference or TED talks. 

HSMP 3200: Health Services Administration - Students identify, contact and 
interview a health services administrative professional to gain an understanding of 
their career path. Students prepare interview questions, conduct the interview, and 
submit a 3-page written summary of their interview experience and lessons learned.  

HSMP 3600: Quality and Utilization Assurance- Students start the journey of 
personal development by identifying an area that they would like to improve upon. 
Students use A3 thinking to examine this area and to describe the reason for action 
with supporting measures. 

HSMP 3700: Professional Development- students are exposed to "The 7 habits of 
highly effective people" throughout the course. Students give a midterm presentation 
where they share how they are integrating one or more of these habits into their 
professional or academic career. Students also complete a DISC personality 
assessment, practice job interviewing, build a LinkedIn Profile, learn strategies for 
effective presentations, practice running a meeting, learn email and phone etiquette, 
develop a resume and cover letter, and complete training in Microsoft Outlook.  

HSMP 4200: Health Informatics- Students advance their professionalism through 
the course assignments by conducting an interview with a health care professional 
and also by developing a health informatics proposal involving an outside company 
in healthcare. 
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Research 
methods 

BSTA 3000: Biostatistics and EPID 3080: Principles of Epidemiology- Principles 
of research design, including study types and methodologies, sample selection, data 
analysis and calculations, data visualization and presentation, descriptive and 
inferential statistics, causal associations, and errors are introduced and applied. 

COBH 2750: Students must engage in self-directed study and supplemental 
research as needed to learn the major systems of the body. 

HSMP 3220: Health Services Planning: Students conduct research to complete 
the strategic plan proposal, particularly the environmental analysis and SWOT 
(Strengths, Weaknesses, Opportunities, Threats) analysis. 

HSMP 2100: Health Systems- Students research and write an Issue Brief, which 
involves specifying information needed, literature review, assessing relevance of 
records and documents, selecting, citing and synthesizing useful materials, and 
scientific writing. Student practice data visualization and present their Issue Brief in 
class. 

HSMP 3600: Quality and Utilization Assurance- Students locate data and use 
research tools to complete a process flow map (homework #2), a root cause analysis 
(homework #3), and a final quality/process improvement project, all aimed at 
informing decisions to benefit the delivery of health services. 

HSMP 3210: Legal & Ethical Issues- Students research and write five Written 
Briefs in APA format with all references cited appropriately. Students also analyze a 
legal case study and submit a bibliography in APA format of the sources used to 
formulate the legal defense and develop their recommendations.  

HSMP 4200: Health Informatics- Principles of research methods are addressed in 
the health informatics project proposal, as students must research health care 
organizations and select and apply relevant literature in the field of health 
information system management. 

Systems 
thinking 

HSMP 4200: Health Informatics - Students explore the role of health informatics 
and HIT as a key resource for public health and health care systems, and how this 
resource can impact processes and outcomes for the system itself and the 
populations served. 

HSMP 3600: Quality & Utilization Assurance - Throughout the course, processes 
are presented as a key domain of health systems that utilize different inputs to 
produce immediate outputs (services and products) and long-term outcomes. 
Emphasis is on quality tools that can be applied across public health and health care 
systems to improve processes, enhance efficiency in resource utilization, 
standardize outputs, and improve system outcomes. 

HSMP 2100: Health Systems - Students examine health systems using a systems-
thinking framework that delineates the system foundations, resources, processes, 
outcomes, and outlook.  

COBH 2000: ESSENTIALS - Students analyze systems related to public health. 

Teamwork and 
leadership 

HSMP 2100: Health systems- Students work in teams to research, write, and 
present an Issue Brief on a timely topic of their choice. 

HSMP 3200: Health Services Administration - Students read HBR (Harvard 
Business Review) leadership articles and write a 3-page Leadership Review Paper 
about leadership principles and how they plan to integrate these concepts in their 
future (or current) professional life. 

HSMP 3220: Health Services Planning: Students work in teams throughout the 
semester to create a quasi-strategic plan and to present their narrative report in 
class with each team member participating in the presentation. Work is facilitated by 
a nominated team leader and agreed team contract. 
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HSMP 4250: Healthcare Revenue Cycle Management: Students gain leadership 
perspectives through two podcast assessments. Students listen to industry leaders 
discuss key issues in revenue cycle management and implications for patient 
populations. Students provide a written assessment of each podcast based on 
questions provided by the instructor related to leadership and industry trends. 

HSMP 3210: Legal & Ethical Issues- Students work in teams to develop and 
present the final project (legal case study). 

HSMP 3600: Quality & Utilization Assurance- Students work in small groups to 
formulate a process improvement project using PDCA (Plan, Do, Check, Act) and A3 
thinking. Team facilitators are eligible for additional credit for their leadership effort. 
Teams give an oral presentation of their project in class. All team members 
participate and deliver a substantial part of the presentation.  

HSMP 3700: Professional Development- Students learn principles of leadership 
and teamwork during presentations on "the 7 Habits of highly effective people." 

HSMP 3500: Public Health Budgeting and Finance - Students work in teams to 
financially structure and evaluate the opening of a medical practice. Students work in 
teams to design the organization, identify its type and community served, develop its 
mission and goals, and propose a budget a multi-year budget. 

HSMP 4200: Health Informatics- Students apply leadership and teamwork skills 
through their project proposal presentation. 

 
 

Bachelor of Science in Public Health: Community Health 
 

Concept Manner in which the curriculum and co-curricular experiences expose students 
to the concepts 

Advocacy for 
protection and 
promotion of 
the public’s 
health at all 
levels of society 

COBH 2000: ESSENTIALS - Students are tasked with assessing and designing 
solutions for health needs from low resourced areas to urban areas. 

COBH 2082: Skills and Encounters I - Students are required to assist with 
Wellapolooza, campus-wide health education fair conducted by the College of Public 
Health every spring. 

COBH 4120: Lifespan Health Promotion - Students work in a group to develop a 
health promotion program. Elements of the program are submitted throughout the 
semester. At the end of the semester, all of the elements are put together and 
presented to the class.  

Community 
dynamics 

COBH 4850: Field Experience - Students are exposed to public health professionals 
and practitioners and the diverse communities they serve while completing a 
semester-long culminating field internship within the community. 

COBH 4120: Lifespan Health Promotion - Students work in a group to develop a 
health promotion program. Elements of the program are submitted throughout the 
semester. At the end of the semester, all of the elements are put together and 
presented to the class.  

Co-curricular: Students are invited to Leading Voices in Public Health lectures and 
equity and inclusion lectures/events that promote their understanding of community 
needs, resources, preferences and values. 

Critical thinking 
and creativity 

COBH 2000: ESSENTIALS - Students analyze a health challenge and create a 
working solution. 

COBH 3120: Principles and Practices of Public Health Education I - Students 
create a health intervention for a particular community. 
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HSMP 3200: Health Services Administration - Students in small groups are 
assigned a case scenario to analyze and develop a proposed course of action. 
Students apply critical thinking and problem-solving skills as they address the 
administrative concerns relevant to the scenario. Students deliver a 15-minute 
presentation as a team. (Scenario Analysis Presentation) 

COBH 4030: Community Health - Students investigate various course topics in the 
media and create a presentation based on the media messages they found. 

Cultural 
contexts in 
which public 
health 
professionals 
work 

COBH 4457: Emerging Technologies for the Health Professions - Students 
choose a technology/health-related issue and prepare a seven-minute presentation 
including PowerPoint slides, an oral presentation, a video, and a printed infographic.  

COBH 4850: Field Experience - Students intern with a diverse group of public health 
professionals and practitioners during their culminating field experience within the 
community. 

COBH 2082: Skills and Encounters I - Students tour and speak with professionals 
at various local places of employment (e.g., county health department, wastewater 
treatment plant, hospitals, public health agencies/organizations). Students also gain 
exposure to the work and work environments of various public health professionals by 
attending Leading Voices in Public Health lectures and field experience presentations 
delivered by BSPH seniors, which students are required to attend for this course. 

COBH 3000: Essentials II - Students are exposed to various local places of 
employment by meeting with public health professionals in the field to begin planning 
for a community health needs assessment.  

Ethical decision 
making as 
related to self 
and society 

COBH 4030: Community Health - Students investigate various course topics in the 
media and create a presentation based on the media messages they found. 

COBH 3120: Principles and Practices of Public Health Education I - Students 
participate in ethical decision-making tabletop exercises.  

HSMP 3200: Health Services Administration - Students are exposed throughout 
the course to ethical aspects of health services administration, particularly as they 
relate to human resources management and transparent communication. 

Independent 
work and a 
personal work 
ethic 

COBH 4120: Lifespan Health Promotion - Students work in a group to develop a 
health promotion program. Elements of the program are submitted throughout the 
semester. At the end of the semester, all of the elements are put together and 
presented to the class.  

COBH 4850: Field Experience - Students work independently in all courses and 
particularly in the field internship where they incorporate skills and competencies from 
the program to develop and meet self-established objectives consistent with 
organizational needs.  

COBH 4457: Emerging Technologies for the Health Professions - Students 
individually create health communication and determine their own deadlines for 
submission. 

EPID 3040: Evidence-based Analytics in Public Health - Students present a 
summary of their data collection and outputs. 

COBH 2030: First Aid - Students express what they learned through individual 
written assignments. 

COBH 3690: Behavior Change Theory - Students choose a behavior change theory 
that guides the creation of the intervention. The student then submits a five-page 
summary outlining the problem, intervention, and evaluation. 
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Networking COBH 4019: Service Grant Writing - Students use epidemiological data to assess 
and develop an intervention or project for a community. Students then write a grant 
proposal to present the development, implementation, and evaluation of the project to 
a funding agency.  

Co-Curricular: Students participate in regional and state conferences, co-sponsor 
Leading Voices in Public Health lectures and interact with lecturers, network with 
professionals during the field internship, and attend Networking Night.  

Organizational 
dynamics 

COBH 4120: Lifespan Health Promotion - Students work in a group to develop a 
health promotion program. Elements of the program are submitted throughout the 
semester. At the end of the semester, all of the elements are put together and 
presented to the class.  

HSMP 3200: Health Services Administration - Students are exposed to the 
fundamentals of organizational behavior and how employees and departments/units 
operate separately and collectively to achieve organizational goals. Students are also 
exposed to how leadership can influence organizational culture through human 
resources development and shared values and decision-making.     

COBH 2082: Skills and Encounters I - Students tour local, regional, and state health 
departments and organizations and interact with staff and stakeholders for a view of 
organizational dynamics across multiple settings.  

COBH 2066: Personal and Community Wellness - Students work as a team to 
present a 45-minute interactive wellness education presentation remotely to a 
campus site.  

COBH 4850: Field Experience - Students learn first-hand about organizational 
dynamics by working within a community agency, health department, or other health 
care or public health organization to complete their culminating field experience. 

COBH 4030: Community Health - Students investigate various course topics in the 
media and create a presentation based on the media messages they found. 

Professionalism COBH 3300: Cultural Competence and Spirituality in Health Care - Student teams 
develop and deliver an oral presentation related to cultural competence in health care. 
Students are evaluated based on their team effort, quality of the content of their 
presentation, and oral communication skills.   

Each public health core course contains at least one element of professionalism. 
Various topics, including resume/cover letter development, interview skills, 
professional portfolios, and Seven Habits of Highly Effective People, are incorporated 
into COBH 2082: Skills and Encounters I, COBH 3000: Essentials II, and COBH 
4467: Emerging Technologies for the Health Professions II. Many of these topics 
are reinforced in other classes, such as HSMP 3200: Health Administration and 
COBH 3330 Cultural Competence and Spirituality in Healthcare. Students attend 
local, regional, and state conferences; Students attend a corporate etiquette dining 
and interview workshop. Students put professionalism into practice in the field 
internship (COBH 4850).  

COBH 3330: Cultural Competence & Spirituality in Healthcare - Students 
participate in activities and guest lectures from community members on maintaining 
professionalism, respect, and integrity in a variety of cultural and spiritual situations 
and experiences. 

HSMP 3200: Health Services Administration - Students identify, contact and 
interview a health services administrative professional to gain an understanding of 
their career path. Students prepare interview questions, conduct the interview, and 
submit a 3-page written summary of their interview experience and lessons learned.  
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COBH 2082: Skills and Encounters I - Students are coached on the importance of 
respect, punctuality, and professionalism before touring community organizations and 
public health agencies for these courses. 

COBH 3300: Cultural Competence and Spirituality in Health Care - Student teams 
develop and deliver an oral presentation on a topic related to cultural competence in 
health care. Students are evaluated based on their team effort, quality of the content 
of their presentation, and oral communication skills.   

Research 
methods 

COBH 4019: Service Grant Writing - Students use epidemiological data to assess 
and develop an intervention or project for a community. Students then write a grant 
proposal to present the development, implementation, and evaluation of the project to 
a funding agency.  

EPID 3040: Evidence-based Analytics in Public Health - Students present a 
summary of their data collection and outputs. 

Systems 
thinking 

COBH 2000: ESSENTIALS - Students analyze systems related to public health. 

Teamwork and 
leadership 

COBH 3120: Principles and Practices of Public Health Education I - Students 
create health interventions addressing the various systems related to public health. 

Several courses incorporate team-based projects that require teamwork and 
leadership within the working group. 

HSMP 3200: Health Services Administration - Students read HBR (Harvard 
Business Review) leadership articles and write a 3-page Leadership Review Paper 
about leadership principles and how they plan to integrate these concepts in their 
future (or current) professional life. 

Co-curricular: Students apply teamwork and leadership by providing community 
CPR classes through the Public Health Student Association (PHSA).  

COBH 2066: Personal and Community Wellness: Students work as a team to 
present a 45-minute interactive wellness education presentation remotely to a 
campus site.  

COBH 4120: Lifespan Health Promotion - Students work in a group to develop a 
health promotion program. Elements of the program are submitted throughout the 
semester. At the end of the semester, all of the elements are put together and 
presented to the class.  

COBH 3300: Cultural Competence and Spirituality in Health Care - Student teams 
develop and deliver an oral presentation related to cultural competence in health care. 
Students are evaluated based on their team effort, quality of the content of their 
presentation, and oral communication skills.   

 
 
2) Provide syllabi for all required coursework for the major and/or courses that relate to the 

domains listed above. Syllabi should be provided as individual files in the electronic 
resource file and should reflect the current semester or most recent offering of the course. 

 
Syllabi for the courses listed in the tables above can be found in ERF 12.2. 

 
3) If applicable, assess strengths and weaknesses related to this criterion and plans for 

improvement in this area.  
 

Strengths  
 
1. Both public health bachelor’s degree programs offer students multiple opportunities to gain 

exposure to cross-cutting concepts in different course contexts and extracurricular 
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experiences. Students in both programs are exposed to each cross-cutting concept or 
experience several times in their program of study. 

 
Weaknesses 
 

None noted. 
 
Plans for Improvement  
 
1. With the newly created Health Administration Student Association (HASA), students will have 

additional opportunities to participate in professional development and leadership training. 
Examples of planned activities include networking events, site visits, alumni engagement, 
community service, and mentorship opportunities involving students, faculty, alumni, and 
community partners.  

 
2. The Public Health Student Association (PHSA) will continue to provide students with 

opportunities for community engagement, networking, advocacy, teamwork, leadership, and 
cultural competency through teaching CPR courses, Adapt-to-Play, and community service. 
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D13. MPH Program Length 
 
An MPH degree requires at least 42 semester-credits, 56 quarter-credits or the equivalent for 
completion. 
 
Schools use university definitions for credit hours. 
 

1) Provide information about the minimum credit-hour requirements for all MPH degree 
options. If the university uses a unit of academic credit or an academic term different from 
the standard semester or quarter, explain the difference and present an equivalency in table 
or narrative form.  

 
The MPH degree program is 43-46 credit hours. Students apply to the program through SOPHAS 
at which point they select one of four concentration areas. Degree requirements include four 
foundational public health courses (16 credits), four concentration courses (12 credits), two elective 
courses (6 credits), an APE (6 credits), and a capstone course (3 credits). In addition, students who 
do not have a CEPH-accredited degree are required to complete a course in the foundations of 
public health (3 credits)  
 
Requirements for each concentration of the MPH are listed in the online graduate catalog: 

MPH: Biostatistics concentration 
MPH: Community Health concentration 
MPH: Environmental Health concentration 
MPH: Epidemiology concentration 
MD/MPH: Biostatistics concentration 
MD/MPH: Community Health concentration 
MD/MPH: Epidemiology concentration 
PharmD/MPH: Biostatistics concentration 
PharmD/MPH: Community Health concentration 
PharmD/MPH: Environmental Health concentration 
PharmD/MPH: Epidemiology concentration 
 

2) Define a credit with regard to classroom/contact hours.  
 

In 2011, the ETSU Academic Council approved a definition of credit that focuses on the educational 
purpose of courses: “A semester credit is a unit of educational accomplishment represented by 
learning outcomes.” This definition focuses on attaining expected learning outcomes as identified 
in curricular proposals rather than “seat” time. However, the definition includes, “in accordance with 
federal regulation, one semester credit reasonably approximates the learning outcomes expected 
from one hour of direct faculty instruction and a minimum of two hours of out-of-class student 
academic engagement each week for 15 weeks. Courses offered in alternative calendars and 
course types require an equivalent amount of faculty and student engagement and learning 
outcomes.”  

  

https://catalog.etsu.edu/preview_program.php?catoid=47&poid=14922&returnto=1960
https://catalog.etsu.edu/preview_program.php?catoid=47&poid=14923&returnto=1960
https://catalog.etsu.edu/preview_program.php?catoid=47&poid=14924&returnto=1960
https://catalog.etsu.edu/preview_program.php?catoid=47&poid=14925&returnto=1960
https://catalog.etsu.edu/preview_program.php?catoid=47&poid=14945&returnto=1960
https://catalog.etsu.edu/preview_program.php?catoid=47&poid=14942&returnto=1960
https://catalog.etsu.edu/preview_program.php?catoid=47&poid=14943&returnto=1960
https://catalog.etsu.edu/preview_program.php?catoid=47&poid=14949&returnto=1960
https://catalog.etsu.edu/preview_program.php?catoid=47&poid=14949&returnto=1960
https://catalog.etsu.edu/preview_program.php?catoid=47&poid=14949&returnto=1960
https://catalog.etsu.edu/preview_program.php?catoid=47&poid=14949&returnto=1960
https://www.etsu.edu/chairshandbook/documents/approvedcreditpolicyprocedures.pdf
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D14. DrPH Program Length  
 
The DrPH degree requires a minimum of 36 semester-credits, 48 quarter-credits of post-master’s 
coursework or its equivalent. Credits associated with the integrative learning experience and, if 
applicable, a residency, internship or other applied practice experience conducted outside of a 
didactic course, do not count toward this requirement. The minimum credit requirement also does 
not count MPH-level prerequisite courses or their equivalent. 
 
Schools use university definitions for credit hours. 
 

1) Provide information about the minimum credit-hour requirements for all DrPH degree 
options. If the university uses a unit of academic credit or an academic term different from 
the standard semester or quarter, explain the difference and present an equivalency in table 
or narrative form.  

 
The DrPH degree is 58 credit hours, or 43 credit hours excluding the integrative learning experience 
and applied practice experience. All DrPH students complete seven foundational courses (22 
credits), four concentration classes (12 credits), and three advisor-approved electives (9 credits) 
for a total of 43 credit hours of didactic instruction. Students also complete a DrPH Practicum (6 
credits), which serves as the applied practical experience, and a DrPH Dissertation (9 credits), 
which serves as the integrative learning experience. 
 
Requirements for each concentration of the DrPH are listed in the online graduate catalog: 

DrPH: Community Health concentration 
DrPH: Epidemiology concentration 
DrPH: Health Management and Policy concentration 

 
2) Define a credit with regard to classroom/contact hours.  

 
In 2011, the ETSU Academic Council approved a definition of credit that focuses on the educational 
purpose of courses: “A semester credit is a unit of educational accomplishment represented by 
learning outcomes.” This definition focuses on attaining expected learning outcomes as identif ied 
in curricular proposals rather than “seat” time. However, the definition includes, “in accordance with 
federal regulation, one semester credit reasonably approximates the learning outcomes expected 
from one hour of direct faculty instruction and a minimum of two hours of out-of-class student 
academic engagement each week for 15 weeks. Courses offered in alternative calendars and 
course types require an equivalent amount of faculty and student engagement and learning 
outcomes.”  
 

  

https://catalog.etsu.edu/preview_program.php?catoid=47&poid=14920&returnto=1960
https://catalog.etsu.edu/preview_program.php?catoid=47&poid=14921&returnto=1960
https://catalog.etsu.edu/preview_program.php?catoid=47&poid=14979&returnto=1960
https://www.etsu.edu/chairshandbook/documents/approvedcreditpolicyprocedures.pdf
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D15. Bachelor’s Degree Program Length 
 
A public health bachelor’s degree requires completion of a total number of credit units 
commensurate with other similar degree schools in the university. 
 
Schools use university definitions for credit hours. 
 

1) Provide information about the minimum credit-hour requirements for all bachelor’s degree 
options. If the university uses a unit of academic credit or an academic term different from 
the standard semester or quarter, explain the difference and present an equivalency in table 
or narrative form.  

 
The college offers two public health bachelor’s degrees: a Bachelor of Science in Public Health 
with a concentration in Community Health, and a Bachelor of Science in Health Administration. 
Both BSPH and BSHA students complete general education requirements (41-42 credits) and a 
required minor (18-24 credits). BSPH students complete major core courses (30 credits), 
Community Health concentration courses (13 credits), concentration electives (6 credits), and a 
field experience (12 credits) for a required minimum 120 credit hours for the degree. BSHA students 
complete major courses (46 credit hours), advisor-approved electives (6 credits), and a field 
experience (9 credits), for a total of 120 credit hours for the degree. 
 
Requirements for the public health bachelor’s degree are listed in the online undergraduate catalog: 

BS Health Administration 
BS Public Health: Community Health concentration 

 
2) Define a credit with regard to classroom/contact hours.  

 
In 2011, the ETSU Academic Council approved a definition of credit that focuses on the educational 
purpose of courses: “A semester credit is a unit of educational accomplishment represented by 
learning outcomes.” This definition focuses on attaining expected learning outcomes as identified 
in curricular proposals rather than “seat” time. However, the definition includes, “in accordance with 
federal regulation, one semester credit reasonably approximates the learning outcomes expected 
from one hour of direct faculty instruction and a minimum of two hours of out-of-class student 
academic engagement each week for 15 weeks. Courses offered in alternative calendars and 
course types require an equivalent amount of faculty and student engagement and learning 
outcomes.”  
  

3) Describe policies and procedures for acceptance of coursework completed at other 
institutions, including community colleges.  

 
University admissions requirements for transfer students are listed on the website of the Office of 
Undergraduate Admissions.  
 
Previous post-secondary transcripts of admitted transfer students are reviewed by transcript 
analysts and credit is awarded based on established transfer equivalencies published in the 
university’s interactive Transfer Course Equivalencies Table. Transfer courses that have not been 
mapped to existing ETSU courses are recorded on the transcript as general elective credit and 
may be reviewed by the appropriate department and/or the General Education Review Committee 
upon the request of the student. 
 
Equivalent transfer course work is accepted with stipulations, including:  

• Students must complete at least 50 credit hours at a 4-year institution; 

• 25% of the total credits required for a degree (30 credit hours for BSPH and BSHA degrees) 
must be completed through ETSU 

• At least six credits in the major must be earned at ETSU 
 

https://catalog.etsu.edu/preview_program.php?catoid=46&poid=14685&returnto=1910
https://catalog.etsu.edu/preview_program.php?catoid=46&poid=14491&returnto=1910
https://www.etsu.edu/chairshandbook/documents/approvedcreditpolicyprocedures.pdf
https://www.etsu.edu/admissions/apply/transfer-student.php
https://selfserv.etsu.edu/pls/PROD/bywktrar.P_Display_States
https://www.etsu.edu/reg/graduation/genedreview.php
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On a limited basis, credit may also be awarded based on students’ performance on an examination, 
including Advanced Placement (AP), ACT/SAT, International Baccalaureate Program (IB), and 
College Level Examination Program (CLEP) scores. Students may also have credit awarded at the 
discretion of individual departments through departmental course challenge exam, while courses 
taken at non-regionally accredited collegiate institutions may be approved for credit upon review 
and approval of the appropriate academic department, dean, and the Associate Provost for 
Curriculum. A full listing of non-traditional credit options at ETSU can be found here. Transfer 
policies and procedures are more thoroughly described in this document. 
 
Of the courses required for the public health bachelor’s degrees at ETSU, only three (COBH 2750, 
COBH 2030, and HSMP 2100) have equivalent transfer courses at other institutions. The required 
content that is introduced, covered, and/or assessed in these courses is duplicated elsewhere in 
courses that generally must be taken at ETSU. 
 

4) If applicable, provide articulation agreements with community colleges that address 
acceptance of coursework. 

 
The articulation agreement between ETSU and Virginia Highlands Community College for 
completion of the BS in Public Health is posted online. 
 

5) Provide information about the minimum credit-hour requirements for coursework for the 
major in at least two similar bachelor’s degree programs in the home institution.  

 
All baccalaureate degrees at ETSU include 120-128 credits of required coursework. 
 
The table below summarizes the credit hour requirements of selected similar bachelor’s degrees 
at ETSU. 
 

 
General 

education 
Major 

Adv. 
appr. 

electives 

Free 
electives 

Minor Total 

Within the unit of accreditation 

BS Health Sciences: Human 
Health Concentration 

41-42 38-39 23 17-18 - 120 

BS Microbiology 41-42 55-56 9-11 12-14 - 120 

BS Environmental Health 41-42 79 - - - 120 

Outside the unit of accreditation 

BS Rehabilitative Health 
Sciences 

41-42 49 - 5-12 18-24 120 

Bachelor of Social Work 41-42 48 6 24-25 - 120 

 
  

https://www.etsu.edu/admissions/policies/non-traditional-credit.php
https://www.etsu.edu/policies/documents/aca_transferacceptanceugcredit.pdf
https://www.etsu.edu/articulation/documents/vhcc/vhcc_public_health.pdf
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D16. Academic and Highly Specialized Public Health Master’s Degrees  
 
Not applicable 
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D17. Academic Public Health Doctoral Degrees  
 
Not applicable 
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D18. All Remaining Degrees 

 
Students enrolled in any of the SPH’s degree programs that are not addressed in Criteria D2, D3, 
D9, D16 or D17 complete coursework that provides instruction in the foundational public health 
knowledge at a level of complexity appropriate to the level of the student’s degree program.  
 
The instruction and assessment of students’ foundational public health knowledge are equivalent 
in depth to the instruction and assessment that would typically be associated with a three-semester-
credit class, regardless of the number of credits awarded for the experience or the mode of delivery. 
 
The school identifies at least one required assessment activity for each of the foundational public 
health learning objectives.  
 
The college currently offers three undergraduate non-public health degrees: the Bachelor of Science in 
Health Sciences, the Bachelor of Science in Microbiology, and the Bachelor of Science in Environmental 
Health. Students in these three programs are required to take COBH 1020: Introduction to Public Health, 
which includes instruction and assessment opportunities for each of the foundational public health learning 
objectives. 
 
The college offers one graduate non-public health degree: the Master of Health Administration (MHA). All 
MHA students are required to take HSMP 5010: Foundations of Public Health unless they have previously 
earned a CEPH-accredited degree. 
 

1) Provide a matrix in the format of Template D18-1 that indicates the required assessment 
opportunities for each of the defined foundational public health learning objectives (1-12). 
Typically, the school will present a separate matrix for each degree program, but matrices 
may be combined if requirements are identical.  

 
Two matrices are shown beginning on the next page. The first includes assessment opportunities 
for the MHA degree and the second includes assessment opportunities for the BS Health Sciences 
and BS Environmental Health degrees. 
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Content Coverage for Master of Health Administration (MHA) Degree 

Content 
  

Course number(s) 
and name(s) 

Describe specific assessment opportunityⁿ 

1. Explain public 
health history, 
philosophy, and 
values 

HSMP 5010: 
Foundations of Public 
Health  

Quiz 1 (Module 2) History of Public Health  
This quiz is designed to assess the student’s ability to 
explain the history, philosophy, and values of public 
health along with their ability to identify the core functions 
and essential services of public health.  Quiz will focus on 
the major milestones and achievements in the history of 
public health, covering the philosophy and values of the 
field while reviewing the 10 Essential Services and 3 
Functions of Public Health.  Assessment will include a 
mixture of multiple choice and short answer questions. 
 
Discussion Board 1 (Module 2) America's Health 
Rankings 
Visit America’s Health Rankings 
(www.americashealthrankings.org) and familiarize 
yourself with the map.  Choose your state of residence-
where does your state rank overall on the annual report?  
Where does your state rank in terms of air 
pollution/children in poverty/disparity in health 
status/obesity?  What shocks you most about these 
results? Overall, has your state seen a positive or 
negative trend in rankings since 1990-2017?  Summarize 
in your own words the strengths and challenges your 
state faced in 2017 and your predictions for future 
challenges. Submit a meaningful response to at least one 
other post. 

2. Identify the core 
functions of public 
health and the 10 
Essential Services* 

HSMP 5010: 
Foundations of Public 
Health  

Submission 1 (Module 2) North Carolina Institute for 
Public Health Certificate of Completion-Public Health 
Core Functions and Essential Services 
Completion certificate from the North Carolina Institute of 
Public Health covering the 10 Essential Services and 3 
Functions 
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3. Explain the role of 
quantitative and 
qualitative methods 
and sciences in 
describing and 
assessing a 
population’s health  

HSMP 5010: 
Foundations of Public 
Health  

Discussion Board 2 (Module 3) Students compare and 
contrast qualitative and quantitative methods in research, 
explaining how these methods are used to assess 
population health and advance general public health 
knowledge to the community. 
 
Submission 3 (Module 4) Students visit 
www.udsmapper.org and create a map of their home 
area. They then use the Agency for Toxic Substances & 
Disease Registry Social Vulnerability Index to check the 
social vulnerability of their respective communities and 
submit their results. 
 
Discussion Board 3 (Module 4) Regional Services 
AnalysisUsing information collected from the Uniform 
Data System (UDS) Mapper and ATSDR SVI map 
assignment, students analyze the services that are most 
needed in their chosen area and hypothesis reasons for 
these needs. 
 
Submission 2 (Module 3) Behavioral Risk Factor 
Surveillance System (BRFSS) ReportStudents choose an 
issue of concern and review the most closely associated 
class or topic, reviewing data by gender, age group, 
ethnicity, level of education, and household income. 
Students write a 500-700 word report explaining how 
these data sets can be used to understand and assess 
population health. 

4. List major causes 
and trends of 
morbidity and mortality 
in the US or other 
community relevant to 
the school or program 

HSMP 5010: 
Foundations of Public 
Health 

Quiz 2 (Module 5) 
Quiz focuses on the 5 main indicators of population health 
and vulnerabilities as referenced by National 
Environmental Public Health Tracking.  Assessment will 
include a mixture of multiple choice and short answer 
questions. 
 
Discussion Board #4 (Module 5) Regional Health 
Indicators & Outcomes 
Students visit the America’s Health Rankings and County 
Health Rankings websites and submit a discussion post 
hypothesizing about poor health outcomes in Tennessee / 
Appalachia. Students also discuss commonalities among 
various communities within the Appalachian region that 
may contribute to these outcomes. 
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5. Discuss the science 
of primary, secondary, 
and tertiary prevention 
in population health, 
including health 
promotion, screening, 
etc. 

HSMP 5010: 
Foundations of Public 
Health 

Quiz 3 (Module 6) 
Quiz focuses on primary, secondary and tertiary 
prevention methods.  Assessment will include a mixture of 
multiple choice and short answer questions. 
 
Submission 4 (Module 6) Understanding Prevention 
Status Reports and Related Interventions  
Students find and read CDC Prevention Status Reports 
from their state. They choose one issue of concern and 
review the most closely related PSR before writing a 500-
700 word summary of the emergent health problem, 
proposed solution(s), and current data on the 
implementation of the solution(s).  

6. Explain the critical 
importance of 
evidence in advancing 
public health 
knowledge  

HSMP 5010: 
Foundations of Public 
Health 

Submission 5 (Module 7) Health Related Quality of Life 
Impact Report-Part 1Using the behavioral issue selected 
by the student in Module 2, students use the Health-
Related Quality of Life Surveillance Program website to 
determine the impact of the behavior on HRQOL, 
discussing relationships they can observe between the 
presence or absence of the health behavior and HRQOL 
outcomes. 

7. Explain effects of 
environmental factors 
on a population’s 
health 

HSMP 5010: 
Foundations of Public 
Health 

Quiz 4 (Module 8) Health Impact Assessment Review 
Quiz focuses on information regarding the steps to 
complete a HIA. Assessment will include a mixture of 
multiple choice and short answer questions. 

8. Explain biological 
and genetic factors 
that affect a 
population’s health 

HSMP 5010: 
Foundations of Public 
Health 

Submission 6 (Module 14) Health Related Quality of Life 
Impact Report-Part 2 
Building on assignments in Modules 7 and 10, students 
develop a 1000-1500 word report describing (1) findings 
and conclusions regarding the impact of their chosen 
behavior on HRQOL (2) a proposed intervention, 
including application of the health behavior theory chosen 
for Discussion Board 5, and (3) the expected impact of 
the proposed intervention on both the health behavior and 
HRQOL. 

9. Explain behavioral 
and psychological 
factors that affect a 
population’s health 

HSMP 5010: 
Foundations of Public 
Health 

Quiz 5 (Module 10) 
Quiz focuses on Theory at a Glance. Assessment will 
include a mixture of multiple choice and short answer 
questions. 
 
Discussion Board 5 (Module 10) Creating a Theory 
Based Intervention 
Students use the HRQOL report generated in Module 7  
to propose theory-based intervention (for example, a 
Stages of Change/Transtheoretical model to guide a 
smoking cessation intervention).  Students integrate either 
the 3 Core Functions of Public Health or the 10 Essential 
Services (or both) into the intervention. 
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10. Explain the social, 
political, and economic 
determinants of health 
and how they 
contribute to 
population health and 
health inequities 

HSMP 5010: 
Foundations of Public 
Health 

Discussion Board 6 (Module 12) 
Students refer to the map created in Module 4 and 
information gleaned from the assignment on County 
Health Rankings to identify major health disparities within 
their selected region. They will discuss the significance of 
these disparities, supporting their position with evidence. 

11. Explain how 
globalization affects 
global burdens of 
disease 

HSMP 5010: 
Foundations of Public 
Health 

Quiz 6 (Module 10)-Global Disease Distribution 
Quiz will assess student’s ability to explain the nature of 
globalization as it relates to public health and the spread 
and distribution of disease across the globe.  Assessment 
will include a mixture of multiple choice and short answer 
questions. 

12. Explain an 
ecological perspective 
on the connections 
among human health, 
animal health, and 
ecosystem health 
(e.g., One Health) 

HSMP 5010: 
Foundations of Public 
Health  

Submission 6 (Module 14)-Health Related Quality of Life 
Impact Report-Part 2Building on assignments in Modules 
7 and 10, students develop a 1000-1500 word report 
describing (1) findings and conclusions regarding the 
impact of their chosen behavior on HRQOL (2) a 
proposed intervention, including application of the health 
behavior theory chosen for Discussion Board 5, and (3) 
the expected impact of the proposed intervention on both 
the health behavior and HRQOL. 

 
 

Content Coverage for BS in Health Sciences and BS in Environmental Health Degrees 

Content Course number(s) 
and name(s) 

Describe specific assessment opportunityⁿ 

1. Explain public 
health history, 
philosophy and values 

COBH 1020: 
Introduction to Public 
Health 

Flint Discussion Board – Students research the Flint, 
Michigan water crisis, identify social determinants of 
health that were tied to the health issue, and explain how 
it could have been prevented using public health 
framework.  
Exams – Students answer relevant short essay exam 
questions (Exam 1: Q1, Q2, Exam 2: Q3)  

2. Identify the core 
functions of public 
health and the 10 
Essential Services* 

COBH 1020: 
Introduction to Public 
Health 

Exams – Students answer relevant short essay exam 
questions (Exam 2: Q7, Q8) 

3. Explain the role of 
quantitative and 
qualitative methods 
and sciences in 
describing and 
assessing a 
population’s health  

COBH 1020: 
Introduction to Public 
Health 

Exams – Students answer a relevant short essay exam 
question (Exam 1: Q5) 
PERIE Discussion Board – Students select a journal 
article to review. Students will summarize the article using 
the Problem – Etiology – Recommendations – 
Implementation – Evaluation model. 
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4. List major causes 
and trends of 
morbidity and mortality 
in the US or other 
community relevant to 
the school or program 

COBH 1020: 
Introduction to Public 
Health 

Public Health Investigation Project - Students list major 
causes of and trends in morbidity and mortality in the U.S. 
and choose one of those health issues for an extended 
project. For this paper and presentation, students will 
examine the symptoms, epidemiological information, risk 
factors, causes (including biological, genetic, behavioral, 
and/or psychological factors associated with the issue), 
prevention strategies (primary, secondary, and tertiary), 
screening efforts, cures and potential cures, and at least 
three evidence-based interventions. (Described in 
syllabus) 

5. Discuss the science 
of primary, secondary 
and tertiary prevention 
in population health, 
including health 
promotion, screening, 
etc. 

COBH 1020: 
Introduction to Public 
Health 

Public Health Investigation Project - Students list major 
causes of and trends in morbidity and mortality in the U.S. 
and choose one of those health issues for an extended 
project. For this paper and presentation, students will 
examine the symptoms, epidemiological information, risk 
factors, causes (including biological, genetic, behavioral, 
and/or psychological factors associated with the issue), 
prevention strategies (primary, secondary, and tertiary), 
screening efforts, cures and potential cures, and at least 
three evidence-based interventions. (Described in 
syllabus) 
Exams – Students answer a relevant short essay exam 
question (Exam 1: Q3) 

6. Explain the critical 
importance of 
evidence in advancing 
public health 
knowledge  

COBH 1020: 
Introduction to Public 
Health 

Public Health Investigation Project - Students list major 
causes of and trends in morbidity and mortality in the U.S. 
and choose one of those health issues for an extended 
project. For this paper and presentation, students will 
examine the symptoms, epidemiological information, risk 
factors, causes (including biological, genetic, behavioral, 
and/or psychological factors associated with the issue), 
prevention strategies (primary, secondary, and tertiary), 
screening efforts, cures and potential cures, and at least 
three evidence-based interventions.  (Described in 
syllabus)  
Exams – Students answer a relevant short essay exam 
question (Exam 1: Q2) 

7. Explain effects of 
environmental factors 
on a population’s 
health 

COBH 1020: 
Introduction to Public 
Health 

Flint Discussion Board – Students explain how the Flint 
Water Crisis has affected population health over the 
years.  
Exams – Students answer a relevant short essay exam 
question (Exam 2: Q1)  
Typhoid Mary – Students explore a NOVA website 
depicting how typhoid spread throughout the early 20th 
century.  

8. Explain biological 
and genetic factors 
that affect a 
population’s health 

COBH 1020: 
Introduction to Public 
Health 

Public Health Investigation Project - Students list major 
causes of and trends in morbidity and mortality in the U.S. 
and choose one of those health issues for an extended 
project. For this paper and presentation, students will 
examine the symptoms, epidemiological information, risk 
factors, causes (including biological, genetic, behavioral, 
and/or psychological factors associated with the issue), 
prevention strategies (primary, secondary, and tertiary), 
screening efforts, cures and potential cures, and at least 
three evidence-based interventions.  (Described in 
syllabus) 
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9. Explain behavioral 
and psychological 
factors that affect a 
population’s health 

COBH 1020: 
Introduction to Public 
Health 

Public Health Investigation Project - Students list major 
causes of and trends in morbidity and mortality in the U.S. 
and choose one of those health issues for an extended 
project. For this paper and presentation, students will 
examine the symptoms, epidemiological information, risk 
factors, causes (including biological, genetic, behavioral, 
and/or psychological factors associated with the issue), 
prevention strategies (primary, secondary, and tertiary), 
screening efforts, cures and potential cures, and at least 
three evidence-based interventions.  (Described in 
syllabus) 

10. Explain the social, 
political and economic 
determinants of health 
and how they 
contribute to 
population health and 
health inequities 

COBH 1020: 
Introduction to Public 
Health 

Exams – Students answer relevant short essay exam 
questions (Exam 1: Q8, Q9; Exam 2 – Q5) 

11. Explain how 
globalization affects 
global burdens of 
disease 

COBH 1020: 
Introduction to Public 
Health 

COVID Discussion Boards - Students discuss the 
importance of globalization to the practice of public health 
through a discussion of the COVID-19 pandemic, efforts at 
containment, and the difficulties associated with 
communicating across national/cultural lines during this 
outbreak. They additionally explore various case studies 
within the text about global lessons learned. 
Exams – Students answer relevant short essay exam 
questions (Exam 2: Q2, Q4)  

12. Explain an 
ecological perspective 
on the connections 
among human health, 
animal health and 
ecosystem health (eg, 
One Health) 

COBH 1020: 
Introduction to Public 
Health 

Avian Flu Discussion Board - Students discuss the 
ecological perspective using Avian Influenza as a case 
study.  

 
 

2) Briefly explain how the school ensures that the instruction and assessment in introductory 
public health knowledge is generally equivalent to the instruction and assessment typically 
associated with a three-semester-credit course.  

 
All college students in non-public health degrees take a 3-credit course that is dedicated solely to 
foundational public health knowledge. Students in all three non-public health undergraduate majors 
(Environmental Health, Health Sciences, and Microbiology) take COBH 1020: Introduction to Public 
Health. Master of Health Administration (MHA) students take HSMP 5010: Foundations of Public 
Health.  

 
3) Include the most recent syllabus for any course listed in the documentation requests 

above, or written guidelines for any required elements that do not have a syllabus. If the 
syllabus does not contain a specific, detailed set of instructions for the assessment 
activity in Templates D18-1 or provide additional documentation of the assessment, e.g., 
sample quiz question, full instructions for project, prompt for written discussion post, etc. 

 
Syllabi and supporting documentation for COBH 1020 and HSMP 5010 can be found in ERF D18.3. 
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4) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area.  

 
Strengths 
 

1. The college ensures that all students, regardless of area of study, receive instruction in 
the 12 foundational public health knowledge areas and have the opportunity to apply this 
knowledge and these skills in practical assignments. 

 
Weaknesses 
 

None noted. 
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D19. Distance Education 
 
The university provides needed support for the school, including administrative, communication, 
information technology and student services. 
 
There is an ongoing effort to evaluate the academic effectiveness of the format, to assess learning 
methods and to systematically use this information to stimulate school improvements. Evaluation 
of student outcomes and of the learning model are especially important in institutions that offer 
distance learning but do not offer a comparable in-residence school.  
 

1) Identify all public health distance education degree programs and/or concentrations that 
offer a curriculum or course of study that can be obtained via distance education. Template 
Intro1 may be referenced for this purpose. 

 
The following concentrations of the MPH degree may be completed fully online: 

 
Biostatistics 
Community Health 
Epidemiology 

 
2) Describe the public health distance education programs, including  

 
a) an explanation of the model or methods used, 

 
Students completing the MPH online take the same courses that are required for on-campus 
students. These course sections are house in the university’s online learning management 
system, Desire 2 Learn (D2L). They are generally asynchronous classes but are frequently 
taught by the same instructor who teaches the on-ground section. Students have 
opportunities to engage with classmates and the instructor(s) through such means as 
discussion board posts and response, email communications, and sometimes virtual 
presentations.  
 

b) the school’s rationale for offering these programs, 
 
The college offers select MPH concentrations online for two primary reasons: (1) to allow 
working public health, clinical, and other professionals to fulfill their educational goals without 
interrupting their professional goals and (2) to increase the geographical and racial/ethnic 
diversity of our student community. 
 

c) the manner in which it provides necessary administrative, information technology and 
student support services, 
 
Online students receive the same support that their on-campus classmates receive. 
Applicants are contacted soon after submission through SOPHAS by the college’s Data 
Services Manager, who provides support and reminders of important deadlines through the 
admissions process. Upon admission to the MPH program, both on-campus and distance 
education students are contacted by the MPH Coordinator. The coordinator connects 
students to college, university, and community resources, provides academic advisement 
and course registration assistance, monitors students’ progress, and assists with necessary 
procedural requirements such as confirming eligibility for the APE and for graduation. Online 
and on-campus students begin their program together with a hybrid orientation for all new 
MPH students the week before classes begin; students are introduced to the dean and other 
college administrators and meet with their department chairs and the Director of 
Interprofessional Education to hear more about their program of study. As with on-campus 
students, academic advisement is provided by the MPH Coordinator and professional 
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advisement is provided by the faculty member assigned as the Departmental Professional 
Advisor (DPA) by phone, Zoom, and/or email.  
 
All students are issued an email and Zoom account through the university. Course materials 
are housed in the university’s course management system, D2L (Desire 2 Learn), which may 
also include a discussion board, relevant readings and links, dropboxes for submitting 
assignments and receiving faculty feedback, and a record of assignment grades. 
 
The university offers technical support to all students through the Student Help Desk in 
Information Technology Services. Students have access to live support and online resources 
related to university email, D2L, Office 365, and file storage/sharing provided to students. 
 

d) the manner in which it monitors the academic rigor of the programs and their 
equivalence (or comparability) to other degree programs offered by the university, and 
 
The college maintains the academic rigor of online courses by offering online courses that 
are equivalent to the corresponding on-campus courses. These courses are typically taught 
by the same faculty member delivering the on-campus courses and follow the same schedule 
of readings, activities, and assignments. 
 
College faculty employ a number of tools and resources to prevent academic misconduct, 
including Turnitin, Proctor U, and Respondus LockDown Browser. 
 

e) the manner in which it evaluates the educational outcomes, as well as the format and 
methods.  
 
The college uses three methods to ensure parity between on-campus and online courses: 
 
Student Assessment of Instruction (SAI) Students in both online and on-ground course 
sections are invited to complete a questionnaire assessing the content and methods of the 
course. Overall scores for on-campus and online sections are reported separately so that 
faculty, with the help of their department chairs, can identify and remedy any disparities in 
the effectiveness of online and on-campus formats. 
 
Student Surveys Graduating students and alumni identify themselves as on-ground or 
distance education students in the Exit Survey and Alumni Survey. Respondents are asked 
about their satisfaction with on-campus and online coursework in the Exit Survey and are 
asked to rate their level of preparedness in the foundational and concentration competencies. 

 
3) Describe the processes that the university uses to verify that the student who registers in a 

distance education course (as part of a distance-based degree) or a fully distance-based 
degree is the same student who participates in and completes the course or degree and 
receives the academic credit.  
 
In compliance with the Higher Education Opportunity Act (HEOA), the university’s Information 
Technology Council enacted a policy stipulating that the university would assign a secure login and 
pass code to each student. Each student admitted to the university is issued a unique identification 
number (E number) that corresponds to a specific username. These usernames use the 
Lightweight Directory Access Protocol (LDAP) to authenticate the user. Each student establishes 
their own password that meets the university’s strong password requirement. All students are 
required to change their password every 90 days. 
 
The university’s email policy also requires that all faculty communication with students regarding 
ETSU business is conducted through the official ETSU email account, which also requires a secure 
login. 
 

https://www.etsu.edu/helpdesk/
https://www.etsu.edu/its/policies/password-change.php
https://www.etsu.edu/its/policies/electronic-mail.php
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4) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area.  

 
Strengths 
 

The college’s online and on-campus courses are equivalent in terms of content coverage, rigor, 
and the qualifications of instructors. The scheduling needs of many students, including those 
who live near the university campus, are met by the availability of these online courses. 
Students who enroll in on-campus programs may choose to take a hybrid schedule of on-
ground and online courses for flexibility and convenience of scheduling. 

 
Weaknesses 

 
None noted. 
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E1. Faculty Alignment with Degrees Offered 
 
Faculty teach and supervise students in areas of knowledge with which they are thoroughly familiar and qualified by the totality of their 
education and experience.  
 
Faculty education and experience is appropriate for the degree level (bachelor’s, master’s, doctoral) and the nature of the degree 
(research, professional practice, etc.) with which they are associated. 
 

1) Provide a table showing the school’s primary instructional faculty in the format of Template E1-1. The template presents data 
effective at the beginning of the academic year in which the final self-study is submitted to CEPH and must be updated at the 
beginning of the site visit if any changes have occurred since final self-study submission. The identification of instructional areas 
must correspond to the data presented in Template C2-1. 
 

Template E1-1. Primary Instructional Faculty  
 

Primary Instructional Faculty Alignment with Degrees Offered 

Name* 
Title/ Academic 
Rank 

Tenure Status 
or 
Classification^ 

Graduate 
Degrees 
Earned 

Institution(s) from which 
degree(s) were earned 

Discipline in which 
degrees were earned 

Concentration 
affiliated with in 
Template C2-1 

Ahuja, Manik Assistant 
Professor 

Tenure-track PhD 
 
 
MA 

University of Connecticut  
 
 
University of Washington  

Public Health 
 
 
Policy Studies 

Health 
Administration, 
Health 
Management & 
Policy 

Alali, Walid Associate 
Professor 

Tenured PhD 
 
MS 
 
DVM 
 

Texas A&M University 
 
Kansas State University 
 
Jordan University of 
Science and Technology 

Epidemiology 
 
Epidemiology  
 
Veterinary Medicine  
  

Epidemiology 

Balio, Casey Research 
Assistant 
Professor 

Research Track PhD Indiana University  Health Policy and 
Management 

Health 
Administration 
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Primary Instructional Faculty Alignment with Degrees Offered 

Name* 
Title/ Academic 
Rank 

Tenure Status 
or 
Classification^ 

Graduate 
Degrees 
Earned 

Institution(s) from which 
degree(s) were earned 

Discipline in which 
degrees were earned 

Concentration 
affiliated with in 
Template C2-1 

Beatty, Kate Associate 
Professor 

Tenured PhD 
 
 
MPH 

Saint Louis University  
 
 
Saint Louis University 

Public Health Studies 
 
 
Joint Concentration in 
Behavior Science and 
Health Education and 
Epidemiology 

Health 
Management & 
Policy 

Blackwell, 
Roger 

Clinical Instructor Teaching Track DrPH 
 
 
MPH 

East Tennessee State 
University 
 
East Tennessee State 
University 

Community Health 
 
 
Public Health 
Administration 

Community Health 

Brooks, Bill Assistant 
Professor 

Tenure-track DrPH 
 
 
MPH  

East Tennessee State 
University  
 
East Tennessee State 
University  

Epidemiology  
 
 
Biostatistics  

Biostatistics, 
Epidemiology 

Crawley, Dan Clinical Assistant 
Professor 

Teaching Track MBA Baker College Healthcare 
Administration  

Health 
Administration 

Dula, Taylor Coordinator and 
Assistant Dean 

Teaching Track MPH  East Tennessee State 
University 

Community Health  Community Health 

Hale, Nathan Associate 
Professor 

Tenured PhD  
 
 
MPH  

University of South 
Carolina  
 
University of Tennessee  

Health Services Policy 
and Management 
 
Community Health 
Education 

Health 
Management & 
Policy 

Hunt, 
Jennifer 

Senior Lecturer Teaching Track MPH East Tennessee State 
University  

Public Health 
Administration 

Health 
Administration 

Johnson, J 
"Mikki" 

Senior Lecturer Teaching Track MPH East Tennessee State 
University  

Community Health Community Health 
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Primary Instructional Faculty Alignment with Degrees Offered 

Name* 
Title/ Academic 
Rank 

Tenure Status 
or 
Classification^ 

Graduate 
Degrees 
Earned 

Institution(s) from which 
degree(s) were earned 

Discipline in which 
degrees were earned 

Concentration 
affiliated with in 
Template C2-1 

Khoury, Amal Professor and 
Chair 

Tenured PhD  
 
 
MPH  

Johns Hopkins University 
 
 
American University of 
Beirut 

Health Policy and 
Management 
 
Health Services 
Administration 

Health 
Management & 
Policy 

Li, Ying Associate 
Professor  

 Tenured PhD  
 
 
MS 

University of North 
Carolina at Chapel Hill  
 
Peking University 

Public Policy  
 
 
Environmental Science 

Environmental 
Health 

Liu, Ying Assistant 
Professor 

 Tenured PhD  
 
MS  

Kansas State University  
 
University of Rhode Island 

Statistics 
 
Statistics 

Biostatistics, 
Epidemiology 

Maisonet, 
Mildred 

Assistant 
Professor 

 Tenured PhD  
 
MS 

Johns Hopkins University  
 
University of Puerto Rico 

Epidemiology  
 
Epidemiology 

Epidemiology 

Mamudu, 
Hadii 

Professor Tenured PhD 
 
 
MPA 
 
 
MA 

West Virginia  
University  
 
Indiana University of 
Pennsylvania 
 
West Virginia University 

Political Science 
 
 
Political Science 
 
 
Political Science 

Health 
Management & 
Policy 

Manalew, 
Wondi 

Research 
Assistant 
Professor 

Research Track PhD 
 
MA 
 
MSc 

Indiana University  
 
Vanderbilt University 
 
Addis Ababa University 

Economics 
 
Economics 
 
Economics  

Health 
Administration 

McKamey, 
Michael 

Senior Lecturer Teaching Track  MPH 
 
 
MEd 

East Tennessee State 
University 
 
Milligan College 

Epidemiology  
 
 
Elementary Education 

Biostatistics, 
Epidemiology 

Metts, Tricia Associate 
Professor  

Tenured  PhD  
 

University of Michigan  
 

Environmental Health 
Sciences  

Environmental 
Health 
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Primary Instructional Faculty Alignment with Degrees Offered 

Name* 
Title/ Academic 
Rank 

Tenure Status 
or 
Classification^ 

Graduate 
Degrees 
Earned 

Institution(s) from which 
degree(s) were earned 

Discipline in which 
degrees were earned 

Concentration 
affiliated with in 
Template C2-1 

 
MS  

 
University of Wisconsin – 
Eau Claire 

 
Environmental and 
Public Health  

Minnick, 
Christen 

Research 
Assistant 
Professor 

Research Track MPH East Tennessee State 
University 

Public Health 
Administration 

Community Health 

O'Connell 
Beth 

Assistant 
Professor 

Tenure-track DrPH  
 
 
MPH  

East Tennessee State 
University 
 
East Tennessee State 
University 

Community Health 
 
 
Community Health 

Community Health 

Oliver, 
Whitney 

Clinical Instructor 
and Coordinator, 
BS Health 
Administration 

Teaching Track MBA Milligan College Business Administration  Health 
Administration 

Pettyjohn, 
Sam 

Research 
Assistant 
Professor 

Research Track DrPH 
 
 
MPH 

East Tennessee State 
University 
  
Saint Louis University 

Community Health  
 
 
Health Policy 

Community Health 

Quinn, 
Megan 

Associate 
Professor and 
Interim Chair 

Tenured DrPH  
 
 
MSc 

East Tennessee State 
University  
 
University of Edinburgh 

Epidemiology  
 
 
Public Health Research 

Epidemiology, 
Biostatistics 

Rowe, Aimee Senior Lecturer Teaching Track MPH East Tennessee State 
University 

Public Health 
Administration   

Community Health 

Scheuerman, 
Phil 

Professor Tenured PhD  
 
 
MS 

University of Florida 
 
 
University of Florida 

Environmental 
Engineering Sciences 
 
Environmental 
Engineering Sciences 

Environmental 
Health 
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Primary Instructional Faculty Alignment with Degrees Offered 

Name* 
Title/ Academic 
Rank 

Tenure Status 
or 
Classification^ 

Graduate 
Degrees 
Earned 

Institution(s) from which 
degree(s) were earned 

Discipline in which 
degrees were earned 

Concentration 
affiliated with in 
Template C2-1 

Shoham, 
David 

Chair and 
Professor 

Tenured PhD 
 
MSPH 

University of North 
Carolina at Chapel Hill 
Emory University 

Epidemiology 
 
Epidemiology 

Epidemiology 

Slawson, 
Deborah 

Full Professor 
and Chair 

Tenured PhD 
 
 
MS 

The University of Memphis 
 
 
Memphis State University 

Education Research, 
Methodology & 
Evaluation  
Dietetics and Research 

Community Health 

Smith, 
Michael 

Assistant 
Professor 

Tenure-track DrPH  
 
 
MSPH  

University of South 
Carolina 
 
University of South 
Carolina 

Biostatistics 
 
 
Biostatistics 

Health 
Management & 
Policy 

Stoots, 
Michael 

Professor Tenured EdD 
 
MPH  

University of Tennessee 
 
East Tennessee State 
University 

Health Education  
 
Industrial Health  
Education 

Community Health 

Sumner, 
Chesnee1 

Community Data 
Support 
Specialist 

Teaching track MPH East Tennessee State 
University 

Community Health Community Health 

Trull, Laura Research Faculty Research Track PhD 
 
MSW 

James Madison University 
 
University of Minnesota 

Strategic Leadership 
Studies 
Social Work  

Health 
Administration 

Wykoff, 
Randy 

Dean and 
Professor 

Tenured MD  
 
MPH 

Tulane University 
 
Tulane University 

Medicine  
 
Tropical Medicine 

Health 
Management & 
Policy 

Youngblood, 
Ryan 

Clinical Assistant 
Professor 

Teaching Track MHA Des Moines University  Healthcare 
Administration  

Health 
Administration, 
Health 
Management & 
Policy 
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Primary Instructional Faculty Alignment with Degrees Offered 

Name* 
Title/ Academic 
Rank 

Tenure Status 
or 
Classification^ 

Graduate 
Degrees 
Earned 

Institution(s) from which 
degree(s) were earned 

Discipline in which 
degrees were earned 

Concentration 
affiliated with in 
Template C2-1 

Zheng, 
Shimin 

Professor  Tenured PhD University of Alabama 
State University  

Biostatistics Biostatistics, 
Epidemiology 

 

1C. Sumner is a full-time staff member in the Center for Rural Health Research in the college. She teaches in addition to her responsibilities with 
the CRHR, but is included here instead of in Template E1-2 because she is employed full-time within the college. 

 

2) Provide summary data on the qualifications of any other faculty with significant involvement in the school’s public health 
instruction in the format of Template E1-2. Schools define “significant” in their own contexts but, at a minimum, include any 
individuals who regularly provide instruction or supervision for required courses and other experiences listed in the criterion on 
Curriculum. Reporting on individuals who supervise individual students’ practice experience (preceptors, etc.) is not required. 
The identification of instructional areas must correspond to the data presented in Template C2-1.  

 
Template E1-2. Non-Primary Instructional Faculty 
 

Non-Primary Instructional Faculty Regularly Involved in Instruction 
Name* Academic 

Rank 
Title and Current Employment FTE Graduate 

Degrees 
Earned 

Institution(s) 
from which 
degree(s) were 
earned 

Discipline in 
which degrees 
were earned 

Concentration 
affiliated with in 
Template C2-1 

Ayo, Adeola Adjunct 
Instructor 

Teaching Associate, East 
Tennessee State University 

0.2  MPH 
 
 
 
MBBS 

Royal Tropical 
Institute  
 
 
University of 
Ibadan 

International 
Health 
Development 
 
Medicine 

Health 
Administration 

Campbell, 
Richard 

Adjunct 
Instructor  

Operations Director, ETSU 
Interprofessional Education and 
Research Center 

0.1 MHA 
 
 
MBA 

Baylor 
University 
 
Baylor 
University 

Healthcare 
Administration  
 
Business 
Administration  

Health 
Management & 
Policy 
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Non-Primary Instructional Faculty Regularly Involved in Instruction 
Name* Academic 

Rank 
Title and Current Employment FTE Graduate 

Degrees 
Earned 

Institution(s) 
from which 
degree(s) were 
earned 

Discipline in 
which degrees 
were earned 

Concentration 
affiliated with in 
Template C2-1 

Chesley, Colin Adjunct 
Instructor  

Associate Vice President, 
Daytona State College 

0.2 EdD 
 
 
 
MBA 

East 
Tennessee 
State University  
 
King College 

Educational 
Leadership 
 
 
Healthcare 
Administration 

Health 
Management & 
Policy 

Counts, Scott  Adjunct 
Instructor  

Projects Director, Office of the 
Vice President for Health Affairs 
East Tennessee State University 

0.3 MPH 
 
 
 
 
EdD 

East 
Tennessee 
State University 
 
East 
Tennessee 
State University 

Public Health 
Administration 
 
 
 
Global Sports 
Leadership  

Health 
Administration 

Faucette, 
Susan 

Adjunct 
Instructor  

  0.6 MA Union College Education Community Health 

Foster, Allison Adjunct 
Instructor  

FoodNet Special Projects 
Epidemiologist, TN Department 
of Health 

0.1 MPH Emory 
University 

Epidemiology Community Health 

Golden, David 
 

Allen and Ruth Harris Chair of 
Excellence; CEO ETSU 
Research Corporation 

0.1 JD BYU Law Environmental 
Health  

Kirschke, 
David 

Adjunct 
Instructor   

Medical Director, Northeast 
Regional Health Office 

 0.2  MD University of 

Florida 

 Family Medicine 
(Residency) 
Epidemiology 
(EIS 2001-3) 

Epidemiology 

Lazari, 
Matthew 

Adjunct 
Instructor 
 

Chief Financial Officer, Ballad 
Health  

0.1 MHA University of 
Southern 
California 

Finance and 
Operations 
Management  

Health 
Management & 
Policy 

Mauck, Erin 
 

Adjunct 
Instructor 
 

Assistant Professor, Western 
Carolina University 

0.1 DrPH  
 
 
 

East 
Tennessee 
State University 
 

Community 
Health  
 
 

Community Health 
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Non-Primary Instructional Faculty Regularly Involved in Instruction 
Name* Academic 

Rank 
Title and Current Employment FTE Graduate 

Degrees 
Earned 

Institution(s) 
from which 
degree(s) were 
earned 

Discipline in 
which degrees 
were earned 

Concentration 
affiliated with in 
Template C2-1 

MA 
 
 

East 
Tennessee 
State University 

Applied 
Sociology 
 
 

McClellan, 
Katelin 

 Adjunct 
Instructor  

Coalition Director, Insight 
Alliance 

 0.4 MPH East 
Tennessee 
State University 

Community 
Health 

Community Health 

McClure, 
Clara 

Adjunct 
Instructor 

Teacher, Joy School 0.2 MSEH  East 
Tennessee 
State University 

Environmental 
Health 

Environmental 
Health 

Mullins, 
Heather 

Adjunct 
Instructor 

Epidemiologist, Sullivan County 
Regional Health Department 

0.1 
 

MPH East 
Tennessee 
State University 

Epidemiology Epidemiology 

Pack, Rob 
 

 

Professor Executive Vice Provost, ETSU 0.1 PhD 
 
 
 
  
MPH 

University of 
Alabama at 
Birmingham 
 
 
University of 
Alabama at 
Birmingham 

Health 
Education and 
Health 
Promotion 
 
Health Behavior 
 

Community Health 

Southerland, 
Jodi 

Adjunct 
Instructor  

Former Communications and 
Fund Development Director, Of 
One Accord, Inc. 

0.5 DrPH 
 
 
 
 
MA  

East 
Tennessee 
State University 
 
Biola University 

Community 
Health 
 
 
 
Intercultural 
Studies 

Community Health 

Strickland, 
Kate 

 Adjunct 
Instructor 
 

Clinic Manager / Clinical 
Research Associate, St. Jude 
Affiliate Clinic at Niswonger 
Children's Hospital 

0.2 EdD 
 
 
 
 

East 
Tennessee 
State University 
 

Educational 
Leadership  
 
 
 

Community Health 
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Non-Primary Instructional Faculty Regularly Involved in Instruction 
Name* Academic 

Rank 
Title and Current Employment FTE Graduate 

Degrees 
Earned 

Institution(s) 
from which 
degree(s) were 
earned 

Discipline in 
which degrees 
were earned 

Concentration 
affiliated with in 
Template C2-1 

 MPH 
 

Georgia 
Southern 
University 

Community 
Health 
Education  

Ward, 
Jonathan 

 Adjunct 
Instructor  

Professor Emeritus, University of 
Texas Medical Branch at 
Galveston 

0.1 PhD  
 
 
MS  

Cornell 
University  
 
University of 
Idaho 

Microbiology  
 
 
Bacteriology   

Environmental 
Health 

Youngblood, 
Richard 

Adjunct 
Instructor 

President, RK4 LLC 0.2 MBA Brenau 
University 

Business Health 
Administration 
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3) Include CVs for all individuals listed in the templates above.  
 

CVs can be found in ERF E1.3. 
 

4) If applicable, provide a narrative explanation that supplements reviewers’ understanding of 
data in the templates.  

 
Templates E1-1 and E1-2 above include faculty who teach courses in public health degree 
programs in the college. Additional non-instructional faculty and faculty who teach in non-public 
health degrees are listed in C3.2. 
 

5) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area.  

 
Strengths  
 

College of Public Health students learn from, and collaborate with, faculty from diverse 
educational and professional backgrounds. Faculty members frequently work together with 
researchers in other academic units (e.g. in the Quillen College of Medicine, Gatton College 
of Pharmacy, the College of Nursing, the Department of Psychology, etc.) to conduct and 
disseminate multidisciplinary research. Such opportunities expand their experience 
collaborating with members of diverse professions to advance population health, which 
informs their approach to teaching (see Criterion E3). The expansion of the college’s 
research portfolio and the founding of several new research centers have allowed the college 
to hire primary research faculty who also provide instruction in the college. The college also 
employs many adjunct faculty members who are practicing professionals in public health or a 
related field. 

 
Weaknesses 
 

None noted 
 
Plans for Improvement 
 

As survey results, alumni feedback, advisory committee direction and other sources, identify 
the need for new areas of training and experience, the college will work with multiple sources 
to identify either full-time or part-time faculty with the necessary professional and academic 
backgrounds.  
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E2. Integration of Faculty with Practice Experience 

 
To assure a broad public health perspective, the school employs faculty who have professional 
experience in settings outside of academia and have demonstrated competence in public health 
practice. Schools encourage faculty to maintain ongoing practice links with public health agencies, 
especially at state and local levels. 
 
To assure the relevance of curricula and individual learning experiences to current and future 
practice needs and opportunities, schools regularly involve public health practitioners and other 
individuals involved in public health work through arrangements that may include adjunct and part-
time faculty appointments, guest lectures, involvement in committee work, mentoring students, etc. 
 

1) Describe the manner in which the public health faculty complement integrates perspectives 
from the field of practice, other than faculty members’ participation in extramural service, 
as discussed in Criterion E5. The unit may identify full-time faculty with prior employment 
experience in practice settings outside of academia, and/or units may describe employment 
of part-time practice-based faculty, use of guest lecturers from the practice community, etc. 

 
The founding—and current—dean of the College of Public Health is both a clinician and a public 
health professional with extensive state and Federal governmental and non-profit public health 
experience. Dr. Wykoff’s background has set the expectation that college faculty become and 
remain connected to practice, by way of (1) faculty members’ continued public health service 
(discussed in E5), (2) recruitment of faculty with previous non-academic public health experience, 
(3) selection of practicing professionals as adjunct teaching faculty, and (4) frequent in-class and 
extracurricular guest lectures from the practice community. 
 
Table E2-1.a – Full-time faculty with significant non-academic practice experience 
 

Faculty Member 
Area of Instruction 

Prior practice-based position 
Organization 

Walid Alali, PhD, DVM, MS 
Dept of Biostatistics & 
Epidemiology 

Public Health Advisor for COVID-19 
Kuwait Ministry of Health  
2020 - 2022 

Nathan Hale, PhD, MPH 
Dept of Health Services 
Management & Policy 

Deputy Director, Maternal and Child Health Bureau 
South Carolina Department of Health and Environmental 
Control 
2008 – 2010  
 
Director of Research and Planning, Maternal and Child 
Health Bureau 
South Carolina Department of Health and Environmental 
Control 
2006 – 2007  
 
District Health Department Director 
Upper Cumberland Regional Health Office 
2005 – 2006  
 
Epidemiologist 
Upper Cumberland Regional Health Office 
2004 – 2005  
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Jennifer Hunt, MPH 
Dept of Health Administration  

Captain, Public Health Officer 
Tennessee Air National Guard  
2020 – Present  
 
Core Team Member II, Value Optimization System 
Mountain States Health Alliance 
2013 – 2015  

Jeanna “Mikki” Johnson, 
MPH 
Dept of Community and 
Behavioral Health  

Consultant 
NISC National Accreditation  
Johnson City Parks and Recreation, Senior Center 
2018 – 2019; 2012 – 2013   

Ying Li, PhD, MS 
Dept of Environmental Health 

Environmental Specialist 
Center for Sustainable Enterprise 
2006 – 2006  

Mildred Maisonet, PhD, MS 
Dept of Biostatistics & 
Epidemiology 

Epidemiologist  
Centers for Disease Control and Prevention, National 
Center for Environmental Health  
2007 – 2012 
 
Regional Advisor, Sustainable Development and 
Environmental Health 
Pan American Health Organization 
2003 – 2006 
 
Regional Advisor, Environmental Epidemiology  
Pan American Health Organization  
2000 – 2003 
 
Epidemiologist 
Centers for Disease Control and Prevention/ATSDR 
1991 – 1996; 1998 – 2000 

Tricia Metts, PhD, MS 
Dept of Environmental Health  

Environmental Health Officer 
United States Navy 
1996 – 1999  

Christen Minnick, MPH 
Dept of Community & 
Behavioral Health 

County Director 
Washington County Health Department 
2016 – 2020  
 
Assessment and Planning Coordinator and Public 
Information Officer 
Northeast TN Regional Health Office 
2015 – 2016  
 
Health Promotion Coordinator 
Northeast TN Regional Health Office 
2011 – 2015  
 
Health Educator  
Washington County Health Department  
2004 – 2011  



   
 

212 
 

Hadii Mamudu, PhD, MPA, 
MA 
Dept of Health Management & 
Policy 

Consultant, Tobacco Industry Monitoring in Africa 
Sefako Makgatho Health Sciences University 
2017 – Present   

Whitney Oliver, MBA 
Dept of Health Services 
Management & Policy 

Operational Excellence Process Improvement Specialist 
Ballad Health, Johnson City Medical Center 
2012 – 2019  

Samuel Pettyjohn, DrPH, 
MPH 
Dept of Community & 
Behavioral Health 

Health Literacy Program Manager 
Health Literacy Missouri 
2010 – 2014 
 
Ethical Force C-CAT Trained Consultant 
American Medical Association 
2012 – 2014  

David Shoham, PhD, MSPH 
Dept of Biostatistics & 
Epidemiology 

Analyst 
National Kidney Foundation of Georgia 
2000 - 2001 

Deborah Slawson, PhD, RD, 
LDN  
Dept of Community & 
Behavioral Health 

Consultant 
Various school systems in Memphis, TN and  
Q-Source Healthcare Quality Improvement Organization 
Center for Community Health at the University of Memphis 
Children’s Foundation Research Center at the University of 
Tennessee, Memphis 
 
Coordinator, Office of Coordinated School Health 
Memphis City School District, Tennessee 

Michael Smith, DrPH, MSPH 
Dept of Health Services 
Management & Policy 
 

Director, Maternal and Child Health Bureau 
South Carolina Department of Health and Environmental 
Control  
2014 – 2017  
 
Epidemiologist, Maternal and Child Health Bureau  
South Carolina Department of Health and Environmental 
Control  
2011 – 2017  
 
Pregnancy Risk Assessment Monitoring Systems 
Coordinator, Office of Public Health Statistics and 
Information Services 
South Carolina Department of Health and Environmental 
Control  
2007 – 2011  

Michael Stoots, EdD, MPH 
Dept of Community & 
Behavioral Health  

Wellness Director 
Doehler-Jarvis Metals  
1896 – 1989  
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Laura Trull, PhD, MSW 

Consultant 
Office of Head Start, Washington, DC 
2016 – Present  
 
Consultant 
Save the Children, California  
2016 – 2018 
 
Consultant 
Head Start Programs, Virginia 
2014 – 2018 

Randy Wykoff, MD, MPH & 
TM 
Department of Health Services 
Management & Policy 

Senior Vice President for International Operations  
Project HOPE 
2002 - 2006 
 
Deputy Assistant Secretary for Health  
(Disease Prevention and Health Promotion) 
US Department of Health and Human Services 
1999 – 2002 
 
Associate Commissioner for Operations 
US Food and Drug Administration 
1995 – 1999 
 
Associate Commissioner for AIDS and Special Health 
Issues and FDA AIDS Coordinator 
US Food and Drug Administration 
1989 – 1995 
 
District Medical Director 
Upper Savannah Health District South Carolina Department 
of Health and Environmental Control 
1985 – 1989 

Ryan Youngblood, MHA 
Department of Health Services 
Management & Policy 

Director of Quality & Risk Management, Hospital HIPAA 
Officer, and Hospital Patient Safety Officer 
Quillen Rehabilitation Hospital 
2014 – 2019  
 
Administrator  
Mountain States Health Alliance/Princeton Transitional Care 
2013 – 2014  
 
Executive Director 
Chenal Heights Health and Rehabilitation  
2012 – 2013  
 
Assistant Administrator  
Grace Healthcare 
2011 – 2012  
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Table E2-1.b – Practicing professionals with part-time teaching appointments in the College 
of Public Health 
 

Faculty Member 
Area of Instruction 

Public health employment 

Adeola Ayo, MPH 
Dept of Health Administration 

Health Educator 
A Step Ahead Foundation 
2022 – 2022  
 
Incident Management System COVID-19 Responder  
Centers for Disease Control and Prevention, Nigeria 
2020 – 2020  
 
FCT Anti-Retroviral Therapy Surge Operations Chief  
Centers for Disease Control and Prevention, Nigeria  
2019 – 2021   
 
Gender Program Specialist  
Centers for Disease Control and Prevention, Nigeria  
2016 – 2021  
 
Technical Advisor, Health Systems Strengthening 
Management Sciences for Health 
2014 – 2016  
 
Technical Officer 
Management Sciences for Health 
2012 – 2014  
 
Head, Research & Development 
Pro-Health International  
2012 – 2012  
 
Program Manager, Free Health Care Program 
Pro-Health International  
2007 – 2010  
 
Medical Officer 
Department of State Services  
2006 – 2007  

Richard Campbell, MHA, MBA 
Department of Health Services 
Management & Policy 

Chief of Medical Plans & Operations 
U.S. Air Force, Europe  
2015 – 2018  

Colin Chesley, EdD, MBA 
Department of Health Services 
Management & Policy 

Administrator 
NHC HealthCare, Bristol  
2010 – 2013  
 
Administrator  
Glen Oaks Health & Rehabilition  
Vanguard Healthcare Services 
2007 – 2010  
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Scott Counts, EdD, MPH 
Department of Health 
Administration  

Practice Administrator  
Southeastern Sports Medicine, LLC 
1998 – 2003  

Allison Foster, MPH 
Dept of Community & 
Behavioral Health 

FoodNet Special Projects Epidemiologist 
Tennessee Department of Health, Communicable and 
Environmental Diseases & Emergency Preparedness 
2019 – present 
 
Public Health Educator 
Carter County Health Department 
2015 – 2017  

David Golden 
Environmental Health 

Senior Vice President, Chief Legal & Sustainability Officer, 
and Corporate Secretary of Eastman Chemical Company 
2008 - 2019 

David Kirschke, MD, MPH 
Dept of Biostatistics & 
Epidemiology 

Medical Director 
Northeast TN Regional Health Office 
 
Deputy State Epidemiologist 
Tennessee Department of Health 

Matthew Lazari, MHA 
Dept of Health Services 
Management and Policy  

Chief Financial Officer 
Ballad Health Medical Associates  
2022 – Present  
 
Interim Chief Operating Officer, Santa Paula Hospital  
Ventura County Healthcare Agency  
2020 – 2021  
 
Executive Director, Autism Center  
Children’s Hospital Orange County  
2019 – 2021  
 
Vice President, Operations  
Children’s Hospital Los Angeles 
2017 – 2019  

Katelin McClellan, MPH 
Dept of Community & 
Behavioral Health 

Coalition Director  
Insight Alliance 
2021 – Present  

Katherine Strickland, EdD, 
MPH 
Dept of Community & 
Behavioral Health 

Clinical Researcher 
St. Jude Tri-Cities Affiliate Clinic 
2004 - Present 
 
Health Educator / Training Facilitator 
Carlisle Consulting, LLC 
2003 - 2004 

 
2) If applicable, assess strengths and weaknesses related to this criterion and plans for 

improvement in this area.  
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Strengths  
 

Students at all degree levels are introduced to professionals practicing in public health and 
in other fields that impact community and population health and the delivery of health care. 
Students and faculty alike also have opportunities to stay connected to the practice 
community through lectures and other special events that are also open to the community 
and through the completion of their field experiences. Selected opportunities are further 
discussed in F3.  

 
Weaknesses 

 
The COVID-19 pandemic has limited the availability of practicing professionals in public 
health and in epidemiology in recent years. 

 
Plans for Improvement 
 

The college will continue to grow its networks of professional contacts to introduce students 
to a diverse array of practice-based perspectives. 
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E3. Faculty Instructional Effectiveness 

The school ensures that systems, policies, and procedures are in place to document that all faculty 
(full-time and part-time) are current in their areas of instructional responsibility and in pedagogical 
methods.  
 
The school establishes and consistently applies procedures for evaluating faculty competence and 
performance in instruction.  
 
The school supports professional development and advancement in instructional effectiveness. 
 

 
1) Describe the school’s procedures for evaluating faculty instructional effectiveness. Include 

a description of the processes used for student course evaluations and peer evaluations, if 
applicable.  

 
High-quality instruction from knowledgeable faculty who provide students with practical, engaging 
assignments is essential to realizing all three key elements of the college’s vision: being the school 
of choice for students, maintaining a world-class environment, and, above all, providing an 
exceptional educational experience. For this reason, the College of Public Health is committed to 
providing students with high-quality instruction and to encouraging faculty to continually enhance 
their teaching skills. Instructional quality and pursuit of professional development are integral parts 
of faculty evaluations and of the assessment of the college.  
 
Student course evaluations 
All students are encouraged to complete an online Student Assessment of Instruction (SAI) at the 
end of each course through the Course Evaluations and Surveys platform by Watermark. SAIs are 
anonymous and composite data only become available to faculty at least three days after final 
semester grades are due. Students answer eight Likert-style questions and give open-ended 
responses to suggest improvements to instruction and/or course materials. 
 
Data gathered through SAIs are used by faculty members, their department chairs, and the dean 
to measure faculty instructional excellence. SAI ratings are also used to award teaching incentive 
funds (described below) and to measure the overall quality of instruction within programs and for 
the college as a whole. 
 
Peer review of teaching 
In line with university guidance, faculty members seeking tenure and/or promotion are required to 
participate in peer evaluations of teaching, which include a review of student evaluations, 
assessment of items such as course syllabi, study materials, assignments, and assessment and 
grading practices, and peer observation of their colleague’s classroom teaching. As mentioned 
above, these peer evaluations become part of faculty members’ annual evaluations and their tenure 
and/or promotion dossiers. Although peer review of teaching is not required for renewal or 
promotion as a lecturer, many faculty members appointed as lecturers do participate in the peer 
evaluation process to receive feedback and enhance their teaching effectiveness. 
 
Faculty evaluations of teaching 
Department chairs conduct an annual comprehensive review of faculty teaching, scholarship, and 
service. The teaching component of this evaluation is informed by several indicators of instructional 
quality, including: 
 

• courses taught and teaching load,  

• student assessment of instruction (SAIs) 

• peer review(s) of teaching,  
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• the faculty member’s self-assessment of their performance over the preceding year, 
especially as it relates to the Faculty Activity Plan (FAP) established by both the faculty 
member and department chair in the preceding year, and 

• participation in professional development activities related to teaching. 
 
The chair reviews these materials with the faculty member and offers his/her assessment of 
teaching effectiveness and recommendations for improvement, including a plan for instructional 
development, as needed. This plan becomes part of the FAP for the upcoming academic year. 
 
Teaching incentive 
To reinforce a commitment to instructional quality, the college implemented a teaching incentive in 
2017. To date, $336,831 has been awarded to 36 faculty members in the college.   This novel 
program has been published in the peer-reviewed literature and presented as part of the ASPPH 
annual meeting.    
 
To be eligible for the teaching incentive, full-time faculty must, on a course-by-course basis: 
 

• have at least a 40% response rate on the Student Assessment of Instruction (SAI) for 
the course in question and 

• score in the top third for the college for the eight questions assessing teaching quality.  
 

Once the top faculty are identified, they are put into a pool and the teaching incentive dollars are 
divided up proportionately among these faculty based on the percent of the total qualifying credit 
hours they produce. In other words, if a faculty member produced 10% of all of the credit hours that 
qualify for incentive funds, they would receive 10% of the money in the incentive pool. The amount 
of money available in the teaching incentive pool is determined by the amount of research-funded 
salary savings for the year, which is discussed further in section E4.  
 

2) Describe available university and programmatic support for continuous improvement in 
teaching practices and student learning. Provide three to five examples of school 
involvement in or use of these resources. The description must address both primary 
instructional faculty and non-primary instructional faculty.  
 
 

University support for teaching 
 
The university at large supports the same overarching goal through multiple resources and services 
provided to all ETSU faculty to enhance their course development and teaching skills. 
 
Center for Teaching Excellence 
Central to this effort is the ETSU Center for Teaching Excellence (CTE), which was founded in 
2016. The CTE is currently staffed by a Director (Dr. Amy Johnson), Interim Assistant Director (Mr. 
Philip Smith), a full-time administrative aide (Ms. Leah Knotts), and two part-time Faculty Fellows 
(Dr. Alison Barton and Dr. Patrick Brown). Dr. Brown is also an Associate Professor in the 
Department of Health Sciences within the COPH. Services offered through the CTE are 
summarized below. 
 

Teaching and Learning Consultations (TLCs) 
The CTE provides in-depth consultations for faculty members upon request. Consultants discuss 
instructors’ specific goals for the consultation, review course materials, and observe a class 
session or the online course environment. Consultants provide feedback in which they highlight 
instructional positives, offer suggestions for improvement, and provide resources to help 
instructors implement those suggestions.  
 
Faculty Learning Communities 

https://www.etsu.edu/teaching/
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These interdisciplinary groups of faculty meet approximately once a month to work toward a 
common goal related to a specific area of teaching. Existing learning communities include a New 
Faculty Learning Community for full-time untenured faculty, a Scholarship of Teaching and 
Learning Community for faculty interested in research focused on improving teaching and 
learning, and the Open and Affordable Course Materials Awards Program FLC for instructors 
participating in the university’s Open and Affordable Course Materials Award Program. 
 
Workshops 
Faculty may attend multiple workshops dedicated to a variety of teaching topics. A four-part 
workshop series, developed from an extensive literature review of the scholarship of teaching 
and learning, provides faculty with crucial tools for university teaching. This “Four Teaching 
Essentials” series covers techniques for creating a community of learners, demonstrating respect 
for and building self-efficacy among students, developing effective assessments with useful 
feedback for students, and facilitative active and collaborative learning. Additional workshops and 
lunch and learn sessions are offered throughout the academic year. Faculty may earn badges 
for completing some workshop series.  
 
Course design and teaching resources 
The CTE vets and provides expert resources on topics including course design, student learning 
assessment, teaching and technology, active learning, critical thinking, and diversity and 
inclusion.  
 
Conference for High-Impact Instructional Practices 
The university recently held its 5th annual CHIIPS Conference just before the start of the Fall 
2022 semester. ETSU faculty are invited to attend and/or deliver conference sessions which 
include interactive presentations of practical strategies and ideas for attendees to implement in 
their own courses. Ten COPH faculty members attended the conference this year, 4 in Fall 2021, 
and 9 in Fall 2020. A MicroCHIIPS Conference was launched last year as a half-day learning 
session before the start of the Spring semester.  

 
Academic Technology Services (ATS) 
Academic Technology Services is a hub of training and resources for faculty who are teaching 
online or using technology to enhance instruction and learning in on-ground classes. ATS has 
developed an extensive online toolbox to assist faculty through the initial process of online course 
development and evaluation and offers scheduled trainings and individual consultation and 
technical support to further assist faculty. ATS also maintains equipment (e.g. laptops, video and 
audio recorders, presentation tools) to loan to faculty. 
 
Following the guidance of our regional accrediting body, SACSCOC, all online courses undergo a 
review of the course’s structure, organization, accessibility, interaction, presence, and instructional 
design before they are offered for the first time and at least every three years thereafter. These 
reviews may be conducted by ATS or by the college’s Online Liaison faculty member, Dr. Kate 
Beatty. Faculty may opt into a more extensive course development and review process for 
additional compensation by entering into a Memorandum of Understanding (MOU) with Information 
Technology Services. 
 
Instructional Development Grant 
These funds are awarded annually to allow faculty to participate in projects directly related to 
improving instruction and curriculum. Awards may be applied to educational resources, released 
time, and/or travel. Grants are intended to support the faculty in the development of new teaching 
methods and curricula. Full-time tenured/tenure-track, clinical, and research faculty and lecturers 
are eligible to apply. 
 
Presidential Grant-In-Aid 
These grants fund faculty development activities to enhance teaching, research development, or 
service. These awards, up to $5,000, may be applied to credit or non-credit activities for continuing 

https://www.etsu.edu/conf/chiips/
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development in the faculty member’s current discipline, preparation in a new discipline, or study 
leading to a degree. Full-time tenured/tenure-track, clinical, and research faculty and lecturers are 
eligible to apply.  
 
ETSU Distinguished Faculty Award for Teaching 
Each year, ETSU recognizes outstanding faculty achievement with three awards, one each for 
teaching, research/scholarship/creative activity, and service. Each college dean can nominate one 
candidate for each award from his or her college’s faculty. The Distinguished Faculty Award for 
Teaching is awarded to a faculty member with consistently superior teaching accomplishments, as 
evidenced by quality of presentation in the classroom or field, command of the subject matter, 
development of innovative methods, student achievement, ability to motivate students, peer and 
student evaluations of teaching, currency and professional development, advisement and 
mentorship of students, development of textbooks or other teaching materials, and/or design or 
revision of courses, curricula, and materials. Each award carries with it a plaque, a medallion, and 
a stipend of $7,500 made possible by the priority placed on excellence and by the generosity of 
those benefactors who comprise the ETSU Foundation. 
 
From 2012 to the writing of this self-study, four College of Public Health faculty members have won 
this university-level award: Dr. Sean Fox (HSCI) Dr. Mary Ann Littleton (COBH), Dr. Patrick Brown 
(HSCI), and Dr. Allan Forsman (HSCI). It is worth noting that the College has won the University-
wide teaching award 4 times in the last 11 years, despite representing about five percent of the 
total faculty at the university.   
 
“Why I Teach” Podcast 
The university produces the podcast “Why I Teach: Conversations with ETSU Faculty,” hosted by 
Dr. Kimberly McCorkle, Provost and Senior Vice President for Academics. ETSU faculty members 
from diverse colleges and departments discuss their passion for teaching. Dr. Sean Fox (HSCI) 
was recently featured in a Summer 2022 installment of the podcast. 

 
College support for teaching 
 
The College of Public Health has also built a strong internal network of support for faculty to 
complement the instructional development opportunities created by the CTE. 
 
The Faculty Council is responsible for maintaining communication among COPH faculty members 
and presenting faculty concerns, needs, and recommendations to the dean and for regularly 
presenting development activities for college faculty.  Both full-time and part-time faculty are invited 
to these trainings. Recent development activities are listed below: 
 

2022 
(planned) 

Entering Mentoring (2-workshop series) – Dr. Joseph Ayoob, University of 
Pittsburgh Center for Teaching and Learning and National Research Mentoring 
Network 

2021 Creating the Super Syllabus – Dr. Susan Epps, Department of Educational 
Leadership and Policy Analysis 

2021 Specifications Grading – Dr. Alison Barton, Center for Teaching Excellence 
2020 Universal Design for Learning (Faculty Development Happy Hour) – Philip 

Smith, Center for Teaching Excellence 
2019 Lies, Damn Lies, and SAIs – Dr. Amy Johnson, Center for Teaching Excellence 
2019 Students in Distress – ETSU Counseling Center and Student Life Offices 
2018 Enhancing Learning by Assessing Process Skills: Group Interaction 

Rubrics – Dr. Patrick Brown, College of Public Health and Center for Teaching 
Excellence 

2017 Community-Based Learning Roundtable 
2016 Flipped? Blended? Online? What Really Works? – Dr. Rikki McGee, Walden 

University College of Education and Human Sciences 

https://why-i-teach-conversation-with-etsu-faculty.podbean.com/


   
 

221 
 

Lecture series hosted by the college 
Professional development related to teaching has also been incorporated into the Leading Voices 
in Public Health Lecture (LVPH) Series. All LVPH lectures are designed to bring experts to the 
college to share updates on a wide range of health issues of regional, national, and international 
importance. Attending these lectures provides an additional means for faculty to stay current on 
new developments in public health. Additionally, the opportunity to hear from a range of different 
speakers provide faculty different models and approaches to achieve their educational goals. While 
all LVPH lectures are valuable to the faculty (and, of course, to students), some lectures focus 
specifically on pedagogy and/or communication. Recent examples include Christopher Reddy’s 
presentation, “Communicating Science Outside the Ivory Tower: Oil Spills, Fishermen, and Who 
Knows What,” (2019), and “Dr. Mona Hanna-Attisha in Conversation with Drs. Randy Wykoff and 
Amy Johnson” (2021).  
 
College Foundation Award for Teaching   
Each year, the college recognizes outstanding faculty achievement including the Foundation 
Teaching Award, whose recipient is selected by the Awards and Scholarships Committee based 
on nominations from faculty peers. Recent recipients have included Whitney Oliver (2022), Sean 
Fox (2021 and 2020), who also won the university-wide teaching award in 2021, and Megan 
Quinn (2019). 
 
Outstanding Adjunct Faculty Award 
The college honored the first recipient of the annual Outstanding Adjunct Faculty Award, Susan 
Faucette (Community & Behavioral Health) in August 2022. This award will be given to an 
outstanding part-time faculty member in the college each fall. 
 
Development and training opportunities external to the university 
Faculty are encouraged to pursue professional development from external institutions, as 
necessary and appropriate, and with support in the form of college funds and/or the university 
resources described above. 
 
Honorarium for adjunct faculty to participate in professional development 
The college supports part-time faculty in their pursuit of professional development opportunities to 
enhance their teaching skills. Adjunct faculty are eligible for financial support of $250 per training 
for up to 2 trainings per year with approval of their department chair.   
 
 

Faculty participation in instructional development opportunities 
 
Faculty members in the college regularly participate in programming through the Center for 
Teaching Excellence (CTE). Since the CTE opened in 2016, college faculty have participated in 
625 hours of training through the center. Over the past three academic years, 17 unique faculty 
members have attended the CHIIPS conference in August, with many instructors attending in 
multiple years. Both full-time and part-time faculty attend CTE trainings. College faculty also serve 
in leadership roles with the CTE. Dr. Patrick Brown (Health Sciences) serves as Faculty Fellow and 
Jennifer Hunt (Health Services Management and Policy) is a Teaching and Learning Consultant. 
Dr. Bill Brooks (Biostatistics and Epidemiology) and Dr. Kate Beatty (Health Services Management 
and Policy) also serve on the CTE Advisory Council. 
 
Dr. Ying Li (ENVH) used Presidential Grant-In-Aid funds in Spring 2021 to attend the online course 
“Environmental Health Risk: Analysis and Applications” from the Harvard Center for Risk Analysis 
in the T.H. Chan School of Public Health. This course allowed Dr. Li to expand her knowledge base 
and skillset in the areas of benefit-cost analysis, environmental risk analysis and communication, 
environmental epidemiology, and dose-response models. The additional training prepared her to 
teach a previously team-taught course solo as her co-instructor was preparing to, and has since, 

https://www.etsu.edu/cph/lvph.php
https://www.etsu.edu/cph/lvph.php
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retired. The course, ENVH 5860: Environmental Health Administration, is a core class in the 
Environmental Health concentration of the MPH degree.  
 
Dr. Mike Stoots (COBH) received an Instructional Development Grant from the university for the 
2020-21 academic year. Dr. Stoots directs the activities of Project EARTH, which offers students 
unique opportunities to improve health in resource-limited environments, such as rural and 
medically underserved communities and areas affected by acute disasters. Project EARTH 
activities include extracurricular experiences and are also integrated into the curricula of the BS 
Public Health, BS Health Administration, and DrPH degrees. This award was used to create a “shoe 
shop” within Project EARTH’s main workshop to implement an in-class unit in which students learn 
about the health and cultural challenges of not having appropriate footwear and are challenged to 
design and create shoes using limited tools and materials. 
 
Dr. Sean Fox and Dr. Melissa Altura (Health Sciences) received an Instructional Development 
Grant for the 2020-21 academic year to bring more hands-on opportunities and more current 
technology to laboratory classes in the health sciences, including General Microbiology, 
Introduction to Biochemistry, Bacterial Physiology, Pathogenic Microbiology, and Biomedical 
Techniques. These improvements will better prepare students in the techniques and technology 
needed in employment settings and professional schools. 
 

3) Describe means through which the school or program ensures that all faculty (primary 
instructional and non-primary instructional) maintain currency in their areas of instructional 
responsibility. Provide examples as relevant. This response should focus on methods for 
ensuring that faculty members’ disciplinary knowledge is current. 

 
As required by university policy and SACSCOC accreditation standards, appropriate personnel 
validate faculty credentials upon initial hire and every semester thereafter. Chairs must verify and 
justify the competency of each faculty member at the time of hire through documentation describing 
the qualifications of the faculty member (including transcripts, curriculum vitae, teaching 
evaluations, and/or institutional qualification justifications, as applicable). Faculty competency 
determinations are reviewed by the Dean and approved by the Office of the Provost and Senior 
Vice President for Academics. Department chairs also verify faculty academic credentials and 
professional experience for each course each academic term in the ETSU Faculty Teaching 
Credentials System. Faculty competency determinations are reviewed again by the Dean and 
approved by the Executive Vice Provost for Academics and Health. 
 
Faculty remain connected to developments in their areas of expertise through research, extramural 
service, continuing education, and/or attendance at professional conferences and meetings, as 
appropriate to each faculty members’ teaching responsibilities and workload. Faculty meet with 
their chairs at the beginning of each academic year to develop a Faculty Activity Plan (FAP), which 
includes objectives related to professional development, research, and service. Chairs help faculty 
ensure that faculty are planning activities that will help them remain current in their fields of 
expertise and review the past year’s activities the next year during the Faculty Activity Report (FAR) 
and Faculty Activity Evaluation (FAE) process. 

 
While adjunct faculty have the opportunity to attend on-campus meetings and events, they are 

selected primarily because they are professionally active, and therefore current, in their area of 

expertise.   

 
4) Describe the role of evaluations of instructional effectiveness in decisions about faculty 

advancement.  
 

The college’s annual performance evaluation system and the tenure and promotion processes 
ensure that faculty demonstrate a commitment to excellence in teaching. As described above, 
faculty members develop a Faculty Activity Plan (FAP) at the beginning of each academic year in 
consultation with their department chairs. For faculty with teaching responsibilities, the FAP 

https://www.etsu.edu/cph/earth.php
https://www.etsu.edu/policies/documents/facultyteachingcredentials.pdf
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includes goals and expectations related to teaching assignments and instructional effectiveness for 
the upcoming year. The following year, chairs review and discuss with instructors at least three 
measures of teaching effectiveness as reported in their Faculty Activity Report (FAR): 
 

• student assessments of instruction (SAIs) 

• peer evaluations of teaching and classroom materials 

• self-evaluation of teaching 

 
Both the chair and the dean review each faculty member’s FAP and FAR and provide guidance 
and feedback regarding their teaching effectiveness and continued improvement opportunities.  
 
The three elements above, along with other evidence of teaching effectiveness such as course 
development / revision, new use of technology in courses, teaching awards, student advising / 
membership on graduate committees, sponsoring a discipline-specific student organization, may 
be used to support faculty members’ applications for tenure and/or promotion. 
 
Lecturers are also eligible for promotion to Senior Lecturer with documented evidence of high-
quality teaching and contributions to student development, and to Master Lecturer with documented 
evidence of teaching excellence and superior contribution to student development. 
 

5) Provide quantitative and/or qualitative information that characterizes the unit’s performance 
over the last three years on its self-selected indicators of instructional effectiveness. 

 
Select at least three indicators, meaningful to the unit, with one from each listed category.  
 

Faculty currency 
 

Annual or regular reviews of faculty productivity, relation of scholarship to instruction 
The college has a had a rigorous annual planning and review process of faculty productivity since 
its inception.  As a part of this process, faculty develop their annual Faculty Activity Plan (FAP) at 
the beginning of each academic year where they establish, in consultation with their chair, annual 
objectives in the areas of teaching, research, service, and administration (if applicable). These 
objectives are tied to the faculty’s professional goals and are informed by the college priorities and 
outcome measures. The FAP becomes the basis for the annual productivity review conducted at 
the end of each academic year. For the review process, faculty develop a Faculty Activity Report 
(FAR) where they report on their progress and accomplishments in the past year related to each of 
their FAP objectives. Faculty also develop their Faculty Activity Evaluation (FAE) where they reflect 
on the prior year, self-assess, and identify areas for development for the coming year. Chairs review 
productivity with their faculty with emphasis on the relationships among teaching, research and 
service.  In addition to the annual review process, and up until AY 2019-20, faculty completed an 
annual survey where they reported on specific productivity related to key indicators in the college 
strategic plan.    

  
As a part of its continuous improvement efforts, and beginning in AY 2019-20, the college integrated 
the annual faculty survey into the FAP, FAR, FAE process with the goal of streamlining the reporting 
and review process. A structured, fillable PDF document was created including sections for 
publications, presentations, professional development trainings, grants/contracts, community-
based teaching, peer reviews of teaching, and professional, community, and university service. 
After the initial pilot implementation, and with feedback from faculty and chairs, the FAP, FAR, FAE 
templates were revised in 2020-21 to facilitate reporting activities specific to integration of 
perspectives and experiences of practicing professionals as well as faculty research in the 
classroom. 
  
Starting in 2021-22, the university adopted Faculty Watermark Success for faculty activity reporting. 
This platform creates a centralized log of faculty productivity and allows faculty to link co-authors, 
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co-investigators, and other collaborators in the system, while supporting the generation of different 
outputs Watermark Faculty Success at ETSU.  The university worked with our college to customize 
this system to meet the college needs. 
  
In addition to this annual process, the college advances faculty currency through additional 
supports, including: 

  
• The college utilizes a third-year review process for tenure-track faculty as an opportunity for 

further mentoring and feedback. A committee of peers completes an in-depth review of the 
applicant’s productivity including in the areas of instruction and scholarship, assesses the 
applicant’s progress towards tenure and promotion, and makes recommendations for 
additional focus areas as needed. 

 
• The college is committed to peer review of teaching. College faculty engage in a peer review 

of teaching process consistent with their departmental peer review policy. Faculty have their 
courses evaluated by peers to assess their teaching effectiveness while also serving as 
evaluators for other courses. The process typically includes review of the course syllabus, 
assignments and other materials while also observing class sessions. The reviewer rates the 
course on different dimensions and provides specific suggestions for improvement. The written 
report is presented to the faculty member and chair who review the feedback and develop plans 
for incorporating the feedback into the course as appropriate.   

 
• The college and the departments support faculty participation in conferences related to 

instruction and research to help ensure that faculty are up-to-date on developments in their 
respective fields. A large proportion of faculty participate in professional development activities 
on an annual basis, with most faculty participating in multiple events per year. In AY 2019-20 
and 2020-21, 94% of public health primary instructional faculty attended at least one 
professional development training (for each year). Data for AY 2021-22 are being collected as 
part of the annual faculty review process and will be included in the final self-study document. 

 
• Feedback from professional advisory committees, alumni surveys, and employer surveys is 

shared and discussed with faculty and utilized regularly to update curricula and courses. 
 

Faculty instructional technique  
 

Student satisfaction with instructional quality  
Faculty review their Student Assessments of Instruction (SAIs) with their chair every year as part 
of the annual review process. Chairs work with faculty to establish individual SAI targets and 
professional development plans to continually grow their teaching skills. 
 
Student satisfaction with instruction is also measured at college level. The 2014-2020 College 
Strategic Plan established two targets related to SAIs: 
 

• At least 90% of students will report that the coursework increased their knowledge and 
skills in the subject area 

• Mean teaching effectiveness score of 3.3 (on a scale from 1-4) 
 

Because the college achieved these targets, but wishes to continue tracking these outcomes, they 
were both were carried forward into the 2021-26 Strategic Plan. The target mean teaching 
effectiveness score has been increased from 3.3 to 3.5, effective AY 2021-22. 
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Proportion of Students Who Report that the Coursework 
Increased Their Knowledge and Skills in the Subject Area 

 2019-2020 2020-2021 2021-2022 

All courses 
Target: ≥ 90% 

93% 93% 93% 

Public health courses 92% 94% 95% 

 

 

Mean Teaching Effectiveness Score (1-4 Scale) 

 2019-2020 2020-2021  2021-2022 

All courses 
Target:  
≥ 3.30 

3.59 3.57 
Target:  
≥ 3.50 

3.59 

Public health courses 3.58 3.63 3.66 

 
 

Teaching effectiveness questions: 
The instructor made course expectations clear (e.g. objectives, policies, and assignments). 
The instructor was well prepared. 
The instructor managed course time effectively. 
The instructor clearly explained course content. 
The instructor showed interest in my learning. 
The instructor provided me with meaningful feedback. 
The instructor was helpful when I had questions and/or sought assistance. 

 
Student satisfaction with instructional quality has increased in recent years. A number of new 
initiatives were implemented to improve teaching in the college with the development of the 2014-
2020 College Strategic Plan: 

 
• The Faculty Development Committee (incorporated into the Faculty Council in 2022) 

was charged with developing at least one professional development event related to 
instruction per year. 

• A third-year review policy was implemented to provide additional feedback and mentoring 
opportunities for junior faculty.  

• Ninety percent of instructional faculty, full-time and part-time are expected to participate in 
one professional development activity related to teaching per year.  

• A teaching incentive was offered beginning in AY 2016-17, for faculty with SAI scores in 
the top third of scores in the college. 

 
The 2021-2026 College Strategic Plan focuses on identifying opportunities for improvement in 
specific courses. Chairs and faculty are currently establishing performance expectations related 
to SAI scores for all faculty as part of the annual planning and review process. Courses with a 
mean SAI score of 3.0 or lower on teaching effectiveness questions will have a documented 
improvement plan developed by the faculty member and their chair, with annual follow-up to 
evaluate the effectiveness of those improvement measures. Department chairs continue to work 
with faculty to incorporate professional development activities into their annual Faculty Activity 
Plans. To continue to improve online instruction specifically, the college designated an Online 
Liaison with Academic Technology Services in Spring 2021 to monitor the number of online 
courses in the college that have been enhanced via the MOU course development process. These 
actions will support the college’s progress toward the newly established targets: a mean college-
wide SAI score of 3.5 or higher and at least one third of courses with a mean SAI score of 3.7 or 
higher. 
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Proportion of courses with mean teaching effectiveness score ≥ 3.7 

 2019-2020 2020-2021 2021-2022 

All courses 
Target: ≥ 33% 

52% 49% 54% 

Public health courses 49% 53% 59% 

 
 

School- or program-level outcomes 
 
Courses that involve community-based practitioners 
As demonstrated in Table E2.a and E2.b, students learn from faculty members with significant non-
academic practice experience. The college supplements these practice-based perspectives with 
frequent guest lectures in public health courses at all degree levels. The table below summarizes 
the involvement of community-based practitioners in courses within the college over the past three 
years. 
 
This information is collected from Faculty Activity Reports (FARs), which are submitted and 
finalized in late Fall to cover the previous academic year. New information from 2021-22 FARs will 
be added to the final self-study. 

 

Recent guest lecturers   

Guest speaker Topic Year(s) 

EPID 6435: Field Epidemiology  

David Kirschke 
Medical Director, Northeast Regional Health 
Office 

Co-Instructor 

19-20 
(only 

offered 
Spring of 

even 
years) 

21-22 

EPID 6420 Applied Epidemiologic Analysis  

Amy Wahlquist 
Research Associate Professor, ETSU Center 
for Rural Health Research 

Survival analysis, including research 
completed at the Medical University of 
South Carolina 

20-21 
(only 

offered 
Spring of 

odd years) 

HSMP 6340 Strategic Planning and Resource Alignment  

Michael Hoff 
Chief Planning Officer and VP for Decision 
Support, ETSU 

ETSU Strategic Plan 
19-20 
20-21 
21-22 

Kristen Spencer 
Assessment and Planning Coordinator and 
Press Information Officer, Northeast Regional 
Health Office, TDH 

Strategic Plan of Northeast Regional 
Office of TDH 

19-20 

Donna Jennings 
Assistant VP of Strategy and Planning, Ballad 
Health 

Strategic Planning Process at Ballad 
Health 

19-20 

HSMP 6330 Health Policy, Advocacy, and Ethics  
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The following professionals provide feedback and guidance to students following the Advisory 
Committee assignment. The premise of this project is that an important public health issue is 
being discussed by a Federal or State “Advisory Committee” and two students are topic area 
experts asked to present to the Committee and advocate, effectively, for either the “pro” or “con” 
position. After hearing the two presentations the committee will discuss and then vote on the 
issue and advise the Federal or State Agency on how it should act.  

 

Libbie Buchele, Business Process Engineer, Office of Civil Rights 
Rebekah English, (Alumna) Director, Northeast Regional Health Department 
Ralph Lillie, Former Director, FDA Drug Safety Office 
Gary Mayes, Director Sullivan Regional Health Department 
Emmeline Ochiai, JD, MPH Senior Advisor, Office of Disease Prevention and Health 
Promotion, DHHS 
Rachel Ward (Alumna), Former World Medical Mission, Togo 

21-22 

Jenny Brock, Former Mayor, Johnson City 
Ralph Lillie, Former Director, FDA Drug Safety Office 
Paula Masters, (Alumna), Vice President for Health Programs, Ballad Health 
Emmeline Ochiai, Senior Advisor, Office of Disease Prevention and Health 
Promotion, DHHA 
Rachel Ward, (Alumna), Former World Medical Mission, Togo 
David Wood, Professor of Pediatrics, James H. Quillen College of Medicine 

20-21 

Jenny Brock, Former Mayor, Johnson City 
Paula Masters, (Alumna), Vice President for Health Programs, Ballad Health 
David Wood, Professor of Pediatrics, James H. Quillen College of Medicine 
Todd Norris, Senior Vice President of Community and System Advancement, Ballad 
Health 

19-20 

A separate panel also provides feedback to students on the ESSENTIALS project. For this 
project, student groups create resource-limited toys and then present them to a group of outside 
experts who comment on their practicality and interest. 

 
Beth O’Connell,  (Alumna) 
Varun Kumar, MD Assistant Professor, Department of Pediatrics, James H. Quillen 
College of Medicine 
Saylor Rose Stoots, Elementary School Student 
Samantha Wilson, (Alumna, whose family owns a toy store) 

 

 

21-22 

 

Lisa Piercey, Commissioner, TN Dept of 
Health 

“Thoughts on Public Health 
Leadership” 

21-22 

Nancy Dishner 
President, Niswonger Foundation 

Reviewed students’ grant proposals 
developed for the course and provided 
a lecture on grant-writing strategy  

19-20 
20-21 
21-22 

Alan Levine 
President, CEO, Executive Chairman, Ballad 
Health 

“Leadership Perspectives” 
19-20 
20-21 
21-22 

Allen Coates 
Associate Professor, ETSU Department of 
Philosophy and Humanities 

“Kantian vs Utilitarian Ethics: Decision-
Making for Public Health” 

19-20 
20-21 
21-22 

Melissa Nipper 
Assistant Director for Communications, ETSU 
University Relations “Media Training” 

19-20 
20-21 
21-22 Joe Smith 

CCO, ETSU University Relations 
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HSMP 5950: Capstone in Health Administration  

Tim Attebery 
CEO, American Cardiology Association and 
former President / CEO of Holston Valley 
Medical Center 

Co-Instructor 
20-21 
21-22 

Kristen Spencer, PIO, Northeast Regional 
Health Office 

Strategic thinking in public health 20-21 

Kim Wishon, CEO, Watauga Orthopaedics Strategic thinking in health care 20-21 

COBH 5900 Grant Development  

Lindsay Keitzer 
Grants & Contracts Specialist, ETSU Office of 
Research and Sponsored Programs 

Use of InfoEd system and SPIN 
database 

20-21 

ENVH 5860 Environmental Health Administration  

 
Course not 

offered in 
AY 20-21 

Dr. Jeffrey Miller, Senior Vice President & 
Director, ORAU Government Services  

Organizational change in safety and 
security culture 

21-22 

Lindsay Motz, Institutional Review Board 
Manager, the Central Department of Energy 
Institutional Review Board, ORISE  

IRB decision making 
21-22 

Dr. Ambarish Vaidyanathan, Centers for 
Disease Control and Prevention  

Assessment of heat-related deaths and 
hospitalizations 

21-22 

Glenn Czarnecki 
Director, SE Regional Office, TN Dept of 
Health 

Leadership and management in the 
state health department 

19-20 
21-22 

Tom Witherspoon 
Director, Johnson City Water Service 

Water service administration 19-20 

Jan Compton 
Director, TDEC 

Management of staff and projects to 
promote environmental sustainability 

19-20 

Wilsie Bishop 
Senior Vice President for Academics and 
Interim Provost, ETSU 

Leadership development in public 
health 

19-20 

Joe Hoffman 
Health and Safety Specialist, CIH Ensafe 
Corporation 

Occupational health administration 19-20 

ENVH 5640 Environmental Risk Assessment  

A group of external evaluators representing regulatory bodies, industry, and academia 
attend students’ final presentations to provide feedback to students. 
 
Jan Compton, Regional Director, Tennessee Department of Environment and 
Conservation (TDEC) Office of External Affairs 
Erin Sutton, RSI ENTech LLC (formerly TDEC Division of Remediation) 
Dr. Kimberlee Hall, Western Carolina University 
Ryan Alexander, Environment, Health, and Safety Manager, Qurate Retail Group 

19-20 
20-21 
(course 

not offered 
in AY 21-

22) 

EPID 5430 Infectious Disease Epidemiology  
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David Kirschke 
Medical Director, Northeast Regional Health 
Office 

Co-instructor 
19-20 
20-21 
21-22 

Mark Moody 
Emergency Response Coordinator 
 
Heather Mullins 
Epidemiologist 
 
Sullivan County Health Department 

Facilitated table-top exercise on 
Hepatitis A outbreak 

19-20 

COBH 5120: Health Program Planning & Evaluation  

Angela Hagaman, Operations Director, ETSU 
Addiction Science Center 

Bridging research and practice 20-21 

HSMP 5050 Health Care Accounting & Finance  

Kelli Simpson 
Director, Ballad Health 

Current environment of health finance 19-20 

Bryan White, CFO, Kingsport YMCA Current environment of health finance 
20-21 
21-22 

HSMP 5040 Health Systems, Policy, and Regulation  

Michael Meit 
Co-Director, NORC 

Rural health policy: practices and 
implications 

19-20 

Michael Smith 
Project Director, Choose Well Evaluation 
Study 

Use of data for communication in 
public health 

19-20 
20-21 

Samuel Pettyjohn 
Research Assistant Professor, ETSU Center 
for Rural Health Research 

System dynamics in public health 
19-20 
20-21 

HSMP 4250 Revenue Cycle Management  

Richard Soto 
Director, Revenue Cycle, Ensemble Health 
Partners  Discussed revenue cycle management 21-22 

Dylan Kenkel 
Client Services Coordinator 

HSMP 4200 Health Informatics  

Pam Holt 
System Director – EMR, IS E, Ballad Health 

Electronic Medical Records at Ballad 
Health, EPIC demonstration 

19-20 

Debbie Voyles 
Corp Director, Virtual Health, Ballad Health 

Virtual Health/Telemedicine in the 
current health system 

19-20 
20-21 

Tim Campbell 
Diagnostic Imaging / PACS, Ballad Health 

Diagnostic Imaging in healthcare and 
PACS demonstration, JCMC 

19-20 

Stephen Hendrix 
Instructor, ETSU Department of Computing 

Health Informatics 101 
19-20 
20-21 

Daniel Tackling 
Chief Operating Officer, Associated Oral and 
Implant Surgeons 

Overview of EHR with examples and 
walkthrough 

20-21 
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COBH 4030 Community Health  

Kelly Wagner 
CSH Coordinator, Washington County 
Department of Education 

Coordinated school health, challenges 
children in our region face, internship 
and employment opportunities 

20-21 

EPID 4020 Global Disease Surveillance  

Martin Whiteside 
Director, TDH Cancer Registry 

Roles and responsibilities of the 
Cancer Registry including the nature of 
data collection processes and the ways 
data are used to inform programs and 
policies 

20-21 

COBH 3950: Emergency / Disaster Preparedness for Organizations & Systems  

Mark Moody 
Emergency Response Coordinator, Sullivan 
County Regional Health Department 

Co-instructor 19-20 

HSMP 3220 Health Services Planning  

Allison Rogers 
Senior VP, Ballad Health 

Future of Strategic Planning in Health 
Care 

21-22 

Teresa Stephens 
Professor, University of Charleston 

Leadership in Strategic Planning and 
Health Care 

21-22 

HSMP 3700 Professional Development & Experiences in Healthcare  

Course offered for the first time in Spring 2021 

Steven Hunt, Certified Registered Flight 
Nurse, Air Evac Lifeteam 

Habit #1 Perspective of 7 Habits of 
Highly Effective People – What Be 
Proactive looks like in the reality of 
healthcare with examples 

20-21 

Jordan Harrington, Assistant Administrator, 
Holston Valley Medical Center 

Habit #2 Perspective of 7 Habits of 
Highly Effective People – What Begin 
With The End in Mind looks like in the 
reality of healthcare with examples  

20-21 

Gary Metcalf, Spiritual Services / Chaplain 
Services, Ballad Health 

Habit #7 Perspective of 7 Habits of 
Highly Effective People – What 
Sharpen the Saw looks like in the 
reality of healthcare with examples 

20-21 

Robert Freeman, COO, Ascent Care Partners 

Habit #4 Perspective of 7 Habits of 
Highly Effective People – What Think 
Win Win looks like in the reality of 
healthcare with examples 

20-21 

Maj. Kent Monas, Faculty, ETSU Military 
Science 

Habit #6 Perspective of 7 Habits of 
Highly Effective People – What 
Synergize looks like in the reality of 
healthcare with examples 

20-21 

Penni Kyte, VP, Project Management, Ballad 
Health 

Habit #3 Perspective of 7 Habits of 
Highly Effective People – What Put 
First Things First looks like in the 
reality of healthcare with examples 

20-21 
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Sheri Phillips, Southwest Market Director, 
Patient Experience, Ballad Health 

Habit #5 Perspective of 7 Habits of 
Highly Effective People – What Seek 
First to Understand looks like in the 
reality of healthcare with examples 

20-21 

HSMP 3600 Quality & Utilization Assurance  

Kaley Pelton, Quality Improvement Director, 
American Heart Association 

Quality in Healthcare 20-21 

Cody Murdock, Excellence Director, Ballad 
Health Current state of process improvement, 

operational excellence in the health 
system, A3 Thinking, PDCA 

20-21 
Tim Trent, Operational Excellence Sensei, 
Ballad Health 

HSMP 3210 Legal and Ethical Issues in Healthcare  

Jeff Youngblood 
Special Agent, Charlestown, WV Division of 
the FBI 

Criminal law and policy ethics 21-22 

Ashley Fullen 
Director of Therapy Operations and Quality 
and Risk Management, Encompass Health 
(Bristol, VA) 

Hospital risk, compliance, and patient 
relations 

21-22 

Sean McMurray 
Vice President, Market Operations and 
Service Line Integration and Development, 
Ballad Health 

Healthcare administration ethical 
standards 

21-22 

Michael Filetti 
Assistant DA, Sullivan County District Attorney 

Criminal Law Issues 
19-20 
20-21 

Brent Young 
Attorney, Baker Donelson 

Workers' Compensation and Human 
Rights Law 

19-20 
20-21 

Robert Peel 
Attorney, Jones, King, & Downs PA 

Advanced Directives and Family Law 
19-20 
20-21 

HSMP 3200 Health Administration   

Diana McClay 
HR Director, ETSU 

Resume, Cover Letters, Interview Tips 
& Performance Appraisal Tips 

19-20 

Mark Coleman 
ETSU Human Resources 

Resume, Cover Letters, Interview Tips 
& Performance Appraisal Tips 

20-21 

Chris Miller 
COO, Ballad Health Greene County 

Servant Leadership, administration, 
and the current state of health care 

19-20 
20-21 

Bryan White 
Financial Analyst, Ballad Health 

Budgeting, Financial components in 
healthcare 

19-20 
20-21 

Sheri Phillips 
Southwest Market Director, Patient 
Experience, Ballad Health 

Empathic listening, delegation vs. 
authority, teamwork 

20-21 

Traci Conboy 
Human Resource Director, State of Franklin 
Healthcare Associates  Human resources/staffing overview 20-21 

Katie Reed 
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Generalist, State of Franklin Healthcare 
Associates 

 
 

6) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area.  

 
Strengths  
 

1. The college has a robust assessment plan in place for continuous quality improvement of 
instructional quality. Teaching effectiveness is assessed at both the individual faculty and 
college level, with actions taken at both levels to facilitate improvement and to recognize 
and reward excellence in teaching.  

2. The college and the university offer multiple avenues for continued faculty development, 
both on and off campus. 

3. The college has developed and implemented a new faculty reporting process to allow 
chairs and faculty to more effectively track faculty members’ professional development 
activities. 

 
Weaknesses 
 

The shift to online and hybrid instruction, mostly due to the COVID-19 pandemic, has 
highlighted the need for continuous quality improvement and skill development related to 
online instruction. 

 

Plans for Improvement  
 

1. Future plans include increased attention to the delivery of online courses, which have 
become both popular, and for working professionals, essential, in the wake of COVID-19 
and are important to the college’s continued efforts to develop the regional public health 
workforce. The college has appointed Dr. Kate Beatty (HSMP) as the Academic 
Technology Services (ATS) Online Liaison to facilitate review and improvement of online 
courses.  

2. The new strategic plan for the college includes outcome measures that focus on identifying 
specific classes in need of improvement and implementing targeted improvement plans for 
that development. 
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E4. Faculty Scholarship 

 
The school has policies and practices in place to support faculty involvement in scholarly activities. 
As many faculty as possible are involved in research and scholarly activity in some form, whether 
funded or unfunded. Ongoing participation in research and scholarly activity ensures that faculty 
are relevant and current in their field of expertise, that their work is peer reviewed and that they are 
content experts. 
  
The types and extent of faculty research align with university and school missions and relate to the 
types of degrees offered.  
  
Faculty integrate research and scholarship with their instructional activities. Research allows 
faculty to bring real-world examples into the classroom to update and inspire teaching and provides 
opportunities for students to engage in research activities, if desired or appropriate for the degree 
program.  
 
1) Describe the school’s definition of and expectations regarding faculty research and scholarly 

activity. 
 

The university defines research in its Faculty Ranks and Promotion policy as the studious inquiry, 
examination, or discovery that contributes to disciplinary and interdisciplinary bodies of knowledge.    
The College specifically includes research productivity as one of the core elements of its strategic vision 
(specifically for creating a “world class environment”) and reports on this metric at every All-Hands 
College Meeting.   
 
Since public health education and research are complementary, the success of each is dependent on 
the rigor and excellence of the other. All tenure-track/tenured faculty in the college must meet 
requirements for scholarship as part of their annual performance evaluations and for the tenure and 
promotion process. The college also employs 14 non-tenure-track research faculty whose primary 
responsibility is research and/or community engagement. Although they are not required to do so, 
clinical faculty and lecturers in the college also conduct, publish, and present research.  
 
Although Promotion and Tenure requirements vary by department, mechanisms to document 
research and scholarship may include:   

• Publications  
o Books authored or co-authored (in part or accepted) distinguished original editions and 

revisions 
o Books edited and co-edited (in print or accepted) distinguished original editions and 

revisions 
o Chapters in books (in print or accepted)  
o Monographs (in print or accepted)  
o Journal article (in print or accepted)  
o Bulletins or reports (in print or accepted)  
o Abstracts (in print or accepted)  
o Book reviews (in print or accepted)  

• Creative contributions other than formal publications 

• Grants received (dates, amount, principal investigator or co-investigator) 

• Recognitions and outstanding achievements (prizes and fellowships) 

• Supervision of student research (including number of thesis and dissertations supervised) 

• Editorship or editorial board of journals or other learned publications 

• Convention papers 
 

The college’s annual performance evaluation system and the tenure and promotion processes ensure 
that all tenure/track tenured faculty are engaged in research. Specific research objectives which are 
tied to long-term research goals are described in the Faculty Activity Plan (FAP) that faculty members 

https://www.etsu.edu/trustees/documents/academic/academic_promotion.pdf
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complete at the beginning of each academic year in consultation with their department chairs. As part 
of the annual Faculty Activity Report (FAR), which every faculty member completes at the end of each 
academic year, faculty report on the status of achievement of each of their research objectives defined 
in that year’s FAP. Both the chair and the dean review the annual FAPs and FARs and provide the 
faculty member with guidance and feedback about the appropriateness of their research objectives 
relative to the department and college expectations and strategic research measures. In addition, most 
tenure-track/tenured faculty are required to cover a percentage of their salary through external funding. 
A mid-term (third year) review process provides new tenure-track faculty with feedback from their peers, 
their Chair and others, about their progress toward tenure and promotion.  

In addition to these processes by which faculty and chairs establish research expectations and monitor 
progress toward individual goals, the college monitors progress toward its overall research objectives 
as a unit. The 2014-20 Strategic Plan and the 2021-26 Strategic Plan identify specific research-based 
objectives and indicators that are tracked on an annual basis to measure the growth of the college’s 
research portfolio. Currently, the college objectives for research are:  1) To increase the amount of 
grant funding and the number of funded researchers in the college; 2) To increase the diversity of 
funded researchers and projects; 3) To establish a national reputation in research; and 4) to 
systematically involve students in the conduct and dissemination of research activities. 
 

2) Describe available university and school support for research and scholarly activities.  
  

University support for research and scholarly activities 
 
Office of Research and Sponsored Programs Administration (ORSPA) 
ORSPA supports and promotes research and sponsored programs at ETSU. Policies and procedures 
of ORSPA govern all university research activities. ORSPA assures compliance for grant proposals 
and grant awards and provides outreach services to the university community including grant 
development courses, research workshops, and communicating funding opportunities information. In 
addition, ORSPA administers the ETSU Research Development Committee grants and the 
Appalachian Student Research Forum and oversees the Institutional Review Board, Division of 
Laboratory Animal Resources, Research Foundation, University Committee on Animal Care, and Bio-
Safety. The director of sponsored programs reports directly to the vice provost for research. 
 
Indirect Cost Recovery 
A percentage of the facilities and administrative costs (indirect costs or overhead) recovered from 
grant awards is returned to the Office of the Vice Provost for Research for use in supporting research 
activities throughout the campus, notably research start-up funding for new faculty members, internal 
grants to support pilot research projects and preliminary data acquisition, and support for workshops 
and other research development activities. The college receives approximately 41% of the indirect 
cost recovery, which it uses to fund the research services manager position, the research office, 
research-related travel, preliminary studies, and bridge funding, as needed. 
 
Research Development Committee Grants 
The ETSU Research Development Committee (RDC) provides competitive internal funding for faculty 
research. The RDC solicits, reviews, and recommends proposals for funding through a competitive 
review process. The RDC supports interdisciplinary research grants (up to $50,000), major research 
grants (up to $12,000), and small research grants (up to $2,000). Interdisciplinary grants encourage 
collaborative research involving multiple colleges, centers, and/or departments with strong potential 
for external funding. The major research grants support pilot studies and small grants are designed to 
off-set modest research costs.   
 
Faculty Research Mentoring Cohort 
Launched in Fall 2020, the Faculty Research Mentoring cohort was established to provide 
opportunities for professional growth in scholarship and research skills. The program, supported by 
the university’s Office of Planning and Decision Support, the Provost’s Office, and the Applied Social 
Research Laboratory, helps junior tenure-track faculty define their research agenda and get the 

http://www.etsu.edu/research/rdc/
http://www.etsu.edu/studentresearch
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resources they need. Cohort members receive a grant and spend the academic year working on a 
research project. Since the inception of this cohort, two of the nine participants--Dr. Beth O’Connell 
(COBH) and Dr. Manik Ahuja (HSMP)--have been College of Public Health faculty.  
 
Interprofessional Education and Research Center 
The IPER Center, housed in the interprofessional building (Bishop Hall) supports the growth and 
development of faculty in teaching and learning, scholarship, leadership, and service by providing 
opportunities for interprofessional faculty engagement. Through training and consultation in 
interprofessional pedagogical practices, the center builds faculty knowledge, skills, and attitudes, and 
promotes the development of faculty members as innovators and leaders in interprofessional 
education. AHSC faculty, including faculty in the College of Public Health, have collaborated on 
numerous publications and presentations on interprofessional collaboration and education 
 
Presidential Grants-in-Aid Awards 
The presidential grants-in-aid awards support faculty development that enhances teaching, research, 
or service. This program is funded annually in the ETSU budget and is in addition to departmental 
and other university resources. The maximum funding for an individual award is $5,000. 
 
ETSU Distinguished Faculty Awards 
Each year, ETSU recognizes outstanding faculty achievement with three awards, one each for 
teaching, research/scholarship/creative activity, and service. Each college dean can nominate one 
candidate for each award from his or her college’s faculty. The Distinguished Faculty Award for 
Research is awarded to a faculty member with superior accomplishments in research, scholarship, 
and/or creative activity, as evidenced by the faculty member’s record of research activity, 
publications, presentations, and funding awards. Each award carries with it a plaque, a medallion, 
and a stipend of $7,500 made possible by the priority placed on excellence and by the generosity of 
those benefactors who comprise the ETSU Foundation. Dr. Kate Beatty (HSMP) became the most 
recent College of Public Health recipient of this university-level award in August 2022. 
 
Undergraduate Research and Creative Activities 
This program within the Honors College is available to undergraduate students throughout the 
university. Students and faculty can create a profile in either the Undergraduate Researcher Gallery 
or the Research Mentor Gallery and connect with one another based on common research interests. 
Seven College of Public Health faculty members have established profiles in this gallery. The Honors 
College and the Office of Financial Aid also offer the Research Discovery Program, which allows 
Federal Work Study students and recipients of Academic Performance Scholarships to work a paid 
position with a faculty member in a research environment. Students may also receive funding to 
support collaborative research projects with faculty in the form of undergraduate summer research 
fellowships (up to $3500), student-faculty collaborative grants (up to $1200), and undergraduate 
travel grants (up to $500) the latter permitting undergraduates to present their research findings at 
national or regional meetings. Students in the college frequently present their research at events 
hosted by the university, including the Appalachian Student Research Forum and Boland 
Undergraduate Research Symposium, the SoCon Undergraduate Research Forum (SURF), and 
other national and regional meetings. 
 
“Primary Sources” Podcast 
The university produces the “Primary Sources” podcast to showcase scholarly activity and expertise 
of ETSU faculty. The dean, Dr. Randy Wykoff, was featured in a Fall 2022 installment discussing the 
recently published book Appalachian Health, which was co-edited by Dr. Wykoff and features 
contributions from Dr. Wykoff, Dr. Kate Beatty (HSMP), Dr. Melissa White (HSMP), Mike Meit (CRHR) 
Dr. Angela Hagaman (COBH), Dr. Bill Brooks (Bio/Epi), Dr. Stephanie Mathis (COBH), Dr. Rob Pack 
(COBH), and other collaborators external to the college and the university.  
 
 

  

https://libraries.etsu.edu/research/digilib/undergrad-res?_gl=1*1rqyuht*_ga*MjYzNjI2NjY0LjE2NTk5MjM4MDM.*_ga_LFDKHVHJPY*MTY2NDExNjYzNS4yLjEuMTY2NDExNzAxNC4wLjAuMA..#_ga=2.21675259.1717911416.1664116636-263626664.1659923803
https://www.etsu.edu/honors/ug_research/funding/discovery.php
https://www.etsu.edu/honors/ug_research/funding/fellowships.php
https://www.etsu.edu/honors/ug_research/funding/fellowships.php
https://www.etsu.edu/honors/ug_research/funding/sfcgs.php
https://www.etsu.edu/honors/ug_research/funding/travel.php
https://www.etsu.edu/honors/ug_research/funding/travel.php
https://www.etsu.edu/studentresearch/
https://www.etsu.edu/honors/ug_research/publicize/symposium_form.php
https://www.etsu.edu/honors/ug_research/publicize/symposium_form.php
https://etsu-primary-sources.podbean.com/
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College support for research and scholarly activities 
 
Associate Dean for Research 
The Associate Dean for Research is a member of the College’s Leadership Council, and provides 
guidance and oversight of all research activities in the College.  The position was held by Dr. Joel 
Hillhouse, who retired in 2022.  Under his direction, the College developed a research development 
plan that was instrumental in fostering the growth and expansion of the college’s research portfolio.  In 
November, 2022, following a competitive internal search, Dr. Nathan Hale (HSMP) was named 
Associate Dean for Research. 
 
Director of Research Operations 
The Director of Research Operations position was created to assist in growing the research portfolio of 
the college. This position handles all administrative duties related to grant development, submission, 
and management.  As the first and central point of contact for all research related activities within the 
College of Public Health, across the University and with outside institutions, the Director of Research 
Operations facilitates collaboration and ensures quality submissions and adherence to internal and 
external guidelines. 
 
College Research Advancement Committee 
Originally named the College Research Development Committee, this standing committee was 
established to support and encourage research activities and promote the growth of the college’s 
research portfolio. Chaired by the associate dean for research, the RDC is composed of senior 
research-focused tenure-track/tenured faculty from each department and one graduate student 
representative. It has engaged in systematic SWOT evaluations of research in the college based on a 
college-wide needs assessment surveys conducted periodically.   To better define its role and function, 
the committee was renamed the College Research Advancement Committee.  Dr. Nathan Hale, as 
Associate Dean for Research, will chair the committee.   
 
College Foundation Award for Research 
Each year, the college recognizes outstanding faculty achievement in research by granting the 
Foundation Research award. The winner is selected by the Faculty and Staff Awards Committee 
based on nominations from faculty peers. Recent recipients have included Mike Smith (2022), Kate 
Beatty (2021), and Katie Baker (2020).  Kate Beatty subsequently received the university-wide award 
for research, as described above.   
 
Displaced or “At Risk” Salary Policy 
Displaced salary is negotiated on a percentage basis with new faculty hires to encourage research 
productivity and to keep college salaries at competitive market levels. Displaced salaries typically 
range from 10% to 20% although larger amounts have been negotiated. Faculty with displaced salary 
are expected to cover this “at risk” salary in three to four years.   
 
Research Startup Packages and Research Assistant Support for New Faculty 
Research startup packages are negotiated with new tenure-track faculty hires, typically covering their 
first three years of employment.  The funds are used at the discretion of the researcher, as approved 
by the respective chair, to support activities that in support of developing an externally funded 
research agenda. Additionally, new tenure track faculty may be assigned a graduate research 
assistant to support their research programs during the first two years of employment. The research 
assistants receive tuition reimbursement and stipend and work an average of 20 hours per week 
under the guidance of their faculty mentor. 
 
Flexible Workload Distribution 
Flexible workloads are negotiated with new hires and existing faculty researchers to support 
development of research and participation in funded projects. Negotiations outside the faculty 
contract occur between the chair and faculty member as part of the annual faculty activities planning 
process. 
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Reduced Teaching Loads 
Tenure-track/tenured faculty members with active research interests typically teach no more than two 
courses per semester or the equivalent of 40 percent time commitment. The college specifically 
reduced teaching loads in recent years to facilitate research productivity. 
 
Travel Support 
Departments support travel expenses for faculty members to disseminate their research findings at 
professional meetings. 
 
Research Incentive Program 
The college implemented a novel research incentive program in 2016. Faculty can earn up to one-
fourth of salary savings that they generate through external funding. As of the submission of the 
preliminary self-study, $615,758 has been awarded to 35 different faculty members in the college. 

 
3) Describe and provide three to five examples of student opportunities for involvement in faculty 

research and scholarly activities. This response should focus on instances in which students 
were employed or volunteered to assist faculty in faculty research projects and/or independent 
student projects that arose from or were related to a faculty member’s existing research. 

The college is committed to the inclusion of students in active research projects and there are objectives 
to this effect in the current and former strategic plans. Graduate students have received federal funding, 
published first author articles in top journals, and presented at national and international conferences. 
Doctoral students are expected to prepare and submit their dissertations for publication within one year 
of completion. The college currently hosts 32 doctoral graduate assistants, 19 of whom are supported 
by research and training grants. 

Over three-fourths of funded research projects in the college involve students, and nearly half of peer-
reviewed articles published in AY 2019-20 and AY 2020-21 have student co-authors. Students have 
also contributed to over 80 of the presentations delivered at professional meetings in the same years, 
with students often traveling to these conferences and delivering these presentations with faculty. 
(Numbers will be updated to include AY 2021-22 in the final self-study.)  

Examples of student participation in faculty research and scholarly activities are listed below. 
 

• Within the Rural Health Equity Research Center (RHERC), a DrPH student was funded to work 
with a team of faculty members on a project related to understanding how federal block grant 
funding is distributed to states and local entities. The student has been involved in background 
research; data identification, preparation, and cleaning; and in conducting, transcribing, and coding 
qualitative interviews. This project was presented at the National Rural Health Association 
Conference in May 2022 and the Tennessee Public Health Association’s Annual Conference in 
September 2022 with the student included as a co-author. This student also won second place at 
the Appalachian Student Research Forum held on campus in April 2022 for this research. 

 

• A DrPH student has worked with faculty in the Center for Applied Research and Evaluation in 
Women’s Health (CARE Women’s Health) on an evaluation of a program implemented in a 
southern US state to increase access to contraceptive care. This multi-year mixed methods study 
includes surveys and annual key informant interviews. This student has participated in survey 
design, collection, and analysis. She has also analyzed qualitative data from key informant 
interviews and has participated in and led the data reduction process. This student has also 
conducted literature reviews to further contribute to publications in the Journal of Rural Health and 
the Journal of Health Management and Practice and presentations at multiple professional 
association meetings, for which she was credited as a co-author.  

 

• Through a graduate assistantship, a DrPH student recently collaborated with Dr. Casey Balio and 
Michael Meit in the Center for Rural Health Research on a project related to financial investments 
of health care conversion foundations in their communities. The student has been directly involved 



   
 

238 
 

in study design; data identification, extraction, and cleaning; and preparing dissemination materials 
including manuscript drafts and conference submissions. Preliminary findings from this study were 
presented at the National Rural Health Association’s Rural Health Conference in May 2022 with 
the student as a co-author. 

• To support Ballad Health’s STRONG LINK initiative, which is developing a longitudinal data 
repository for people giving birth in Ballad Health facilities in the Appalachian Highlands, the Center 
for Rural Health Research engaged a DrPH student to assist with literature review, data analysis, 
database building in REDCap, and writing of both a project brief and a manuscript to be submitted 
for peer review during the planning phase. As the implementation phase is now underway, another 
DrPH student has been trained to consent and administer the survey for enrollment in the 
longitudinal database. All engaged students attend standing meetings with Ballad/ETSU teams as 
well as meet internally with the ETSU team for specific tasks. One part of the project, a retrospective 
study, was submitted and accepted as an oral presentation for NHRA Annual Rural Health 
Conference in 2022.  

• The ETSU Mentored Substance Use Research (EMSUR) training program, led by Dr. Manik Ahuja, 
accepts a cohort of five MPH and DrPH students every year. The selected students are new to 
substance use disorder research and are early in their research training. Each student receives 
training in the epidemiology of substance use disorders, substance use research, neurobiology, 
screening, personal impact of substance use disorders, and treatment modalities. Each student is 
assigned to an interdisciplinary EMSUR team of faculty members with whom they work on a project 
that may lead to dissemination of their work at a national conference or publication. For example, 
one EMSUR trainee presented at the American Public Health Association annual meeting in 2021 
and another trainees has had an article accepted for publication in the Southern Medical Journal.  

• In 2020, ETSU and Virginia Tech were awarded a grant from the National Institute on Drug Abuse 
to develop studies on how to best provide support services for individuals in treatment for opioid 
use disorder. The Studies To Advance Recovery Support (STARS) Network focuses on advancing 
recovery support services in Central Appalachia. A DrPH student is working with faculty in the 
Addiction Science Center and within the greater research network to carry out this research. 

 
4) Describe and provide three to five examples of faculty research activities and how faculty 

integrate research and scholarly activities and experience into their instruction of students. This 
response should briefly summarize three to five faculty research projects and explain how the 
faculty member leverages the research project or integrates examples or material from the 
research project into classroom instruction. Each example should be drawn from a different 
faculty member, if possible. 

 

• Dr. Ying Li (Associate Professor, Environmental Health) teaches ENVH 5860: Environmental 
Health Administration, a core course in the Environmental Health concentration of the MPH. A 
key topic of this course is cost-benefit analysis, including its methods and real-world applications. 
Dr. Li uses her research on outdoor air pollution control policies in Thailand as a case study to 
illustrate how cost-benefit analysis can be applied in the field of environmental health. Students are 
asked to select a real-world environmental health program and design an evaluation of the program 
using the cost-benefit analysis approach. Throughout the semester, students also review a series 
of research articles that applied the cost-benefit analysis approach to evaluate environmental 
health programs, which they present and discuss these articles in class.   
 

• Dr. Hadii Mamudu (Professor, Health Services Management and Policy) is prolific researcher in 
the areas of tobacco policy and smoking cessation. His HSMP 5535: Health Policy, Politics, and 
Analysis course includes readings from his co-authored book, Global Tobacco Control: Power, 
Policy, Governance and Transfer. Dr. Mamudu and his co-authors reviewed tobacco policy in the 
US, the UK, and other developed nations and created a framework for explaining policy outcomes. 
This framework is now one of the models that students learn in the course. Dr. Mamudu also 
assigns some of his own published articles to serve as guides for conducting research, with 
emphasis on the synthesis of evidence to inform policy decisions. Students are encouraged to 
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utilize methods demonstrated in these publications in their course assignments and methods 
discussed in assigned publications may be included in exams.  
 

• Dr. Beth O’Connell (Assistant Professor, Community and Behavioral Health) teaches COBH 5020: 
Foundations in Rural Health. The course includes content about collaborating with rural 
communities, community-based organizations, and various professions, as well as ethical 
considerations specific to small rural populations. Dr. O’Connell utilizes her experience in rural 
community-based research, including substandard housing, water sanitation, and hygiene, to 
provide context and real-world examples of these course topics. Students apply principles of ethical 
research to scenarios provided and apply their knowledge of collaboration to describe the roles of 
various partners in an example provided by Dr. O'Connell.    
 

• Dr. Megan Quinn (Associate Professor, Biostatistics and Epidemiology) teaches EPID 5430: 
Epidemiology of Infectious Disease.  Dr. Quinn regularly collaborates with the Department of 
Geosciences on research projects. Through this collaboration, Andrew Joyner (Associate 
Professor, Geosciences) provides an annual guest lecture in Epidemiology of Infectious Disease. 
Dr. Joyner gives an overview of GIS methods and how they apply to infectious disease and 
highlights examples of GIS projects. Dr. Quinn connects the GIS methods with infectious disease 
epidemiology and share research and practice-based examples of using spatial epidemiology 
techniques in infectious disease epidemiology.  Specifically, at the start of the COVID-19 pandemic 
Dr. Quinn, Dr. Joyner, and other colleagues at the university created and maintained a COVID-19 
dashboard for the state of TN and for the local region. This led to research projects related to the 
spread of COVID-19 and differences in rural versus urban regions, along with other research 
questions about COVID-19 that could be explored with GIS and spatial epidemiology methods.  Dr. 
Quinn shares the COVID-19 dashboards in infectious disease epidemiology, provides background 
information on how they were created, items that were considered when building the dashboards, 
and their use by decision makers. She also shares the presentations and publications that have 
stemmed from this work with the class to highlight the methods and their application to the course 
content. Finally, this collaboration led to the development of the Spatial Epidemiology and Medical 
Geography (SEM-G) lab, an interprofessional research collaboration focused on examining the 
intersection of health and place.  More information on SEMG can be found here: 
https://www.etsu.edu/cas/geosciences/semg/  

 
• Dr. Nathan Hale (Associate Professor, Health Services Management and Policy) teaches HSMP 

6310: Population Health Management. Dr. Hale has incorporated a proposal that he helped 
develop with Humana and Ballad Health that focuses on the integration of Community Health 
Worker programs into population health management for the region. As the external evaluator for 
the program, he reviewed the initial needs assessment, developed a framework for the evaluation, 
established the research design, and developed an evaluation plan that established both 
implementation and outcome measures. This project was used to develop templates for data 
exercises and writing assignments assigned in the course so that students could replicate the 
processes used in a real-world population-health project. 

 
5) Describe the role of research and scholarly activity in decisions about faculty advancement.  
 

The college’s annual performance evaluation system and the tenure and promotion processes ensure 
that tenure/track tenured faculty are engaged in research. Tenure-track/tenured faculty in the college 
must meet requirements for scholarship (publications and presentations) and grant funding as part of 
their annual performance evaluations and the tenure and promotion process. The Faculty Activity Plan 
(FAP), which every faculty member develops at the beginning of each academic year in consultation 
with their department chair, includes specific research objectives that faculty are expected to achieve 
during the year and that are tied to their long-term research goals. As part of the annual Faculty Activity 
Report (FAR), which every faculty member completes at the end of each academic year, faculty report 
on the status of achievement of each of their research objectives defined in that year’s FAP.  
 

https://www.etsu.edu/cas/geosciences/semg/
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Both the chair and the dean review the annual FAPs and FARs and provide the faculty member with 
guidance and feedback about the appropriateness of their research objectives relative to the 
department and college expectations and strategic research measures. In addition, most tenure-
track/tenured faculty hired within the past 10 years are required to cover a percentage of their salary 
through external funding. Further, the college implemented a mid-term (third-year) review policy aimed 
at providing tenure-track faculty with feedback from their peers and their chair about their progress 
towards tenure and promotion. All these policies and processes, combined with the research 
productivity benchmarks set in the college’s strategic plan, are designed to move the college into a 
range of research productivity that will provide increased training opportunities for students, as well as 
improved impact on regional and national health. 

 
6) Provide quantitative data on the unit’s scholarly activities from the last three years in the format 

of Template E4-1, with the unit’s self-defined target level on each measure for reference. In 
addition to at least three from the list in the criteria, the school may add measures that are 
significant to its own mission and context. 

 
  

Outcome Measure Target FY 19-20 FY 20-21 FY 21-22 

Total research funding 

3-year 
rolling 

average ≥ 
$5.75 
million 

$6,426,622 $7,190,032 $7,039,461** 

  AY 19-20 AY 20-21 AY 21-22 

Number of articles published in peer-
reviewed journals 

40 46 60 
Data to be 

added when 
finalized 

Number of presentations at 
professional meetings 

60 73* 85 
Data to be 

added when 
finalized 

Proportion of funded public health 
research projects that are community-
based 

≥ 1/2 73% 72% 

Data to be 
added when 

finalized 

Proportion of peer-reviewed journal 
articles with student co-authors 

≥ 1/3 52% 47% 
Data to be 

added when 
finalized 

Proportion of research projects that 
involve student participation 

≥ 1/2 84% 67% 
Data to be 

added when 
finalized 

*Count includes 11 presentations were accepted for conferences that were cancelled in the spring of 2020 due to 
COVID-19 
**Preliminary 

 
7. If applicable, assess strengths and weaknesses related to this criterion and plans for 

improvement in this area. 

Strengths 

1. College research capacity in terms of overall level of funding, number of funded 
investigators, and publications has increased significantly over the past five years. 

2. The College has received both the largest grant and the largest gift (for research) in the 
history of the University. 

3. Increasing research visibility and prestige together with significant external funding have 
improved the college’s ability to recruit high impact faculty researchers. 

4. The improvements in research have created increased learning opportunities for 
undergraduate and graduate students. 
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5. The college has three well-funded research centers (the Center for Rural Health Research; 
the Center for Applied Research and Evaluation in Women’s Health; and the Addiction 
Science Center) that provide funding, mentorship and opportunities to attract productive 
scholars and students. 

6. The college’s research portfolio strongly supports community-based research activities, 
and those that address regional health challenges. 

7. There is a strong commitment to and growing portfolio in interdisciplinary research. 
8. The college fosters strong professional and collegial ties across faculty and students at 

ETSU’s academic health sciences center and with other institutions creating the foundation 
for strong, sustainable research growth. 

Weaknesses 

1. Funding and publications are somewhat skewed to a small number of primary 
investigators. While this has significantly improved since the last self-study, the college 
remains vulnerable to gaps in funding or career moves by these investigators. 

2. Some students report difficulty in finding research opportunities, both in the college and 
across the university. 

Plans for Improvement  
1. Continue hiring new faculty in emerging areas of strength in the college’s research portfolio 

by leveraging increased research funding.  
2. Market the established research centers to attract high quality faculty.   
3. Continue to promote and support interdisciplinary research with colleagues within and 

outside of the college. 
4. Explore mechanisms to increase student participation in research.   

5. Use the solid research and research funding base established over the past 10 years to 
continue to increase funding and impactful research particularly related to rural and 
regional health issues. 
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E5. Faculty Extramural Service 

The school defines expectations regarding faculty extramural service activity. Participation in 
internal university committees is not within the definition of this section. Service as described here 
refers to contributions of professional expertise to the community, including professional practice. 
It is an explicit activity undertaken for the benefit of the greater society, over and beyond what is 
accomplished through instruction and research. 
 
As many faculty as possible are actively engaged with the community through communication, 
collaboration, consultation, provision of technical assistance and other means of sharing the 
school’s professional knowledge and skills. While these activities may generate revenue, the value 
of faculty service is not measured in financial terms. 
 

1) Describe the school’s definition and expectations regarding faculty extramural service 
activity. Explain how these relate/compare to university definitions and expectations.  

 
ETSU defines professional service in its Faculty Ranks and Promotion policy as “involvement within 
the community as defined by the university's role and mission, service to the university, and service 
within the bounds of the applicant's academic discipline and budgeted assignment. At the discretion 
of the college or faculty department faculty, student advisement may be a component of teaching 
or of service to the university, depending on the nature and scope of the duties performed.” 

 
The College of Public Health also values service to the university through committee work and to 
students through advising and mentoring, but faculty in the college are also expected to provide 
expertise and support to public health and health care organizations, government agencies, 
school systems, and/or community agencies that are striving to meet health needs. In keeping 
with the college’s mission to “advance health and well-being for all,” the college defines 
community service specifically as “any activity, consistent with the mission of the college, through 
which faculty utilize their professional expertise to contribute to the advancement of community 
health or public health practice.” 
 
Community service may include: 

• technical assistance to community groups or professional organizations 

• health advocacy 

• consulting, paid or unpaid 

• public lectures in the faculty member’s area of expertise 

• continuing education for the workforce 

• serving on health councils, economic councils, or other councils 

• board member (or other role) of a community-based organization 

• member, leader, advisor, or organizer of a community group or a community-based 
coalition 

• participating in, leading, or advising a community-based project 

• advisor of a student organization or group 

• other activities through which faculty contribute to the advancement of public health 
 

2) Describe available university and school support for extramural service activities.  
 

University support for extramural service 
 
Quality Enhancement Plan for Community-Engaged Learning 
The ETSU University Council approved community-engaged learning (CEL) as the focus of the 
university’s current Quality Enhancement Plan (QEP) topic in December 2021 and has begun 
implementation of this 5-year plan.  The university has hired a highly experienced Vice Provost for 
Community Engaged Learning who will oversee and direct the QEP plan.   
 

https://www.etsu.edu/trustees/documents/academic/academic_promotion.pdf
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ETSU’s CEL QEP will strengthen the student learning environment through the intentional 
integration of curricular and co-curricular offerings with community engagement, resulting in 
students connecting, reflecting, and applying community-engaged learning experiences to their 
future aspirations. The student learning outcomes for the CEL QEP are: 
 

1.   Students will make meaningful connections between their community-engaged learning 
experiences and academic course content.  

2.   Students will critically reflect on how community-engaged learning influences their future 
aspirations.  

3.   Students will articulate how community-engaged learning prepares them to make 
productive contributions in a diverse society. 

 
At the time of the writing of this self-study, the university is selecting a Community-Engaged 
Learning Faculty Fellow who will identify and address the professional development needs of 
university faculty and support them in the development of community-based learning activities for 
students. This fellowship is expected to begin in Spring 2023. 
 
College of Public Health faculty have been involved in the early planning stages of the QEP. Dr. 
Megan Quinn (Bio/Epi) is on the Leadership Team and the Assessment Subcommittee, Taylor Dula 
(COBH) serves on the Curricular and Co-curricular Programming Subcommittee, and Dr. Kate 
Beatty (HSMP) serves on the Faculty & Staff Engagement Subcommittee. 
 
Interprofessional Education 
The university’s IPE program connects students and faculty within the ETSU Academic Health 
Sciences Center (College of Public Health, James H. Quillen College of Medicine, Bill Gatton 
College of Pharmacy, College of Nursing, and College of Clinical and Rehabilitative Health 
Sciences) to one another and to the community for educational and service activities. IPE has 
partnerships with ten clinical sites and organizations through which interprofessional groups of 
students learn to collaborate and contribute to community health and wellness. 
 
ETSU Distinguished Faculty Award for Service 
Each year, ETSU recognizes outstanding faculty achievement with three awards, one each for 
teaching, research/scholarship/creative activity, and service. Each college dean can nominate one 
candidate for each award from his or her college’s faculty. The Distinguished Faculty Award for 
Service is awarded to a faculty member with distinguished service accomplishments achieved over 
a substantial time period, as evidenced by service to the faculty member’s department and college, 
the institution, professional organizations, the general public, or a combination thereof. Nominees 
will be considered based on the nature of the faculty member’s service, in addition to its quality, 
impact, relation to the general welfare of the university, and its effect on the community. Each award 
carries with it a plaque, a medallion, and a stipend of $7,500 made possible by the priority placed 
on excellence and by the generosity of those benefactors who comprise the ETSU Foundation. Dr. 
Megan Quinn (Bio/Epi) won this university-level award in 2016. 
 

College support for extramural service 
 
Formal agreements with external agencies 
The college maintains Memoranda of Understanding with nearly 200 regional, national, and 
international organizations that serve as field sites for public health students. Included are state and 
local departments of health, regional health offices, environmental health agencies, the two major 
health care systems in the region, long-term care facilities, medical groups, school systems, non-
profit organizations, and global health entities. A complete listing of those organizations can be 
found in the college’s Field Affiliate Organization Listing. 
 
Tennessee Institute of Public Health 

https://cphssplan.etsu.edu/Public/FieldAffiliateOrganizationListing
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The college is home to the Tennessee Institute of Public Health (TNIPH), a partnership of public 
and private health agencies, organizations and academic institutions that seek to promote health 
research, education and service focused on improving the health of all Tennesseans. Ginny 
Kidwell, Executive Director, works closely with a state-wide partners. Selected recent projects 
include: 
 

Correctional Career Pathways Project – Through funding from the Appalachian Regional 
Commission and matching funds from community partners, this program provides non-violent 
inmates with education, job opportunities, and a broad range of interventions to support recovery 
and occupational success during and after incarceration. The TNIPH provides funding, 
leadership, and infrastructure to three community organizations to implement these supports. 

 
Tennessee Regional Healthcare Quality Improvement Collaborative – Funded by the 
University of Indianapolis, this collaborative unites members from nursing facilities and other 
partners to conduct activities for quality improvement. 

 
Evidence-Based Rapid Reviewer for Best or Promising Practices for COVID-19 Health 
Equity – Funded by the National Network of Public Health Institutes (NNPHI), this project 
involved an environmental scan to identify intervention strategies to reduce COVID-19 related 
disparities among at-risk and underserved populations, improvement of data collection and 
reporting, creation of infrastructure support for prevention and control, and mobilization of 
partners and collaborators to advance equity and address social determinants of health as they 
relate to COVID-19. The TNIPH supported the Center for Rural Health Research (CRHR) in this 
project. 

 
Temporary Assistance for Needy Families (TANF) Evaluation - TNIPH supported the Center 
for Rural Health Research, First Tennessee Development District and STRONG Accountable 
Care Community in assessing the needs of low-income families in Northeast Tennessee by 
executing a multi-faceted, three-month project to convene cross-sector stakeholders across the 
region through the Tennessee Opportunity Pilot Initiative with funding from the Tennessee 
Department of Human Services. 

 
Tennessee Public Health Training Center 
The college has been home to the Tennessee Public Health Training Center (TPHTC) since its 
inception in 2010. Funded through HRSA, TPHTC partners with other academic institutions, the 
Tennessee Department of Health, and the Tennessee Public Health Association. The TPHTC is 
extensively engaged in workforce development primarily through on-line training.   
 
Center for Rural Health Research 
The CRHR, discussed in E4, is home to multiple research and service projects. The center serves 
the public through community engagement, training, and policy. The center recently collaborated 
with the Public Health Accreditation Board to review site visit report comments from small health 
departments to identify best practices and provide training and recommendations to small health 
departments seeking accreditation. Center faculty have also worked with Johnson City community 
leaders to understand gaps in services to support children in the community as part of an effort to 
make Johnson City the smallest city in the United States with the designation of “UNICEF Child 
Friendly City.” The Center supports Tennessee’s work through its CDC-funded National Initiative 
to Address COVID-19 Disparities. The Center received a $4.6 million, 2-year award to help 
community-based organizations address COVID-19 inequities facing racial and ethnic minority and 
rural populations and to develop and implement an evaluation of the program. 
 
Addiction Science Center 
In addition to research on substance use disorders and recovery support, ASC faculty and staff 
partner with multiple community-based organizations to help area employers create workplace 
cultures to reduce barriers caused by substance abuse and incarceration, screen and refer 
community members for substance use disorders in primary care settings, develop and host virtual 

http://www.etsu.edu/tniph/
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and in-person training events to educate community members about ACEs, trauma-informed 
practices, and substance abuse, and to inform the media, legislators, and other stakeholders about 
recent developments in the science of addiction and recovery.  In 2022, the Center was recognized 
by the Tennessee Department of Mental Health and Substance Abuse Services with the Advocate 
for Peer Recovery award, recognizing their service to the peer recovery movement.   
 
College Foundation Award for Service 
Every year, the Faculty and Staff Awards Committee selects a faculty member to receive the 
Foundation Award for Excellence in Service. The award recognizes outstanding service 
accomplishments and affirms the commitment of the college to supporting faculty engagement in 
service. Recent recipients of the college service award were Aimee Rowe (2022), Jennifer Hunt 
(2021), and Taylor Dula (2020). The college faculty are also eligible for the annual university’s 
award for service. 
 
Delta Omega Honorary Society 
The college also inducts one faculty into the Delta Omega Honorary Society in Public Health every 
year. The inductees must have demonstrated exceptional scholarship and dedication to public 
health. Faculty inductees over the past three years have included Whitney Oliver (2022), Bill Brooks 
(2021), and Kate Beatty (2021). 
 

3) Describe and provide three to five examples of faculty extramural service activities and how 
faculty integrate service experiences into their instruction of students. This response 
should briefly summarize three to five faculty extramural service activities and explain how 
the faculty member leverages the activity or integrates examples or material from the 
activity into classroom instruction. Each example should be drawn from a different faculty 
member, if possible. 

 
Dr. Mike Stoots (COBH) is the Bachelor of Science in Public Health program coordinator and 
Director of Operations for Project EARTH. Project EARTH (Employing Available Resources to 
Transform Health) includes multiple interconnected components.  The RE-CYCLING program 
refurbishes discarded bicycles and gives some to the Boys and Girls Clubs and some to a local 
high school for those students who will receive a “work diploma” but who are unable to obtain a 
driver’s license.  AdaptoPlay is a community-based service organization housed in the College that 
adapts toy cars for use by children with physical limitations. Another Project EARTH program is the 
“little libraries” program that donates student-built “little libraries” to local organizations.   Project 
EARTH activities are included in COBH 2000 the ESSENTIALS course—a required course for 
undergraduate majors and several minors.    
 
Dr. Rob Pack (COBH), Director of the Addiction Science Center, is active in both research and 
community service related to substance use disorders and recovery. In the foundational DrPH 
course COBH 6250: Program Planning and Design for Public Health, Dr. Pack routinely 
discusses the ways that service activities related to addiction and recovery research are informed 
by principles of dissemination and implementation science, which is the main topic of the 
course.  One concrete example of this is the creation of the non-profit Opioid Treatment Program 
(OTP) Overmountain Recovery in a community convenient to each of the Tri-Cities. Dr. Pack 
discusses lessons learned from the resulting “not in my backyard” sentiment at public hearings to 
discuss zoning for the clinic. Progress in the field is challenged by stigma, and the clinic example 
illustrates the issue in clear relief. Another example is the establishment of the Substance Misuse 
and Addiction Resource for Tennessee (SMART), an addiction policy advisory network established 
at the University of Tennessee-Knoxville. The network provides policy briefs on addictions topics 
ranging from stigma to criminal justice reform, hosts lunch and learn policy forums in Nashville, and 
has a strong data analytic function for data visualization for policy makers. Dr. Pack and the rest of 
the steering group from UTK modeled the concept for SMART on the Stanford Network on 
Addiction Policy (SNAP) with the director of SNAP, Dr. Keith Humphreys as a key advisor. Students 
in COBH 6250 regularly engage in SMART activities, participate in meetings, and assist with 
creation of policy briefs.  

https://www.overmountainrecovery.org/
https://smart.ips.tennessee.edu/
https://smart.ips.tennessee.edu/
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Dr. Megan Quinn (Bio/Epi) has served on Appalachia Service Project’s (ASP) COVID-19 Task 

Force over the past two years. Her role is to stay up to date on current guidance related to COVID-

19 prevention and control and provide feedback on ASP’s COVID-19 protocol. She also provides 

on- call assistance, if needed, during the summer months, when ASP’s work is the most robust. 

Students benefit from in-class discussions about this work in Dr. Quinn’s courses. 
 

4) Provide quantitative and/or qualitative information that characterizes the unit’s performance 
over the last three years on the self-selected indicators of extramural service, as specified 
below.  
 
Select at least three of the following indicators that are meaningful to the school. In addition 
to at least three from the list in the criteria, the school may add indicators that are significant 
to its own mission and context. 

 

Proportion of faculty who participate in extramural service activities 

 

 Target AY 19-20 AY 20-21 AY 21-22 

Public health PIFs participating in 
extramural service activities 

80% 97% 91% 
Data to be 

added when 
finalized 

 

Number of community-based projects 

 
The college defines a community-based project as one that is “done in collaboration with a 
community organization or agency, or that uses community data, or is done with the support and / 
or participation of community members.” Only service activities resulting in a specific set of 
deliverables are included in this section, meaning that some faculty service work counted in the 
preceding section (such as service on advisory boards or committees for community organization) 
is not included in the college’s project count. Projects developed and carried out by the college’s 
student organizations are described in Criterion F2 but are also not counted here as faculty 
community service projects.  
 
The numbers of community-based projects from the past three academic years are listed below. A 
full list of projects can be found in ERF E4.4. 
 

 Target AY 19-20 AY 20-21 AY 21-22 

Number of community-based projects 
40 per year by 
end of strategic 

plan period 
18 44 

Data to be 
added when 

finalized  

 

Public/private or cross-sector partnerships for engagement and service 

 
The college defines a public / private or cross-sector partnership as “a multi-year relationship 
between one or more faculty / staff in the college and a community-based organization that is not 
solely related to research / scholarship / the generation of new information.” 
 
The college has significantly grown its partnerships with private and non-academic organizations 
in recent years. Before the start of AY 2019-20, the college was serving the greater community 
thorough partnerships with 11 community, state, or regional partners to provide education and other 
services to the community, develop and deliver workforce training, and support clinical services for 
community members. The college also had MOUs with almost 200 field affiliates to provide service-
learning opportunities for public health students. From the start of AY 2019-20 to the present, the 
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college’s partnerships have grown both in number and in depth by initiating partnerships with new 
entities and creating additional projects with long-standing partners. Some partnerships are hybrid 
relationships, comprising both service and research (often in the form of program evaluation). One 
such example is the college’s partnership with Ballad Health, which has helped establish the Center 
for Rural Health Research. This partnership includes multiple research and service projects in 
support of the STRONG Accountable Care Community (Striving Toward Resilience & Opportunity 
for the Next Generation).  
 
The numbers of partnerships in each of the past three academic years are listed below. A full list 
of partnerships and descriptions of related projects can be found in ERF E4.4. 
 

 Target AY 19-20 AY 20-21 AY 21-22* 

Public / private and cross-sector 
partnerships for service 

100 per 
year 

112 161 213* 

*preliminary 

 
5) Describe the role of service in decisions about faculty advancement.  

 
As articulated in the university’s faculty handbook, the appraisal of faculty candidates for tenure 
and promotion includes a thorough review of achievements in service. Every department within the 
college has a workload policy and promotion and tenure guidelines that emphasize service 
consistent with the university’s policies. All departmental workload policies explicitly state that 
faculty members are expected to engage in service activities which typically account for 10-20% of 
the annual faculty member’s activity plan. 
 
At the beginning of each academic year, every faculty member develops his/her service objectives 
for the year, including community, professional, and university service, as a part of the Faculty 
Activity Plan (FAP) process in consultation with the respective department chair and with approval 
of the dean. At the end of each academic year, the faculty member reports on and self-assesses 
their service contributions as a part of the Faculty Activity Report (FAR) and the Faculty Activity 
Evaluation (FAE) processes, which also include chair and dean evaluation. FAP/FAR/FAEs 
documentation is included in the P&T dossiers and is a crucial source of information used in 
determining eligibility for tenure and promotion for the college and university. 
 

6) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area.  

 
Strengths 
 

From its inception in 1911, East Tennessee State University has had a unique mission—
to improve the health, education, economic stability, and over-all wellbeing of the people 
of East Tennessee and Central Appalachia. The College of Public Health was created 
specifically to carry on this tradition with a focus on the importance of educating new public 
health leaders, conducting research and scholarship relevant to the region, and to 
providing service and support to a wide range of regional organizations. This latter goal is 
reflected in the significant number, and the importance, of the opportunities that faculty, 
staff, and students have to support the region.  
 
In addition to several faculty who work directly with field preceptors, the college recently 
developed and filled a new position, Associate Dean for Community and Global 
Engagement, to advance the service activities of the college.  Dr. Megan Quinn is serving 
in this position.     

 
Weaknesses 

https://www.balladhealth.org/accountable-care-community
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The college has traditionally viewed extramural service as volunteer work. In the process 
of developing the self-study, it was discovered that faculty are involved in grant/contract 
funded service work and other paid service activities for the community that were not 
always captured by existing reporting mechanisms.   Chairs are working with faculty to 
ensure that both pro-bono and paid service work are valued by faculty and the college and 
are included in reports of the college’s service activities. 

 
Plans for Improvement  
 

The main area for future improvement will be the assurance that the regional service 
activities are more closely aligned to a broader range of partners. It is recognized that 
health does not improve in the absence of improvements in education and economic 
opportunity.  To that end, the College of Public Health needs to expand collaborations with 
those colleges and with regional partners working in these areas, as well as those working 
in the areas of clinical care.   
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F1. Community Involvement in School Evaluation and Assessment  
 

The school engages constituents, including community stakeholders, alumni, employers, and other 
relevant community partners. Stakeholders may include professionals in sectors other than health 
(e.g., attorneys, architects, parks and recreation personnel). 
 
Specifically, the school ensures that constituents provide regular feedback on its student 
outcomes, curriculum, and overall planning processes, including the self-study process. 
 

1) Describe any formal structures for constituent input (e.g., community advisory board, 

alumni association, etc.). List members and/or officers as applicable, with their credentials 

and professional affiliations.  

 

The college regularly solicits feedback from our practice community through department-specific 

professional advisory boards / committees and through the College Advisory Board. Members are 

listed below. 

 

College of Public Health Advisory Board 

William “Big Kenny” Alphin  Country Music Star, Entrepreneur, Philanthropist 

Adam Dickson MPA Supervisor, Langston Centre 

David Dyjack 
DrPH, 
MSPH 

Executive Director, National Environmental Health 
Association 

Jon Grayson MPA, MPP 
Director, Government Relations, Hospital 
Corporation of America 

Diane Hall 
PhD, 
MSEd 

Senior Scientist for Policy and Strategy, Centers for 
Disease Control and Prevention 

Mike Harrison BA 
Director, First Tennessee Development District 
(former Executive Director, Tennessee Association 
of County Mayors) 

Tony Keck MPH 
Executive Vice President for System Innovation and 
Chief Population Health Officer, Ballad Health 

William Martin II MD 
Retired: Former Dean, College of Public Health 
Ohio State University and Former Dean, College of 
Medicine, Cincinnati University 

Emmeline Ochiai JD, MPH 

Senior Advisor, White House Initiative on Asian 
Americans, Native Hawaiians, and Pacific Islanders 
Senior Advisor, Office of Disease Prevention and 
Health Promotion 

Donna Peterson ScD, MHS 
Senior Associate Vice President, USF Health 
Dean, College of Public Health, University of South 
Florida 

Nathan Stinson 
PhD, MD, 
MPH 

Director, Community Health and Population 
Science, National Institute on Minority Health and 
Health Disparities 

 

 Biostatistics and Epidemiology Advisory Committee 
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Wenyaw Chan PhD 
Professor of Biostatistics, University of Texas 
Health Science Center at Houston School of Public 
Health 

Heather Mullins MPH 
Epidemiologist, Sullivan County Regional Health 
Department 

Eyal Oren PhD 
Associate Professor, Division of Epidemiology and 
Biostatistics, San Diego State University 

Stephen Waring PhD 
Principal Scientist, Essential Health 
Adjunct Professor, University of Minnesota College 
of Pharmacy 

 

Health Services Management and Policy Advisory Committee 

Joshua Crisp BBA Vice President, Dominion Senior Living 

Glenn Czarnecki MPA 
Regional Director, Tennessee Department of Health 
- Southeast Region  

Kristina Dulaney 
RN, PMH-
C 

Founder, Cherished Mom 

Rebekah English MPH, RN 
Director, Tennessee Department of Health 
Northeast Region 

Tamera Fields BS 
President and CEO, Tennessee Center for 
Performance Excellence  

Ashley Fullen MBA 
Director of Quality and Risk /Director of Therapy 
Operations, Encompass Health 

Daren Giancola MBA 
Chief, Health Administration Service, James H. 
Quillen VA Medical Center 

Preston Harness MPH LNHA Nursing Home Administrator, Silver Bluff Village 

Sam Hatch MHA/MBA 
Provider Quality Manager, Blue Cross Blue Shield of 
Tennessee 

Matthew Lazari 
MHA, 
FACHE, 
CLSSBB 

Corporate Director of Finance, Ballad Health  

Matthew Loos MD, MBA Chief Academic Officer, Ballad Health 

Sean McMurray MHA 
Executive Director, Wellspring Foundation of 
Southwest Virginia 

Cody Murdock MPH 
Johnson City Medical Center Associate 
Administrator, Ballad Health 

Ryan Ramsey BSPH 
SHIIP Coordinator, First Tennessee Area Agency on 
Aging & Disability 

Rhonda Reeves BBA 
Southwest Market Director, Human Resources, 
Ballad Health 

Daniel Tackling 
MBA, 
CHFP 

Chief Operating Officer, Associated Oral & implant 
Surgeons 

Silas Tolan MPH 
Executive Director, ETSU College of Nursing 
Community Health Centers 

 

Community and Behavioral Health Advisory Committee 
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Kandy Childress MA 
Corporate Director, IT Operational Excellence and 
IT Project Management Office at Ballad Health 

Rachel Dean MPH 
Community Services Director, Sullivan County 
Regional Health Department 

Lori Hamilton PhD 
Department Chair, Early Childhood Education at 
Indiana Wesleyan University 

Jaime Hensley BS Unicoi County Health Department 

Rebecca McKinney BS Health Educator, Northeast Regional Health Department  

Mark Moody MS 

Former Emergency Response Coordinator, 
Sullivan County Regional Health Department 
Adjunct Faculty, Department of Public Health at 
East Tennessee State University 

Lisa Pierson BS Grants Analyst, State of Tennessee 

Kayla Sharpe BS 
Northeast Regional Director at Tennessee Suicide 
Prevention Network 

Kelly Wagner BS 
Coordinated School Health Coordinator, 
Washington County Department of Education 

Megan Yarnall MEd 
Trauma Injury Prevention Coordinator at 
Niswonger Children's Hospital 

 

Environmental Health Advisory Committee 

Douglas Dulaney  
MSEH, 
MHA Managing Director, US Department of Veterans Affairs 

Richard Guinn PhD, MSEH 

Applied Toxicology Manager, Eastman Chemical 
Company (Retired) 

Mark Braswell BA 

Deputy Director of Field Operations, Division of 
Underground Storage Tanks, TN Department of 
Environment and Conservation 

Mark Houser BS 

Environmental Field Office Manager, Upper 
Cumberland Regional Health Office 

Tom Witherspoon BS Director, Johnson City Water and Sewer 

 

Health Sciences Advisory Committee 

Brooke Baxter Bartow MD 
Pathology Resident at University of Alabama 
Medical school 

Connor Bartow MD 
Anesthesiology Resident at University of Alabama 
Medical school 

Sharmistha Mazumder PhD Platform Manager, Eastman Chemical Company 

Ken Olive MD, FACP Quillen College of Medicine 

Indravadan ("Inder") Patel PhD Analytical Project Leader, Senior Fellow, Novartis 

 

Center for Rural Health Research Advisory Board 

Alasdair Cohen 
PhD, MPH, 
MSc 

Professor of Environmental Epidemiology in 
Public Health, Virginia Tech 
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Tom Kincer MD 
Associate Dean for Rural and Community 
Programs, ETSU Quillen College of Medicine 

Alana Knudson PhD, MEd NORC Walsh Center for Rural Health Analysis 

JP Leider PhD 
Director, Center for Public Health Systems, 
University of Minnesota School of Public Health 

Matthew Loos MD Chief Academic Officer, Ballad Health 

Tim Marema MA Editor, The Daily Yonder 

Beth O’Connor MEd 
Executive Director, Virginia Rural Health 
Association 

Ron Roach PhD Director, Center for Appalachian Studies, ETSU 

Kristine Sande MBA Director, Rural Health Information Hub 

Altha Stewart MD 

Senior Associate Dean for Community Health 
Engagement, University of Tennessee Health 
Science Center 

Jacy Warrell MPA 
Executive Director, Rural Health Association of 
Tennessee 

Leslie Meehan MPH 
Deputy Commissioner, Population Health, 
Tennessee Department of Health 

 

 

Rural Health Equity Research Center Expert Work Group 

Regina Benjamin MD, MBA 
Founder, Gulf States Health Policy Center; 
Founder and CEO of Bayou La Batre Rural 
Health Clinic 

Ernie Fletcher MD Chief Medical Officer, Fletcher Group, Inc.  

Elizabeth Whitehouse MS 
Director and Chief Public Policy Officer, The 
Center of Innovation at The Council of State 
Governments 

Donald Burke MD 
Distinguished Professor of Health Science and 
Policy, University of Pittsburgh Graduate School 
of Public Health  

Donald Warne MD, MPH 
Director and Associate Dean of Diversity, Equity, 
and Inclusion, University of North Dakota School 
of Medicine and Health Sciences  

John Eich BA Director, Wisconsin Office of Rural Health  

Stacey Sigmon PhD 
Director, University of Vermont Center on Rural 
Addiction  

Neal Bowen PhD 
Director, Behavioral Health Services Division for 
the State of New Mexico  

 
 

Center for Cardiovascular Risks Research Community Advisory 
Council 

Charles Famoyin MD 
CEO and Medical Director, Quality Life 
Healthcare  

Charlie Nitschke  
Director, Business Organization, Eastman 

(Retired) 
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Cynthia Jan Blair  Community Member 

Emily Flores PharmD 
Adjunct Faculty, ETSU Quillen College of 
Medicine 

JoAnne Collins MPH Founder, Let’s Talk Health & Wellness  

Jon Smith PhD Associate Professor of Economics, ETSU 

Rebecca Fletcher PhD 
Associate Professor, Department of Appalachian 
Studies, ETSU 

Robyn Seamon MA, RN 
Founder, Appalachian Healthcare Training & 
Consulting 

Bill Hartley MBA, MA City Councilman, City of Bristol, VA 

Teresa Tyson DNP President and CEO, The Health Wagon 

Paula Hill-Collins DNP Clinical Director, The Health Wagon  

Rev. Tim Holder  Community Member 

Adam Dickson MPA 
Center Supervisor, Langston Center/JC City 
Council  

Angelee Murray BA 
Director of Corporate & Community 
Development, ReVIDA Recovery Centers 

Adrienne Ammerman MA 
Communications & Improvement Specialist, 
WNC Health Network 

Angie Sproles MA 
Director of External Missions, Goodwill Industries 
of Tenneva Area, Inc.  

Brianna Monk MA, MPH 
North Carolina Department of Health & Human 
Services (Medicaid)  

 
 

2) Describe any other groups of external constituents (outside formal structures mentioned 

above) from whom the unit regularly gathers feedback. 

The Dean produces a weekly “Public Health Update” video that evolved from a weekly “COVID-19 

Update” that is distributed to close to 4,000 people—including faculty, staff, students, retirees, 

alumni and community members.  Each video, and each accompanying email, specifically asks for 

questions, comments and input from the viewers.  These range from specific questions about the 

video topics to any question that the viewing public has about any evolving public health issue. The 

Dean then answers those questions, either directly by return email or by incorporating the topic in 

a future weekly update. Topics suggested by community members have included an update on the 

Polio case in New York, gun violence, CDC guidance on COVID-19, microplastics, heat wave, and 

nuclear conflict. 

 

Since 2012, the Addiction Science Center has hosted monthly meetings of the ETSU Prescription 

Drug Abuse / Misuse Working Group, an interdisciplinary team of ETSU faculty, health care 

providers, leaders of anti-drug coalitions and other community organizations, students and 

research assistants, and others. The PDAM Working Group discusses new developments in 

addiction science and in the community and allows for a productive exchange of ideas and 

discussions of needs from multiple professional perspectives. The approximately 300-member 

group includes physicians, behavioral health providers, community agencies and partners, 

pharmacists, educators, nurses, law enforcement officers, elected officials, and business owners, 

along with public health professionals. 
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Through the research and service partnerships described elsewhere, faculty and staff of the college 

meet frequently with a wide range of external partners.  While most of these meetings focus on 

issues specific to research or service projects, they also include exchange of thoughts, ideas and 

suggestions about current and future trends in public health.  Additionally, through formal service 

on state and national workgroups, committees and organizations, itemized elsewhere in this 

document, faculty and staff remain current in issues of importance facing their professional fields.   

 

The College is also regularly engaged in developments in public health education through its 

ongoing relationship with the Association of Schools and Programs of Public Health. ASPPH 

provides important platforms for discussing evolving trends in national and global public health, 

more generally, and in public health education, more specifically.   

 

The College captures specific feedback from the preceptors who oversee students who are 

completing their Applied Practice Experience.  They are specifically asked to evaluate each student 

on their cross-cutting and concentration-specific competencies.   

 

3) Describe how the school engages external constituents in regular assessment of the 

content and currency of public health curricula and their relevance to current practice and 

future directions.  

 

Departments regularly convene their advisory committees to discuss developments in the field and 

our graduates’ preparation for employment and continuing education. Following a format 

established when the college was first accredited, these discussions are structured by a uniform 

list of open-ended questions across departments: 

 

What knowledge and skills will (your profession) require in 5 years? 

What issues should all (your profession) graduates be able to discuss? 

What things should all (your profession) graduates be able to do? 

What tools should all (your profession) graduates be able to use? 

What problems should all (your profession) graduates be able to solve? 

What characteristics should all (your profession) graduates be able to exemplify? 

 

The departments utilize input of their advisory committees in varied ways, such as developing 

concentration competencies, revising curricula, expanding student exposure to cross-cutting 

concepts, and creating new degree programs (e.g., the MHA degree program). Common themes 

emerging from advisory committee discussions are also used by the dean as a framework for 

soliciting additional feedback from the interdisciplinary College Advisory Board.  

 

The college also systematically collects feedback from on-the-ground practitioners when they 

precept students in the public health bachelor’s, MPH, and DrPH degrees. Preceptors specifically 

rate the extent to which students demonstrated relevant curriculum-based competencies and 

cross-cutting professional skills during the field experience. Supervising faculty use this feedback 

for course-correction and individual guidance for students, and the college uses these evaluations 

on a program level as one means of assessing how well students’ coursework is preparing them 

for public health practice. Preceptor evaluations are reviewed annually by the BSPH and BSHA 

Program Coordinators and the MPH and DrPH Operations Committees. 

 

Preceptor evaluation targets: 

 

BSPH and BSHA: 90% of students will receive a mean evaluation across all competencies of at 

least 4.0 (on a 5-point scale) 
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MPH: (1) At least 90% of all final preceptor evaluation scores will be 4 or higher and (2) For all 

competencies that have been scored at least 10 times in the preceding year, at least 85% of scores 

for that specific competency will be 4 or higher (on a 5-point scale) 

DrPH: (1) At least 90% of all final preceptor evaluation scores will be 4 or higher and (2) For all 

competencies that have been scored at least 5 times in the preceding year, at least 85% of scores 

for that specific competency will be 4 or higher (on a 5-point scale) 

 

These preceptor evaluations supplement faculty assessment of competency attainment, as they 

provide a valuable “real world” assessment of students learning from the perspective of 

experienced professionals who observe students in a community-based practice setting. This 

feedback guides program improvements. For example, MPH Foundational Competency 1 (Apply 

epidemiological methods to settings and situations in public health practice) was selected by, and 

evaluated for, ten students completing the APE in AY 2020-21, and two of those students received 

a score below a 4 from their preceptors. The course that teaches that competency, EPID 5100, 

was revised to include more practical, hands-on assignments that allow students to apply their 

epidemiological skills to realistic projects. 

 

As discussed in Criterion B5, the college also systematically collects data from its alumni to assess 

the knowledge and skills they feel are most important in their careers and how well the curriculum 

prepared them for practice or future education. The college also surveys employers every other 

year to assess the extent to which their new hires are appropriately prepared for their roles, 

competencies that employers desire and rank highly, and their own professional development 

needs. 

 

4) Describe how the school’s external partners contribute to the ongoing operations of the 

school, including the development of the vision, mission, values, goals, and evaluation plan 

and the development of the self-study document. 

  

Guiding statements 

The vision of the College of Public Health, developed with input from faculty, staff, and students, 

and reviewed by alumni and community partners, was adopted at an All-Hands college meeting in 

2013. The college re-visited the vision statement in 2020 at the launch of the 2021-26 strategic 

planning process and re-adopted the statement as is given that it had served the college well and 

continues to guide the future. The college vision statement is distinct from, but consistent with, the 

university’s vision statement (which was modified and adopted more recently) 

 

ETSU Vision 
 
Developing a world-class environment to 
enhance student success and improve the 
quality of life in the region and beyond. 

 

College Vision 
 
The ETSU College of Public Health is the 
school of choice for students who want an 
exceptional educational experience in a 
world-class environment. 
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The current mission statement was adopted after discussion among faculty, staff, and the student 

council representative at the All-Hands college meeting in February 2020. This more concise, 

streamlined mission statement better aligns with that of the ETSU Academic Health Sciences 

Center. At this same meeting, the core values were re-visited and updated. Specifically, the core 

value related to diversity was expanded to emphasize equity and inclusion, and a new core value 

related to innovation was added.   

 

ETSU AHSC Mission 
 
Excellence in teaching and scholarship 
united to advance health and serve 
communities. 

College Mission 
 
To advance health and well-being for all 
through innovative teaching, research, 
and community engagement. 

 

Goals 

The goals that have guided the activities and evaluation measures for the college are articulated in 

the 2014-2020 and 2021-2026 College Strategic Plans.  

 

The development of the 2021-2026 Strategic Plan required live virtual meetings and asynchronous 

feedback, both because the University was, at the time, in a fully on-line capacity, and because of 

the increased demands on the public health workforce caused by the COVID-19 pandemic. The 

College Strategic Planning Committee was formulated to include diverse representation from 

tenure-track faculty, clinical faculty, administrative staff, support staff, graduate and undergraduate 

students, and alumni. Two virtual student focus groups were conducted specifically to inform the 

strategic planning process. Through a highly iterative process, the committee incorporated 

feedback from external constituents provided via recent alumni, employer, and preceptor surveys, 

along with information from the student focus groups, into a SWOT analysis to identify priority areas 

to be addressed. Examples of needs and wishes that were ultimately incorporated into the 2021-

26 Strategic Plan included: 

• Increased access to research opportunities (need identified through student focus groups 

and student and alumni surveys; incorporated into Objective 4.1.4: Systematically involve 

students in the conduct and dissemination of research) 

• More representation from college faculty in the Interprofessional Experience (IPE) program 

(need identified through student focus groups and request from ETSU Interprofessional 

Education Program; incorporated into outcome measure related to faculty participation in 

IPE courses) 

• Additional student engagement and extracurricular opportunities (need identified through 

alumni survey, student focus groups; incorporated into Objective 5.1.1: Ensure students 

have the opportunity for meaningful experiences during their time at the university) 

Reflecting the importance of diversity, equity, inclusion and civility to the college culture and values, 

the College Diversity and Social Justice Committee (since renamed as the Diversity, Equity, 

Inclusion, and Civility (DEIC) Committee) was charged with developing the DEIC components of 

the college’s strategic plan. The DEIC plan was informed by input from the University Office of 

Equity and Inclusion, the Dr. Patricia Robertson Pride Center, and the Office of the University 

Counsel—the latter to assure that the plan was consistent with evolving state laws and regulations. 

Once developed, the DEIC plan was reviewed by the Leadership Council and incorporated into the 

overall strategic plan.   

 

The proposed strategic plan as presented by the planning committee was distributed by email to 

all college faculty and staff, students, alumni, and external constituents (employers, preceptors and 

friends of the college) who were encouraged to provide feedback to the committee chair. The 

proposed plan was also added to the college Month-in-Review newsletter (mailed to a listserv of 
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almost 4,000 alumni and friends) and to the college website, again with requests for comments. 

The graduate advisor and DrPH Coordinator made the proposed plan available to master’s level 

and doctoral level students, respectively, with a request for feedback from these students. The 

proposed plan was also presented to the college Student Council by the faculty advisor of that 

organization. After revision by the college Leadership Council, the proposed plan was disseminated 

again to college faculty, staff, students, alumni and other external as well as to the university 

president, vice presidents, and deans. 

 

Evaluation plan 

The college’s evaluation plan is guided primarily by the college Strategic Plan, which was 

developed and reviewed, as described above. Evaluation processes are also developed in 

collaboration with various university offices, including the Office of Institutional Effectiveness 

regarding program-level assessment of student learning and program outcomes, the Office of 

Research and Sponsored Programs (ORSPA) regarding faculty productivity measures, and the 

Office of Equity & Inclusion regarding recruitment and support of students, faculty, and staff from 

the college’s priority populations. Additional indicators are tracked in compliance with CEPH, the 

Southern Association of Colleges and Schools Commission on Colleges (SACSCOC). 

 

Self-study document 

The self-study document was initially drafted primarily by the Assessment & Evaluation Committee 

and Leadership Council with input from various campus partners outside the college, including the 

Center for Teaching Excellence (CTE), the Office of Research and Sponsored Programs (ORSPA), 

the Office of Equity and Inclusion, the Sherrod Library, and Facilities Management. An ad-hoc 

workgroup of students also reviewed relevant sections of self-study drafts. The self-study document 

is shared with the college listserv (almost 4,000 alumni and friends of the college). 

 

5) Provide documentation (e.g., minutes, notes, committee reports, etc.) of external 

contribution in at least two of the areas noted in documentation requests 3 and 4.  

 

The following can be found in ERF F1.5: 

• Development / refinement of goals and targets 

o 2021-26 Strategic Plan Proposal 

o Center for Rural Health Research Advisory Board Minutes 

• External assessment of curricula 

o Department Professional Advisory Board / Committee meeting minutes 

o College of Public Health Advisory Board meeting minutes 

o Preceptor evaluation reports 

6) Summarize the findings of the employers’ assessment of program graduates’ preparation 

for post-graduation destinations and explain how the information was gathered. 

 

The Assistant Dean for Assessment and Accreditation conducts a survey of employers every other 

year. Potential respondents are identified through several means: the Exit Survey (of graduating 

students), Alumni Survey, field internship presentations, Pinning & Hooding Ceremony info form, 

and social media and web searches. Undergraduate field internship and APE preceptors are also 

invited to complete the survey. Questionnaires are sent out by email and postal mail and include a 

qualifying question: How many graduates of the ETSU College of Public Health have you 

hired/supervised in the past 5 years? 

 

The most recent survey was conducted in the winter of 2020; the next survey will be conducted in 

late 2022/early 2023 and results will be reported in the final self-study document.  
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General competence and professionalism 

 

Responses from 60 employers indicated that COPH graduates are well-prepared for employment. 

Employers indicated that the alumni they had hired within the past 5 years were prepared to meet 

the needs of their organizations and of the community, with 100% of respondents indicating that 

they would hire another ETSU COPH graduate if they had a relevant job position open. 

  

 

  

Effectiveness of our programs in preparing graduates to:  

meet the needs of your organization 
 

meet the needs of the community 
 

Likelihood of hiring future graduates from the College 
 

Overall competence of graduates in their practice field 
 

 
                       % good, very 

good, excellent 

MPH skills and knowledge 

Employers who had hired or supervised MPH graduates were also asked to rate their performance 

of the MPH foundational competencies on the job. Although all alumni evaluated in this survey had 

graduated from the curriculum in place before the revised MPH program was implemented in 2019, 

employers rated the performance of COPH MPH alumni highly. All respondents (n=21) rated our 

graduates as “good,” “very good,” or “excellent” in applying principles of leadership, governance, 

and management, communicating public health information in written and oral form to diverse 

audiences, performing effectively on inter-professional teams, and developing and evaluating 

public health policy. The lowest-rated area was related to systems-thinking tools; 94% of employers 

rated our graduates’ performance as good, very good, or excellent. We look forward to collecting 

and reviewing data for the upcoming 2022 employer survey when more graduates of the revised 

MPH program are in the workforce. 

 

Public health bachelor’s degree skills and knowledge 

Employers who had hired BSPH or BSHA students within the past 5 years were asked to rate their 

performance of the foundational competencies and knowledge of the foundational domains. All 

respondents (n=19) rated our alumni as “good,” “very good,” or “excellent” in public health 

communication, population health and processes of identifying and addressing health needs of a 

population, factor that impact health and health disparities. Lowest-rated areas included 

fundamental characteristics and structure of the US and comparative health systems (94% “good,” 

“very good,” or “excellent,”) and legal, ethical, economic, and regulatory dimensions of health care 

and public health policy (88%). 

 

7) Provide documentation of the method by which the school gathered employer feedback. 

The full 2020 Employer Survey Report and 2020 Employer Survey Questionnaire are available in 
ERF F1.7. The 2022 documents will be added to the ERF for the final self-study report. 
 

8) If applicable, assess strengths and weaknesses related to this criterion and plans for 

improvement in this area.  

 

Strengths 

98%

98%

99%

100%

POOR  FAIR  GOOD  VERY GOOD  EXCELLENT   
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The college has a robust assessment plan in place to solicit frequent input from diverse 

constituents, including employers, preceptors, alumni, and professionals working in public 

health and other relevant disciplines. The college’s external partners review and critique 

curricula, provide feedback related to student and alumni performance in field internships 

and employment settings, guide the direction of scholarly and service activities in the 

college, and help college leadership develop meaningful learning experiences for students. 

Weaknesses 

Because of the diversity of fields that our graduates enter into, and because of the rapidly 

changing needs of the workforce, there will always be some employers who feel that a 

graduate may have benefited from additional training in one or more areas.  It is an on-

going challenge to be sure that we identify any field-related trends that should guide 

curricular revisions. 

Plans for Improvement 

We will continue to systematically evaluate the feedback that we received from alumni, 

employers, preceptors and our advisory committees.  Now that meetings can be held face-

to-face, we will explore the possibility of ASPPH creating a forum by which evolving trends 

in workforce requirements can be shared between members.   

 

  



   
 

261 
 

F2. Student Involvement in Community and Professional Service 

Community and professional service opportunities, in addition to those used to satisfy Criterion E5, 

are available to all students. Experiences should help students to gain an understanding of the 

contexts in which public health work is performed outside of an academic setting and the 

importance of learning and contributing to professional advancement in the field. 

1) Describe how students are introduced to service, community engagement and 

professional development activities and how they are encouraged to participate.  

Students have opportunities to participate in a rich variety of service and development activities 

through experiences built into curricula, participation in community outreach led by faculty members 

and research centers within the college, membership in student organizations within the college 

and in the greater university community, and through university-level service and outreach 

programs. 

 

Service-Learning Classes and Course-Based Professional Development 

Students in both undergraduate public health programs have opportunities to connect with 

community organizations and practicing professionals through class projects and experiences. All 

students in public health degrees complete a field internship as a required component of their 

program of study. Students’ introduction to service learning and professional development, 

however, begins earlier in the curriculum. For example, all BS Health Administration students 

participate in an interview with a health administration professional in HSMP 3700: Professional 

Development and Experiences in Health Care. Students gain familiarity with the interview process 

and the types of questions they may encounter during their job search. Students in HSMP 3600: 

Quality and Utilization Assurance also develop a process improvement project and, in a separate 

assignment, propose a technological advancement. Students are encouraged to develop these 

proposals for real organizations in the community. In HSMP 3220: Health Services Planning, 

students conduct a SWOT analysis and environmental assessment to develop goals, objectives, 

and action plans for a quasi-strategic plan for an organization. Examples of course activities related 

to service-learning and professional development in the BSPH program include tours of various 

public health employment settings in COBH 2082: Skills and Encounters I and meetings with public 

health professionals in COBH 3000: Essentials II to begin planning a community health needs 

assessment. 

 

MPH students complete a community-based qualitative assessment and propose a creative health 

communications brief in the MPH foundational course COBH 5250: Community-Based Methods in 

Public Health. Students in the Community Health and Environmental Health concentrations also 

work with community or regional organizations during the completion of the Integrative Learning 

Experience (ILE). For Community Health students, the ILE is preceded by a “Trilogy” project 

completed over three semesters of concentration courses. The Trilogy project, which won the 2007 

Delta Omega award for innovative curriculum, includes a community needs assessment, the 

development of a public health intervention, and the creation of an evaluation plan for the proposed 

intervention. An example of a current MPH project that grew out of this Trilogy sequence is 

described below in F2. In the Capstone course that comprises their ILE, Community Health 

students develop a white paper communicating their recommendations. Environmental Health 

students perform a risk assessment on an existing hazardous waste site or similar exposure 

scenario and then present their findings at a mock public/community meeting. The audience for 

these presentations includes Tennessee Department of Environment and Conservation (TDEC) 

staff, who provide evaluative feedback of students’ work, in addition to COPH faculty, students, 

alumni, and staff.  
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DrPH students use their program evaluation and strategic planning skills in real-world public health 

settings by working in teams to provide evaluation services for community organizations in COBH 

6150: Program Implementation and Evaluation in Public Health and to develop strategic plans for 

community organizations in HSMP 6340: Strategic Alignment and Resource Management in Public 

Health. Students also convene a group of stakeholders to discuss a public health topic in COBH 

6160: Leadership and Systems: Mobilization of Public Health Assets. All three courses are 

foundational classes required of all DrPH students.  Students in HSMP 6330 have extensive 

interaction with practicing public health practitioners through a variety of activities, including the 

simulated “Advisory Committee” process, the “Grant Writing” process and the “ESSENTIALS” toy 

design project.   

 

International service-learning opportunities 

Undergraduate and graduate students have the opportunity to complete service learning in 

international settings through study abroad courses, applied practice experiences (APEs), and 

research opportunities. Most often this occurs through faculty led study abroad courses or APEs. 

The college has partnerships with eight international sites that have hosted study abroad sessions 

and/or Applied Practice Experiences for students. Service-learning projects in faculty led trips have 

ranged from developing and implementing surveys alongside community health workers to 

conducting health promotion activities in remote villages. APE service-learning projects vary 

depending on the student’s degree and concentration.  Recent examples include designing and 

implementing programs for school-based children and working with underserved and marginalized 

populations to provide health education. Many of these opportunities were put on hold due to the 

COVID-19 pandemic or moved to remote modalities, but the college resumed many of its 

international activities in Spring 2022. In addition to potential support from the University Honors 

College, the College has two different scholarship programs that can support students who wish to 

complete their APE in an international setting—The Frist Global Health Leaders Program and the 

Wykoff Family Scholarship.   

College and Faculty-Led Community Engagement 

Faculty facilitate student engagement with the community through established centers in the 

college and through individual practice and service projects. Specific sample projects are 

described in F2.2. 

 

Center for Rural Health Research 

This interdisciplinary team of faculty, with appointments in Biostatistics and Epidemiology, 

Community Health, and Health Services Management and Policy, currently mentors 10 Graduate 

Assistants, with more positions expected to be added as the center secures additional funding and 

expands its portfolio of projects. Students participate in primary data collection and analysis, 

program evaluation, program planning, and scholarly writing. The work of the CRHR includes both 

research and service; sample service-oriented projects will be included in F2.2 

 

Center for Cardiovascular Risks Research 

The Center for Cardiovascular Risks Research works to mitigate the burden of cardiovascular 

disease, alleviate health disparities, and address health inequities among the rural, 

socioeconomically disadvantaged population of Central Appalachia. In addition to the research 

projects presented in E4, the CCRR also serves the community through health promotion and 

education, policy analysis, and risk management.  

 

Addiction Science Center 

The ASC partners with communities in Central Appalachia to advance the science of substance 

abuse prevention and treatment. The center currently supports 3 graduate assistants and 1 tuition 

scholar, and hosts 1 to 2 APE students each year.   
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Faculty Service and Community Outreach 

Faculty in the College of Public Health are committed to providing service to the community and 

the profession as is evidenced by the information presented in E5.  Faculty extend these 

opportunities for student involvement in their service activities.  

 

Student Organizations 

 

Public Health Student Association (PHSA) 
The Public Health Student Association is a student organization for undergraduate, graduate, 
and doctoral public health students enrolled in the College of Public Health. PHSA organizes 
health-related volunteer activities within the community and facilitates collaborations with 
health organizations, agencies and associations regarding public health programing activities. 
In 2022, PHSA hosted a meal packaging event in partnership with the Boone’s Creek Christian 
Church where student participants packaged 1,944 meals. Additional recent opportunities for 
student service included a clothing drive to support fire victims, a book drive, a holiday toy 
drive, collaborative service events with the health administration student association, and the 
long-standing Well-a-Palooza weeklong health event in early April. As of Fall, 2022, PHSA 
has 20 members. Their faculty advisor is Dr. Mike Stoots (COBH). 
 
Health Administration Student Association (HASA) 
HASA supports the growing field of future health administrators and other students who are 
planning careers in the healthcare industry. The organization provides professional and career 
development opportunities and facilitates networking and skill-building. The organization was 
founded in 2022, after the formal designation of the BSHA and MHA degree programs. 
Community service events planned for this year include participation in a Remote Area 
Medical (RAM) Clinic, assisting with a race to raise funds for the Niswonger Children’s 
Hospital, and collecting clothing donations. As of Fall 2022, HASA has 40 student members. 
Their faculty advisor is Whitney Oliver (HSMP). 
 
Student Environmental Health Association (SEHA) 
This student organization consists of students dedicated to fulfilling environmental health 
goals such as prevention of exposure to, and mitigation of exposures to harmful conditions. 
All students with an interest in discussing environmental and public health issues can join.  
SEHA hosts campus and community clean-ups monthly, with 15 students typically 
participating in each clean-up activity. 2021-2022 service opportunities included clean-ups of 
the ETSU campus and Jacob’s Nature Park, and a “plant your own flower” event on Earth 
Day. Also in 2021-2022, some SEHA students acted as tutors to underclassmen in public 
health courses and others assisted the environmental health and safety lab through sample 
collection trips (in collaboration with the Tennessee Department of Environment and 
Conservation). As of Fall 2022, SEHA has 13 student members. Their faculty advisor is Phil 
Scheuerman (ENVH). 
 
American Society for Microbiologists (ASM) 
An ASM student chapter affiliated to the national organization of ASM was created by and for 

health science students to develop its members into strong professionals in their careers, as 

well as give them opportunities to give back to their community. Recent service activities 

include a clean-up of a nature preserve near campus, a fundraiser for an ASM alumni member 

with glioblastoma, and a campaign to teach the public about microbiology through an Agar Art 

competition. ASM students also teach K-12 students about microbiology. 2021-2022 service 

events included a lab connect at ETSU, teaching microbiology to middle school students, 

Jacob’s Nature Park Cleanup, helping heroes rally at Johnson City Medical Center, and an 

ETSU football game fundraiser. The organization sponsored a regional ASM conference from 

October 22-23, 2022, which provided opportunities for professional service. As of Fall, ASM 
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has 83 student members. Their faculty advisors are Dr. Sean Fox (HSCI) and Ms. Dara Young 

(Dean’s Office).   

 

At the university level, a wide variety of other formally established student organizations 

provide opportunities for students to engage in community service activities. The most recent 

report identified 230 such groups. 

 

The University places a high priority on community engagement and community-informed 

learning. This is reflected in the creation of a new position of Vice Provost for Community 

Engaged Learning and the specific focus on community engaged learning as a part of the 

University’s five-year Quality Enhancement Plan.   The College will be actively involved in this 

process, as it unfolds. 

2) Provide examples of professional and community service opportunities in which public 

health students have participated in the last three years.  

 

• Faculty in the Center for Rural Health Research (CRHR) provide support for the Striving 
Toward Resilience and Opportunity for the Next Generation Accountable Care Community 
(STRONG ACC) led by Ballad Health, the health system that serves this region. The STRONG 
ACC includes over 300 local and regional community- based organizations. Multiple CRHR 
faculty members participate in various ongoing service projects related to the STRONG ACC, 
and six faculty members in the college (Dr. Megan Quinn, Dr. Sam Pettyjohn, Dr. Stephanie 
Mathis, Dr. Kate Beatty,  Amy Wahlquist, and . Christen Minnick) serve on STRONG ACC 
working groups. Students have been able to provide professional service by designing 
REDCap databases, building a trauma-informed care network website, assisting with regional 
data dashboards, and contributing to efforts for continuity of care for uninsured and 
underinsured patients. Christen Minnick is co-chair of the No Wrong Door initiative, a part of 
the STRONG ACC.  The aim of the No Wrong Door initiative is to ensure that residents can 
receive support and be connected to the services they need regardless of which organization 
they initially interact with. Two master’s level GAs (MPH) maintain this resource and assist in 
data collection, analysis, and project reporting. 
  

• In partnership with the University of Kentucky College of Public Health, Center for Rural Health 
Research faculty members Dr. Sam Pettyjohn, Michael Meit, and Amy Wahlquist surveyed 
college students, community health workers, medical professionals, teachers, community 
members, and ETSU faculty and staff to gain insight into the knowledge, attitudes, beliefs, and 
behaviors around COVID-19 and vaccination in Appalachia. One graduate student has 
assisted in the compilation of these data.  

 

• Led by Dr. Sam Pettyjohn, the Center for Rural Health Research is part of the UNICEF Child 
Friendly Cities Initiative. The center is working with Johnson City community leaders and 
other ETSU faculty to understand gaps in services to support children in the community. The 
Center directs data collection efforts and will provide a summary assessment to the UNICEF 
team as part of a collaborative action plan to address highlighted issues. Upon completion of 
the action plan, Johnson City will be the smallest city in the United States to carry the 
designation of “UNICEF Child Friendly City.” Undergraduate students from various degree 
programs and MPH students have assisted with this project.   

  

• Through a collaboration with the Public Health Accreditation Board (PHAB), an MPH student 
and two DrPH students engaged in a qualitative assessment of Domain 9 criteria. These 
students worked directly with Center staff to review responses and documentation from 59 
small health departments across the US. A qualitative, consensus-based coding process 
generated five themes. These themes informed the development of recommendations for 
PHAB to consider in future outreach and training efforts. This project allowed for the involved 
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students to expand their analysis skills into the qualitative realm. Their contributions were 
credited in a final report presented to PHAB in June 2021.  

 

• A group of MPH students has partnered with Responsible Inclusive Sexuality Education for 
Northeast Tennessee (RISE) to develop and implement a social media education campaign 
for survivors of sexual assault. The intervention, named YAS! (You Are Safe!) was born out of 
the activities in the MPH Community Health “Trilogy” sequence (COBH 5110, 5120, and 5130) 
and informed by the fourth concentration course (COBH 5377: Health Communication). In 
COBH 5110, students learned about tools and techniques for community needs assessments 
and then developed a needs assessment focused on the experiences of sexual assault 
survivors with first points of contact such as law enforcement, health care providers, and sexual 
assault advocates. The needs assessment informed them that these contacts did not lead 
survivors to information about community resources available to them. The student group 
developed a 4-week virtual education intervention to share information and resources with the 
community in order to reach a broad audience without infringing on the privacy of survivors. 
The Health Communication course informed the design of these “edutainment” materials. 

  

• Seven Center for Rural Health Research faculty, four Data Support Specialists, and four COPH 
staff are working on the TN COVID-19 Health Disparities Initiative in service to the Tennessee 
Department of Health. This project is aimed at mitigating health disparities related to COVID-
19 in minority and rural areas of the state. The Center’s role is two-fold: first, serving as one of 
three Academic Coordinating Centers supporting grant-related activities of 12 community-
based organizations in the East Grand Division; second, the Center is conducting the statewide 
evaluation of this project on behalf of TDH. Final reporting will go to the CDC. Two DrPH 
students and one MPH student are funded in full time GA positions through this funding and 
have developed reporting tools in REDCap to assist with data collection.  

 

• Funded by the Fletcher Group, Inc. through their HRSA FORHP Technical Assistance Center, 
the ETSU Center for Rural Health Research and ETSU Addiction Science Center have recently 
collaborated with NORC to develop a Rural Recovery Ecosystem Index to measure the 
strength of recovery ecosystems across the nation. As part of a graduate assistantship, an 
MPH student has worked alongside ETSU faculty on the project. The student has contributed 
to a literature review to inform candidate measures and identify relevant theoretical 
frameworks, supported the identification of potential secondary data sources for candidate 
measures, assisted with compiling county-level data from those sources, and attended project-
related meetings, including those with a Technical Expert Panel established to guide the overall 
approach.  

 

• The Center for Rural Health Research conducted stakeholder convening sessions for the 
STRONG ACC and First TN Development District as part of their TN Opportunity Pilot Initiative 
beginning in December 2021. Christen Minnick, Dr. Stephanie Mathis, Dr. Katie Baker, Ginny 
Kidwell, Taylor Dula, and Dara Young completed multiple focus groups, surveys, and 
informational interviews with TANF eligible families, social service providers, and local leaders 
in 10 counties in NE Tennessee. Two DrPH students and two MPH students were instrumental 
in analyzing qualitative and quantitative findings for the final report presented to First TN 
Development District in March 2022. They were credited for their contributions in this final 
report.   

 

• Students have assisted with multiple community education and outreach projects with the 
Addiction Science Center. A DrPH student has worked with ASC faculty to implement a 5-year 
program supported by the TN Department of Mental Health and Substance Abuse Services. 
This project, the Tennessee Opioid Screening, Brief Intervention, Referral for Treatment (TN 
Opioid SBIRT), is designed to provide routine screening of all adult patients in the primary care 
setting to identify those at risk for substance use disorders, provide brief intervention to at-risk 
patients, and provide brief treatment or specialized treatment referral for patients who screen 
positive for hazardous alcohol and/or drug use. This student also helped organize and facilitate 

https://risehfl.org/yas
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a Collegiate Recovery Academy training in the spring of 2022 to provide members of the 
campus community education about Adverse Childhood Experiences (ACEs), trauma-informed 
practices, and substance abuse. An MPH student conducted street surveys to investigate 
syringe disposal options. A different MPH student helped create a media plan for AveNew, a 
drug prevention and education initiative through the United Way of Greater Kingsport. 

 

• Dr. Megan Quinn (Department of Biostatistics and Epidemiology) provided technical assistance 
for Ballad Health’s former Trauma Informed Administrator, Becky Haas, from 2019-2020.  Ms. 
Haas was tasked with creating assessments to measure uptake of trauma informed care 
practices and principles in the school systems throughout that region that she was training in 
trauma informed care. Dr. Quinn worked with an MPH and a DrPH student to complete a 
literature review to determine validated assessments to measure trauma informed care in 
schools, create assessments specific to Ballad’s needs, and assist with pilot testing those 
assessments. Dr. Quinn continues to provide support to Ballad Health’s current trauma 
informed administrator, Jenny McCloud, through her work on the STRONG ACC’s Trauma, 
Adverse Childhood Experiences (ACEs), and Resilience workgroup.  

 
• Dr. Quinn worked with Ballad Health’s Vice President of Health Programs and their Trauma 

Informed Administer to complete a gap analysis of trauma informed care services in the region. 
Two students, a master’s student and a doctoral student, participated in this work.  The gap 
analysis included interviews with key community members to determine available trainings and 
services related to trauma informed care, barriers to implementing trauma informed care in 
various spaces, and ideas for next steps to move the region forward in trauma informed care 
implementation.  Peer–reviewed, grey literature, and websites of local community-based 
organizations were also reviewed to determine available services and practice regionally.  
Information was synthesized and summary report was provided back to Ballad Health for 
inclusion in their annual report for population health.  

 

• The college has collaborated with the Center for Development in Central America (CDCA) in 
Ciudad Sandino, Nicaragua since 2014 when Dr. Quinn led her first study abroad to Nicaragua.  
Recent examples of professional service completed with the CDCA include Dr. Quinn’s work 
on the Board of Directors and collaborative remote research and service opportunities to assist 
with health specific projects. One project focused on better understanding Nicaragua’s COVID 
data and interpreting local data and protocols. This project included two students who assisted 
in searching the literature, comparing publicly available data for Nicaragua and neighboring 
countries, and interviewing CDCA staff to better understand the situation locally. Another 
project focused on the CDCA’s new electronic health record (EHR) system and its 
implementation. This included searching for additional grant funds and learning how the EHR 
could potentially export data for future analysis and reporting.  

 
• Students work with Dr. Hadii Mamudu in the Center for Cardiovascular Risks Research to fulfill 

the service mission of the center by hosting community conferences and community 
educational programming at health centers such as the Memorial Park Community Center. At 
any given time, the CCRR has two doctoral GAs and approximately a half dozen student 
volunteers from the COPH, along with another half-dozen from the ETSU College of Nursing. 

 
• The college has ongoing involvement with the Remote Area Medical (RAM) RAM Clinic held 

annually at the Appalachian Fairgrounds in Gray, TN. Taylor Dula (COBH) serves as the 
college’s primary representative as a member of the planning committee, which meets monthly 
to discuss logistics, clinician volunteers and needs, student volunteers, and other needs. Both 
faculty and students volunteer together at this event, which is typically held in November. 

 

• The Tennessee Community Engagement Alliance (CEAL) against COVID-19 Disparities 
promotes and expands access to COVID-19 vaccines in rural areas. This project is primarily 

https://www.tn.gov/behavioral-health/calendar/2022/3/30/collegiate-recovery-academy.html
https://www.uwaykpt.org/avenew


   
 

267 
 

research-oriented, but a DrPH student supports this project as education ambassador, hosting 
vaccine events and vaccine promotion education. 

 
3)   If applicable, assess strengths and weaknesses related to this criterion and plans for 

improvement in this area.  

 

Strengths 

The college introduces community service and professional development opportunities 

through structured assignments in the public health curricula, support for student 

organizations that organize service events and opportunities, and inclusion of students in 

faculty service activities and large funded service projects. 

Weaknesses 

While the college has a strong service commitment, opportunities to improve include more 

systematic involvement of on-line students and international students in community 

activities. 

Plans for Improvement  

The college will be both a participant and a contributor, as the university’s QEP plan 

unfolds, focusing on a significant expansion in community engaged learning.   
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F3. Delivery of Professional Development Opportunities for the Workforce 

The school advances public health by addressing the professional development needs of the 
current public health workforce, broadly defined, based on assessment activities. Professional 
development offerings can be for-credit or not-for-credit and can be one-time or sustained offerings. 
 

1) Provide two to three examples of education/training activities offered by the school in the 
last three years in response to community-identified needs. For each activity, include the 
number of external participants served (i.e., individuals who are not faculty or students at 
the institution that houses the school) and an indication of how the unit identified the 
educational needs. See Template F3-1. 

 
Examples of recent workforce trainings offered by the college are listed in the tables below and are 
described in the narrative that follows.  

 

Tennessee Public Health Training Center 

Education/training activity 
offered 

How did the unit identify this educational 
need? 

External 
participants 
served* 

Rural Public Health Training 
Program Modules [details] 

Requested by ASPPH to meet a national 
need for rural health training for clinicians, 
public health workers, and students 

Launched Fall 
2022; 

participant info 
will be 

presented in 
final self-study 

Development of new training 
modules for the TN 
Department of Health 
[details] 

The college was contacted by the Tennessee 
Department of Health with a request to 
develop training content based on faculty 
expertise. 

To be launched 
Winter 2022; 

participant info 
will be 

presented in 
final self-study 

The TN Public Health 
Training Center (TNPHTC) 
modules, offered at no cost to 
Tennessee public health 
employees [details] 

Topics are developed in consultation with 
Emory University, other training centers in 
Region IV, and key stakeholders (e.g. state 
health department representatives). 

2019-20:    465 
2020-21: 1,434 
2021-22: 1,257 

*In the past 3 years 

Additional workforce and community trainings 

Education/training activity 
offered 

How did the unit identify this educational 
need? 

External 
participants 

served* 

Coronavirus: Separating 
Fact from Fiction (2-part 
webinar series), offered as 
part of the Leading Voices in 
Public Health Lecture Series 
[details] 

Multiple constituents have asked for 
additional education covering SARS-CoV-2 
and vaccines against COVID-19, including 
employers surveyed in 2020. 

Total Views:  

Live stream:  

275 and 

180.  Video 

views (as of 

November, 

2022:  1127 

and 324*. 
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Race, Disparities, and 
Maternal Health seminar 
series, offered as part of the 
Health for Her Seminar Series 
sponsored by CARE Women's 
Health [details] 

Increased attention from key agencies and 
constituents in our state and region have 
highlighted the need for additional education 
of the public health and health care workforce 
in our area. 

≥ 14, plus 
internal 

faculty / staff 

Authors of Appalachian 
Health, offered as part of the 
Leading Voices in Public 
Health Lecture Series [details] 

Health disparities continue to affect 
Appalachia, with those in South Central 
Appalachia frequently outpacing those in the 
region as a whole. 

13 at the 
event, and 

Video Views 
(as of 

November 
2022):  229*  

 
*It is not possible to identify which of the views of the archived videos are community-based. 
 
 

Tennessee Public Health Training Center 

 
Rural Public Health Training Program Modules 
 
The College of Public Health, Center for Rural Health Research, and TNPHTC was contacted by 
the Association of Schools and Programs of Public Health (ASPPH) in 2022 to develop and provide 
training on rural health to clinicians, students in public health programs, and public health workers 
across the country. The set of enduring modular trainings that were developed were called the 
Rural Health Training Program. The trainings are housed on the https://tnphtc.org website. Each 
module ranged from 0.5-4 hours in content and can be taken as a full set for 30 hours of content 
or individually. TNPHTC partnered with Quillen Continuing Medical Education and the College of 
Nursing to provide CEUs from June 2022 to June 2025 for each module. Trainings were developed 
by faculty in the College of Public Health, Center for Rural Health Research, and community content 
experts. Funding to support the development and launch of these modules included funds from the 
CDC through a contract with ASPPH.  

 

Rural Public Health Training Program Modules 

1. Overview of the US Healthcare System 

2. Overview of the US Public Health System 

3. Social Determinants of Health 

4. Health Equity 

5. Engaging Communities 

6. Basics of Epidemiology and Biostatistics 

7. Risk Assessment 

8. Disaster Preparedness and Response 

9. Media Training 

10. How to Give an Effective Presentation 

11. Research 

12. Public Health and Nutrition 

 

 
Return to table 

https://tnphtc.org/
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Development of new training modules for the TN Department of Health 
 
In Summer 2022, the TN Department of Health reached out to all schools and programs of public 
health in the state to participate in a project to provide much needed public health training to TDH 
workforce across the state. Funding to support the development and implementation of this training 
project was provided by the CDC. The College of Public Health and TN Public Health Training 
Center contracted with TDH to provide ten modular trainings to be housed on the CDC TRAIN 
website with free access to learners across the public health community. Four modules will be 
ready to launch January 2023 with the rest of the modules being completed by June 2023. Each 
module will range in length from 0.5-2.0 hours including video and voiceover, supplemental reading 
materials, and assessments.   
 

TDH Public Health Training Modules Expected Completion 

1. Rural Health October 2022 

2. Program Evaluation March 2023 

3. Applied Qualitative Methods for Community Health 
Improvement 

October 2022 

4. Quality Improvement Tools and Strategies March 2023 

5. Health Disparities in Addiction October 2022 

6. Organizational Planning March 2023 

7. Environmental Epidemiology March 2023 

8. Artificial Intelligence and Public Health  March 2023 

9. Economic Evaluation of Health Care Programs October 2022 

10. The Economic Way of Thinking About Health March 2023 

 
Return to table 

 
Tennessee Public Health Training Center modules 
 
The TN Public Health Training Center (TNPHTC), formerly also known as LIFEPATH, is housed 
in the College of Public Health is a workforce development partnership aimed at public health 
employees in the state of Tennessee. TNPHTC also works closely with the Region IV Public 
Health Training Center through Emory University as well as partners across the nation to provide 
training to expand public health knowledge nationwide.  
 
TNPHTC provides free, enduring, modular training in the following topics.  
 

TNPHTC Enduring Trainings Available 

Budgets and Variance: Building Financial Literacy for the Public Health Workforce 

Civil Rights Compliance Training 2022 (offered specifically for the TN Dept of Health) 

Cultural Awareness for Contraception Counseling as Routine Evidence-based Practice 
(CCCCARE) for Minority Women  

Diabetes Physiology and Treatment 

Diabetes Self-Management and Education Services 

Health Informatics 

How to Tackle Grants 

Human Resource Management 

Hypertension 

Increasing Gender-Affirming Care Capacity for Healthcare Workers 
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Principles of Data Quality 

Public Health 101 

Public Health Communication: A modern view of a long-standing dilemma 

Public Health Data and You 

Public Health Data: A Training for Tier 1 Workforce 

Quality and Process Improvement 

Resources Available from the Million Hearts Initiative 

Sexual and Reproductive Health Care for LGBTQ Youth 

Successful Communication with Diverse Populations 

Training in Data Quality and Evidence Based Decision Making in Public Health 

Training the Public Health Workforce in Health Equity: Learning from Europe 

Workforce Satisfaction Among Governmental Public Health Agencies 

 
Return to table 

 
 

Additional workforce and community trainings  

 
Coronavirus: Separating Fact from Fiction (2-part webinar series) 
These trainings were offered as part of the Leading Voices in Public Health lecture series 
 

Coronavirus: Separating Fact from Fiction (October 20, 2020) 
Randy Wykoff, MD, MPH & TM - Dean of ETSU College of Public Health 
Jonathan Moorman, MD, PhD, FACP - Chief of the Division of Infectious Diseases at ETSU’s 
Quillen College of Medicine 
David Kirschke, MD - Medical Director at Northeast Regional Health Office, Tennessee 
Department of Health  
 
Coronavirus: Separating Fact from Fiction Part II: COVID-19 Vaccines (February 23, 2021) 
Dr. Michelle Fiscus, MD, FAAP - Vaccine-Preventable Diseases and Immunization Program, 
Tennessee Department of Health 
Dr. Jonathan Moorman, MD, PhD, FACP - Chief of the Division of Infectious Diseases at 
ETSU’s Quillen College of Medicine 
Dr. David Kirschke, MD - Medical Director at Northeast Regional Health Office, Tennessee 
Department of Health 

 
Race, Disparities, and Maternal Health seminar series 
These trainings were offered as part of the Health for Her seminar series 
 
Maternal morbidity and mortality are especially prevalent health issues in Tennessee and 
Appalachia, with racial and economic disparities increasing the burden of adverse outcomes within 
specific regional populations. 
 
Increased attention from key agencies and constituents in our state and region have highlighted 
the need for additional education of the public health and health care workforce in our area. 
 
In response to these needs, CARE Women’s Health invited three national experts to deliver training 
in these topics as part of the ongoing Health For Her seminar series. 
 

Maternal Mortality and Severe Maternal Morbidity in the United States (October 28, 2020) 
Catherine Vladitiu, PhD, MPH 

https://www.youtube.com/watch?v=71eVv4TiDEU&ab_channel=CAREWomen%27sHealthatETSU
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Research Assistant Professor, Division of Maternal-Fetal Medicine, University of North 
Carolina School of Medicine 
 
Understanding Disparities in Birth Outcomes Using a Life Course Lens (February 10, 
2021) 
Nancy Fleischer, PhD, MPH 
Associate Professor, Epidemiology, University of Michigan School of Public Health 
 
The State of Public Health Science on Racism and Health (April 7, 2021) 
Patricia O'Campo, PhD 
Professor, University of Toronto Dalla Lana School of Public Health  

 
Authors of Appalachian Health 
These presentations were offered as part of the Leading Voices in Public Health lecture series. 
 
In 2022, Dean Wykoff was one of the two co-editors on a book titled “Appalachian Health: Culture, 
Challenges and Capacity.”  Five of the eleven chapters were written or co-written by faculty in the 
College.  On September 13, 2022, in conjunction with the Leading Voices in Public Health lecture 
series an event was held for members of the public (including those who watched on-line—both 
live in in a recorded format), as well as faculty, staff and students of the University, to present 
summaries of the key findings of these five chapters.   
 

Ongoing training opportunities 
 
The specific lectures described in the section above are part of two ongoing lecture series in the 
College of Public Health. These series are described here and in other relevant sections of the self-
study because they serve multiple purposes by bring together diverse constituents, including 
faculty, students, alumni, public health and health care professionals, and community members for 
presentation and discussion of timely topics in population health. 
 
The Leading Voices in Public Health lecture series 
Since 2007, the Leading Voices in Public Health lecture series has brought in nationally and 
internationally-respected thought leaders to the region to talk about some of the most important 
issues impacting our health and well-being.  In the past 3 years, the college has hosted nine 
lectures, including two on SARS-CoV-2, two related to health disparities, one on opioids, one on 
environmental health, and one on gross national happiness.  Over 1,400 faculty, staff, students, 
professionals, and members of the general public have attended one or more of these, and well 
over 2,000 have watched the archived versions available on-line. 
 
Health for Her Seminar Series 
The Center for Applied Research and Evaluation in Women’s Health launched this seminar series 
in 2019 for the benefit of public health professionals, college faculty and staff, and students. 
Through these seminars, which are free and open to the public, college faculty and content experts 
outside the university and region share their expertise on topics related to reproductive health care 
and policies and structures that influence women’s health. Estimated attendance since the 
beginning of this series is approximately 410 participants.  
 
 

New developments in workforce training 
 
The college has joined the Consortium for Workforce Research in Public Health (CWORPH), 
through which six universities have come together to conduct public health workforce research, 
evaluation, and analysis. ETSU is working with the University of Minnesota, Johns Hopkins 
University, Columbia University, Indiana University, and the University of Washington to conduct 

https://www.youtube.com/watch?v=aGwwVnbFCB8&ab_channel=CAREWomen%27sHealthatETSU
https://www.youtube.com/watch?v=aGwwVnbFCB8&ab_channel=CAREWomen%27sHealthatETSU
https://www.youtube.com/watch?v=fuVcAtfu7A8&ab_channel=CAREWomen%27sHealthatETSU
https://www.youtube.com/watch?v=fuVcAtfu7A8&ab_channel=CAREWomen%27sHealthatETSU
https://www.sph.umn.edu/research/centers/cphs/cworph/
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qualitative and quantitative research to better understand public health workforce needs, large-
scale survey data collection and analysis, economic analysis to understand options for resource 
allocation, and health equity research with a focus on the needs of racial, ethnic minority, and rural 
communities. ETSU will conduct research with a focus on the rural public health workforce. 
 

2) If applicable, assess strengths and weaknesses related to this criterion and plans for 

improvement in this area.  

 

Strengths 
 

The College has a strong and long-standing commitment to educating the public health 
workforce. As the first accredited college of public health in Tennessee, the college has 
long recognized the importance of providing education to the state (and the region’s) public 
health workforce. Dating back to its first online courses, offered in 2002, the college works 
closely with the Tennessee Department of Health to provide both academic degrees and 
certificates and non-credit-bearing training programs of importance to the workforce. These 
latter programs range from the formal trainings outlined above, to the informal, but equally 
important learning opportunities offered by the various college lecture series.  

 
Weaknesses 
 

As the needs of the workforce, and the expectations of all students, especially non-
traditional ones, are evolving quickly, it will be important for the college to have more 
systematic mechanisms to identify the changing educational needs of the workforce.  While 
the relationship with our two largest employers (the Tennessee Department of Health and 
with Ballad Health) are both strong, there are opportunities to explore relationships with 
other working professionals. 

 
Plans for Improvement  
 

In addition to working closely with their existing partners, the college should reach out to 
other potential employers to assure that we are also meeting their needs. 
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G1. Diversity and Cultural Competence  
 
The school or program defines systematic, coherent, and long-term efforts to incorporate elements 
of diversity. Diversity considerations relate to faculty, staff, students, curriculum, scholarship, and 
community engagement efforts.  
 
The school or program also provides a learning environment that prepares students with broad 
competencies regarding diversity and cultural competence, recognizing that graduates may be 
employed anywhere in the world and will work with diverse populations. 
 
Schools and programs advance diversity and cultural competency through a variety of practices, 
which may include the following:  
 

• incorporation of diversity and cultural competency considerations in the curriculum  

• recruitment and retention of diverse faculty, staff, and students  

• development and/or implementation of policies that support a climate of equity and 
inclusion, free of harassment and discrimination 

• reflection of diversity and cultural competence in the types of scholarship and/or 
community engagement conducted 

  
1) List the school’s self-defined, priority under-represented populations; explain why these 

groups are of particular interest and importance to the school; and describe the process 
used to define the priority population(s). These populations must include both faculty and 
students and may include staff, if appropriate. Populations may differ among these groups.  

 
The College of Public Health joins the entire University in affirming the value of a diverse and 
inclusive campus community.  Both the College and the University have identified specific steps to 
help achieve this goal, and metrics that reflect progress. 
 
As stated in the 2020-22 Strategic Action Plan developed by the university’s Office of Equity and 
Inclusion, ETSU “is an institution centered on a foundation of access, service, and outreach to the 
Appalachian Highlands. For more than one hundred years, ETSU has educated generations of low-
income, underserved, and at-risk students from the rural communities that comprise Northeast 
Tennessee.” The university has also shown a long-standing commitment to supporting the 
recruitment, retention, inclusion, and success of persons of color, women, members of the LGBTQ+ 
community, first generation students, international students, students from low-income 
backgrounds, and individuals with disabilities. It is the university’s goal to become a HEED-
recognized (Higher Education Excellence in Diversity) institution. 
 
The college’s commitment is reflected both in its core values (altruism, dignity, diversity and 
inclusion, excellence, innovation, integrity, and teamwork) and in its vision statement.  In the latter, 
the phrase “world-class environment” is specifically recognized as including how people feel they 
are treated by others. 
 
While many under-represented populations are of importance to the college, there are several 
under-represented populations that are priorities during this strategic plan:  
 
1. The first of these priority populations are the people of Appalachia. As the first school of public 

health located in Central Appalachia, the college deeply understands the health challenges 

and social conditions that impact the lives of the people of the region. In virtually all statistics 

related to health, education and economic status, the counties of Appalachia trail significantly 

behind the rest of the nation. Just as the university was originally formed for the specific 

purpose of putting teachers into the region, the college has a major commitment to providing 

meaningful public health education to students from the region. (Students) 

 

https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=&cad=rja&uact=8&ved=2ahUKEwjPv4Cz27_6AhUhK0QIHdC-D14QFnoECAoQAQ&url=https%3A%2F%2Fwww.etsu.edu%2Fequity%2Fdocuments%2Fei_strategic_plan_9_19_2020_website.pdf&usg=AOvVaw2UZbZaRxaMWoOCm3bfEF9E
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2. The second priority population for the college is to expand representation for racial and ethnic 

minorities. While the people of Central Appalachia are predominately of Western European 

non-Hispanic origin, there is a not insignificant number of people in the region from other racial 

and ethnic backgrounds.  In many cases, these populations face “double disparities” –those 

associated with poverty and those associated with race and ethnicity. (Students, faculty) 

 
3. The third priority population is female faculty. As of Fall 2022, 48% of all full-time faculty (and 

38% of tenure/tenure track faculty) in the college are women, which is below the median of 

57% among ASPPH members reporting in Fall 2021. In Fall 2013, at the time that priorities 

were being identified for the development of the 2014-2020 College Strategic Plan, 32% of all 

full-time faculty (and 27% of tenure/tenure track faculty) were women, far below the median 

of 50% among ASPPH members reporting for that time period. The college has been 

successful at increasing equity among genders and strives to continue to close this gap. 

(Faculty) 

Focusing on these populations does not minimize the importance of the college working to recruit 
other under-served and/or marginalized populations. The college is committed to assuring that all 
faculty, staff, students, guests and visitors feel welcome, included, respected, and involved, and to 
assure that all graduates of the college are prepared to work in diverse communities and with a 
wide range of marginalized populations. 
 
The college also recognizes that among the over 90 faculty and staff in the college, there already 
exists wide diversity in terms of race and ethnicity, nation of origin, religion, sexual orientation, and 
many other characteristics. The college is committed to assuring that this diversity is strengthened 
and expanded and that all faculty and staff feel welcome, included, respected, and valued. 
 

2) List the school’s specific goals for increasing the representation and supporting the 
persistence (if applicable) and ongoing success of the specific populations defined in 
documentation request 1.  

 
A comprehensive Diversity Strategic Plan integrated into the overall 2014-2020 College Strategic 
Plan established specific targets under Objective D.1.2: Increase the diversity of college 
faculty, staff, and students.  
 
Specific targets include: 
 

• At least 50% of new faculty hires will be women  

• At least 25% of primary (full-time tenured/tenure-track) faculty in the college will be 
members of racial/ethnic minority groups  

• At least 50% of incoming graduate students will be from Appalachia 

• At least 10% of incoming students will be members of racial/ethnic minority groups 
  
These targets were achieved, as demonstrated below in G1.5. 
 
New goals, objectives, and outcome measures were established in a comprehensive Diversity, 
Equity, Inclusion, and Civility Plan within the college’s 2021-2026 Strategic Plan. This plan focuses 
on recruitment of and support for diverse students, faculty, and staff. Targets included under 
Objective 7.2.1 Increase representation in the College of Public Health for students, faculty, 
and staff include: 
 

• Strategically include events that increase outreach to priority populations in the college’s 
overall recruitment efforts 

• Create a mechanism to evaluate equity in progression to graduation across demographic 
groups  
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• Recruit and support the career success of diverse faculty, increasing representation of 
racial / ethnic minorities and women above baseline. 

• Maintain an environment that is inclusive and rewarding for college members, as 
demonstrated by responses to the bi-annual College Climate Survey 

 
3) List the actions and strategies identified to advance the goals defined in documentation 

request 2, and describe the process used to define the actions and strategies. The process 
may include collection and/or analysis of school-specific data; convening stakeholder 
discussions and documenting their results; and other appropriate tools and strategies.  

 
The actions and strategies identified to advance the college’s goals, along with the goals 
themselves, were developed as part of the strategic planning process in the college. To develop 
the initial Diversity Strategic Plan, implemented in 2014, the group of faculty, staff, and students 
then known as the Diversity and Social Justice Workgroup collaborated with university 
administrators and other stakeholders to develop a strategic plan informed by college performance 
data. The plan was reviewed by the Leadership Council and then presented at an all-hands college 
meeting of faculty and staff for feedback.  
 
The initial plan was comprehensive, addressing the college environment, diversity of faculty, staff, 
and students in the college, curricula that build competence in cultural awareness and social justice 
in the classroom and in community-based learning, and providing ongoing training and 
development opportunities related to diversity, social justice, and ethics to students, faculty, and 
staff. Selected strategies developed and implemented as a result of this plan include: 
 

• Transition the Diversity and Social Justice Workgroup to a standing committee of the 
college 

• Implementation of a dedicated website to share the college’s commitment to diversity and 
inclusion, link to important resources, and celebrate research and service projects to 
designed to increase health equity 

• Designation of a liaison to work with the university Office of Equity and Diversity (now the 
Office of Equity and Inclusion) and align with university-level actions and initiatives 

• Conducting faculty searches in collaboration with the university Office of Equity and 
Diversity, including ensure that job advertisements demonstrate commitment to diversity 
and are strategically posted to reach diverse candidates 

• Development of search committees that reflect the diversity of the college and departments 

• Incorporation of competencies related to diversity/culture and ensuring coverage of social 
justice and ethics in core courses at all degree levels 

• Offering at least one Leading Voices in Public Health (LVPH) lecture each year with a focus 
on diversity social justice, and/or ethics. The annual Justice, Health, and Humanities 
Lecture series, co-sponsored with the Department of Philosophy and the Humanities and 
the Health, Equity, and Inclusion Lecture series, co-sponsored with the Office of Equity and 
Diversity, are examples of the implementation of this strategy, but the college has 
consistently offered more lectures focused on health disparities, equity, and cultural 
competence through the LVPH, Health for Her, and other lecture series and events. 

 
The college also worked to increase representation and success of priority underrepresented 
populations in other ways not prescribed by the strategic plan. For example: 
 

• Departmental admissions committees are formed to include diverse representatives 

• Courses typically offered online maintain on-ground sections for international students who 
are required to take courses in person 

• Students are supported through graduate assistantships and tuition scholarships 

• The college has actively pursued its role as a public health leader for Central Appalachia, 
by conducting research on issues of importance to the region, including addiction science 
and rural health, taking leadership positions in relevant fields (the Governor’s Rural Health 
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task force), and leading the field through academic publications (the Editor-in-Chief of the 
Journal of Appalachian Health and co-editor of the book Appalachian Health:  Culture, 
Challenges and Capacity). 

• Connect international students with additional support and resources outside the college, 
including the International Students Academic Merit Scholarship and ETSU International.  

• Provide support in the form of graduate assistantships and tuition scholarships. 
 

The college has continued to employ these strategies after entering a new strategic planning cycle 
and implementing the 2021-26 Diversity, Equity, Inclusion, and Civility Plan. The Diversity & Social 
Justice Committee (now the Diversity, Equity, Inclusion, and Civility (DEIC) Committee), which 
includes faculty, staff, and students, developed the college’s current plan for fostering a diverse 
and inclusive environment within the college. Through this highly participatory and iterative process, 
the committee met with university leaders including Dr. Keith Johnson, Vice President for Equity 
and Inclusion; Calvin Claggett, Director of Equity & Inclusion for ETSU Athletics; and Dr. Bethany 
Novotny, Director of the Dr. Patricia Robertson Pride Center and faculty in the Department of 
Counseling and Human Services. The committee reviewed outcomes of the college’s previous 
diversity plan and conducted an extensive environmental assessment including diversity plans of 
peer institutions, resources developed by the Diversity and Inclusion Advisory Committee of the 
Association of Schools and Programs of Public Health, focus groups with current College of Public 
Health students, and a climate survey to solicit feedback from faculty, staff, and students in the 
college on their perceptions of the college’s climate and suggestions for improvements. 
 
Key new strategies identified to support the recruitment and success of students include: 

• Continue to expand the number and reach of recruitment efforts and student services reach 
students from Central Appalachia / Tennessee and members of racial / ethnic minorities 

• Actively participate in university-related diversity, equity, and inclusion activities, including 
a new, highly ambitious initiative supported by EAB known as “Moon Shot for Equity,” which 
strategically addresses barriers faced by all students including those in the college’s priority 
populations 

• Evaluate progression to graduation and investigate and address any variation 
between/among demographic groups to increase equity in progression to graduation 

• Include information about university resources and services (e.g. Mary V. Jordan 
Multicultural Center, Dr. Patricia Robertson Pride Center, Language and Culture Resource 
Center, Women and Gender Resource Center) in orientation materials for incoming 
students 

• Systematically include students in college research and service activities, including those 
that focus on the needs of underserved communities. 

• Maintain and continually update a cache of resources on the college’s diversity website to 
keep students and prospective students informed of recent and ongoing DEI-related 
projects, trainings, and professional development events in the college and the university. 

• Systematically evaluate progression/graduation data and exit and alumni survey 
satisfaction data to identify differences among demographic groups. 

 
Key new strategies to support recruitment and success of diverse faculty members: 

• Conduct all external faculty and staff searches in collaboration with the Office of Equity & 
Inclusion. Job postings are placed in locations with diverse readership (specify) and follow 
all university guidelines related to assuring diversity and inclusion. Job advertisements 
include the following statement: 

ETSU is committed to a diverse and inclusive workforce by ensuring all of our students, 
faculty, and staff work in an environment of openness and acceptance. Successful 
candidates should have a demonstrated commitment and contribution to fostering and 
advancing equity, diversity and inclusion. East Tennessee State University (ETSU) is 
an Equal Opportunity/Affirmative Action employer. 

• Have all search committees reviewed by the university Office of Equity and Inclusion to 
ensure that the composition is appropriately diverse. 

https://www.etsu.edu/international/student-scholar-services/internationalstudentscholarships/#international
https://www.etsu.edu/international/
https://www.etsu.edu/students/mcc/
https://www.etsu.edu/students/mcc/
https://www.etsu.edu/students/mcc/programs/lgbtq/
https://www.etsu.edu/cas/lcrc/
https://www.etsu.edu/cas/lcrc/
https://www.etsu.edu/wrcetsu/
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• Include information about university resources and services (e.g. Mary V. Jordan 
Multicultural Center, Dr. Patricia Robertson Pride Center, Language and Culture Resource 
Center, Women and Gender Resource Center) in orientation materials for new faculty. 

• Support conference participation and career development opportunities, especially for 
newer faculty members. 

• Develop a plan (as a collaborative effort among department chairs, center directors, the 
Associate Dean for Global and Community Engagement, and the Associate Dean for 
Research) to maximize the chance for “early success” for incoming faculty. 

• Support and encourage faculty participation in professional development and training 
related to diversity, equity, and inclusion, including extramural conferences and ETSU’s 
annual Equity & Inclusion Conference 

• Support and celebrate research and service focused on the needs of underserved 
populations by including new projects on the college’s Diversity and News webpages, 
Month-In-Review newsletter, and social media posts 

• Host a regular DEIC Day, a celebration of college faculty/staff/student scholarly activities 
devoted to health equity, diversity, inclusion, and culture, with specific emphasis on the 
college’s priority populations.   

 
4) List the actions and strategies identified that create and maintain a culturally competent 

environment and describe the process used to develop them. The description addresses 
curricular requirements; assurance that students are exposed to faculty, staff, preceptors, 
guest lecturers and community agencies reflective of the diversity in their communities; and 
faculty and student scholarship and/or community engagement activities.  

 
Efforts to increase representation of underrepresented populations and efforts to maintain a 
culturally competent environment are inextricable from one another. An environment that 
celebrates diversity, equity, inclusion, and the role that public health plays in mitigating health 
disparities across populations is one that can be expected to attract members of underrepresented 
groups and keep them here. At the same time, a key benefit of increasing diversity among faculty, 
staff, and students is a more culturally competent environment—one that allows for interaction and 
collaboration among people from multiple backgrounds and walks of life. Therefore, strategies to 
create and maintain an inclusive, welcoming, culturally competent climate were implemented to 
recruit and retain college members from diverse racial/ethnic groups, cultural backgrounds, 
socioeconomic strata, religious traditions, sexual orientations, etc. Several of those strategies—the 
development of a workgroup and then a standing committee, the development of two diversity 
strategic plans, the creation of a special lecture within the Leading Voices series, creation of a 
college webpage to celebrate relevant accomplishments of faculty, staff, and students—have been 
mentioned in the previous section.  to model the College’s commitment, the college advisory 
committee was specifically structured to reflect the diversity of the nation. 
 

Curricular components 
 
The college ensures that students in all degree programs encounter coursework that helps them 
better understand the socioeconomic determinants of health and the ways that privilege and 
disenfranchisement influence population health and health inequities. Additional classes and 
academic programs, including a minor and three graduate certificates, further emphasize the 
relationships among culture, economics, and health. These competencies, minors and certificate 
programs, and culture-focused classes are listed below. 

 
  

https://www.etsu.edu/students/mcc/programs/lgbtq/
https://www.etsu.edu/students/mcc/programs/lgbtq/
https://www.etsu.edu/students/mcc/programs/lgbtq/
https://www.etsu.edu/cas/lcrc/
https://www.etsu.edu/cas/lcrc/
https://www.etsu.edu/wrcetsu/
https://www.etsu.edu/equity/conference.php


   
 

279 
 

Competencies related to diversity, equity, inclusion, and/or cultural awareness in degree 
programs 

 

Program Competency 

BS Public Health 

Community Health concentration competency: Address various 
determinants of health through health intervention and environment 
development. 

Community Health concentration competency: Employ the components of 
public health programs and strategies responsive to the diverse cultural 
values and traditions of the communities being served. 

Foundational Domain: The socioeconomic, behavioral, biological, 

environmental, and other factors that impact human health and contribute 

to health disparities. BSHA 

BS Health Sciences 
Explain the social, political, and economic determinants of health and how 

they contribute to population health and health inequities  
BS Microbiology 

BSEH 

MPH 

Foundational Competency 6: Discuss the means by which structural bias, 

social inequities, and racism undermine health and create challenges to 

achieving health equity at organizational, community, and societal levels 

Foundational Competency 8: Apply awareness of cultural values and 

practices to the design or implementation of public health policies or 

programs 

Foundational Competency 14: Advocate for political, social, or economic 

policies and programs that will improve health in diverse populations 

Foundational Competency 15: Evaluate policies for their impact on public 

health and health equity  

Foundational Competency 20: Describe the importance of cultural 

competence in communicating public health content 

MHA 
Apply awareness of cultural values and practices to the design or 
implementation of health policies or programs  

DrPH 

Foundational Competency 4: Propose strategies for health improvement 
and elimination of health inequities by organizing stakeholders, including 
researchers, practitioners, community leaders, and other partners 

Foundational Competency 5: Communicate public health science to 
diverse stakeholders, including individuals at all levels of health literacy, for 
purposes of influencing behavior and policies 

Foundational Competency 10: Propose strategies to promote inclusion and 
equity within public health programs, policies and systems 

Foundational Competency 11: Assess one’s own strengths and 
weaknesses in leadership capacities, including cultural proficiency 

Foundational Competency 15: Integrate knowledge of cultural values and 
practices in the design of public health policies and programs 

Community Health concentration competency: Facilitate the identification 
of health needs, interests, capacities, and disparities of communities and 
special populations using principles and practices of community-based 
participatory research 

 
Academic programs of study 
The college also offers programs of study that are focused on fostering health equity and preparing 
graduates to work with members of specific vulnerable populations. Graduate students may 
complete a graduate certificate as a stand-alone program or concurrently with the MPH, MHA, or 
DrPH program to develop an additional focused skillset. 
 

• Minor in Global Health and Development – 22-credit program designed to provide students 
with an interprofessional curriculum focused on global issues and to prepare students to 
work more effectively in global settings. Students may choose to focus on education, 
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health, environment, agriculture, youth development, or community economic 
development as they relate to global health and development. 

• Rural Health Graduate Certificate – 17-credit program designed to provide students with 
knowledge and skills needed to assess, plan, implement, and evaluate rural health 
programs and services 

• Gerontology Graduate Certificate – 16-credit interdisciplinary program designed to educate 
leaders in improving the quality of life for older individuals and their families 

• Recovery Research Graduate Certificate – 12-credit interdisciplinary program focused on 
preparing graduate students, members of regional health systems, addiction treatment 
facilities, and other community-based organizations to conduct research on addiction and 
recovery services. 

 
Courses addressing diversity, equity, and/or cultural competence 
Within these specialized programs of study and the degrees offered in the college, many courses 
address health equity, inclusion, and cultural competence. Selected courses are presented in the 
table below. 
 

Course Description 

COBH 2000: 
ESSENTIALS  
(3 credits) 

Teaches the essential skills and strategies necessary to meet the health and 
wellness needs of people living in resource-limited settings. This course 
specifically acknowledges that “resource-limited” includes rural America, less-
economically developed countries and all post-disaster settings.  Students are 
taught both skills related to “making things” and the cross-cutting skills of 
teamwork, creativity and resilience.   

COBH 3000: 
ESSENTIALS II 

 Working with community partners, students develop projects using both 
resource-limited and advanced tools/techniques to create solutions for health 
challenges. Examples of solutions for health challenges include resource-limited 
mobility devices for children with physical limitations, making shoes from available 
materials, biosand water filters, and related products 

HSMP 2100: Health 
Systems (3 credits) 

Studies health systems in the US and other countries, with emphasis on such 
management issues as the ability to deliver health-related services, their cost and 
their operations within a legal framework. Included in the topics are discussions of 
such major developments as prepaid group practice, managed care, national 
health insurance, planning for health care, and an overview of the issues 
associated with these developments. 

COBH 3330 Cultural 
Competence and 
Spirituality in Health 
Care (3 credits)  

Recognizes that the effectiveness of health care services increases when the 
cultural and spiritual traditions of the patient are addressed. Offers an orientation 
to the practices and concerns of diverse cultural and religious groups. 

COBH 4020: 
Leadership and 
Professional 
Development for 
Global Health (1 
credit)  

Instructs development of a professional portfolio of work including highlighting 
accomplishments from undergraduate studies. Topics may include development 
of a professional resume and interview skills, a global health and development 
research topic, and documentation of leadership experiences.  

COBH 4707: 
International Health 
(3 credits 

Designed to provide a fuller understanding of the patterns of medical care delivery 
and public health practices and the factors that inhibit or enable their applications 
among community groups and organizations around the world. 

COBH 5707: 
International Health 
(3 credits) 

PMPR 7131: Global 
Healthcare: Disease 
Treatment and 
Prevention (3 credits)  

Designed to introduce health professional students to the treatment and 
prevention of global health issues within a broad cultural context. Students will 
actively engage in growing in their knowledge, understanding, and care for 
patients and populations globally with a focus on rural and underserved 
populations. Serves as a foundational step for practicing in global health fields as 
a culturally aware healthcare professional.  
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COBH 5270: Cultural 
Competence and 
Spirituality (3 credits) 

Health care effectiveness increases when the spiritual and cultural traditions of 
the patient are addressed. In this class, students will receive an orientation to the 
practices and concerns of diverse cultural and religious groups. 

COBH 5371: 
Methods in 
Interdisciplinary 
Addiction and 
Recovery Research 
(3 credits) 

Provides an overview of research methods with an emphasis on designing, 
conducting, and disseminating research on addiction and recovery. This course 
provides an introduction to both quantitative and qualitative analysis techniques. 

COBH 5371: 
Advanced Methods in 
Interdisciplinary 
Addiction and 
Recovery Research 
(3 credits) 

Provides a more robust understanding of translational and implementation 
research, along with strategies for conducting interdisciplinary research and 
constructing research proposals focused on addiction and recovery. This course 
builds on COBH 5371 Methods in Interdisciplinary Addiction and Recovery 
Research.  

COBH 5040: Seminar 
in Global Health (1 
credit) 

Provides students with an overview of major global health topics and current 
events in global health. Topics vary by semester based on current events. 

COBH 5050: Low-
Resource Training in 
Global Health (1 
credit) 

Provides students with the opportunity to gain hands-on preparation for work in 
low-resource settings. The course takes place at the ETSU Eastman Valleybrook 
campus and incorporates the Niswonger VILLAGE (Virtual International Living 
and Learning Across Global Environments) for case studies. Course projects vary 
by semester. 

COBH 5500: 
Advanced Seminar in 
Gerontology: An 
Interdisciplinary 
Approach (4 credits) 

This course provides a culminating experience for students in the gerontology 
certificate program. Students will participate in either a research or practice 
experience and will share progress from their work in this seminar. 

COBH 5607: 
Gerontology and 
Health (3 credits) 

Presents a comprehensive examination of the aging process including physical, 
psychological, social, and economic changes. The course emphasizes 
assessment of needs in various areas relating to the aged. 

COBH 6160: 
Leadership and 
Systems: Mobilization 
of Public Health 
Assets (3 credits) 

Uses a problem-based learning approach to systems thinking and modeling for 
critical public health concerns including the elimination of health disparities and 
inequities. Through oral and written communication, students propose strategies 
for population health improvement after engaging in a multilevel investigative 
process involving diverse stakeholders, audiences, communities, professions, and 
systems. 

COBH 6250: 
Program Planning 
and Design for Public 
Health (3 credits) 

Provides students with in-depth analysis of factors contributing to health and 
disease in populations in light of modifiable and non-modifiable risk factors, 
including lifestyle behavior patterns, personality and cognitive processes, cultural 
and spiritual forces, socioeconomic status, age, race, gender, and environmental 
exposures.  Creation of systems-level interventions to address public health 
issues and concerns is a central outcome of the course, all of which is grounded 
in dissemination and implementation methodology. 

HSMP 6330: Health 
Policy, Advocacy, 
and Ethics (3 credits) 

Provides advanced training in the principles of leadership, policy development, 
and ethical decision-making within public health. Emphasizes leadership 
development in the areas of policy development and analysis, shared decision-
making, creating organizational change, and reducing health inequities. Emphasis 
is placed on negotiation and consensus building methods, cultural proficiency, 
and effective advocacy for health policy. 

COBH 6240: 
Organizing 
Communities for 
Health Action (3 
credits) 

This course provides students with a hands-on systems approach to the theory 
and practice of community organization for health action, including community 
mobilization, capacity building, developing and sustaining interdisciplinary 
collaborations, health education empowerment and evaluation, principles of 
cultural competency, grant writing, and design of community-based participatory 
research. 

 
Applied experiences and preceptors 
Students in all public health degrees complete a field internship with a relevant organization. The 
college has agreements with nearly 200 field affiliates, including international sites and multiple 
organizations that focus on the needs of Appalachian and other rural communities, women, and 



   
 

282 
 

other underserved populations. Students choose their field site and work with their faculty advisor 
and preceptor to develop projects that are relevant to their professional goals and interests. 
 
New strategies 
The 2021-26 College Strategic Plan includes an objective to “promote curricula that build 
competence in cultural awareness and DEIC both in the classroom and in community-based 
learning.” Pursuant to this goal, college continues to track responses on specific questions on the 
annual Alumni and Exit Surveys and the biannual Employer Surveys to measure various 
constituents’ perceptions of college curricula in promoting cultural awareness. These measures 
were carried forward from the previous strategic plan. New measures include the proportion of 
MPH and DrPH APEs that incorporate at least one competency related to health and/or 
socioeconomic disparities. To advance progress in this area, MPH departmental professional 
advisors and DrPH advisory committee chairs, who supervise their advisees’ APE internships, work 
with students to help them identify ways to incorporate appropriate competencies in this realm into 
their APE projects. The field coordinator also works with the college’s centers and with other college 
faculty and staff to develop additional partnerships and MOUs with organizations that support 
underserved populations to increase the number and variety of field experience opportunities for 
students.  To further develop community relationships, the College recently created the new 
position of Associate Dean for Global and Community Engagement. 
 
 

Special lectures and other events 
 
The college frequently hosts lectures, both college-wide and in specific classes, that focus on 
issues related to poverty, diversity, and social justice as well as those issues that disproportionately 
affect the people of Central Appalachia.  For example, the Leading Voices in Public Health lecture 
series has brought in over 70 speakers since it was inaugurated in 2007.  One lecture a year is the 
Health, Equity and Inclusion Lecture co-sponsored with the Office of Equity and Inclusion and 
another is the Justice, Health and Humanities lecture co-sponsored with the Department of 
Philosophy and the Humanities.  Frequently, the Leading Voices series hosts speakers and/or 
topics that directly address issues related to diversity, equity and health disparities.   
 
Examples of such events in the past three years include: 
 

• Dr. James K. Hildreth, President and CEO, Meharry Medical College: An Immunological 
Paradox Explained: HIV as Trojan Exosome (2nd Health, Equity, and Inclusion Lecture) 

• An evening with authors of Appalachian Health  Kate Beatty, Bill Brooks, Angela Hagaman, 
Stephanie Mathis, Mike Meit, Rob Pack, Ron Roach, Melissa White, Randy Wykoff 

• Sam Quinones, author of The Least of Us: True Tales of America and Hope in the Time of 
Fentanyl and Meth; 

• Gross National Happiness, a talk by Dasho Karma Ura, President of the Centre for Bhutan 
Studies 

• Dr. Chloe Bird: Assessing the Societal Impact of Increasing Funding for Research on the 
Health of Women 

• Dr. Cynthia H. Chuang: Impact of State and Federal Policies on Contraceptive Use and Costs 

• Dr. Cara James: Understanding Health Disparities and What it Takes to Achieve Health Equity  
(1st Health, Equity and Inclusion Lecture) 

• Dr. Mona Hanna-Attisha, Founder and Director, Michigan State University and Hurley 
Children’s Hospital Pediatric Public Health Initiative 

• Dr. Catherine Vladitiu: Maternal Mortality and Severe Morbidity in the United States 

• Dr. Corrine Rocca: Reconceptualizing and Measuring Pregnancy Intentions: The Desire to 
Avoid Pregnancy Scale 

• Dr. Patricia O’Campo: The State of Public Health Science on Racism and Health 

• Dr. Nancy Fleischer: Understanding Disparities in Birth Outcomes Using a Life Course Lens 
 

https://youtu.be/SHFcKGBmgGA
https://youtu.be/SHFcKGBmgGA
https://www.etsu.edu/etsu-news/2022/09-september/lvph-appalachian-health.php
https://www.etsu.edu/etsu-news/2022/01-january/quinones-lecture.php
https://www.etsu.edu/etsu-news/2021/10-october/ura-lecture-gross-national-happiness.php
https://www.etsu.edu/cph/care-womens-health/documents/health4her_bird.pdf
https://www.etsu.edu/cph/care-womens-health/documents/health4her_chuang.pdf
https://www.etsu.edu/etsu-news/2021/03-march/health-equity-inclusion-lecture.php
https://easttennessean.com/2021/04/25/hanna-attisha-discusses-flint-water-crisis/
https://www.etsu.edu/cph/care-womens-health/pictures/healthforher_vladutiu.jpg
https://www.etsu.edu/cph/care-womens-health/documents/healthforher_dec20.pdf
https://www.etsu.edu/cph/care-womens-health/documents/h4h_ocampo.pdf
https://www.etsu.edu/cph/care-womens-health/documents/healthforher_feb21.pdf
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Research and service 
 
A substantial proportion of faculty scholarly activity focuses on improving the health, well-being, 
and quality of life for the people of this region and on increasing health equity across racial and 
socioeconomic groups. The college celebrates this research, which is posted on the college’s News 
and Events website, and included in the dean’s “Month-In-Review” newsletter to faculty, staff, 
students, alumni, and friends of the college. As discussed in E4 and E5, students frequently 
collaborate with faculty and students on research projects Students are also encouraged to focus 
on equity and cultural awareness when developing their field projects for the APE and doctoral 
dissertations. Two out of three DrPH dissertations in the past three years have included a focus on 
health equity and/or health disparities. 
 
To further solidify its position as a key public health leader in the region, the College recently 
acquired the Editor-in-Chief position for the Journal of Appalachian Health, and both co-edited and 
co-wrote five chapters in a new book Appalachian Health:  Culture, Challenges and Capacity. 
 
New strategies 
Moving forward, the 2021-26 College Strategic Plan includes an objective to “actively engage 
faculty and students in research and service related to health and socioeconomic disparities and 
diversity, equity, inclusion.” To advance progress toward this objective, the college promotes and 
celebrates research and service addressing issues of health and socioeconomic disparities in 
Appalachia or other underserved populations as described above. The college also now tracks the 
proportion of scholarly projects (including grants and contracts for research and service projects, 
publications, and presentations at professional meetings) that address health disparities. DrPH 
advisory committee chairs also work with students to discuss and encourage the incorporation of 
a competency or competencies related to diversity, equity, cultural awareness, and/or social 
justice—as appropriate to the students’ topic of interest. The college is also in the process of 
developing two annual awards: one for the best project focused on health and socioeconomic 
disparities and one for the best faculty/student collaboration focused on health and socioeconomic 
disparities. The college is also developing an annual DEIC Day (working title), a celebration of 
faculty/staff/student scholarly activities devoted to health equity, diversity, inclusion, and culture.  
 
 

Cultural climate of the college 
 
The college conducts a biannual cultural climate survey of faculty, staff, and students, and solicits 
feedback from employers, alumni, and graduating students on the college’s success in promoting 
diversity and cultural competence. Results are summarized in G1.6 below. 
 

5) Provide quantitative and qualitative data that document the school’s approaches, 
successes and/or challenges in increasing representation and supporting persistence and 
ongoing success of the priority population(s) defined in documentation request 1.  
 

Outcome measure Target 20-21 21-22 22-23 

Proportion of new faculty hires who 
are women  

≥50% 61% (11 of 18 over three years) 

Proportion of non-white primary 
faculty (tenured/tenure track) 

≥25% 26% 25% 30% 

Proportion of incoming graduate 
students from Appalachia 
(domestic students) 

≥50% 48% 50% 
Will be added 
when data are 

finalized 
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Outcome measure Target 20-21 21-22 22-23 

Proportion of incoming students from 
racial / ethnic minority groups 
(domestic students who indicate race / 
ethnicity on application) 

≥10% 

Graduate students 

24% 23% 
Will be added 
when data are 

finalized 

Undergraduate students 

15% 17% 
Will be added 
when data are 

finalized 

All students 

18% 19% 
Will be added 
when data are 

finalized 

Number of major in-house lectures or 
seminars that are open to the public 
that focus on diversity, equity, 
inclusion, cultural awareness, and/or 
social justice 

At least 2 6 4 
2 as of Nov 

2022 

Proportion of alumni who are satisfied 
with the college’s commitment to 
diversity, equity, and inclusion 

≥90% 

Question first 
asked on 2021 
survey of 19-20 

graduates 

91% 92% 

Proportion of graduating students who 
report that their program of study 
helped them embrace diversity and 
treat all people with dignity and 
respect 

≥90% 95% 98% 97% 

 
 

6) Provide student and faculty (and staff, if applicable) perceptions of the school’s climate 
regarding diversity and cultural competence.  

 
The Diversity, Equity, Inclusion, and Civility (DEIC) Committee conducted a cultural climate survey 
in Spring 2021. The survey was completed by 233 respondents, including 19 faculty (8%), 12 staff 
(5%), 119 students (52%), and 83 respondents (36%) who did not identify their affiliation. The vast 
majority of responses indicated satisfaction with the climate of the college. Only twelve percent of 
respondents disagreed with the statement “The COPH is free from tensions related to individual or 
group differences,” and the same proportion indicated that they were either generally or very 
dissatisfied with the college’s commitment to matters of equity, diversity, and inclusion.  
 
When asked to describe the sense of community they feel within the college, most responses were 
positive: 
 

“A welcoming and friendly community” 
“…diverse and safe” 
“Diverse backgrounds; similar values” 
“I feel like everyone, especially in my cohort, has become like a family. We are all pretty 
close, regardless of race, gender, sexual orientation, socioeconomic status, etc.” 
“I feel supported by the entire COPH, while having met individuals from multiple 
backgrounds.” 
“Warm. Welcoming. Inclusive….I wish I could live in this bubble of good people forever.” 
“Wonderful and inclusive place to work.” 
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“’Salad bowl’ where everyone is valued and respected and contributes in ways that reflect 
their identity and background.” 

 
Most neutral and negative comments were from respondents who expressed difficulty feeling a 
sense of community as online students or because of the COVID-19 pandemic. One student 
indicated a lack of connection between international and domestic students in the college, while 
another stated, “I am pleasantly surprised by the diversity of COPH, however, I still hear people 
using language or upholding beliefs (out of ignorance) that are harmful to equity.” 
 
Many respondents indicated that they had taken part in trainings or organizations on campus and 
in the college in support of equity, diversity, and inclusion. Members of the college have pursued 
opportunities to support and lead efforts to support equity in terms of race/ethnicity, gender identity 
and sexual orientation, disability access, and international student enrollment. When asked what 
information or services the college can offer to promote a diverse and inclusive environment, COPH 
members’ recommendations fell into three broad categories: 
 

• Developing an ethos / position statement describing the college’s commitment to diversity, 
equity, and inclusion 

• Clear communication from college leadership regarding efforts and progress in the 
promotion of DEI 

• Specialized trainings and events focused on various DEI facets and promotion of 
university trainings and events 

 
These recommendations have helped guide the efforts of the DEIC Committee and the college. 
 

7) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area. 
 
Strengths 
 

The College prides itself on its commitment to diversity and inclusion for faculty, staff and 
students and in its research and service.  The college has been a regional and state-wide 
leader in educating the public about the social determinants of health, the health challenges 
of Appalachia, and the specific challenges posed by opioid addiction. The college 
significantly out-performs the university, overall, in terms of student and faculty diversity.   

 
Weaknesses 
 

The socioeconomic and demographic realities of the Appalachian region present several 

challenges to creating a truly diverse faculty, staff and student body.  Many Appalachians 

come from economic backgrounds that have not, historically, pursued higher education.  

The college has to explore mechanisms to make college desirable, feasible and affordable 

for all people from the region.  Additionally, because of the racial and ethnic characteristics 

of Central Appalachia, the college has to focus on recruiting students, especially 

undergraduate students, from outside the region.  Finally, as with all regions of the country, 

there can sometimes be a perception, from people outside the region, that Central 

Appalachia may not be welcoming to people with diverse backgrounds.  The college must 

continue to work to demonstrate that, far from being unwelcoming, the college embraces 

people different religious traditions, political persuasions, gender identities, sexual 

orientations, and socio-economic backgrounds.  

 

Future plans 
 

In addition to continuing to focus on recruiting a diverse faculty, staff and study body, 
increased emphasis will need to be paid to assuring that there are no differences in 
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progression to graduation, sense of belonging, and other key metrics, between identifiable 
groups.     
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H1. Academic Advising  
 
The school provides an accessible and supportive academic advising system for students. Each 
student has access, from the time of enrollment, to advisors who are actively engaged and 
knowledgeable about the school’s curricula and about specific courses and programs of study. 
Qualified faculty and/or staff serve as advisors in monitoring student progress and identifying and 
supporting those who may experience difficulty in progressing through courses or completing 
other degree requirements. Orientation, including written guidance, is provided to all entering 
students. 
 

1) Describe the orientation processes. If these differ by degree and/or concentration, provide 
a brief overview of each. 

 
All students in the bachelor’s degree programs attend a required new student orientation offered 
by the ETSU Office of New Student and Family Programs. At this orientation, undergraduate 
students are exposed to campus resources and services, tour the campus, and meet with their 
academic advisors to register for courses and discuss their designated programs.  Many students 
participate in a wide range of teambuilding activities, known as ETSU PREVIEW, prior to the start 
of their first semester.   
 
At the graduate level, the College hosts an MPH new student orientation and a DrPH new student 
orientation. At each orientation, incoming students meet their program coordinator, department 
chairs and faculty, college deans, and other college representatives to learn about degree 
requirements, research opportunities and support, campus resources, and student engagement 
opportunities. Students also receive their respective degree handbook. The orientation typically 
includes morning sessions that are program-wide and afternoon sessions that are concentration-
specific. The orientation offers students the opportunity to share their interests and experiences 
with their peers and faculty as they embark on their graduate education journey. Students in the 
ABM program are encouraged to attend the MPH orientation either at the start of their ABM program 
or at the start of their MPH full time program. 
 
Graduate students are also invited to attend the University-wide new student orientation hosted by 
the ETSU College of Graduate and Continuing Studies prior to the start of the semester. 

 
2) Describe the school’s academic advising services. If services differ by degree and/or 

concentration, a description should be provided for each public health degree offering.  
 

Academic advising is a vital part of educational programming at the University. As defined in the 
university catalog, “Advisement at ETSU is a continuous interactive process between an advisor 
and student which facilitates the development and achievement of the student’s overall goals. 
Advisement is a distinct part of a student’s educational experience, provided by ETSU as a service.” 
Details can be found in the Advising and Registration guide in the ETSU Catalog.  
 
The University’s Office of Undergraduate Student Advisement is led by the Executive Director of 
Academic Advisement and the Assistant Director of Advisement Training and is charged with 
supporting and enhancing academic advising on campus. This office provides advisor resources 
and tools, workshops and professional development opportunities, and supports advisors in 
student success campaigns and efforts across campus. Even though this office focuses on 
supporting professional undergraduate advisors, graduate advisors are invited to attend 
professional development events and workshops, become members of the National Academic 
Advising Association (NACADA), and be included in communication about new and enduring 
advisor resources and tools.  
 
The university uses Degree Works, an academic advising and degree audit tool, specifically to 
assist students in the timely completion of their academic work. Degree Works provides students 
and advisors with accurate and timely information about courses completed, courses remaining, 

https://catalog.etsu.edu/content.php?catoid=46&navoid=1902
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graduation requirements, and allows students to explore potential opportunities to change majors. 
ETSU also uses EAB Navigate (formerly SSC Campus) to provide a centralized mechanism for 
students to schedule appointments with advisors, make and receive referrals to campus resources 
such as the Center for Academic Achievement (tutoring center), Counseling Center, or University 
Career Services.  
 
The College of Public Health has also made a commitment to academic advising and student 
support services by creating the Office of Student Services in 2014. This Office is led by the 
assistant dean for student services and includes three academic advisors (graduate advisor, 
undergraduate advisor for the public health degrees, and undergraduate advisor for the health 
science degrees), a recruiter, and a data services manager/SOPHAS liaison. The mission of the 
Office of Student Services is the development and implementation of programs and processes 
encompassing recruiting, academic advising, and retention to promote and facilitate an academic 
environment that is student-centered, community-focused, and real world tested. The Office also 
coordinates with student organizations, campus resources and partners, and community partners 
to offer professional development opportunities, career advising, and other student events and 
activities for engagement and growth.   The Dean has described the Office of Student Services, as 
the “secret sauce” to student success, in recognition that the quality, care, and compassion of the 
academic advisors is often as critical to student retention and success as any other activity in the 
college.   
 
Within the college, each public health degree program addresses the unique advising needs of 
their students.  

 
Students in the B.S. Public Health and B.S. Health Administration programs are advised by the 
undergraduate advisor for public health degrees. The advisor has been extensively trained in 
advising best practices, career counseling, professional and graduate school counseling and 
preparation, and student services and resources on campus. All students in Public Health and 
Health Administration meet with their advisor at least once per semester to ensure timely 
progression of the program and to review program and graduation requirements. Additionally, a 
designated BSPH faculty and a designated BSHA faculty advise students on matters related to 
their field experience. The undergraduate advisor coordinates with the field experience faculty to 
ensure a smooth advisement process for the field experience.   
 
MPH students receive dual support from the graduate advisor and their departmental professional 
advisor (DPA).  The graduate advisor has received extensive training in advising best practices, 
career counseling, and student services and resources on campus. The graduate advisor guides 
students with respect to their program of study including course sequencing and offerings; files 
paperwork for enrollment, candidacy, and graduation; ensures students are making timely progress 
in the program of study; and provides support and, when appropriate, referrals to additional student 
services through the university. As students enroll in the MPH program, they are also assigned to 
a faculty member in their home department/concentration who serves as their DPA. DPAs advise 
and mentor students on the applied practice experience, program electives, and career counseling. 
Students are encouraged to meet with their assigned DPA at least once per semester to discuss 
the applied practice experience and receive career counseling.  
 
Similar to MPH students, students in dual degree programs (MD/MPH and PharmD/MPH) are 
advised by the graduate advisor and their DPA. Dual degree students meet with the graduate 
advisor each semester to ensure timely progression of the program and sequence of courses as 
outlined in the articulation agreement.  
 
Students enrolled in the accelerated bachelors to masters (ABM) program are advised by both their 
respective undergraduate advisor (within or outside the College of Public Health) and the College’s 
graduate advisor to ensure appropriate course sequencing and to provide a smooth transition into 
the MPH degree program.  
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Students pursuing a DrPH degree are advised by graduate faculty in their concentration/home 
department on academic matters including their program of study, course registration, and 
selection of elective courses. Within their first year in the program, DrPH students form their 
committee, chaired by a graduate faculty in their home department and including members from 
within and outside the home department. The committee, led by the chair, takes the lead in advising 
students on their applied practice experience and integrative learning experience while overseeing 
their academic progress and candidacy and graduation requirements.  All students in the DrPH 
program meet with their faculty advisor/committee chair regularly for mentorship and support and 
to ensure timely progression through their program of study.  
 

3) Explain how advisors are selected and oriented to their roles and responsibilities.  
 

The academic advisors are hired into full-time advising positions to enhance student support 
services within the college. Academic advisors receive intense training in advising best practices, 
ETSU specific programs such as Degree Works, INB (Internet Native Banner), and EAB Navigate, 
and ETSU policies and procedures for advising, student referrals and support services, registration, 
and graduation. Training is conducted by the Office of Undergraduate Student Advisement and the 
Registrar’s Office. In addition, academic advisors receive annual memberships to NACADA 
(National Academic Advising Association) through the Office of Undergraduate Student 
Advisement, which includes free webinars, workshops, articles, and opportunities for further 
professional development.   To further assure the quality and currency of the academic advisors, 
they also hold faculty positions in a relevant department and participate in all faculty meetings. 
 
Graduate faculty serving as Departmental Professional Advisors (DPAs) in the MPH program are 
selected based on their expertise in their field to provide mentorship and support to students within 
their departments. DPAs are supported by the MPH Director, graduate advisor, Office of Student 
Services, and their respective department chair.  
 
DrPH faculty advisors are selected based on their expertise in their field to provide mentorship and 
support to students within their departments. DrPH faculty advisors are supported by the DrPH 
Program Coordinator and their respective department chair. 
 

4) Provide a sample of advising materials and resources, such as student handbooks and 
plans of study, that provide additional guidance to students. 
 
The requirements for all degree programs are presented in the university’s academic catalogs 
Academic Catalogs (etsu.edu)  and on the college website where every degree program has its 

respective page and information Academics (etsu.edu).   

 

Student handbooks and advising guides can be found in ERF H1.4. 

 
5) Provide data reflecting the level of student satisfaction with academic advising during each 

of the last three years. Include survey response rates, if applicable. Schools should present 
data only on public health degree offerings.  

 
Student satisfaction with academic advising is measured in two ways. Graduating students are 
invited and encouraged to complete an Exit Survey in their last semester that asks them to rate 
their satisfaction with academic advisement on a 4-point scale (very satisfied, somewhat satisfied, 
somewhat dissatisfied, very dissatisfied). Graduates of the college complete an Alumni Survey that 
is administered 1 – 2 years post-graduation that asks the same question. The tables below present 
the proportions of Exit Survey respondents and Alumni Survey respondents who reported 
satisfaction (“very satisfied” or “somewhat satisfied”) with academic advising by year.  
 

https://www.etsu.edu/reg/catalog/
https://www.etsu.edu/cph/academics/
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EXIT 
Survey 

2019-20 
Graduates 

2020-21  
Graduates 

2021-22 

Graduates 

 
% Satisfied 

Resp. 
Rate 

% Satisfied 
Resp. 
Rate 

% Satisfied 
Resp. 
Rate 

All College students 91.7% 53% 95.8% 60% 96.0% 57% 

Public health degree 
students 

88.1% 57% 96.1% 75% 95.6% 69% 

 
 

ALUMNI 
Survey 

2020 Survey 

(2018-19 Graduates) 

2021 Survey 

(2019-20 Graduates) 
2022 Survey* 

(2020-21 Graduates) 

 % Satisfied 
Resp. 
Rate 

% Satisfied 
Resp. 
Rate 

% 
Satisfied* 

Resp. 
Rate 

All College students 91.7% 38% 94.3% 33% 97.4% Pending 

Public health degree 
students 

85.7% 39% 93.9% 45% 100.0% Pending 

*Data collection ongoing for graduates of AY 2020-21 
 
 

6) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area.  

 
Strengths 
 

1. ETSU and the College of Public Health have both put academic advisement at the forefront 
of student success. The College has invested in dedicated full-time academic advisors at 
the graduate and undergraduate levels.  

2. The College has implemented a model for advising at the master’s level that integrates 
advising support from an academic advisor and a faculty mentor in the student’s home 
department.  

3. Student satisfaction with academic advising is high.  
 
Weaknesses 
 

None noted 
 
Plans for Improvement 

 
With the growth in enrollment in the College, the addition of a new full-time academic 
advisor in the fall of 2022 will increase the capacity of the Office of Student Services to 
further support student academic success.   
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H2. Career Advising 
 
The school provides accessible and supportive career advising services for students. All students, 
including those who may be currently employed, have access to qualified faculty and/or staff who 
are actively engaged, knowledgeable about the workforce and sensitive to their professional 
development needs; these faculty and/or staff provide appropriate career placement advice, 
including advice about enrollment in additional education or training programs, when applicable. 
Career advising services may take a variety of forms, including but not limited to individualized 
consultations, resume workshops, mock interviews, career fairs, professional panels, networking 
events, employer presentations and online job databases. 
 
The school provides such resources for both currently enrolled students and alumni. The school 
may accomplish this through a variety of formal or informal mechanisms including connecting 
graduates with professional associations, making faculty and other alumni available for networking 
and advice, etc. 
 

 
1) Describe the school’s career advising and services. If services differ by degree and/or 

concentration, a brief description should be provided for each. Include an explanation of efforts to 
tailor services to meet students’ specific needs.  

 
Career advising is an integral part of the educational process at ETSU. The University Career 
Services office maintains a comprehensive set of resources for students, alumni, and families 
including job fairs, mock interviews, support for resume and cover letter writing, and many related 
resources University Career Services (etsu.edu). University Career Services has several 
mechanisms for engaging students in career counseling, advertising career fairs, graduate and 
professional school fairs, and connecting students with employers. Focus 2 is an assessment for 
students to determine ideal career paths based on interest and skills. Handshake is a free tool 
available to students, faculty, staff, and alumni to discover employment opportunities, find 
internships, and request appointments with career services staff. Students can make appointments 
with career services staff for resume review, mock interviews, Focus 2 assessment review, and 
career counseling through EAB Navigate, a referral tool for students.   
 
The college is committed to career counseling and believes that career counseling begins by 
assuring that the content of the academic offerings of the college is matched to the needs of the 
workforce. The college relies heavily on input from preceptors (those who supervise students during 
their internships), employers, its college and departmental advisory committees, and alumni in 
developing, designing, and modifying all academic programs. In 2021-22, each department 
convened a panel of professionals in each disciplinary area to identify their perceptions of future 
directions in the job market. The college also convened an advisory board to discuss workforce 
skills students need to be successful professionals. The processes of collecting, analyzing, and 
using these data to align academic programs with workforce needs have been described in Criteria 
B2, B5, and F1.  
 
The college maintains a “Careers” page http://www.etsu.edu/cph/careers.php which provides a 
listing of career outlooks for each degree program offered in the college. This page also connects 
students to the US Bureau of Labor Statistics Occupational Outlook Handbook, planning resources, 
career and fellowship sites, and the University Career Services homepage. Alumni profiles are 
maintained through the Alumni page, in which alumni from all degree programs give advice to future 
and current students and their fellow graduates. https://www.etsu.edu/cph/alumni/  
 
The college also maintains the field experience page. As of this writing, the college maintains over 
190 Memoranda of Understanding with preceptor organizations that serve as field sites for our 
students. The field experience becomes important, especially to undergraduates, as one major way 
in which employment is secured. All students in the BSPH, BSHA, BSEH, MHA, MPH, and DrPH 
programs are required to complete an applied practice experience which greatly focuses on 

https://www.etsu.edu/students/careers/
http://www.etsu.edu/cph/careers.php
https://www.etsu.edu/cph/alumni/
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networking, professional development, and workforce skills. When speaking with students, the 
dean describes the internship as “a three-month job interview.” In addition, this list of preceptor 
organizations is also used to encourage students to shadow, volunteer, and complete non-credit 
bearing internships.  
 
These career counseling and exploration opportunities are available for all students in all degree 
programs. The commitment to providing career counseling and preparing students for the 
workforce remains a priority for the college. As such, the curriculum also reflects the steps taken. 
 

• The BSPH curriculum requires students to complete the “Skills and Encounters” course 
during the first semester of the program. This course provides students with professional 
development skills such as resume building, interviewing, and exposure to different career 
paths in public health.   

• The BSHA curriculum requires students to complete the “Professional Development and 
Experiences in Health Care” course. Emphasis is placed on cross-cutting competencies 
necessary for success in the workplace, graduate education, and life-long learning. 
Students read Stephen Covey’s “7 Habits of Highly Effective People” to gain 
professionalism skills, develop a resume, complete a mock interview, and improve 
presentation and writing skills. This course also relies heavily on guest lecturers to expose 
students to different careers in the health administration field and to reinforce 
professionalism in the workplace. 

• DrPH students interact with prominent professionals in public health, health care, and 
related fields in the foundational course, “Health Policy, Advocacy, and Ethics.” These 
professionals mentor, consult with, and provide guest lectures on professional skills to 
doctoral students.  The Dean, who co-teaches this course, specifically invites all DrPH 
students to meet with him to talk about career options. Additionally, he begins the course 
by reviewing the “13 lessons” he has learned during his 38-year public health career.   

• Similarly, a course within the MHA program, “Studies in Health Administration,” focuses on 
professional development in health administration through discussion of current events in 
health care, analysis of real-world scenarios, and engagement with guest speakers. While 
this course is required for MHA students, it is available and encouraged as an elective 
course for MPH students.  

• Students in the MPH and MHA programs take an Interprofessional Education (IPE) two-
course sequence together with students in the other health sciences colleges at ETSU. 
Students in this course practice communication, team building, and problem solving while 
working with an interdisciplinary group of students including students in medicine, 
pharmacy, nursing, and clinical and rehabilitative health sciences. 

• Students within the BSHS program are offered a course entitled “Biomedical Techniques.” 
This class is designed to provide students with the skill set required for post-baccalaureate 
endeavors such as entering into the workforce, graduate schools, or professional programs. 
In addition to providing “hard” lab-based skills, the course also offers “soft” skills associated 
with team building and interpersonal environments in a scientific setting. 

• As part of the “Cultural Competence and Spirituality in Health Care” undergraduate course, 
the course instructor collaborates with the Office of Student Services to have a Returned 
Peace Corps Volunteer Panel. This panel not only focuses on cultural exchange and 
diversity but also the benefits of the Peace Corps following graduation and how to become 
a competitive applicant. The College is a designated Peace Corps Prep school.   

 
Student organizations within the College of Public Health also offer professional development and 
career counseling opportunities for their members.  

 
• The Public Health Student Association (PHSA) helps fund and take students to the 

Tennessee Public Health Association annual meeting to provide students with the 
opportunity to network, learn about the field of public health, and gain a better understanding 
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of the public health workforce. Students who attend this conference are also given the 
opportunity to meet with the Tennessee Commissioner of Health and visit the capitol. PHSA 
also plans trips to visit the Tennessee Department of Health, attend policy sessions, and 
meet with prominent state policy makers as well as plans events such as an Etiquette Dinner 
with local preceptors and partners.  

 
• The Health Administration Student Association (HASA), newly developed in summer 2022, 

plans to partner with the Office of Student Services to provide professional development 
activities such as resume building, interviewing, and networking workshops. HASA is also 
working on an alumni mentoring program for current students to be connected with BSHA 
alumni. 

 
2) Explain how individuals providing career advising are selected and oriented to their roles 

and responsibilities.  
 

Career counseling is a shared responsibility of faculty and staff in the college. It is a part of the 
formal process of academic advising as well through the faculty mentorship with graduate students 
(described above). Academic advisors study the emerging field, assist in tracking job placement 
following graduation which helps to identify positions and employers that may be new opportunities 
for students. Academic advisors also stay current on best practices and developments in career 
counseling and career placement among students with public health degrees by reading literature, 
attending webinars, workshops, and other trainings including the ASPPH Undergraduate Summit 
and the Tennessee Public Health Association Annual Meeting.  
 
Faculty advisors provide career counseling to graduate students in their chosen concentrations. 
Faculty have extensive knowledge in their chosen field of the career opportunities and paths within 
the public and private sectors. Graduate students are encouraged to meet with their faculty advisors 
at least once per semester to discuss career opportunities and explore different career paths. 
 

3) Provide three examples from the last three years of career advising services provided to 
students and one example of career advising provided to an alumnus/a. For each category, 
indicate the number of individuals participating.  

 
The college provides lectures and seminars, networking events, and professional development 
events that are offered to students and alumni.  
 
 Students 
 
1. The Office of Student Services hosts a Networking Night for students to meet potential 

preceptors and employers in the region and statewide. Networking Night participants have 
included representatives from health care systems, health departments, governmental 
agencies, medical group practices, nursing home and other long-term care facilities, and non-
profit organizations. Student participants have ranged from 50-150. Networking Nights have 
been offered in-person on ETSU main campus as well as in an online format. Networking 
Nights have been offered in the following semesters: Spring 2019 (in person), Fall 2019 (in 
person), Fall 2020 (online), Fall 2021 (online), Spring 2022 (online), Fall 2022 (in person). 
Students at all levels are invited to attend. The Office of Student Services also hosts a website 
for all master’s students in the college that serves as a one-stop shop for information including 
job announcements and other career-related opportunities. All master’s students are 
automatically added to this site upon enrollment in their program.   

 
2. The Leading Voices in Public Health lecture series and other lectures expose students to a 

wide range of career issues related to the various professions in public health. Since 2007, 70 
LVPH events have been held, featuring 90 different speakers/presenters on a wide variety of 
topics of importance to the public’s health and well-being.  Several LVPH events each year are 
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co-sponsored, including “The Evening of Health, Wellness, and the Arts” (co-sponsored with 
the Mary B. Martin School of the Arts and the Gold Humanism Honor Society of the Quillen 
College of Medicine), the “Health, Equity and Inclusion Lecture” (co-sponsored with the Office 
of Equity and Inclusion), and the “Justice, Health and Humanities Lecture” (co-sponsored with 
the Department of Philosophy and the Humanities.)   Students, faculty, staff, alumni, and 
community members are invited to these lectures, which are always free and open to the public. 
With the permission of the presenter, they are livestreamed and archived for later viewing: 
https://www.etsu.edu/cph/speakersseries.php  

 
3. The college has developed and implemented a number of new courses in the past three years 

focused on professional development and career advising across degree programs. These 
include Skills & Encounters (required for the BSPH), Professional Development and 
Experiences in Health Care (required for the BSHA), new capstone courses matched to 
workforce needs (required across the MPH concentrations), and a re-designed Applied 
Practice Experience for the DrPH program allowing students to engage in their professional 
field for up to three semesters. 

 
Alumni  
 
Alumni are invited to continuing education opportunities hosted by the college, including the 
Leading Voices in Public Health lecture series, the Department of Environmental Health lecture 
series, and Health for Her seminars sponsored by the Center for Applied Research and Evaluation 
in Women’s Health. In addition, the Office of the Dean has created a specific email address and 
listserv for alumni to receive job postings, internship and fellowship openings, professional 
development events, and lecture series/seminars available through the college and university. The 
College’s social media platforms also regularly post job opportunities and career related activities 
and events for alumni. Alumni also receive the Dean’s weekly Public Health Update, and the 
college’s Month-in-Review compilation of news and events.   
 

4) Provide data reflecting the level of student satisfaction with career advising during each of 
the last three years. Include survey response rates, if applicable.  

 
Student satisfaction with career advising is measured in two ways. Graduating students are invited 
and encouraged to complete an Exit Survey in their last semester that asks them to rate their 
satisfaction with opportunities for professional/career development on a 4-point scale (very 
satisfied, somewhat satisfied, somewhat dissatisfied, very dissatisfied). Graduates of the college 
complete an Alumni Survey that is administered 1 – 2 years post-graduation that asks them to rate 
their satisfaction with career advising. The tables below present the proportions of Exit Survey 
respondents and Alumni Survey respondents who reported satisfaction (“very satisfied” or 
“somewhat satisfied”) with career advising by year. 
 
 

EXIT Survey 
2019-20 

Graduates 
2020-21  

Graduates 
2021-22 

Graduates 

Graduates of 
AY 

% 
Satisfied 

Resp. 
Rate 

% 
Satisfied 

Resp. 
Rate 

% 
Satisfied 

Resp. 
Rate 

All students 87.7% 53% 95.7% 60% 94.6% 57% 

Students in 
public health 
degrees 

82.1% 57% 93.6% 75% 94.5% 69% 

 
 

https://www.etsu.edu/cph/speakersseries.php
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ALUMNI Survey 
2020 Survey (2018-

2019 Graduates) 
2021 Survey (2019-

2020 Graduates) 
2022 Survey (2020-

2021 Graduates) 

Graduates of AY 
% 

Satisfied 
Resp. 
Rate 

% 
Satisfied 

Resp. 
Rate 

% 
Satisfied 

Resp. 
Rate 

All students 80.6% 38% 86.7% 33% 90.5%* Pending 

Students in 
public health 
degrees 

69.2% 39% 81.8% 45% 91.7%* Pending 

*Data collection ongoing for graduates of AY 2020-21 
 

5) If applicable, assess strengths and weaknesses related to this criterion and plans for 
improvement in this area.  

 
Strengths 
 

1. The college is committed to career counseling through partnerships and activities with 
University Career Services and in-house professional development, career exploration, 
and networking events.  

2. The college regularly benchmarks its academic programs against the needs of the 
workforce and the career goals of students. 

3. The curricula of all degree programs include coursework focused on professional and 
career development. 

4. Applied practice experiences, required at the graduate and undergraduate levels provide 
students with extensive opportunities for career development, networking, and 
professionalism skills. These experiences help students jumpstart their career and can be 
viewed as a three-month job interview  

5. Student satisfaction with career advising has increased in recent years. 
 
Weaknesses 
 
While student satisfaction with career advising is quite high, career advisement for public health is 
challenging because of the incredible diversity of career opportunities that exist.   
 
Plans for Improvement  
 

1. With the addition of a new advisor to the Office of Student Services in Fall 2022, OSS plans 
to partner with student organizations, University Career Services, and the academic 
departments within the college to provide additional career counseling opportunities, such 
as alumni panels and job fairs tailored to public health students. 

2. Future career advising services will include in-person and virtual options for on-site and 
distance learning students.  

3. The college will explore how best to use alumni to provide career-specific advice to 
students. 

4. The college will continue to collect data and monitor student satisfaction with career 
advising in the coming years. 
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H3. Student Complaint Procedures 
 
The school enforces a set of policies and procedures that govern formal student 
complaints/grievances. Such procedures are clearly articulated and communicated to students. 
Depending on the nature and level of each complaint, students are encouraged to voice their 
concerns to school officials or other appropriate personnel. Designated administrators are charged 
with reviewing and resolving formal complaints. All complaints are processed through appropriate 
channels. 
 

1) Describe the procedures by which students may communicate complaints and/or 
grievances to school officials, addressing both informal complaint resolution and formal 
complaints or grievances. Explain how these procedures are publicized.  

 
The  College of Public Health abides by the university’s student complaint policy, as articulated  by 
the Southern Association of Colleges and Schools Commission on Colleges (SACSCOC), the 
university’s regional accreditor.  Specifically, the SACSCOC  Standard 12.4: Student Complaints 
states, “The institution (a) publishes appropriate and clear procedures for addressing written 
student complaints, (b) demonstrates that it follows the procedures when resolving them, and (c) 
maintains a record of student complaints that can be accessed upon request by SACSCOC.” 
Narrative content in this section is reproduced from the university’s regional accreditation 
documentation, where appropriate.    
 
ETSU has a student complaint policy and procedure that provides students with information on how 
to file a complaint. This policy and procedure have been developed and approved through 
appropriate institutional processes. The information is published annually in both the 
undergraduate and graduate catalogs, which are available online. The policy has been 
implemented and is enforced by the university when a complaint arises. 
 
When a concern occurs, the student is encouraged to discuss it with the appropriate faculty 
member or administrator.  Often a resolution or an answer can be attained informally.  If an informal 
approach is neither successful or not advisable, the student should use the student complaint policy 
and procedure. The policy designates university personnel to whom complaints may be submitted, 
clarifies appeal procedures, and provides electronic forms for filing complaints and appeals. 
Additional complaint procedures for specific appeals and complaint processes are available by 
offices and departments handling those complaints. 
 
Due process is afforded through the ETSU student complaint policy and these other specific 
institutional appeal and complaint procedures. While student complaints may be resolved 
informally, the university provides formal complaint and appeal processes to ensure equity, 
transparency, and timeliness in the resolution of student grievances. Resolution opportunities are 
accessible and may be submitted electronically (via email) so that on-ground and online students 
may access and utilize procedures in the same manner.  
 
Student Complaint Policy and Procedure  
 
East Tennessee State University is committed to respecting all members of the university 
community and providing fair treatment regarding complaints by students. The objective of the 
Student Complaint Policy and Procedure is to ensure that concerns and complaints of 
undergraduate or graduate students are addressed fairly and are resolved promptly. Complaints 
usually involve actions affecting students that are alleged to be unjust, inequitable, or create 
unnecessary hardship. A student may pursue this complaint procedure if he or she believes a 
problem is not governed by other complaint or appeal procedures at the university. 
East Tennessee State University seeks to provide students, staff and faculty members with a safe 
and secure learning environment, free of crime and or violations motivated by discrimination, sexual 
and other bias-related harassment.  There are two important complaint policies not governed by 
the Student Complaint Policy and Procedure: Sexual, Racial, and Other Harassment and Hate 
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Crimes and Bias-Related Incidents.  These types of complaints should be filed with the Chief Equity 
Compliance Officer or, when a charge is by one student against another student, with the Dean of 
Students according to the procedures described in those policies. 
 
The student complaint policy and procedure is disseminated to the campus community in various 
ways including via the undergraduate and graduate catalogs and on the Student Life and 
Enrollment website. Brief descriptions of each are offered in the table below. 

 

Source Description 

East Tennessee State University  
2022-2023 Undergraduate Catalog 
Complaint Procedures for Students 

Presents the entire university student complaint 
policy and procedure, along with all forms and 
links to other selected appeal policies and 
information on how to file complaints directly 
with the state, governing, and/or accreditation 
bodies.   

East Tennessee State University  
2022-2023 Undergraduate Catalog 
Complaint Policy and Procedures for Students 

Presents the policy for graduate students exactly 
like that published for undergraduates.  

East Tennessee State University  
Student Life and Enrollment Website  

Promotes the complaint policy and procedure 
and related forms and links directly to the entire 
policy listing. 

 
Additionally, this information is shared through presentations to leadership at the college level, in 
campus-wide emails to the university community, and by inclusion in the LAUNCH program, 
ETSU’s online new student orientation.  
 
Within the college, the Student Council represents broad/cross-cutting student concerns. Students 
may also submit informal suggestions regarding any aspect of the college operations to the 
Suggestion Box Online Suggestion Box (etsu.edu) 

 
2) Briefly summarize the steps for how a formal complaint or grievance is filed through official 

university processes progresses. Include information on all levels of review/appeal.  
 

The procedure for filing student complaints (abridged) governed by this policy is as follows: 
 

Step 1: A student submits a written complaint on the Student Complaint Form to the appropriate 
university personnel.  The complaint is reviewed and a decision is made regarding the complaint.  
The outcome is then communicated to the student in writing. 

 
Step 2: A student may appeal the original outcome by filing Appeal Form A with the supervisor or 
next level administrator of the initial respondent.  The complaint and initial resolution are reviewed, 
and the outcome is shared with the complainant in writing. 

 
Step 3: A student who feels their due process rights were violated in some way may file an 
additional and final appeal on Appeal Form B with the vice president of the university division in 
which the complaint occurred.  The vice president will make a final determination about the matter 
and communicate the finding, including reasons for the decision, to the student. 
 
Additional Appeal, Complaint, and Feedback Opportunities 
Students use the student complaint policy and procedure if the complaint is not covered by another 
problem-specific policy. Major policies that are utilized to address specific complaints (e.g., grade 
appeals) should be followed to issue an appeal for an academic or administrative action.  

https://catalog.etsu.edu/content.php?catoid=46&navoid=1906#complaint-policy-and-procedures-for-students
https://catalog.etsu.edu/content.php?catoid=47&navoid=1955#complaint-policy-and-procedures-for-students
https://www.etsu.edu/students/currentstudents/forms.php
https://www.etsu.edu/cph/suggestion.php
http://www.etsu.edu/students/documents/electronicstudentcomplaintform.doc
http://www.etsu.edu/students/documents/electronicstudentcomplaintformA.doc
http://www.etsu.edu/students/documents/electronicstudentcomplaintformB.doc
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3) List any formal complaints and/or student grievances submitted in the last three years. 
Briefly describe the general nature or content of each complaint and the current status or 
progress toward resolution.  

 
Due to the sensitive and confidential nature of all student complaints and appeals, documentation 
is maintained in the office where the complaint is submitted. Confidential information is shared with 
other offices only on a "need-to-know" basis. A record of complaints and their resolutions is 
documented at each level of the review process by the appropriate administrator: Department 
Chair/Director, Dean of College or School or their designee, and/or Vice President.  Annual 
compilation of student complaints and other appeals is documented by the Vice President for 
Student Life and Enrollment. 
 
Until the end of AY 21-22, the Associate Dean for Academic Affairs (ADAA) kept the record of all 
formal and informal complaints, including all documentation of the complaint and resolution.  The 
responsibility for this process was transferred to the Assistant Dean for Student Services at the 
beginning of AY 22-23.   
 
Table H3.3 Formal Complaints Received from Students in the Last Three Years 
 

Received Brief Description  How Resolved  Resolved by Resolved 

9/13/21 Complaint about 
comments made by 
instructor and about 
instructor’s use of 
costly proctoring 
service 

Referred to department chair 
who discussed with the 
comments with instructor.  
Department chair proctored 
the exams himself after 
loaning the student a camera 
for her computer. 

Rob Pack, 
Associate Dean 
for Academic 
Affairs & David 
Shoham, Chair 
of Biostatistics & 
Epidemiology 

10/1/21 
 
 
 
 
 
  

10/29/21 Complaint about 
hearing instructor 
and amount of 
timely feedback. 
Instructor was chair 
of department  

Associate Dean met with the 
student on 10/29/2021, 
communicated concerns to the 
chair and resolved with a 
formal written communication 
to the student. 

Rob Pack, 
Associate Dean 
for Academic 
Affairs  

10/29/21 

11/10/21 Complaint about 
lack of support for 
tutoring or extra help 
from instructor 

Student was referred to the 
department chair, who 
discussed the matter with 
student and instructor and 
provided a written 
documentation of resolution. 

Rob Pack, 
Associate Dean 
for Academic 
Affairs & Ranjan 
Chakraborty, 
Chair of Health 
Sciences 

12/5/21 

 
4) If applicable, assess strengths and weaknesses related to this criterion and plans for 

improvement in this area.  
 

Strengths 
 

The policies and procedures set up for student complaints are robust and include potential 
for appeal and judgement of due process.   
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Weaknesses 
 

Anecdotal reports suggest that not all students are aware of the complaint and/or appeals 

process.  This may be particularly problematic for on-line students.   

 
Plans for Improvement 
 

The college will consider additional ways of ensuring that students are aware of the best 

ways to seek resolution to challenges they face during their time here, including 

incorporation of these policies/processes into orientations and/or advisement, and the use 

of Student Council and/or student organizations to share this information.   
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H4. Student Recruitment and Admissions 
 

The school implements student recruitment and admissions policies and procedures designed to 
locate and select qualified individuals capable of taking advantage of the school’s various learning 
activities, which will enable each of them to develop competence for a career in public health. 
 

1) Describe the school’s recruitment activities. If these differ by degree (e.g., bachelor’s vs. 
graduate degrees), a description should be provided for each.  

 

Recruitment activities 
 
The college creates its own recruitment materials but also leverages university recruitment 
infrastructure to ensure a diverse and qualified student body. At the undergraduate level, the 
college follows university-wide policies and procedures which are guided by best practices of the 
American Association of Collegiate Registrars and Admissions Officers and of the Tennessee 
Association of Collegiate Registrars and Admissions Officers. At the graduate level, the college 
follows university-wide policies and procedures which are guided by best practices of the Council 
of Graduate Schools. In addition, the college works with University Relations to verify that all 
information contained in its recruitment materials is accurate, and that recruitment publications are 
approved and assigned an ETSU number. 
 
The college’s recruitment efforts are led by the Recruitment and Retention Committee, a standing 
committee of the college. Initially convened as the Recruitment and Retention Workgroup in 2013, 
the committee is charged with developing and implementing plans for student recruitment and 
retention in concert with the Office of Student Services.  The committee is composed of faculty, 
staff, students, and the college recruiter and is chaired by the Assistant Dean for Student Services 
(ADSS). The ADSS coordinates college-wide recruitment, marketing, and outreach alongside the 
college recruiter and represents the college at university committees, professional organizations, 
or other activities related to student recruitment and development and oversees the Office of 
Student Services in the college. 
 
Guiding the efforts of the Recruitment and Retention Committee and the college recruiter is the 
college strategic plan. The 2014-2020 Strategic Plan established an objective to expand student 
recruitment efforts to attract and enroll a qualified student body and to support the recruitment of 
college students (along with faculty and staff).  
 
The progress toward this objective was measured by tracking characteristics of incoming classes 
of students throughout the duration of the strategic plan period. Specific targets, each of which 
have been achieved, included: 
 

• Combined verbal and quantitative GRE scores at the 40th percentile or higher 

• Mean GPA ≥ 3.5 for incoming doctoral students 

• Mean GPA ≥ 3.0 for incoming master’s degree students 

• At least 50% of incoming graduate students are from Appalachia  

• At least 10% of incoming students are members of racial/ethnic minority groups 
 
These outcomes were achieved through the implementation of several specific strategies 
articulated in the strategic plan or developed after the plan by the Recruitment & Retention 
Committee: 
 

• establish the Recruitment & Retention Taskforce as a standing committee of the college 

• increase the college’s social media presence 

• re-vamp and continuously improve the college website with special emphasis on diversity 
and inclusion, and on student, alumni, and faculty research and other accomplishments 
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• enhance awareness of programs in the college across the university campus and at 
community colleges within the region and the state. 

• continue participation in SOPHAS. 

• assess existing recruitment efforts to identify strengths and potential gaps 

• assess resources and soliciting expertise from within the university to support recruitment 
efforts 

• expand the college’s reach for local, regional, and national recruitment 

• continue to promote hands-on learning experiences offered through Project EARTH, Inter-
Professional Education (IPE) experiences, and simulation labs 

• establish a relationship with an on-site ETSU coordinator at Northeast State Community 
College wo refers prospective transfer students to academic advisors in the OSS 

• attend “Transfer Days” on a regular basis at several community colleges in the region 

 
The addition of a full-time college recruiter in March 2020 created new and expansive opportunities 
for college promotion and recruitment at all degree levels, and the new 2021-2016 College Strategic 
Plan focuses on expanding the reach of the college’s recruitment efforts.  
 
Internal recruitment 
The college collaborates with campus partners to connect with prospective and enrolled ETSU 
students. As students express interest in one the college’s undergraduate programs or are 
accepted to ETSU in one of the majors in the college, they receive a series of emails from ETSU 
Undergraduate Admissions that include a welcome letter from the dean, student spotlights, and 
ways to connect with the college recruiter. The college also actively participates in university-level 
recruitment events in partnership with Undergraduate Admissions, including events for accepted 
students (New Buc Kick-Off), high achieving students (Top Scholars), transfer students (transfer 
fairs at local community colleges), and other prospective students and their families (Navigate 
ETSU and Open Houses). The college works closely with the campus visit coordinator to connect 
with students and families visiting campus for tours and to provide a tour of the college’s academic 
buildings and meet to discuss questions regarding programs.  
 
In Fall 2017, the College of Public Health was selected as a Paul D. Coverdell Fellows Program by 
the Peace Corps. The Coverdell Fellows program is a graduate fellowship program that offers 
financial assistance to Returned Peace Corps Volunteers, Peace Corps Response, and Global 
Health Service Partnership Volunteers. The Coverdell Fellows program is available for RPCVs or 
other Peace Corps volunteers who are interested in the MPH, MHA, and DrPH programs. In Fall 
2018, the College of Public Health applied and was selected to offer the Peace Corps Prep program 
as well. The Peace Corps Prep program is designed for undergraduate students interested in 
pursuing the Peace Corps following graduation to develop skills to better prepare students for 
global work. The Peace Corps has identified four core areas which are critical in preparing students 
to serve in Peace Corps fieldwork; sector-specific skills, foreign language proficiency, intercultural 
competence, and professional savvy and leadership. Each of these elements are built into the 
Peace Corps Prep Program. The Coverdell Fellows Program and Peace Corps Prep program both 
offer a unique opportunity to recruit students into the College of Public Health that are interested in 
global health and development.   
 
The college continues to promote graduate level programs and graduate certificates and 
collaborates with the College of Graduate and Continuing Studies to offer regular virtual information 
sessions each semester for all programs. These sessions are advertised widely through social 
media and website.  
 
External recruitment  
External recruitment efforts involve recruiting students from outside the university setting and 
collaborating with other schools, student groups, and settings in which interested students may be 
present. These efforts include graduate school fairs; conferences, competitions, and annual 
meetings geared towards high school or undergraduate students; state and national conferences  
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for professional organizations; and the development of articulation agreements with outside 
institutions. The college participates in several virtual graduate fairs offered through ASPPH and 
TIPH (This is Public Health) each year. The college exhibits at student centered conferences and 
competitions such as Skills USA, HOSA (Health Occupations Student Association), and NCUR 
(National Conference on Undergraduate Research) and plans to expand to degree specific 
conferences such as FBLA (Future Business Leaders of America).  
 
The college also regularly exhibits at the annual meetings such as those of the American Public 
Health Association, the Tennessee Public Health Association, the Rural Health Association of 
Tennessee, and the National Rural Health Association. Additionally, in 2022, the college exhibited 
at the annual meetings of the state primary health care associations in three states—Tennessee, 
Alabama and South Carolina.  
 
Tables below describe key college recruitment efforts that are non-degree specific as well as 
strategies for undergraduate, graduate, and online recruitment. 
 

General college recruitment activities 

Activity or 

Material 

Description 

College Website The college website gets about 100,000 visits a year. The website is typically 

visited by 164 countries in a given year. https://www.etsu.edu/cph/ 

YouTube Channel The college YouTube channel includes Leading Voices in Public Health lectures, 

Dr. Wykoff’s Weekly Public Health Updates and Weekly Pandemic Updates, 

faculty introductions, and other college activities. Currently, the college YouTube 

channel has a total of 441 subscribers and 71,976 views.  

https://www.youtube.com/c/ETSUCollegeofPublicHealth/videos  

Instagram Page The College maintains an Instagram social media page to inform students on 

upcoming events and general public health information. The account currently 

has 1,091 Instagram followers. Followers of the college Instagram page are 

primarily from TN including Johnson City, Kingsport, Elizabethton, and Nashville. 

https://www.instagram.com/etsucph/?hl=en  

Twitter Page Since the start of the college Twitter page, the college has gained 819 followers. 

The Twitter page consists of event updates, “retweets” of university and public 

health related information, and general information college information.  

https://twitter.com/etsucph  

Facebook Page The college Facebook page currently has 1,707 “likes” and 1,935 “followers”. 

The traffic on the college Facebook page comes from cities mainly in TN 

including Johnson City, Kingsport, Knoxville, and Nashville. Followers come from 

25 countries, 9 states, and 123 Tennessee cities.  

https://www.facebook.com/pages/ETSU-College-of-Public- 

Health/50859968217 

College Event Page The college event page is a landing page for students to find  upcoming events. 

This landing page is operated by the college recruiter for the purposes of drawing 

more prospective students to college events. 

https://www.etsu.edu/cph/events.php  

Virtual and In Person 

Booking 

Google Voice, Zoom, and in-person visits are used to communicate with 

prospective students after they book an appointment through Microsoft Bookings.  

Digital Information 

Packet 

Prospective students are sent information digitally when they inquire about the 

college. The digital information packet is delivered in the form of a Link Tree 

home page where prospective students can click on desired PDF for information.  

https://linktr.ee/ETSUCPH2 

College Link Tree The college’s Link Tree was created to house all of the needed links for 

prospective students. This central location makes it easier for students to find all 

the information about the college.  

https://www.etsu.edu/cph/
https://www.youtube.com/c/ETSUCollegeofPublicHealth/videos
https://www.instagram.com/etsucph/?hl=en
https://twitter.com/etsucph
https://www.facebook.com/pages/ETSU-College-of-Public-Health/50859968217
https://www.facebook.com/pages/ETSU-College-of-Public-Health/50859968217
https://www.etsu.edu/cph/events.php
https://linktr.ee/ETSUCPH2
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https://linktr.ee/ETSUCPH 

Recruitment Folders The Office of the Dean has prepared a standardized recruitment folder, including 

college mission, college snapshot, degree programs, unique features, and 

related information.  

  
Undergraduate recruitment 

The table below presents undergraduate recruitment activities. The last two columns indicate 

activities that take place at the university (ETSU) or college (COPH) level. Links are provided for 

online resources. 

 

Recruitment of undergraduate students 

Procedure 
or Material 

Description ETSU COPH 

Prospective 

Student 

Brochure 

Presents information regarding ETSU majors and programs, 

admission requirements, required high school courses, recreational 

activities, athletics, and other content. Information is provided in a 

mailer designed to target high school students (below the senior 

level). In addition to the university's materials, the college gives 

prospective students their own brochure that contains information 

on the college and its major programs.  

X X 

Viewbook Presents information to prospective students including admission 

requirements, application process, academic majors, and costs of 

attendance. The publication acts as a prospectus for students and 

includes a color brochure for freshmen and transfers. 

http://admissions.etsu.edu/assets/documents/viewbook.pdf 

X   

Visitor’s Guide Presents information regarding visits to campus and upper east 

Tennessee area. 

http://admissions.etsu.edu/assets/documents/visitorsguide.pdf 

X   

Transfer 

Student 

Guide 

Presents admission requirements and procedures for students who 

wish to transfer to ETSU from other colleges/universities. 

https://www.etsu.edu/transfer/ 

X X 

Admissions 

Website 

Provides admission information for undergraduate students and 

links to academic majors, financial aid, scholarship, housing, and 

tuition/fees. https://www.etsu.edu/admissions/ 

X   

Undergraduate 

Catalog 

Presents comprehensive information regarding ETSU programs, 

policies, procedures, accreditation, memberships, services, 

governance, goals, and faculty. http://catalog.etsu.edu/index.php 

X   

ETSU 

Prospective 

Student 

Website 

Designed as the beginning point for prospective students to 

explore the institution, with information about admission, 

application, majors, financial aid, and life on campus. 

https://www.etsu.edu/ehome/students/  

X X 

Tennessee 

Transfer 

Pathways 

Provides information regarding transfer assistance for students 

working towards completion of associate degrees and who plan to 

transfer to a university to complete a bachelor's degree. 

http://www.tntransferpathway.org/ 

X   

High School 

and 

Community 

College Visits 

Designed to inform high school students and community college 

students about the university. Some visits are coordinated by 

ETSU Undergraduate Admissions and additional visits are 

arranged by the college recruiter.  

Since early 2020, high school visits have primarily been conducted 

virtually through Zoom. These virtual visits include 45 minutes of 

information on the College of Public Health and questions through 

digital polling. Community College visits were conducted in-person 

X X 

https://linktr.ee/ETSUCPH
http://admissions.etsu.edu/assets/documents/viewbook.pdf
http://admissions.etsu.edu/assets/documents/visitorsguide.pdf
https://www.etsu.edu/transfer/
https://www.etsu.edu/admissions/
http://catalog.etsu.edu/index.php
https://www.etsu.edu/ehome/students/
http://www.tntransferpathway.org/
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when Community Colleges started to open back on due to the 

COVID-19 Pandemic. Starting in early 2021, high school and 

community college visits have been conducted both in person and 

Zoom depending on the schools’ preference.  

Campus Tours Provides information for students interested in visiting campus. 

Tours are available throughout the fall, spring, and summer 

semesters. https://etsupws.etsu.edu/CampusTours/ 

X X 

Open Houses The ETSU open houses provide students and their families 

opportunities for personal conversations with faculty and 

representatives from housing, financial aid, scholarship, and 

admissions. 

X X 

Areas Top 

Scholars 

The Top Scholar event is a recruitment effort targeted toward high-

performing prospective students. This event includes dinner, 

college information, music performance, and a presentation from 

the university president. The college recruiter and Assistant Dean 

of Student Services attend. 

X X 

 
Graduate recruitment 

The table below presents the graduate recruitment activities. Each activity is described, and it is 

noted whether the activity or procedure is focused at the college or university level. 

   

Recruitment of graduate students 

Activity or 

Material 

Description ETSU COPH 

SOPHAS.org Perhaps the best recruitment tool for the college graduate 

programs is the SOPHAS.org website. SOPHAS has increased the 

number, geographic diversity, and qualifications of the college 

applicant pool. Link to Program Finder 

  X 

ETSU 

Prospective 

Students 

Website 

At the university level, this site is designed as the beginning point 

to explore the institution. http://www.etsu.edu/gradstud/. At the 

college level, the prospective student website presents information 

specific to the college. https://www.etsu.edu/ehome/students/  

X X 

College of 

Graduate and 

Continuing 

Studies 

Website 

Presents information about the School of Graduate Studies 

regarding admission requirements, application, majors, financial 

aid, life on campus, etc. Provides the online forms for electronic 

application. This site links to SOPHAS 

https://www.etsu.edu/gradschool/  

X   

Coverdell 

Fellowship 

Program 

A graduate fellowship program that offers financial assistance to 

returned Peace Corps Volunteers, as well as Peace Corps 

Response and Global Health Service Partnership Volunteers. 

  X 

GAs and TSs Provides information about graduate assistantships (GA) and 

tuition scholarships (TS). The college links to this page 

https://www.etsu.edu/gradschool/funding/paying.php  

X X 

Scholarships, 

Grants & 

Awards 

Includes information about campus scholarships, including 

department-specific 

scholarships. http://www.etsu.edu/scholarships/ 

X X 

PREH 1350 Dean Wykoff and department chairs present to pre-health 

professions majors enrolled in PREH 1350, Health Professions 

Seminar, each semester. See course description. 

http://catalog.etsu.edu/preview_course_nopop.php?catoid=6&coid

=16213 

  X 

 

https://etsupws.etsu.edu/CampusTours/
https://programfinder.aspph.org/?institutions=0011500001QlPIJAA3&locationDistance=25&locationKeywords=&programAreaKeywords=
http://www.etsu.edu/gradstud/
https://www.etsu.edu/ehome/students/
https://www.etsu.edu/gradschool/
https://www.etsu.edu/gradschool/funding/paying.php
http://www.etsu.edu/scholarships/
http://catalog.etsu.edu/preview_course_nopop.php?catoid=6&coid=16213
http://catalog.etsu.edu/preview_course_nopop.php?catoid=6&coid=16213
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Recruiting online students 

The university has a robust and growing online teaching presence and puts ample resources into 

recruiting online students. While some of this information may not be specific to public health, each 

of the college’s online degrees is promoted within the website. The university has developed an 

ETSU Online team that is charged with promoting, marketing, and recruiting for all online degree 

programs and certificates at ETSU. The College of Public Health has partnered with ETSU Online 

to have yearly social media marketing campaigns for the MPH, MHA, and graduate certificate 

programs. In addition, ETSU Online has created an inquiry communication pipeline to directly 

connect potential inquiries to the College recruiter.  

  

 Recruitment of online / distance education students 
Activity or 

Material 

Description ETSU COPH 

ETSU 

Online 

Website 

Contains information about ETSU online, including a list of online 

programs, admission process, support resources, and financial aid. 

http://www.etsu.edu/online/ 

X   

Virtual 

Information 

Sessions 

Hosted by the College of Graduate and Continuing Studies, these 

virtual information sessions are led by the college recruiter and 

include information on all graduate degree programs, admissions 

requirements, coursework, and financial aid information.  

X X 

Toll-Free 
Number 

Easy telephone access and direct communication to the  online 
graduate student liaison through a toll free number. 
https://www.etsu.edu/gradschool/contactus.php  

X   

Outdoor 

Advertising 

Advertising through billboards in multiple locations throughout the 

region about ETSU Online.  

X   

Discounted 

Tuition 

(eRate) 

The eRate offers discounted tuition for out-of-state online students, 

about 1.5 times the in-state tuition. 

https://www.etsu.edu/its/policies/erate.php  

X X 

TNPHTC The TN Public Health Training Center emails working professionals 

and presents at TPHA and regional meetings. 

  X 

  
Scholarship information for recruitment 

Additionally, the university provides online access to information about scholarships, honors 

programs, international student support, and other student engagement and support programs, as 

described in the table below.  
   

Scholarship Information for Recruitment 

Activity or 

Material 

Description ETSU COPH 

Scholarship 

Office 

Website 

Includes information about all campus scholarships (including COPH 

and all department scholarships), a scholarship search function, and 

an online scholarship application. 

https://www.etsu.edu/financial-aid-and-scholarships/scholarships/  

X X 

College of 

Public 

Health 

scholarships 

The college scholarship page provides information on eligibility and 

application requirements for college-specific scholarships. 

https://www.etsu.edu/cph/student-life/financial/phscholarships.php  

 X 

TN Lottery 

(HOPE) 

Scholarship 

Explains rules and regulations of maintaining Tennessee Education 

Lottery Scholarship 

eligibility. https://www.etsu.edu/financial-aid-and-

scholarships/scholarships/hope/  

X X 

http://www.etsu.edu/online/
https://www.etsu.edu/gradschool/contactus.php
https://www.etsu.edu/its/policies/erate.php
https://www.etsu.edu/financial-aid-and-scholarships/scholarships/
https://www.etsu.edu/cph/student-life/financial/phscholarships.php
https://www.etsu.edu/financial-aid-and-scholarships/scholarships/hope/
https://www.etsu.edu/financial-aid-and-scholarships/scholarships/hope/
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Scholarship Information for Recruitment 

Activity or 

Material 

Description ETSU COPH 

Guaranteed 

Academic 

Performance 

Scholarship 

Information 

Provides information regarding academic performance scholarships 

that guarantee a scholarship for entering freshmen who are 

Tennessee or border county residents. The college has several APS 

scholars per year. 

https://www.etsu.edu/financial-aid-and-scholarships/freshman-new-

student/  

X X 

Roan 

Scholars 

Leadership 

Program 

Website 

Summarizes program goals, mission, nominations and selection 

processes for this prestigious program. https://roanscholars.org/  

X X 

Honors 

College 

Website and 

Brochure 

Provides information to recruit prospective students for a variety of 

honors programs: University Honors Scholars Program, Midway 

Honors Scholars Program, Fine and 

Performing Arts Scholars Program, and Honors-In-Discipline 

Program. Prospective students are recruited from an eight-state 

region. http://www.etsu.edu/honors/ 

X X 

Midway 

Honors 

Scholars 

Program 

website 

Describes the Midway Honors Scholars program, including program 

components, 

eligibility requirements, scholarship composition, and application 

process. https://www.etsu.edu/honors/midway_scholars/  

X X 

International 

Programs 

and Services 

Information 

Presents extensive information for prospective international students. 

Describes services 

including host families, airport pickup, orientation, campus tours, and 

other activities. http://www.etsu.edu/honors/international/ 

X X 

International 

Student 

Scholarships 

Website 

Explains that merit scholarships are open to new international 

students (graduate or undergraduate degree) and cover 50% of 

tuition and maintenance fees. 

http://www.etsu.edu/honors/international/internationalstudentscholars

hips/ 

X X 

Border 

Counties 

Scholarship 

Provides in-state tuition rates for out-of-state students from border 

counties. 

https://www.etsu.edu/admissions/affordability.php  

X X 

Border State 

Reduced 

Tuition 

Provides border states (VA, NC, SC, GA, KY) receive reduced tuition 

rates.  

https://www.etsu.edu/admissions/affordability.php 

X X 

  
2) Provide a brief summary of admissions policies and procedures. If these differ by degree 

(e.g., bachelor’s vs. graduate degrees), a description should be provided for each. Schools 
should discuss only public health degrees. Detailed admissions policies, if relevant, may be 
provided in the electronic resource file and referenced here. 

 
DrPH – Admission to the DrPH program is competitive and is based upon scholarship, letters of 
recommendation, and evidence of potential success. Applicants must meet the requirements for 
admission to the College of Graduate and Continuing Studies and must submit evidence of 
completion of an MPH or equivalent degree, transcripts of grades, a personal statement, and three 
letters of recommendation from individuals who can attest to the applicant’s academic, 
professional, or personal achievement, competence, ethics, and potential. GRE scores are 
accepted but are optional. Applications to the DrPH are submitted through SOPHAS (Schools of 
Public Health Application Service). The college Data Services Manager serves as the SOPHAS 
liaison, monitors applications, and forwards completed applications to the respective department-

https://www.etsu.edu/financial-aid-and-scholarships/freshman-new-student/
https://www.etsu.edu/financial-aid-and-scholarships/freshman-new-student/
https://roanscholars.org/
http://www.etsu.edu/honors/
https://www.etsu.edu/honors/midway_scholars/
http://www.etsu.edu/honors/international/
http://www.etsu.edu/honors/international/internationalstudentscholarships/
http://www.etsu.edu/honors/international/internationalstudentscholarships/
https://www.etsu.edu/admissions/affordability.php
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level admissions committee for review. (Three departmental admissions committees exist, one for 
each of the DrPH concentrations.) The DrPH Operations Committee, led by the DrPH Coordinator, 
receives recommendations for admission from each of the department-level admissions 
committees. The college-level committee reviews and finalizes the admission decisions and 
forwards them to the College of Graduate and Continuing Studies for processing. [link to policy] 
 
MPH – Admission to the MPH program is based upon scholarship, letters of recommendation, and 
evidence of potential for success in a graduate program.  Prospective students apply through the 
Schools of Public Health Application Service (SOPHAS) and submit transcripts from all previous 
institutions, at least three letters of recommendation, and a statement of purpose. GRE scores are 
not required but are encouraged for applicants with an undergraduate GPA less than 3.2.  The Data 
Services Manager (SOPHAS Liaison) forwards completed applications to the department-level 
MPH admissions committees for review and admission decision. Following committee review, the 
Data Services Manager forwards admission decisions to the College of Graduate and Continuing 
Studies for processing and communicates with the applicants accordingly. [link to policy]  

BS Public Health and BS Health Administration – Students must meet requirements for 
admission to the university to be eligible for enrollment in the BS in Public Health or BS in Health 
Administration programs. Applicants submit an application to the Office of Undergraduate 
Admissions along with the application fee (if required) and official transcript(s) that show proof of 
high school graduation or official HiSET scores.  Transfer students submit official transcript(s) from 
all previous post-secondary institutions and their transfer GPA is reviewed as part of the admissions 
decision. Additional requirements apply to international applicants and to individuals seeking a 
second bachelor’s degree.  

Links to all ETSU undergraduate admissions policies can be found here and admissions policies 
for first-time freshmen, transfer applicants, and international applicants are also included in ERF 
H4.2. 

MD/MPH and PharmD/MPH – Applicants to the dual degree programs must meet admission 
requirements for both programs.  
 
MD/MPH applicants apply to Quillen College of Medicine through the American Medical College 
Application Service (AMCAS) and provide written authorization for the release of relevant AMCAS 
materials, including final transcripts and proof of a bachelor’s degree from a regionally accredited 
institution, to the ETSU School of Graduate Studies. Applicants also submit an application to the 
School of Graduate Studies with a personal essay and inform the MPH Graduate Coordinator in 
writing of their intention to pursue the MD/MPH degree. [link to policy] 

PharmD/MPH applicants apply to the Gatton College of Pharmacy through the Pharmacy College 
Application Service (PharmCAS) and submit a separate application through the ETSU School of 
Graduate Studies with a personal essay. Applicants provide written authorization to the College of 
Pharmacy for the release of PharmCAS application information to the School of Graduate Studies 
and inform the MPH Graduate Coordinator in writing of their intention to pursue the PharmD/MPH 
degree. [link to policy] 

3) Provide quantitative data on the unit’s student body from the last three years in the format 
of Template H4-1, with the unit’s self-defined target level on each measure for reference. In 
addition to at least one from the list that follows, the school may add measures that are 
significant to its own mission and context. Schools should focus data and descriptions on 
students associated with the school’s public health degree programs. 

 
 
 

https://catalog.etsu.edu/preview_program.php?catoid=47&poid=14979&returnto=1960
https://catalog.etsu.edu/preview_program.php?catoid=47&poid=14922
https://www.etsu.edu/policies/academic/undergraduate_admissions_policies.php
https://catalog.etsu.edu/preview_program.php?catoid=47&poid=14942
https://catalog.etsu.edu/preview_program.php?catoid=47&poid=14949
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Outcome Measures for Recruitment and Admissions 

Outcome Measure Target 2019-20 2020-21 2021-22 

GPA of incoming DrPH students (graduate) ≥ 3.5 3.9 3.7  3.6 

Post-secondary GPA of incoming MPH students ≥ 3.0 3.3 3.4  3.3 

Mean high school GPA of incoming BSPH/BSHA 
students 

 ≥ 3.0 3.6 3.3 3.6 

 
4) If applicable, assess strengths and weaknesses related to this criterion and plans for 

improvement in this area.  
 

Strengths 
 

The college has made a commitment to recruitment evident through the establishment of 
the Recruitment and Retention Committee, Office of Student Services, and hiring of the 
college recruiter. Having a college recruiter responsible for identifying new strategies for 
recruitment, garnering new partnerships with schools, community colleges, and 
organizations in the region, and creating a pipeline for student inquiries has greatly 
increased recruitment and retention. Over the past 13 years, the college has grown over 7 
½ percent annually, more than doubling enrollment at both the undergraduate and 
graduate levels. This is especially noteworthy because overall university enrollment has 
dropped during this same period. The college recruiter creates an easy transition for inquiry 
students to connect with advisors and campus resources and serves as the first touchpoint 
at ETSU. This is crucial in maintaining student interest and ensuring student success 
during the first semesters of college.  

 
Weaknesses 
 

As demonstrated during the COVID-19 pandemic, enrollment in schools of public health 

can be substantially impacted by factors outside of those schools.  Additionally, with the 

rapidly increasing number of CEPH-accredited schools and programs, the competition for 

those interested in public health education has continued to increase.  Additionally, despite 

its success and its impact on the region East Tennessee State University has relatively 

little name recognition outside of the region, further complicating efforts to recruit students.   

 
Plans for Improvement 
 

1. The Office of Student Services and the college recruiter have made plans to increase 
recruitment efforts of minority populations and to target recruitment efforts towards specific 
degree programs with steady or declining enrollment starting in the 2022-23 academic year 
with continued plans to further expand outreach in following years.  

2. Promote the Accelerated Bachelor’s to Masters (ABM) program and dual degree programs 
(MD/MPH and PharmD/MPH programs). Because the ABM program is an option for 
undergraduate students from any major, including those outside the College of Public 
Health, the program is promoted across campus. There are plans within the next year to 
create targeted approaches to promote the ABM through other majors across campus.  

3. With the addition of the Center for Rural Health Research and the reach of the CARE 
Women’s Health network, the college has created an ad hoc committee focused on 
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discussing ways to promote the college, academic programs, and research centers through 
conferences in which faculty and staff may be attending to present research. 

4. The college is also currently strengthening its efforts to recruit working professionals and 
to further connect with the workforce to establish partnerships for offering academic 
programs and trainings. The college modified the previous position of Assistant Dean for 
Public Health Practice to Associate Dean for Community and Global Engagement. This 
position is responsible for engaging workforce partners to recruit into academic programs 
and discuss collaborative opportunities.   

5. The college will continue to “market” its brand as a school of public health with a unique 
regional focus and a strong commitment to the “quality of life” of faculty staff and students.   

6. The college will expand articulation agreements with community colleges and other 
colleges and universities. Articulation agreements allow students to seamlessly graduate 
from one program to begin another or create opportunities for shared coursework across 
two programs such as the dual degree programs. 
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H5. Publication of Educational Offerings 
 

Catalogs and bulletins used by the school to describe its educational offerings must be publicly 
available and must accurately describe its academic calendar, admissions policies, grading 
policies, academic integrity standards and degree completion requirements. Advertising, 
promotional materials, recruitment literature and other supporting material, in whatever medium it 
is presented, must contain accurate information. 

 
1) Provide direct links to information and descriptions of all degree programs and 

concentrations in the unit of accreditation. The information must describe all of the 
following: academic calendar, admissions policies, grading policies, academic integrity 
standards and degree completion requirements.  

 
Degree programs and concentrations 

 
BS Public Health: Community Health concentration 
BS Health Administration 
BS Health Sciences: Human Health concentration 
BS Health Sciences: Biomedical Sciences concentration 
BS Microbiology 
BSEH: Environmental Health 
MPH: Biostatistics concentration  
MPH: Community Health concentration  
MPH: Environmental Health concentration  
MPH: Epidemiology concentration  
MD/MPH: Biostatistics concentration  
MD/MPH: Community Health concentration  
MD/MPH: Epidemiology concentration  
PharmD/MPH: Biostatistics concentration  
PharmD/MPH: Community Health concentration  
PharmD/MPH: Environmental Health concentration  
PharmD/MPH: Epidemiology concentration  
Master of Health Administration 
DrPH: Community Health concentration 
DrPH: Epidemiology concentration 
DrPH: Health Management and Policy concentration 

 

ETSU Academic Calendar 
 
Policies 

 
Master list of academic policies and procedures for undergraduate students, including: 

Undergraduate Admissions 
Undergraduate Degree / Graduation Requirements 
Grading Policy and Grading Scale 
Academic Integrity & Misconduct 

 
Master list of academic policies and procedures for graduate students, including: 

Graduate Admissions for Degree-Seeking Students 
Graduate Degree and Certificate Requirements 
Grading Policy 
Academic Integrity & Misconduct 

 

https://catalog.etsu.edu/preview_program.php?catoid=46&poid=14491&returnto=1910
https://catalog.etsu.edu/preview_program.php?catoid=46&poid=14685&returnto=1910
https://catalog.etsu.edu/preview_program.php?catoid=46&poid=14427&returnto=1910
https://catalog.etsu.edu/preview_program.php?catoid=46&poid=15118&returnto=1910
https://catalog.etsu.edu/preview_program.php?catoid=46&poid=14686&returnto=1910
https://catalog.etsu.edu/preview_program.php?catoid=46&poid=14409&returnto=1910
https://catalog.etsu.edu/preview_program.php?catoid=47&poid=14922&returnto=1960
https://catalog.etsu.edu/preview_program.php?catoid=47&poid=14923&returnto=1960
https://catalog.etsu.edu/preview_program.php?catoid=47&poid=14924&returnto=1960
https://catalog.etsu.edu/preview_program.php?catoid=47&poid=14925&returnto=1960
https://catalog.etsu.edu/preview_program.php?catoid=47&poid=14945&returnto=1960
https://catalog.etsu.edu/preview_program.php?catoid=47&poid=14942&returnto=1960
https://catalog.etsu.edu/preview_program.php?catoid=47&poid=14943&returnto=1960
https://catalog.etsu.edu/preview_program.php?catoid=47&poid=14949&returnto=1960
https://catalog.etsu.edu/preview_program.php?catoid=47&poid=14949&returnto=1960
https://catalog.etsu.edu/preview_program.php?catoid=47&poid=14949&returnto=1960
https://catalog.etsu.edu/preview_program.php?catoid=47&poid=14949&returnto=1960
https://catalog.etsu.edu/preview_program.php?catoid=47&poid=14926&returnto=1960
https://catalog.etsu.edu/preview_program.php?catoid=47&poid=14920&returnto=1960
https://catalog.etsu.edu/preview_program.php?catoid=47&poid=14921&returnto=1960
https://catalog.etsu.edu/preview_program.php?catoid=47&poid=14979&returnto=1960
https://www.etsu.edu/ehome/academicdates/
https://catalog.etsu.edu/content.php?catoid=46&navoid=1906
https://catalog.etsu.edu/content.php?catoid=46&navoid=1906#admissions-for-undergraduate-students
https://catalog.etsu.edu/content.php?catoid=46&navoid=1906#undergraduate-degree-and-graduation-requirements
https://catalog.etsu.edu/content.php?catoid=46&navoid=1906#grading-policy
https://catalog.etsu.edu/content.php?catoid=46&navoid=1906#grade-point-average-calculation
https://catalog.etsu.edu/content.php?catoid=46&navoid=1906#academic-integrity-and-misconduct
https://catalog.etsu.edu/content.php?catoid=47&navoid=1955
https://catalog.etsu.edu/content.php?catoid=47&navoid=1955#graduate-admissions-for-degree-seeking-students
https://catalog.etsu.edu/content.php?catoid=47&navoid=1955#graduate-degree-and-certificate-requirements
https://catalog.etsu.edu/content.php?catoid=47&navoid=1955#grading-policy
https://catalog.etsu.edu/content.php?catoid=47&navoid=1955#academic-integrity-and-misconduct

